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Statutory guidance for local authorities and schools on Information Passports, Personal Learning Plans and the Core Entitlement for all pupils in Pupil Referral Units and other Alternative Provision 
Draft for consultation, 10 December 2009.
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EXECUTIVE SUMMARY
1. We are committed to raising the quality of alternative provision for every young person.  We want every child to succeed, and we will never give up on any child.  The 21st Century School Pupil Guarantee
 seeks to ensure that there are high aspirations for all pupils and that each and every pupil is given the opportunity to do the best they possibly can and to succeed in school and adult life.  


2. Young people are at the heart of Back on Track
, our White Paper published in May 2008.  We have an ambitious strategy to improve alternative provision by promoting early intervention, providing better access to high quality provision that meets the range of pupils’ needs and increasing accountability for outcomes.  “Taking Back on Track forward”, published in October 2008, outlined responses to our consultation and set out the next steps for our strategy.  Together with a database of private and voluntary sector providers of alternative provision and guidance for commissioners to help them develop diversity and to focus on quality outcomes for young people in contracted provision, we also launched twelve alternative provision pilots to enable local authorities, schools, the private and voluntary sectors to work in partnership to develop innovative and excellent practice. We also announced plans to publish performance data for young people in Pupil Referral Units and other alternative provision. 
3. Taking Back on Track Forward announced that we would set out a minimum core entitlement for all pupils in alternative provision. This was backed up by Sir Alan Steer, who in April 2009 recommended that such minimum standards should be put in place, covering both the hours and the contents of provision for different types of pupil in alternative provision. This guidance is the result, and we are also looking to go further and establish a new legal requirement for full time provision.
4. The guidance, which draws on the many examples we received in the Back on Track consultation, now sets out our expectations for young people who need to spend some time in alternative provision
.  We want to ensure that:
· Every pupil in alternative provision for at least 5 school days should have an information passport so that they can receive the most appropriate provision as seamlessly as possible;
· Every pupil in alternative provision for at least 10 school days should have a personal learning plan; and

· Every pupil in alternative provision should have a core entitlement, covering a minimum curriculum entitlement, the number of hours education and training that should be available, and minimum standards for the length of time they should wait before being appropriately placed and before the engagement of support services.

5. This document is draft statutory guidance, to which local authorities must have regard, and is made under s19(4A) of the Education Act 1996, as amended. This means that whilst the guidance does not have the force of statute, there is an expectation it will be followed unless there is good reason to depart from it. 
6. We expect local authorities and schools to follow the guidance on information passports and personal learning plans from now. We expect all local authorities to be complying with the core entitlement requirements by September 2011 and to be working towards this goal between now and then. While the core entitlement set out in this guidance establishes an expectation for full time provision, we are looking to go further. Subject to Parliamentary agreement, local authorities will be under a obligation to comply with new provisions in the <<Children> <Schools>> and Families Bill which provides a specific duty on local authorities to arrange full-time education for all school age children who in alternative provision, apart from those where this would not be appropriate or practicable due to reasons which relate to their physical or mental health. We will look to revise this guidance once the new duty takes effect.
7. This guidance does not cover education for children in custody, although it does cover children in secure accommodation on welfare grounds (as arranged via s19 Education Act 1996), rather than youth justice grounds. Alternative provision can be particularly important for re-engaging young offenders in learning.  For young people in alternative provision who are entering or leaving custody, the exchange of information about the person’s education, through the mechanisms outlined in this guidance, can be critical to helping ensure consistent learning experiences. The Apprenticeship, Skills, Children and Learning Act 2009 made local authorities responsible for the provision of education and training for children and young people detained in youth custody. This is due to be commenced through a phased implementation from September 2010, and new guidance for local authorities will be issued during 2010.  
Information passports

8. An information passport should be completed whenever a child is referred to alternative provision for at least 5 school days, whether full-time or part-time, but the extent of the information will always have to be proportionate and should not duplicate information held in other sources.
9. Where a pupil already has a Common Transfer File (CTF) and/or a Common Assessment Framework (CAF), Personal Education Plan (PEP) or Individual Education Plan (IEP) or another source of information, the information passport need only contain any additional information that may be relevant but which is not covered by the other forms.


10. The information passport should be completed in advance of the child starting alternative provision, and should be updated when a pupil is ready to move on from alternative provision – whether this is to another provider or a mainstream or special school.

11. The information passport should include the following information: 
	Area of information
	Details

	Basic personal details
	Home address

Full name

Year

Ethnicity

Language

FSM eligibility

	Family details
	Name of parents / carers

Siblings

Language

	Reason for referral
	Provide specific details i.e. in response to an incident at school or to focus on certain areas of learning

	Academic attainment
	National Curriculum test results

Teacher assessments

	Behaviour and attendance information
	Authorised / unauthorised absence

Exclusions

	SEN and medical information
	Statement (if applicable)

Current provision

	Previous interventions and outcomes
	Recent in-school and out-of-school interventions and outcomes

	Preferred learning styles
	Details about what has worked well in school and what has not

	Barriers to learning including poor communications skills
	List factors that will affect learning at the alternative provision

	Involvement of other agencies
	BEST teams

Children’s services

Education Welfare

Youth Offending Teams

Health services

Housing

Child and Adolescent Mental Health Service

Third Sector

	Pupil’s aspirations and interests
	Career Aims

Membership of clubs

Out of school activities

Favourite lessons

Future Pathways

	Softer information about relationships and self-confidence
	Family relationships

Peer relationships

General well-being

	Alert for possible health and safety risk assessment
	Risk assessment to be carried out by education provider

	Links to any other relevant plans
	CAF

Common Transfer File

Contact Point

Personal Education Plan

Individual Education Plan

ASSET
Resettlement and rehabilitation plans


Personal learning plan


12. Each child who is referred to alternative provision for at least 10 school days should have a personal learning plan, drawn up by the new provider, and alternative providers should have a clear view on what they are seeking to achieve for all children who are referred for a shorter period. Normally the plan should be drawn up within ten working days of the young person starting at the Pupil Referral Unit
 or other alternative education provision.
13. Personal learning plans should be focused on outcomes, progression, and reintegration, whether to school, college or employment. The plan should identify developmental and educational needs both long term and short term. They should contain information such as clear goals and targets including relevant qualifications; the proposed course of study and number of hours; the pupil’s intended next destination (for example mapping out a reintegration plan for children for whom it is appropriate to return to mainstream school); and any support (SEN, other agencies, etc) that the pupil should receive. 

14. We would expect the plan to be reviewed every six weeks and always when there is a change from one provider to another, or another provider is added to a mixed package of provision.  Gaining the involvement of a young person’s parents/carers to support their child is critical and they should be involved in the drawing up of the personal learning plan.

15. Where a PEP (for looked after children), an IEP (for children with a statement of special educational needs) or an Asset Plan (for pupils on school action) are already in place, these should be used as the personal learning plan for alternative provision, adapted where necessary to reflect the change in circumstances.

16. The personal learning plan should be based on the information from existing school records and the information passport, CTF, CAF, pastoral support plan and any statement of special educational needs.

17. The personal learning plan should be proportionate – the same level of planning is not required for a child receiving alternative provision on a part-time basis for a few weeks as would be for a child receiving provision full-time for a lengthy period.

Core entitlement

18. Up to now, there have been limited requirements placed on local authorities and schools regarding the alternative provision they make available to children, except for those that have been excluded from school. It has largely been up to the commissioners of the provision, in conjunction with the provider, to decide the curriculum that children should receive in alternative provision and how many hours of provision they should be offered.

19. This guidance sets out what we expect children in alternative provision to receive as a minimum core entitlement.  This does not mean that commissioners of alternative provision have to provide only the minimum; rather this should be the baseline of what is expected and most children should receive more. 

20. The ‘core entitlement’ covers:
· a minimum curriculum entitlement; 

· the number of hours education and training that should be available to the child or young person; and
· minimum standards regarding the length of time that a child or young person should wait before being appropriately placed and the length of time for the engagement of support services such as child and adolescent mental health services (CAMHS).
21. Curriculum provision should include at least functional elements of English and maths, ICT, scientific literacy and personal & social development. We expect that the majority of children should follow the full National Curriculum. We recognise that it may well be difficult to cover all the subjects. But we expect local authorities, schools, Pupil Referral Units and other providers to consider the ways in which the National Curriculum, or as much of it as possible, can be provided for the child. 


22. All alternative provision should lead to accreditation within the qualifications framework. Some children are likely to remain in alternative provision until they reach the end of compulsory education (particularly those who are placed in alternative provision when they are in Key Stage 4). Such children should have clear routes to achieve combinations of qualifications at Entry Level, Level 1 and Level 2 where appropriate, that will prepare them fully for further qualifications. We expect those Key Stage 4 children who have achieved the required standard and wish to take GCSEs or Diplomas will be offered the opportunity to do so.


23. We expect that the majority of children in alternative provision will have full-time education. That does not mean that they must receive all their education from one provider; they may have a package of mixed provision, from several different providers. But in total, the provision will amount to full-time education in most cases. While the core entitlement set out in this guidance establishes an expectation for full time provision, we are looking to go further. We are bringing forward legislation in the <<Children> <Schools>> and Families Bill which provides a specific duty on local authorities to arrange full-time education for all school age children who are in alternative provision, apart from those where this would not be appropriate or practicable due to reasons which relate to their physical or mental health. We will look to revise this guidance once the new duty takes effect.
24. When children have been identified as being in need of alternative provision they should be placed within two weeks. Local authorities should work towards having any relevant support services in place no later than two weeks after the placement in alternative provision. 
	INFORMATION PASSPORT


	ASPIRATIONS
What is next destination for pupil (school, another provider, college, work, etc)?

What interest/hobbies does the pupil have?

What are the pupil’s strengths/aptitudes?

What career/learning pathway do they want to follow?

What can you do to help the pupil to achieve his/her learning/career aims?

Has support been under-pinned by other IAG services e.g. Connexions?

Has the next step destination been agreed?


	ACADEMIC ASSESSMENT
What is the pupil’s attainment level? (Using teacher assessment in addition to tests).

Is the pupil gifted and talented?

What subjects are they most successful in?

What subjects are they least successful in?

What learning style is most appropriate to the pupil?

Is full-time education appropriate for the pupil? If not, why not?


	NEEDS IDENTIFIED
Does the pupil have SEN? If so, what additional support

needs to be put in place?

Is there evidence that there may be SEN? If so, consider what the pupil’s needs are and the support that should be put in place.

Is the pupil a looked after child?

Does the pupil need multi- agency support?

If so, what agencies will need to be involved? 

Contact relevant agencies.


	BARRIERS TO

LEARNING
Reason for referral?

What strategies have been used to tackle this so far? Which were most successful and why?

Are there specific medical needs? 

Are there any specific social needs?



	
	
	
	

	CORE ENTITLEMENT


a minimum curriculum entitlement;
the number of hours education and training that should be available to the child or young person; 
minimum standards regarding the length of time that a child or young person should wait before being appropriately placed and the length of time for the engagement of support services such as child and adolescent mental health services (CAMHS).

	
	
	
	

	PERSONAL LEARNING PLAN


A personal learning plan should be written in pupil-friendly language and contain:



	BASIC INFORMATION

Personal details (name, age, year)
Name of school / Pupil Referral Unit / education provider
Named officer at the local authority

	OUTCOMES AND ASPIRATIONS

Clear goals with SMART (specific, measurable, achievable, realistic, timebound) targets that should reflect what the young person wants to achieve, including relevant qualifications
Opportunity for the young person and their parent/carer to express their aspirations
	THE OFFER

The proposed course of study and number of hours, based on assessment, taking into account the core entitlement
Any other support (SEN, other agencies, etc)

	REVIEW AND NEXT STEPS

The pupil’s intended next destination (mainstream or special school, college of further education etc)
Review dates, including how personal learning plan will be regularly reviewed with parents

Post-placement review



1. INFORMATION PASSPORTS
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What is an information passport?

1.1     The purpose of an information passport is to provide the alternative provider with basic information about the child so that they can assess their needs and provide the child with the most appropriate education.  It can also help the provider or Pupil Referral Unit to measure their effectiveness and their impact on the child or young person, as it gives a baseline from which they can measure the value they add. Most of the information should be readily available and can be exported from the school’s MIS system, with a free text comment box for qualitative information. 
1.2     It is not our intention that schools, local authorities or Pupil Referral Units should have to duplicate information that is already held on a pupil. For example, many pupils will have a CAF in place (exclusions guidance sets out that local authorities should undertake a CAF for permanently excluded pupils), looked after children should have a personal education plan and pupils with statements of special educational needs should have a Transition Plan from Year 9 onwards.  These will probably have most of the information that a Pupil Referral Unit or provider needs.  In such cases, an information passport could become an annex to an existing form, such as a CAF, containing information not already elsewhere. The table in paragraph 1.13 shows a comparison of the information held on a CTF, CAF, Asset and information passport. 
1.3    The information passport contains more detailed information than the Common Transfer File (CTF) which is a coded form populated by information held on schools’ MIS records.  Schools are required to complete a CTF when a pupil comes off the roll at one school and is transferred to another school or Pupil Referral Unit.  See paragraphs 1.10 to 1.13 for more information about the CTF.

Local protocols on information flows

1.4    Many school partnerships to improve behaviour and tackle persistent absence have agreed local protocols with their local authority and Pupil Referral Units to enable pupils to pass quickly and seamlessly between mainstream schools and alternative provision and back or onwards, with minimal disruption to their education.  Where these are not already in place we would strongly encourage partnerships to agree with local authorities and Pupil Referral Units detailed local protocols, based on this guidance.

When is an information passport needed?

1.5    An information passport should be completed when a child is referred to any form of alternative provision which is expected to last for 5 school days or more, whether full-time or part-time, but the extent of the information will always need to be proportionate and should not include information that is available in other sources (e.g. a CAF or ASSET).  This referral could be to arrange off-site preventative provision or provision following a fixed period exclusion of six school days or longer, or a permanent exclusion.  


Who should complete the information passport?

1.6    Local protocols should set out who within the school should complete the information passport. Ultimate responsibility rests with the person within the school who makes the referral but others within the school could complete the passport.  A referral to alternative provision should also be a trigger for completing a CAF in most cases – this should at least be considered in all cases. Where a CAF does exist, any necessary additional information could be contained in an information passport annex.
Where should the passport be sent?
1.7   Again, local protocols should set out clear processes for information flows.  It would be helpful if passports were sent to a named person, whether in hard copy, fax or electronically.   This could be to the head teacher or teacher in charge of the Pupil Referral Unit, a named person at the alternative provider or to a named local authority officer where contracted provision is managed centrally.  Where a pupil is permanently excluded and lives in a local authority area other than that in which the school is located, the information will be needed by their home local authority.  
How quickly should an information passport be completed?

1.8    Permanently excluded pupils need to be provided with suitable full-time education by the sixth school day following exclusion from school so their education provider needs information in advance.  Where children are referred in other circumstances we believe that they should be placed in provision within two weeks of the referral being made and the provider needs information in advance. During any period in which the pupil is waiting for a placement they should remain in school. This should be set out in local protocols. 

What information should the information passport include?

1.9   The information passport needs to be able to provide enough information to enable the Pupil Referral Unit or alternative provider to meet the educational needs of the child and to be aware of any important issues that will affect the pupil’s ability to learn.  The table below outlines what information should be included in the information passport.
	Area of information
	Details

	Basic personal details
	Home address

Full name

Year

Ethnicity

Language

FSM eligibility

	Family details
	Name of parents / carers

Siblings

Language

	Reason for referral
	Provide specific details i.e. in response to an incident at school or to focus on certain areas of learning

	Academic attainment
	National Curriculum test results

Teacher assessments

	Behaviour and attendance information
	Authorised / unauthorised absence

Exclusions

	SEN and medical information
	Statement (if applicable)

Current provision

	Previous interventions and outcomes
	Recent in-school and out-of-school interventions and outcomes

	Preferred learning styles
	Details about what has worked well in school and what has not

	Barriers to learning including poor communications skills
	List factors that will affect learning at the alternative provision

	Involvement of other agencies
	BEST teams

Children’s services

Education Welfare

Youth Offending Teams

Health services

Housing

Child and Adolescent Mental Health Service

Third Sector

	Pupil’s aspirations and interests
	Career Aims

Membership of clubs

Out of school activities

Favourite lessons

Future Pathways

	Softer information about relationships and self-confidence
	Family relationships

Peer relationships

General well-being

	Alert for possible health and safety risk assessment
	Risk assessment to be carried out by education provider

	Links to any other relevant plans
	CAF

Common Transfer File

Contact Point

Personal Education Plan

Individual Education Plan

ASSET
Resettlement and rehabilitation plans


Links to Common Assessment Framework (CAF), Common Transfer File (CTF) and Contact Point

1.10 As set out in paragraph 1.2, the information passport will sit alongside other sources of information such as the CAF, the CTF, PEP, and IEP, and Transition Plans of statemented pupils.  The information passport is different from the CTF that schools are required to complete when a pupil comes off roll at one school and transfers permanently to another school or Pupil Referral Unit in that it contains additional information about learning style preferences, potential barriers to learning and the pupil’s aspirations.  Much of this information may, however, be contained in the CAF or Transition Plan, if there is one or in some other form. The information passport is also intended to be used for pupils who are referred on a part-time basis or for a short, specified period, to alternative provision for at least 5 school days. 
1.11 Although CTFs are required to be completed no later than fifteen school days after the day on which the pupil ceases to be registered at the old school, we expect that an information passport will be completed in advance of the pupil starting alternative provision. 
1.12 A CTF will have to be completed when a pupil transfers between schools or from a school to a Pupil Referral Unit.  In circumstances where a CTF is required, or a CAF has been completed, the information passport need only contain the additional, relevant information not already covered.

1.13 Common areas are listed below for guidance and give an indication of the additional information that should be included in the information passport:

	Required Details for Information Passport
	Common Transfer File (CTF)
	Common Assessment

Framework (CAF)

	Basic Personal Details
	     √
	     √

	Family details
	Only contact details
	     √

	Reason for referral
	
	

	Academic attainment
	     √
	

	Behaviour and attendance information
	     √
	     √

	SEN and medical information
	     √
	     √

	Previous interventions
	
	

	Preferred learning styles
	
	


	Barriers to learning including poor communications skills
	
	     √

	Involvement of other agencies
	
	     √

	Pupil’s aspirations and interests
	
	     √

	Softer information about relationships and self-confidence
	
	     √

	Alert for possible health and safety risk assessment
	
	N/A

	Links to any other relevant plans
	
	     √


1.14 When completing the information passport, it may be useful to make reference to Contact Point
. Contact Point is an online directory for practitioners that provides details of others working with the same child or young person, therefore making it easier to deliver more coordinated support.  This will be useful if the child is involved with a range of external services.  
1.15 The passport needs to be updated when pupils are ready to move on from alternative provision so that the provider can pass it on to the next placement.  Once again the passport should be sent to the new provider within two weeks of the referral and in advance of the pupil commencing the new provision.  A quick transfer of information means that the provider can tailor the education to meet the needs of the pupil and deliver it in a way that supports their learning. 

Data sharing issues

1.16   The usual data sharing issues apply to the information passport.  Local authorities may have their own local protocols for information sharing but wherever possible parents and/or carers should be involved and should be aware of the information that will be included on the information passport. Legal difficulties can be overcome where parents are openly involved in placement panels and all information is transparent. Seeking consent should always be the first, and is the safest, option. Whoever is completing the information passport should explain to the child and/or their parent/carer how the information will be shared, and who it will be shared with, and seek their consent.  Detailed advice on data sharing can be found in the document Information Sharing: guidance for practitioners and managers
.  
1.17  The guidance outlines seven ‘golden rules’ for information sharing:
· Remember that the Data Protection Act is not a barrier to sharing information but provides a framework to ensure that personal information about living persons is shared appropriately.
· Be open and honest with the person (and/or their family where appropriate) from the outset about why, what how and with whom information will, or could be shared, and seek their agreement, unless it is unsafe or inappropriate to do so.
· Seek advice if you are in any doubt, without disclosing the identity of the person where possible.
· Share with consent where appropriate and, where possible, respect the wishes of those who do not consent to share confidential information. You may still share information without consent if, in your judgement, that lack of consent can be overridden in the public interest. You will need to base your judgement on the facts of the case.
· Consider safety and well-being: base your information sharing decisions on the considerations of the safety and well-being of the person and others who may be affected by their actions.
· Necessary, proportionate, relevant, accurate, timely and secure: Ensure that the information you share is necessary for the purpose for which you are sharing it, is shared only with those people who need to have it, is accurate and up-to-date, is shared in a timely fashion, and is shared securely.
· Keep a record of your decision and the reasons for it – whether it is to share information or not.  If you decide to share, then record what you have shared, with whom and for what purpose.
1.18   In most cases it should be possible to gain the consent of the parent/carer and/or the child. The parent/carer and/or child should also be given a copy of the information passport. It is vital that the information on the passport is accurate and up-to-date, necessary for the purpose for which it is being shared, shared only with those people who need to see it, and shared securely.
1.19   Where possible, ‘explicit’ consent should be obtained if the information held or shared is sensitive (explicit consent can be oral or written; written consent is preferable, e.g. through a signature on the information passport) and should be reviewed regularly.  

1.20   A young person aged 16 or over, or a child under 16 who has the capacity to understand and make their own decisions about what they are being asked, may give consent. Children aged 12 or over may generally be expected to have sufficient understanding. Otherwise, a person with parental responsibility should be asked to consent on their behalf.

Confidentiality

1.21 Confidential information is “information which is sensitive, not in the

public domain or readily available, and which has been provided in a relationship where the person giving it understood that it would not be shared with others”. For example, health information provided in a relationship between a patient and a health practitioner is confidential. Confidential information should only be recorded on the information passport if the child/parent explicitly agrees to this. If there is particular information that the child/parent does not want recorded on the form or shared with others, it should not be recorded on the information passport.

1.22 It is not possible to give guidance to cover every circumstance in which

sharing of confidential information without consent might be justified – it must be judged on the facts of the individual case. Where there is a clear risk of significant harm to a child, or serious harm to adults, the public interest test will almost certainly be satisfied. Where it is decided to share information without consent on the information passport, the reasons for doing so should be recorded.

How providers should make best use of the information passport

1.23 The information passport, together with any local assessments, is

intended to form the basis for determining the most appropriate course of study for the individual young person, which is reflected in the pupil’s personal learning plan.  It can also be a trigger for the completion of a Common Assessment Framework and/or the engagement of other support services where relevant. 
Further information

Common Transfer File 

Guidance

http://www.teachernet.gov.uk/management/ims/datatransfers/CTF/
Legislation

http://www.opsi.gov.uk/si/si2005/20051437.htm
http://www.opsi.gov.uk/si/si2008/uksi_20081747_en_1
Common Assessment Framework

http://www.everychildmatters.gov.uk/deliveringservices/caf/
Information Sharing: Practitioners’ Guide  
http://publications.everychildmatters.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DFES-0337-2006&
Contact Point

http://www.everychildmatters.gov.uk/deliveringservices/contactpoint/
2 PERSONAL LEARNING PLANS

What is a personal learning plan?

2.1    A personal learning plan is specifically an education plan for young people in Pupil Referral Units or other alternative provision. 
2.2   The personal learning plan should be built from existing school records including information on attainment, attendance, behaviour, any Special Educational Needs and the Pastoral Support Plan if one is in place.  The information in the information passport, CAF, PEP (for looked after children) or Transition Plans (for statemented pupils), would form part of the personal learning plan and in turn the personal learning plan would provide the foundation for the curriculum the young person would be expected to be offered.  Guidance on information passports and curriculum in alternative provision is available and a link can be found at the end of the guidance.
2.3   The plan would normally be drawn up when a young person is referred to a Pupil Referral Unit or other alternative provision.  As with the information passport, there need be no duplication – where, for example, an IEP for children with SEN or PEP for looked after children already exists, these may just need to be revised to reflect the latest placement.  The personal learning plan focuses on learning and development in alternative provision and also on reintegration and the next destination e.g. mainstream or special school, further education college or employment.  Every child who is referred to alternative provision for at least 10 school days should have a personal learning plan regardless of whether they have SEN or are looked after. While there is no need to document in a personal learning plan, Pupil Referral Units or alternative providers should have a clear view on what they are seeking to achieve for all pupils who are referred for a shorter period. 
2.4    The trigger for creating a personal learning plan would be a referral to a Pupil Referral Unit or other alternative provider.  In most circumstances, young people are referred to alternative education provision because they require additional support or because the school is intervening early to try and solve any problems that may lead to a permanent exclusion in the future.  Children who have been permanently excluded will often spend some time in alternative provision before they go back into mainstream school. Referral to alternative provision may also trigger the offer of a CAF if appropriate.
2.5    When a young person is referred to alternative provision the new education provider should draw up the personal learning plan, or adapt similar plans that are already in place for the pupil. They should do this in close consultation with the school, local authority and other agencies and professionals where appropriate, and seek to involve the parents / carers and young person.  Gaining the commitment of parents / carers to support their child in alternative provision is often critical to their success and those responsible for planning the most appropriate provision should seek to involve them at all stages. 

2.6    Personal learning plans will normally build on basic information provided in the pupil’s information passport that will have come from their school and this may be supplemented by various assessments.  Plans should focus on outcomes, progression and reintegration for young people, whether this is to school, college or employment and set out the steps to achieve this end.  The plan may also cover what outcomes are expected when the young person goes back to mainstream school.  This focus should help to keep the plans brief so that they are of genuine use to the young person and their family and avoid unnecessary burdens on staff.  
2.7   The personal learning plan should be proportionate to the circumstances in which it is produced.  It would not be sensible for the same level of planning to be required for a young person in receipt of alternative provision on a part time basis for a few weeks as for a young person receiving such provision on a full time basis over a period of one year or more.  We expect that whatever the intended length of provision, clear, measurable objectives should be set in relation to the planned programme and discussed with the pupil. Particularly where a child is returning from custody, there needs to be a consistent, well-communicated collaborative approach to ensure the child has the educational support they need.
Content of a personal learning plan

2.8   The personal learning plan should be linked to the information in other plans that the young person has.  Where a CAF has been completed for a young person, this should be reflected so that the personal learning plan is part of a coherent multi-agency approach to seek positive outcomes for the young person. This would prevent the personal learning plan for a young person being drawn up in isolation from the other issues and solutions which have been identified by other agencies and professionals.  A multi-agency approach to creating a personal learning plan will identify any other interventions that could be made to enhance the chances of educational success.

2.9    A personal learning plan should be written in pupil-friendly language and contain the following information:

· personal details (name, age, year);

· name of school / Pupil Referral Unit / education provider;

· named officer at the local authority; 
· the pupil’s intended next destination (mainstream or special school, college of further education etc); 
· the proposed course of study and number of hours, based on assessment;
· clear goals with SMART (specific, measurable, achievable, realistic, timebound) targets that should reflect what the young person wants to achieve, including relevant qualifications; 
· opportunity for the young person and their parent/carer to express their aspirations; 
· any other support (SEN, other agencies, etc); 
· review dates; and 
· post-placement review. 
2.10 The plan should identify developmental and educational needs both long term and short term.  Short term targets should be set which are regularly monitored against educational and developmental needs.  Long term plans and educational targets and aspirations should also be set out in the plan.  This could include taking public examinations, entering into further education and career plans.  Long term planning may also include mapping out a reintegration plan for children for whom it is appropriate to return to mainstream school which, for children returning from custody, should include a resettlement plan.

Implementing a personal learning plan

2.11 Time needs to be given for creating a personal learning plan, but it also needs to be implemented within a reasonable time so that the young person does not miss out on valuable learning.  Normally the plan should be drawn up within ten working days of the young person starting at the Pupil Referral Unit or other alternative education provision.  It is therefore vital that the information passport is received by the provider before or when the young person starts.  The plan needs monitoring and should be reviewed regularly – every six weeks - with the young person and with their parent(s) / carer.

2.12 The person with responsibility for the personal learning plan should make sure that there is no delay in implementing the actions agreed in the plan.  The same person may also coordinate any joined-up working with other professionals or agencies.  It is important that other lead professionals support and work towards the objectives of the plan. 
2.13 A named person from the pupil’s school (in cases where the pupil is moving from a school) should be involved and kept informed of progress if the pupil remains on the school roll.  This is particularly important if the objective of the plan is that the pupil returns to the original school. 

Reviewing a personal learning plan

2.14 The personal learning plan is an active document that should be reviewed regularly so that it continues to meet the educational needs of the young person.  We would expect the plan to be reviewed every six weeks and always when there is a change from one provider to another, or another provider is added to a mixed package of provision.  This is sufficient time to enable staff at the alternative provision to check the pupil’s progress against the plan and to make amendments where necessary. 

2.15 Any review of the personal learning plan should involve the parents, the child and relevant educational professionals.  If the young person has a statement then the named officer from the local authority who maintains the statement should attend the review.  Everyone should be clear about how well the objectives in the plan are being met and what changes are proposed.  Any changes made to the personal learning plan during the review should be implemented during the next review period.  

2.16 Where a child has a statement of special educational needs the personal learning plan should be linked to the statement, or contain a summary of what provision has been made to date through School Action or School Action Plus. It should also be linked to any Transition Plan, if one is already in place or is to be developed.  A review of the plan should take these matters into consideration and also any other plans that have been prepared around the child.  Equally, any changes to these other matters or plans should be reflected in the review of the personal learning plan.

2.17 The personal learning plan should contain dates when the plan is due to be reviewed.  The plan should be reviewed every six weeks while the young person is in alternative provision.  It would be appropriate for another meeting to be held when the young person goes back to mainstream school.  This could also act as a reintegration meeting and the plan would be updated accordingly.  The personal learning plan should contain space for progress against objectives to be recorded at reviews.
2.18 Reviewing and monitoring the personal learning plan is crucial because if this does not happen then the plan is ineffective.  Young people who are referred to alternative provision usually have specific and complex needs and the personal learning plan ensures that the alternative education they receive addresses these needs. 

Further information

Special Educational Needs

http://www.teachernet.gov.uk/wholeschool/sen/
Common Assessment Framework

http://www.everychildmatters.gov.uk/deliveringservices/caf/
3.  CORE ENTITLEMENT

What do we mean by a core entitlement?

3.1      This guidance sets out what we expect children in alternative provision to receive as a minimum core entitlement.  This does not mean that commissioners of alternative provision have to provide only the minimum; rather this should be the baseline of what is expected and most children should receive more. 

3.2     Our expectation is that the majority of children in alternative provision should receive a full-time education
 that includes at least functional elements of English and maths, scientific literacy, ICT and personal and social development.  Where local authorities are not currently meeting our expectations of a core entitlement for children they should work towards this. We are bringing forward legislation in the <<Children> <Schools>> and Families Bill which provides a duty to arrange full-time education for all school age children who are in alternative provision, apart from those where this would not be appropriate or practicable due to reasons which relate to their physical or mental health. Subject to Parliamentary agreement, we anticipate this duty to commence from September 2011.
3.3      The core entitlement:

· includes the curriculum that children should receive, the number of hours of provision they should receive each week and the waiting time for placement and for the engagement of support services such as CAMHs (Child and Adolescent Mental Health services);  

· applies to all children in alternative provision, not just to those in Pupil Referral Units;

· applies to children who are in alternative provision full-time, where the alternative provision is the only source of education they receive, and to children who receive part-time alternative provision where, for example, they are dual registered in a mainstream school and a Pupil Referral Unit, or where they are attending some other form of part-time alternative provision that is commissioned by their school to help address their behaviour problems. 

The Core Entitlement – what it means

3.4      Up to now, there have been limited requirements
 placed on local authorities and schools regarding the alternative provision they make available to children, except for those that have been excluded from school. It has largely been up to the commissioners of the provision, in conjunction with the provider, to decide the curriculum that children should receive in alternative provision and how many hours of provision they should be offered. Similarly there have been no requirements as to the length of time it should take to place children in alternative provision. This has resulted in a situation where children can wait for long periods for a placement and then, once they are placed, receive only a few hours of education in a week and have little opportunity to achieve accredited qualifications. This must change. 

3.5      We must raise expectations for this often vulnerable and disadvantaged group of children, and raise their own aspirations for what they can achieve.  Alternative provision needs to be focused on achieving the best outcomes possible for children and to do this, they must be given the opportunity to experience a good quality education, comparable to that received by pupils in mainstream schools. 
3.6      It is important to consider the whole offer of alternative provision as one package, rather than looking at individual elements – a very good standard of teaching and learning on its own will be insufficient if a child is only allowed to have access to that for a few hours a week. This is why in the White Paper, ‘Back on Track’, we set out our proposals for all children placed in alternative provision to have a ‘core entitlement’. This ‘core entitlement’ covers:

· a minimum curriculum entitlement; 

· the number of hours education and training that should be available to the child or young person; 

· and minimum standards regarding the length of time that a child or young person should wait before being appropriately placed and the length of time for the engagement of support services such as child and adolescent mental health services (CAMHS).

What does the Core Entitlement look like?

3.7      As ‘Back on Track’ made clear, those responsible for arranging and delivering alternative provision must start from the needs of the child. In recent years, we have taken steps to ensure that the education system as a whole offers a more personalised service tailored to the individual needs of children and young people. For children and young people in alternative provision, and especially those who have been permanently excluded, the need for a personalised approach is particularly acute. The key principles of personalisation include high quality individual assessment, effective teaching and learning, and a flexible curriculum and partnerships beyond the classroom to meet the needs of the whole child.  
3.8       This child-centred approach is fully in line with the Every Child Matters agenda. For alternative provision it means that any provision should be driven by the needs of the child or young person. A key element of the core entitlement is that all children in alternative provision should have as many hours education, usually full-time, as they are capable of attending, and should have as wide ranging a curriculum as possible in the circumstances. While we expect local authorities and schools to give due regard to value for money when commissioning alternative provision, no child should receive inadequate provision simply because of cost, or lack of availability of places.  

3.9       We expect local authorities and schools to ensure they have sufficient good-quality provision available for children who need it and this may entail them having to improve their commissioning processes. Local authorities and schools should follow the guidance on commissioning alternative provision which was published in October 2008
, which gives advice on the whole commissioning process, including ways of identifying new providers and expanding the alternative provision market. They should be proactive in sourcing new providers, by using the national database of providers
 and by advertising for providers where necessary.  

The Number of Hours 

3.10 The majority of children in alternative provision should receive full-time education.  In those cases where a child cannot cope with full-time education, they should be provided with as many hours of provision as they are capable of attending.  This applies to both children who are in alternative provision because they are out of school (for any reason) and to those who are still on the roll of their school but receiving alternative provision on a part-time or full-time basis.  Engagement in full-time education is proven to reduce the risk of offending and anti social behaviour in children and young people.
3.11 The reasons for children being placed in alternative provision are varied and this will affect not only the type of provision they are offered, but the number of hours and the kind of curriculum they receive.  Where a school refers one of its pupils to alternative provision that is designed to address a behaviour problem, for example, it may be for only one day a week (possibly less), and the programme the pupil attends would be focused on improving their behaviour, rather than on studying academic subjects. For the remainder of the week that pupil must attend the school and receive full-time education as usual. 

3.12 But for any child who attends alternative provision where that provision is solely or substantially their source of education, other than those with medical needs, we expect them to receive full-time provision.  That does not mean that they must receive all their education from one provider; they may have a package of mixed provision, from several different providers. But in total, the provision should amount to full-time education in the majority of cases.
3.13 Pupils who are excluded from school are already entitled by law to receive suitable full-time education from the sixth school day of the exclusion.  Pupils that remain on a school roll but are referred to alternative provision either on a full-time or part-time basis should continue to receive full-time education overall. 
3.14 Full-time means offering supervised education or other activity equivalent to that offered by mainstream schools in the area (as recommended in Circular 7/90 and subsequent revisions): 

Key Stage 1


21 hours

Key Stage 2


23.5 hours

Key Stage 3/4


24 hours

Key Stage 4 (Yr 11)

25 hours  
3.15 We recognise that there must be flexibility and that there may be cases where it would not be appropriate for a child to receive provision on a full-time basis.  In particular, medical problems may prevent a child or young person from attending school - those same problems may well also prevent them from attending full-time alternative provision and it would be entirely inappropriate for them to be expected to do so.  The minimum entitlement for children unable to attend school for medical reasons is five hours teaching per week
. This is a minimum and should be increased where necessary to enable a child to keep up with their studies.  This is particularly important when a child is approaching public examinations.  Whether a young person is able to access this entitlement will depend on medical advice.
3.16 In certain circumstances, perhaps where a child is returning to education after some time away, it may be appropriate to start with a part-timetable within the Pupil Referral Unit / alternative provision setting, with the aim of building up to full-time attendance, but we would not expect this to persist for more than four weeks and it should be reviewed at least every four weeks.  In most of these cases, local authorities should consider other ways to meet the child or young person’s educational needs, for example, by supervised on-line learning packages that would enable them to access full-time education.  Such children should not receive part-time education for a long, or indefinite, period; this should be a temporary measure until the child or young person has progressed enough to enable them to receive full-time education. Any decision to provide only part-time provision must be recorded, with justification, in their personal learning plan.  
The Curriculum Offer 

3.17 Each child in alternative provision should have a broad, balanced curriculum – and for the majority of children, this should mean the full National Curriculum. 

3.18 Any child in alternative provision should receive a curriculum that is broad and balanced, and which will help them to achieve the statutory curriculum aims of becoming successful learners, confident individuals and responsible citizens. The curriculum should address the five aims of Every Child Matters:

· Be healthy 

· Stay safe 

· Enjoy and achieve 

· Make a positive contribution 

· Achieve economic well-being 

3.19 Any curriculum offer should also incorporate the statutory curriculum inclusion principles of setting suitable learning challenges, responding to children’s diverse learning needs, and overcoming potential barriers to learning and assessment for individuals and groups of children. 

3.20 It is also important that whatever curriculum is put in place for a child in alternative provision, it should be aspirational – what can the child achieve, given the right help and support? What does the child want to achieve? Often, children who are placed in alternative provision have low expectations and, consequently, low aspirations. They should be encouraged to raise their expectations and building on a pupil’s own interests can often be the key to re-engaging them with education and providing pathways for them to move forward on to employment or further education or training. If they can see a way forward for themselves and can understand the relevance to their own life and future prospects of the curriculum they are being asked to study, children can genuinely get themselves ‘back on track’. 
3.21 Local authorities, schools, Pupil Referral Units and providers also need to think about gender differences when considering the best curriculum and the best kind of provision for pupils. That is not to say that there must always be different provision for girls and boys, or that pupils of either gender should be steered into provision which conforms to gender stereotypes.  But it is important to recognise that in work with disengaged young people, boys and girls may require different approaches.  
3.22 A simple first question to ask is: Is the National Curriculum the best answer for this young person?  We expect that the majority of children should follow the full National Curriculum.  This would include those awaiting a school place; some of those who have been permanently excluded from school; teenage parents; and children with learning difficulties and disabilities, although children in these groups may need additional support.
3.23 However, in ‘Back on Track’, we recognised that the full National Curriculum may not be the most appropriate route to maximise some children’s learning and achievement, particularly those who have been disengaged by their experiences at school and/or have specific learning or behavioural issues which need to be addressed as they work towards a wider curriculum. But all children who are receiving all or a substantial amount of their education in alternative provision should be expected to have a core curriculum of:
· functional elements of English; 

· functional elements of maths; 

· scientific literacy; 

· ICT; and 

· personal and social development – practical life skills to which PSHE
 would contribute but may not be sufficient in itself. There is a need to promote emotional skills – empathy, self-awareness, managing strong emotions, managing friendships – as these can be key risk factors in youth crime, and also to achieve economic well being.
3.24 The precise curriculum for a child will vary according to the circumstances. Where a child is on reduced hours (see examples in paragraphs 3.16 to 3.17 above and particularly for children with medical needs that require a very restricted timetable), we recognise that it may well be difficult to cover all the subjects. But we expect local authorities, schools, Pupil Referral Units and other providers to consider the ways in which the National Curriculum, or as much of it as possible, can be provided for the child. This may be done, for example, by spreading the curriculum timetable over a number of weeks, with English, maths and personal and social development elements covered at some point each week. For example, in week one as well as the English, maths and personal and social development, the child could study ICT; in the second week, English, maths, personal and social development and scientific literacy. There may also be ways that elements of subjects could be taught together (for example, maths using ICT).  If it is considered inappropriate for a child to receive the full National Curriculum, the reasons for this should be clearly set out in their personal learning plan and those reasons should be strictly based on the child’s needs – what it is about the child and their circumstances that prevents them from accessing the full curriculum – and reviewed at no longer than six week intervals.
3.25 All alternative provision should lead to accreditation within the qualification framework, although the outcomes for some children may be achieved once they have been reintegrated to mainstream school. There will be instances where addressing a child’s behavioural problems must take precedence over following a wider curriculum. But it is especially important for children who are having short-term alternative provision as a form of intervention to address behavioural needs (where the pupil is dual registered with a mainstream school and a Pupil Referral Unit, for example) to continue to have some kind of academic education, so that they do not fall behind their peers in school significantly. Without this, it can be more difficult for children to reintegrate to mainstream school, and this can lead to further disengagement.
3.26 Some children are likely to remain in alternative provision until they reach the end of compulsory education (particularly those who are placed in alternative provision when they are in Key Stage 4). Such children should have clear routes to achieve combinations of qualifications at Entry Level, Level 1 and Level 2 where appropriate, that will prepare them fully for further qualifications. The Foundation Learning Tier will create a more coherent set of entry level and Level 1 qualifications, to enable children to develop the skills they need for further education and employment, as well as being able to progress more readily up the qualifications ladder. It will also offer smaller units of learning in more inspiring and motivational subjects which will appeal to a broader range of learners. A key component of Foundation Learning Tiers is personalised learning programmes, which will offer clear and appropriate progression routes towards Level 2 and positive destinations such as employment or independent living. 

3.27 We expect those Key Stage 4 children who have achieved the required standard and wish to take GCSEs or Diplomas will be offered the opportunity to do so. The September Guarantee, the guarantee of the offer of a suitable place in learning for every young person leaving Year 11 has been in place nationally since September 2007. We want to ensure that this guarantee is being fully implemented for young people in Pupil Referral Units and other forms of alternative provision and that they are given the support to progress further in education or training.
3.28  Pupil Referral Units also need to work in partnerships with schools, colleges, training providers and employers on Key Stage 4 engagement pilots which provide work-focused alternative provision for disaffected 14-16 year olds. These young people typically spend two days a week on the scheme with the remainder in classrooms following the rest of the National Curriculum. Early evidence shows that the scheme is proving effective at remotivating young people to stay in learning and we are encouraging other areas to adopt the forms of provision being developed by the pilots.

3.29 In addition to academic and vocational learning, children in alternative provision should be able to participate in other activities such as Physical Education and sport, art, drama and music.  PE and sport have the potential to develop leadership, communication and teamwork skills, as well as aiding physical development and encouraging an active and healthy lifestyle.  Similarly, music, drama and art can have a powerful role in developing social skills and enabling children and young people to deal with emotional problems. As part of this, teaching alongside cultural practitioners can engage pupils in radically new ways. 
3.31    It is a statutory requirement that all Key Stage 3 and 4 pupils in Pupil Referral Units receive a programme of careers education. But we expect all young people to have access to high quality and impartial support that helps them to identify the learning and career pathways that are right for them, so it is important that all children in alternative provision, not just those in Pupil Referral Units, should have access to careers education.  We also recommend that such careers education should be a fundamental part of the curriculum in alternative provision.  There is scope during work on personal and social development to include careers education, but there are additional ways in which this can be introduced, by making clear to pupils the relevance of a subject to a career that they have said they want to follow.   
3.32     Even the best planned and most inspiring careers education programmes will not, however, on their own provide young people with all the help that they need to make effective decisions and to turn these into career plans for the future. Young people also need help to deal with issues specific to their own circumstances.  Careers education must therefore be enhanced and complemented by universal access to further information, advice and guidance (IAG) on learning and work pathways and on the other key issues that are impacting on their ability to develop and progress.  Providing personalised information and advice to students is a core function of schools and other learning providers. Young people also need to be equipped with skills in economic well-being to enable them to move successfully through different phases of education, training and into employment.   

Planning a child’s curriculum using the information passport and personal learning plan

3.33     There should be an assessment of the child, based on information from the information passport, and any local assessments, the results of which will feed into the personal learning plan. This assessment should include the child’s academic achievements to date, any identified barriers to learning, the specific aim(s) of the placement (for example, to address behavioural problems) and the child’s own interests and aspirations. Targets should be set based on the assessment and be included in the personal learning plan. The curriculum can then be designed around the personal learning plan, to ensure that it complies with the requirements it sets out. 
3.34     For excluded pupils, any learning plan should address feelings of anger or rejection. Some Pupil Referral Units have used restorative approaches to help pupils learn about the harm they have caused which led to them being excluded, and how they can learn from that to avoid repeating the same mistakes.

3.35 Progress against targets should be assessed periodically during the placement, and adjusted accordingly. Progression routes out of alternative provision should also be identified and included in the personal learning plan, along with what must be done for the child to continue along those routes. For some children this will be a plan for reintegration back into mainstream school, for others it will include assessment for a statement of special educational needs and possible transfer to an identified special school, while for others it will be a route into further education, training or employment. The latter progression routes will become more important from 2012, since in 2013 all young people in England will be required to continue in education or training to 17, and in 2015 they will continue in education or training to 18.
3.36 There should be regular monitoring of the placement to ensure that it is achieving the outcomes set and that the modified curriculum is working for each child.
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Timescales for placing children in alternative provision
3.37 When children have been identified as being in need of alternative provision they should be placed in suitable provision within two weeks; support services should be put in place no later than two weeks after the placement.

3.38 Any pupil who is permanently excluded must receive a full-time education from the sixth school day of the exclusion. In reality, for most excluded pupils this will probably mean spending some time in alternative provision and there is a clear imperative to place the pupil within the six school days. But if a child cannot attend school for some reason other than exclusion, there is no such requirement, which could mean them having to wait indefinitely for a placement, leaving these children without any education. For many of these children, this can be particularly damaging because they are otherwise ready to learn and capable of engaging fully with education. The disruption this causes to their education can mean they do not have the opportunity to study for, and sometimes even to take, examinations which may be crucial to their future. Parents of children who cannot attend school because of health problems, or because they have become ‘school phobic’ (often because of experiences of bullying) quite rightly ask why pupils who have misbehaved and been excluded as a result can access provision within days, while their child, who has done nothing wrong, is left waiting. It can never be acceptable that any child has to wait for a long period for a placement. That the child needs to be assessed for special educational needs should never be used as a reason for deferring a placement.

3.39 When a child has been identified as being in need of referral to alternative provision, they should have to wait no longer than two weeks for the placement to start. It may be reasonable for it to take a little longer where they are still on a school roll and is attending school; in these cases alternative provision is usually used as a form of early intervention to address behaviour problems. But where a child is receiving no education at all, two weeks is the maximum they should have to wait.

3.40 ‘Back on Track’ emphasised the importance of a multi-agency approach to addressing pupils’ needs, and made clear that pupils in alternative provision should have the appropriate support from educational psychologists, Child and Adolescent Mental Health services (CAMHS), social workers and others where it is needed. This support needs to be put in place quickly if it is to be effective. Children should be assessed and the necessary support services identified by the time the alternative provision placement has started. Schools, local authorities and other services should discuss referral systems and work towards having support in place within two weeks of the start of the placement. 

3.41 This should be achievable – in most cases the relevant services are often already aware of the child or young person, and in some they will have already had contact with them. It is not acceptable that children should be kept waiting for a placement in alternative provision or for the support services, while the relevant agencies convene meetings to discuss the case. Where this happens, it can lead to vulnerable young people being left without education and support for indefinite periods. This is especially so where there is a regular panel meeting of the relevant agencies and parents and children are told that they will have to wait until the next scheduled meeting before their case can be discussed and a way forward found. 

APPENDIX
Pupil Referral Unit Curriculum Complaints Procedures – Notification of Change
Under paragraph 6(3) of Schedule 1 to the Education Act 1996, each local authority must have arrangements in place for dealing with complaints about a Pupil Referral Unit’s curriculum.  These arrangements should be in place when a new Pupil Referral Unit opens and should be kept under review.

Previously, under Schedule 1, local authorities had to seek the approval of the Secretary of State for their curriculum complaints procedure.   However, the Legislative Reform (Local Authority Consent Requirements) (England and Wales) Order 2008, which came into force on 30 October 2008, removed this requirement.  

Although local authorities no longer need the Secretary of State’s approval of their curriculum complaints procedure, they must still have such a procedure in place. Any local authorities which have Pupil Referral Units that do not have a curriculum complaints procedure should draft one as soon as possible and make it available to parents on request. We advise that local authorities should consult with the management committees of their Pupil Referral Units when drafting any curriculum complaints procedure. 



















The majority of children in alternative provision should have full-time education that includes at least functional elements of English and Maths, ICT, Scientific Literacy and Personal and Social Development.





All alternative provision should lead to accreditation within the qualifications framework. 





When children have been identified as being in need of alternative provision they should be placed within two weeks.





Local authorities should work towards having any relevant support services in place no later than two weeks after the placement in alternative provision.





Where local authorities are not currently meeting our expectations of a core entitlement for all pupils they should work towards this. 








Each child who is referred to alternative provision for at least 10 school days should have a personal learning plan.





Alternative providers should have a clear view on what they are seeking to achieve for all children who are referred for a shorter period. 





Where a PEP (for looked after children), an IEP (for pupils with a statement of special educational needs) or an Asset Plan (for pupils on school action) are already in place, these should be used as the personal learning plan for alternative provision, adapted where necessary to reflect the change in circumstances.





The personal learning plan should be based on the information from existing school records and the information passport, CTF, CAF, pastoral support plan and any statement of special educational needs.





Gaining the involvement of a young person’s parents/carers to support their child is critical and they should be involved in the drawing up of the personal learning plan.





Personal learning plans should be focused on outcomes, progression, and reintegration, whether to school, college or employment.





The personal learning plan should be proportionate – the same level of planning is not required for a pupil receiving alternative provision on a part-time basis for a few weeks as would be for a pupil receiving provision full-time for a lengthy period.





An information passport should be completed whenever a child is referred to alternative provision for at least 5 school days, whether full-time or part-time, but the extent of the information will always have to be proportionate and should not duplicate information held in other sources.





Where a pupil already has a Common Transfer File (CTF) and/or a Common Assessment Framework (CAF), Personal Education Plan (PEP) or Individual Education Plan (IEP) or another source of information, the information passport need only contain any additional information that may be relevant but which is not covered by the other forms.





The information passport should be completed in advance of the child starting alternative provision, and should be updated when a pupil is ready to move on from alternative provision – whether this is to another provider or a mainstream or special school.






































LOCAL DELIVERY PACKAGE


For most children this will be full time education. This may be with one PRU or other provider or a mix of PRU/providers but should add up to full time education in most cases.





ADDITIONAL LEARNING


Most Children


Can include art/music/drama/PE and Sport





GCSEs and Diplomas for KS3/KS4 pupils














CORE CURRICULUM


All Children


Functional English


Funtional Maths


Scientific Literacy


ICT


Personal & social development


(and careers advice/guidance for KS3 and KS4 pupils)








� DCSF: Your child, your schools, our future: building a 21st century schools system, June 2009, Annex A  - The Pupil Guarantee


� DCSF, Back on Track: A strategy for modernising alternative provision for young people, May 2008


� By “in alternative provision” we mean children of compulsory school age who, by reason of illness, exclusion from school or otherwise, may not for any period receive suitable education unless such arrangements are made for them.


� Pupil Referral Units will be renamed Short Stay Schools under provisions of the Apprenticeships, Skills Children and Learning Act 2009. We anticipate the name change will come in to effect from September 2010.


� For further information see: http://www.everychildmatters.gov.uk/deliveringservices/contactpoint


� Published by the Department for Children, Schools and Families in conjunction with the Department for Communities and Local Government: 


� HYPERLINK "http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-00807-2008" ��http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-00807-2008�


� There is no statutory definition of education but it should help young people to achieve the statutory curriculum aims of becoming “successful learners, confident individuals and responsible citizens”.


� Section 19 of the Education Act 1996 states that ‘Each local education authority shall make arrangements for the provision of suitable full-time or part-time education at school or otherwise than at school for those children of compulsory school age who, by reason of illness, exclusion from school or otherwise, may not for any period receive suitable education unless such arrangements are made for them’….’In this section “suitable education”, in relation to a child or young person, means efficient education suitable to his age, ability and aptitude and to any special educational needs he may have’.


� Commissioning Alternative Provision - Guidance for Local Authorities and Schools, DCSF, October 2008, http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-00758-2008


� The national database of providers of alternative provision, launched October 2008, can be found at: http://www.teachernet.gov.uk/alternativeprovision


� Access to Education for Children and Young People with Medical Needs -� HYPERLINK "http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DFES+0732%2f2001&" ��http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DFES+0732%2f2001&�


� Not all provisions of PSHE currently apply to PRU’s except for those relating to the provision of sex and careers education. This status will remain unchanged if statutory PSHE comes into force after September 2011. Current guidance on Sex Education (to be renamed Sex and Relationships Education) is subject to review and consultation and is expected to be published in 2010.





PAGE  
27

