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	Global Learning Strategy

 A JOINT DFID/DCSF GLOBAL LEARNING STRATEGY FOR SCHOOLS
Global learning means that the 21st century curriculum should encourage learners to be aware of global issues, enable them to evaluate information and events from a global perspective and to realise their individual responsibilities in an interdependent world.

DFID and DCSF have developed a new shared vision. We want all children and young people to be prepared for life in an interdependent world, to be empowered to engage with the global challenges they will face and to be encouraged to take action as global citizens. The strategy contributes to the existing curriculum and links with the duty on schools to promote community cohesion and the national framework for sustainable schools.

A recent review of DCSF and DFID funded programmes concluded that important progress has been made in strengthening the teaching of global issues in schools. The report also highlighted that further progress can be made through a more aligned approach which could both strengthen individual programmes and provide greater overall impact for the resources invested.

The draft strategy outlines a number of deliverables: a new governance structure; a new programme of support for schools; a new global teaching website; a new approach to the International School Award; a new approach to evaluating impact; and a new communication strategy.

	


[image: image1.jpg]department for
children, schools and families






	Global Learning Strategy

	A Consultation

	To
All groups of people interested in global learning and development

Issued
8 March 2010

Enquiries To
If your enquiry is related to the policy content of the consultation you can contact Ian Arrowsmith on:

Telephone: 020 7340 4322

e-mail: ian.arrowsmith@dcsf.gsi.gov.uk



	
	Contact Details

	
	If your enquiry is related to the DCSF e-consultation website or the consultation process in general, you can contact the Consultation Unit by e-mail: consultation.unit@dcsf.gsi.gov.uk or by telephone: 0870 000 2288.


	1
	Foreword from the Secretary of State

	1.1
	 

We live in an increasingly global society.  Young people today are exposed to the world more than any other generation before them - the internet, for instance, has brought an immediacy that their parents never experienced.  And young people are especially moved by injustice - global poverty, trade, climate change, are all issues that young people care about.  Children and young people also tell us that they want to spend time at school developing a deeper understanding of these global issues, reflecting on their causes and considering what actions they can take to tackle them.

 Building on the excellent work carried out by many schools in relation to promoting community cohesion and sustainability in schools, we believe it is vital for our young people to:

· understand the world they live in; 

· combat stereotyping and cultural misunderstanding; 

· understand the inter-dependencies of nations, how our actions here can impact on other countries and the actions of people in other regions of the world can impact on us; and

· ensure they are ready to take their place in the global workplace when they leave education.

 Many schools are already integrating a global dimension into their curriculum and wider school activities.  This Global Learning in Schools strategy takes stock of the work that government, local authorities, schools, and other organisations have been engaged in in recent years, and sets out how we will better promote global learning and enhance support for effective teaching with a global dimension. We hope to empower and enable teachers' professional engagement with Global Learning to ensure our young people develop a keen understanding of the world they live in.

Vernon Coaker, Minister of State for Schools and Learners and Mike Foster, Parliamentary Under-Secretary of State for International Development.


	2
	Introduction

	2.1
	Schools have a major role to play in helping our children and young people develop into global citizens and equip them for life and work in a rapidly changing interdependent world. We want every child to have the best chance of success in an increasingly competitive international labour market, to make a positive contribution in a global society and to be equipped to collaborate across borders in dealing with global challenges such as climate change and poverty eradication.

This strategy recognises the economic, social and moral imperative for embedding the global dimension in the curriculum and the progress made over the last few years by the Department for Children, Schools and Families and the Department for International Development in their separate work streams. Our new Global Learning Strategy sets out how both Departments will build on this by working together in strategic alignment to help place global learning at the heart of curriculum planning and support the curriculum's aims to develop successful learners, confident individuals and responsible citizens.

	3
	Background

	3.1
	As stated in the Department for Children, Schools and Families' (DCSF) White Paper "Your child, your schools, our future" (available at: http://www.dcsf.gov.uk/21stcenturyschoolssystem/) today's young people need to develop a sense of responsibility for themselves, for their environment and for their society. They need to develop respect and understanding for those from different backgrounds, and the confidence and skills to make a positive contribution to their community.

	3.2
	Maintained schools in England are under a duty to promote community cohesion and Ofsted report on their contribution in this area. Many schools already work in ways that promote community cohesion and DCSF wants all schools to build on the best of that practice. We want all pupils to understand and appreciate others from different backgrounds with a sense of shared values, fulfilling their potential and feeling part of a community, at a local, national and global level.

	3.3
	Community Cohesion 

Technological change, social change, economic trends and globalisation are making individual identity more complex and society is becoming more individualistic. In the past, when notions of how to behave were shared across divides such as class and generations, there was less need to define what we meant by values, citizenship or to think about how different people could interact and adjust to each other across continents. But as new distinctions emerge, for instance:  between those who are technologically literate and those who are not; or between those who subscribe to the values of a faith and those who do not, there is a greater need for us to equip young people with knowledge and understanding of those from different backgrounds and prepare them to participate fully in adult life. Many young people themselves are connected, some intimately, to their parent's country of origin and effective provision of global learning can help enrich and widen the learning experience of many young people.

	3.4
	 The Department for International Development's (DFID) White Paper "Building Our Common Future" (see: http://www.dfid.gov.uk/About-DFID/
Quick-guide-to-DFID/How-we-do-it/Building-our-common-future) commits the Government to continue its focus on promoting learning about the interdependence of our world through the UK education system. This means encouraging children and young people to think critically about development issues, for example, the causes and consequences of poverty, for both moral reasons and because our futures are inextricably linked.

	3.5
	Sustainable schools
We published the National Framework for Sustainable Schools in summer 2006 with the aim of all schools being sustainable schools by 2020. The Framework is based on a commitment to care across the whole school, integrated through its teaching and learning (curriculum), its values and ways of working (campus) and in its engagement with local people and partners (community).  The Framework also sets out "doorways" to help schools establish their sustainability practices.  One of these doorways is the "Global dimension".

Government Offices each support a network of local authorities which recognise the value of sustainable schools in creating sustainable communities. A comprehensive range of guidance and supporting materials is available at www.teachernet.gov.uk/sustainableschools.  Considerable progress has been made by many schools and this has been recognised through the Teaching Award for Sustainable Schools which has commended regional and national winners for the last three years.  Recently Ofsted published a report of a longitudinal study of sustainable schools ("Education for Sustainable Development - improving schools, improving lives", Ofsted, 2009) and DCSF will be summarising the evidence of impact of sustainable schools on school improvement and children's wellbeing in a publication in Spring 2010. 

	3.6
	A Shared Vision
Our vision is that all children and young people are prepared for life in an interdependent world, are empowered to engage with the global challenges they will face and are encouraged to take action as global citizens.

	3.7
	Global learning means that the 21st century curriculum should encourage learners to be aware of global issues, enable them to evaluate information and events from a global perspective and to realise their individual responsibilities in an interdependent world. By exploring the connections between the local and the global, children and young people of all ages are encouraged to consider their role as global citizens and recognize that they have an important contribution to make in complex issues such as:

· tackling poverty and deprivation;

· climate change;

· sustainable development;

· community cohesion;

· social justice and human rights; and

· conflict resolution.

We aim to empower and enable teachers to do this well with a range of support, including a new national Global Learning Project and a focussed website, by developing close links with the existing school curriculum and drawing together schools' work on sustainable development and community cohesion (see paragraphs 3.11 to 3.13).

	3.8
	Working in Partnership
As stated in the DCSF White Paper "Your child, your school, our future", no school can meet the needs of all its pupils alone. Global learning requires schools to work in partnership with others, including with schools nationally and internationally, with employers and with the wider local community. In a globalised world, the global dimension is found on our doorsteps, not only in far away places. Establishing partnerships with other schools locally and internationally, visiting places of worship, participating in local events, and inviting parents/carers and other members of the local community into school to share experiences can all contribute to developing global perspectives.

	3.9
	We want school leaders, teachers, children and young people and organisations from the voluntary sector to be engaged in this work to achieve maximum impact. Together we can help enable:

· Children and young people to feel knowledgeable about global issues; able to critically reflect on their role in the world and how their actions impact on the lives of others (locally and globally); and empowered to act on this awareness;

· Teachers to draw on the experience of their peers in partner schools as well as within their own school; feel confident about addressing global issues and working with their peers towards solutions to mutual educational challenges;

· School leaders to see their school in its global context and the wider benefits of working in partnership with other schools, both nationally and internationally; 

· Parents and carers to engage positively with their children's school and learning;

· The voluntary sector to feel encouraged to play its role in engaging with schools and the local community, combining its efforts with support offered through existing networks of support for schools and the formal education sector.

	3.10
	Progress to date
In recent years, important progress has been made in strengthening the teaching of global issues in schools. But there is more we can do. Children and young people tell us that they want to learn about global issues in school 2 so that they can make informed choices about how to live their lives and are prepared for work in a globalised economy. Teachers tell us how embedding a global dimension in the curriculum can nurture this interest and help make learning relevant and meaningful.



2 - A MORI survey (1998) of over 4,000 children (aged 11-16) from 179 middle and secondary schools in England and Wales indicated that 81per cent of schoolchildren believed it was important to learn about global issues at school and that they needed to understand global matters in order to make choices about how to lead their lives. A follow up survey in 2008 reported 78% in favour.

	3.11
	Curriculum guidance. The Qualifications, Curriculum and Development Agency (QCDA) has produced detailed guidance for Key Stages 3 and 4 on the global dimension and sustainable development (see: http://curriculum.qcda.gov.uk/key-stages-3-and-4
/cross-curriculum-dimensions/global-dimension/index.aspx). This highlights how learners should have opportunities across the curriculum to experience, evaluate and consider their contributions to global issues such as community cohesion and sustainable development; how they should develop skills that will enable them to identify and challenge injustice, prejudice and discrimination; and have the opportunity to participate in global partnerships.

	3.12
	Community Cohesion. Since 1 September 2007, all maintained schools in England have had a statutory duty to promote community cohesion. Ofsted have had a duty to inspect on this issue since September 2008. Schools can meet this duty in a whole range of ways, including through the curriculum and partnership arrangements both with schools elsewhere in England and globally (see: http://www.teachernet.gov.uk/wholeschool/Communitycohesion/). A Community Cohesion Toolkit for schools is available at http://www.globalgateway.org/default.aspx?page@73

	3.13
	Sustainable Schools. The global dimension is one of the eight doorways for Sustainable Schools. See:  http://www.teachernet.gov.uk/sustainableschools/about/about_
detail.cfm?id=61&levelselected=2).
DEA, an education charity that promotes global learning, provided "Top Tips to Develop the Global Dimension in Schools" (see: http://publications.teachernet.gov.uk/default.aspx?PageFunction=
productdetails&PageMode=publications&ProductId=
DCSF-00683-2008).

	3.14
	Research and policy work. DFID and DCSF have supported a range of initiatives to support the global dimension in schools. At a national level we have supported organisations that promote and investigate relevant development awareness raising and education efforts. This includes support to the Development Education Association (DEA), and through a grant to the Development Education Research Centre at the Institute of Education, London.

	3.15
	Support networks. Support has been provided to schools through a network of development education coordinators under the DFID-funded Enabling Effective Support programme and the DCSF-funded Regional Network for International Learning.

	3.16
	School partnerships. Following the publication of "Putting the world into world class education" in 2004, DCSF established the "Global Gateway" (www.globalgateway.org), a web-based international school linking service and one-stop-shop for information and guidance. The number of schools using the website has grown considerably in the past 5 years, with more than 9,000 UK schools registered and nearly 3,000 international partnerships brokered.



	3.17
	In addition to the Global Gateway's partner finding service, both DCSF and DFID have supported major school linking programmes including the Global School Partnerships programme, and a wide range of bilateral school linking programmes between schools in England and China, India, France, Germany, and the USA. These linking programmes incorporate funding for joint curriculum projects, teachers' professional development and funding for visits to partner schools.

	3.18
	Continuing professional development (CPD). In addition to the CPD provided through the support networks and individual linking programmes, teachers' professional development needs have been addressed through programmes such as Teachers International Professional Development (TIPD) and teacher exchange programmes such as the Fulbright and Commonwealth teacher exchange programmes and EU funded Comenius teacher exchanges.

	3.19
	Accreditation. The International School Award was set up in 1999 as a kite mark for schools incorporating an international dimension into their curriculum. To date, nearly 3000 schools have received the full award, with a record 711 schools receiving it in 2009. In addition, the HSBC Global Education Trust sponsors the Link2Learn Awards for schools, teachers and local authorities, with winners and runners up receiving their prizes at the International School Award ceremony.

	3.20
	Other organisations. Government supported programmes are not the whole picture. There is also a range of non-government support to schools through, for example, organisations such as DEA, British Council, SSAT, and Oxfam.

	3.21
	Case studies
Case study 1 - Toying with waste materials
Promoting global citizenship and sustainability in key stage 2 Design and Technology, using toys from Ghana made from reclaimed materials.

Two primary schools in South East England developed this sustainable development activity as part of "On the line", a project exploring and celebrating the lives of people living in countries along the zero degree meridian line. Both schools developed their existing activities on Ghana to include design and technology for the "On the Line" project.

Their objectives were that the classes would: 

·  Learn about recycling and reusing waste materials. 

·  Find out about Ghana and the lifestyles of children in Ghana.

·  Investigate a range of toys made by Ghanaian children. 

·  Explore and investigate a range of reclaimed materials. 

·  Design and make toys using a range of reclaimed materials.

In preparation for this work, the teachers asked pupils to collect a range of waste materials from home to bring into school. They learnt about Ghana as part of their Geography lesson, using a variety of resources. This work led to discussions about similarities and differences in aspects of social life in Ghana and the UK and the links between the two countries, for example children's clothing, daily routines, schools, games and food.

The teachers then introduced a range of toys made from waste materials in Ghana, and the pupils investigated how each toy was constructed. Touching and looking at the toys allowed pupils to compare the range of waste materials from Ghana with waste materials collected from their own homes. The teacher introduced ideas such as recycling, pollution and sustainability and asked the pupils to think about the environmental and economic impacts of reusing and recycling materials, both locally and in other parts of the world.

Pupils then investigated the properties of the waste materials they had brought into school, before designing and making toys using these materials. Pupils took inspiration from the Ghanaian toys and the properties of the waste materials to produce a wide range of different items. Pupils presented their completed toys to other classes and the head teacher, comparing and evaluating all the toys produced by the class.

Outcomes of the project
Increased knowledge about Ghana, its traditions and lifestyles, and relationship with the UK. 

· Understanding of the importance of recycling and reusing materials. 

· Development of skills for designing and making a toy using reclaimed materials. increased pupils' interest in the lives of other people, with pupils wanting to contact and write to children in Ghana.

· Increased teacher confidence in tackling this topic.

Case study 2 - Sir John Lawes School (SJL), Hertfordshire and Ndeke High School, Zambia.
We wanted our partnership to be focused on teaching and learning with both schools being able to learn from each other.  Before applying for funding through the Department for International Development's Global School Partnerships (GSP) programme, we worked with Ndeke High School to identify areas of collaboration and joint curriculum work. Teachers from both schools suggested ideas and pupils were also consulted.

In terms of curriculum work, our first focus was on the partnership coordinators' two subject areas - geography and science.

During his visit to the UK, the Ndeke coordinator worked with one of our science teachers to develop an activity in which pupils would compare the nutritional value of their diets. Pupils from both schools had to keep a weekly diary of their diet, which was then sent to the other school for nutritional analysis. We have now integrated the healthy eating theme into our life skills curriculum at SJL where pupils have a lesson comparing typical diets in the UK and Zambia. The SJL pupils also benefited from a question-and-answer session with the visiting Zambian teacher who went into all Y8 geography classes.

In geography, SJL adapted its KS3 scheme of work on ‘development' to incorporate the learning gained from Ndeke High School. During SJL's reciprocal visit to Ndeke, the SJL teacher took video footage of the Zambian pupils talking about development issues such as debt and HIV/AIDS, which were then shown to the SJL pupils back in the UK. We also adapted an existing Year 7 activity in which pupils produced a collage on ‘life in the UK' into a competition in which we asked them to design their collage for pupils from Ndeke High School. Pupils at Ndeke also prepared collages about their country and these were exchanged and displayed.

Making a difference to pupils
· Through exposure to visitors from our partner school, pupils have developed tolerance and respect for others. 

· Through involvement in the Global Campaign for Education, pupils have developed their awareness of rights. 

· Through the Eco-Schools programme and a greater emphasis on environmental issues in the curriculum, pupils have developed a greater sense of environmental responsibility. 

· Through the joint curriculum work with Ndeke High School, pupils have been able to develop shared values. 

· Through an increased emphasis on pupil leadership across the school, pupils are developing skills for global citizenship and the opportunity to practise these through curricula and extra-curricula activities. 

· Through raising funds to support our school partnership work and setting up Fairtrade tuck shops, pupils are able to develop an enterprising approach to global issues. 

· Through taking part in international visits and meeting international visitors, pupils are able to develop understanding of other cultures.

 Case Study 3 - The Ravensbourne School, Kent
The Ravensbourne School in Bromley, Kent has partnerships with schools in China, Czech Republic, Kenya, Malaysia, Poland, Romania, South Africa, Sweden, Turkey and Vietnam.  Joint curriculum activities are undertaken through a range of methods including email, post, videoconferencing and reciprocal visits by both staff and pupils. 

Work is integrated across the curriculum with projects including:

· Statistics with schools in South Africa and China;

· Business and Enterprise, selling globally produced and some recycled producrs with Malaysia, Vietnam, South Africa, Turkey and China;

· Design & Technology and ICT with South Africa: and 

· a Comenius project - Building Bridges to a Multi-cultural Europe - with schools in Poland, Sweden, Turkey, Romania and the Czech Republic which spans English, Science, Geography, Art & Design, Design & Technology, Religious Education, Drama and Music.  

The Ravensbourne School (TRS) and Retief High School (RHS) in South Africa have now been working together for 5 years, one of the highlights of their joint work in the past year was a worldwide debate on the world economy which involved several other partner schools:

"The credit crunch has made an interesting topic for discussion globally, and using the BBC World Class "Cruncharama" we had our own global debate, gathering answers to the Cruncharama questions from all our international links to send in. Further to this, using MirandaNet, we managed to have a live global debate while members of RHS were in the UK. Driving to Barnfield South Academy, we took part using video conferencing, in a debate with China, Czech Republic and Australia as well as the UK and SA representatives actually present. At the end of the debate, while staff then continued with a discussion on the future of e Education, the students worked on producing a short video "Crunch Animoto" based on their debate."

The wide range of global learning at the school also encompasses issues such as the Holocaust, the Olympics, fairtrade, slavery, cultural understanding, and health projects.  A student committee helps drive global learning at the school, meeting every Tuesday to discuss and plan activities.

	4
	The Proposals

	4.1
	Building on Success
A recent review of DCSF and DFID funded programmes ("Enhancing the impact of DFID and DCSF global education programmes in schools", ISOS on behalf of DCSF and DFID, October 2009) concluded that important progress has been made in strengthening the teaching of global issues in schools. The report also highlighted that further progress can be made through a more aligned approach which could both strengthen individual programmes and provide greater overall impact for the resources invested.

	4.2
	School leaders and teachers have told us that they would welcome greater clarity about the range of opportunities available for working with international partners4. When asked how schools could be encouraged to engage in international work, the top four responses from teachers and school leaders were:

· making funding available to support international work (74%);

· making information available on opportunities for international work (73%);

· making support available to schools, for example, through local authorities, and regional coordinators (56%); and

· demonstrating how the global dimension is relevant to the curriculum, for example, through providing curriculum materials (55%).5


4 - Unpublished research carried out by Brahm Insight on behalf of the DCSF and British Council in May 2009 suggested that 53% of teachers and school leaders found the number and type of international linking programmes confusing.
5 - Unpublished research carried out by Brahm Insight on behalf of the DCSF and British Council in May 2009.

	4.3
	Based on these reviews and feedback from stakeholders, DCSF and DFID will link global learning programmes more closely to the curriculum, supporting schools with their work under the Community Cohesion duty and Sustainable Schools, and take forward a range of initiatives under a new governance structure over the coming year, including a new programme of support for global learning in schools, a streamlined approach to school linking and an enhanced web presence.

	4.4
	A new governance structure. DCSF and DFID will bring together the management of their global education projects, including their web presence, and the support structure for schools, under a new governance structure to provide accountability, maximum impact and value for money. Ministers from both departments will provide overall direction; a new Global Learning Strategy for Schools Programme Board will be set up. Partners from education bodies and non-government organisations will have a key role in supporting this governance structure through an Advisory Group and cross-partner programme planning will be integral to its success.

	4.5
	A new programme of support for schools. We have tendered a new Global Learning project to provide a coherent approach to global learning in England. The competitive tender process will take place over the coming months towards a new project being in place in the new school year.

	4.6
	At present, DCSF and DFID separately fund distinct, but sometimes overlapping support networks for schools. The new Global Learning project will build on best practice achieved by the previous networks and other initiatives that have supported learning and teaching in schools. We have placed the learner at the heart of this strategic alignment to ensure the focus is on developing successful learners, confident individuals and responsible citizens. The project will be closely aligned with the work of key partners in both statutory and voluntary sectors to further embed global learning in the education system, and enable teachers to more confidently engage young people with global issues throughout their time at school. This project will also make better use of existing support networks for schools and will address schools' priorities relating to the provision of support, and ensure better provision of information on the opportunities available to schools.

	4.7
	A new approach to school linking programmes. We will work to rationalise and streamline school linking programmes.

	4.8
	As stated in the 21st Century Schools White Paper, we believe that all schools can benefit from partnership arrangements. Many do already, both to share their good practice and to offer pupils the opportunity to meet and learn from and with other young people from different backgrounds.

	4.9
	Such partnerships can provide learners with a real audience for their work, namely their peers in their partner schools. A real audience, in turn, can be really motivating, capturing the imagination of even the most disengaged learners. This can contribute to raising standards; closing the gap in educational achievement for children from disadvantaged backgrounds; and more children and young people achieving their potential. Partnerships can also help schools to achieve their broader duties around community cohesion and sustainable schools.

	4.10
	For these reasons we will continue to support school linking activities as a key way for schools to enhance global learning. However, school linking programmes have accumulated over the years6  funded by DFID, DCSF and the British Council (through its core grant from the Foreign and Commonwealth Office) as well as by organisations in the voluntary sector, and EU funded programmes such as Comenius and eTwinning.



6 - In total, the government funds more than 20 different linking programmes. Many of these programmes have significant overlaps, with minor differences in focus, objectives and support available, often depending on the country being linked with. 

	4.11
	Teachers and school leaders tell us that they find the number and variety of linking programmes confusing. Through exploring options to rationalise and streamline our support to school linking we will simplify the landscape for schools, whilst also ensuring significant efficiency savings through a more streamlined approach to procurement and a major reduction in management overheads. Through smarter working we shall deliver better outcomes for learners, as well as greater coherence and consistency.

	4.12
	A new global teaching website. We shall create a world class jointly funded global teaching website.

	4.13
	The "Global Gateway" reaches around one third of schools in this country and provides a wealth of information to schools and a school linking brokering service. It is time to build on the success of this initiative and take advantage of the latest advances in digital technology. We want to make it easier for teachers and pupils to access curriculum resources, to participate in real time teacher to teacher, student to student, or group to group communication. We shall do so by creating an excellent, jointly funded global teaching website, with clearly signposted areas providing comprehensive information on the global dimension to teaching and learning; a partner brokering service for registered schools; a depository of curriculum related projects and teaching materials; and an area to facilitate real time communications between schools.

	4.14
	A new approach to the International School Award. We shall introduce a light touch system of accreditation and review the accreditation criteria to ensure that the award reflects the desired outcomes of this strategy. The International School Award is well established, with a record number of over 700 schools receiving the full award in 2009. Feedback from schools tells us that while the award is seen as a valuable incentive and badge of honour, many schools find the accreditation process onerous. We will introduce a lighter touch approach to accreditation in line with the overall drive to reduce unnecessary bureaucratic burdens on schools. At the same time, we will review the accreditation criteria for the International School Award to ensure that they accurately portray the school's commitment to global learning and reflect the shared vision of DCSF and DFID.

	4.15
	A new approach to evaluating impact. In taking forward this strategy, a premium will be placed on ensuring programmes have a positive impact on learning and attitudes towards global issues.

	4.16
	Utilising existing mechanisms wherever possible, we will monitor the following outcomes:

· Children and young people feel knowledgeable about global issues and able to critically reflect on their role in the world and how their actions impact on the lives of others (locally and globally) and are empowered to act on this awareness;

· a stronger school leadership focus on global learning, with school leaders who see their school in its global context;

· better integration of global learning across the curriculum;

· better teaching materials for teachers to use in their classes;

· teachers who are better supported and more confident about teaching global issues.

	4.17
	To track progress in these areas we will sample school Self Evaluation Forms (SEFs); conduct thematic surveys on the teaching of the global dimension; and survey teachers and children and young people at regular intervals. We shall capture learning from this work and share examples of best practice.

	4.18
	A new communication strategy. We will set out the details of this joint programme of work in a new communications strategy, with tailored approaches to a range of target audiences, including school leaders, teachers and children as well as other stakeholders.

	4.19
	The aims of the communication strategy are to:

· encourage schools to view global learning not as a separate initiative but interconnected with the statutory aims of the new primary and secondary national curriculum. Global learning should be seen as an essential element in developing successful learners, confident individuals and responsible citizens;

· build on and link into existing work being taken forward on sustainable schools and community cohesion;

· develop active stakeholder engagement networks to build awareness of the importance of global learning. These will include subject associations, teacher associations, local authorities, the wider school community and organizations such as the National College for Leadership of Schools and Children's Services, Ofsted, and the Training and Development Agency for Schools;

· encourage participation among educational researchers and third sector organisations with an interest in global learning.

	5
	How To Respond

	5.1
	Consultation responses can be completed online at www.dcsf.gov.uk/consultations 

or by downloading a response form which should be completed and sent to:

e-mail: global.learning@dcsf.gsi.gov.uk 

post:

Ian Arrowsmith
2C
Caxton House
Tothill Street
London
SW1H 9NA

 

	6
	Additional Copies

	6.1
	Additional copies of the word version of this consultation and the response form are available from www.dcsf.gov.uk/consultations 

	7
	Plans for making results public

	7.1
	The results of the consultation and the Department's response will be published on the DCSF e-consultation website in the summer of 2010.


