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INTRODUCTION
I. Every child deserves the best possible start in life and support that enables them to fulfil their potential.  Children develop quickly in the early years and a child’s experiences between birth and age 5 have a major impact on their future life chances.  A secure, safe and happy childhood is important in its own right.  Good parenting, and high quality early and pre-school learning, together provide the foundation children need to make the most of their abilities and talents as they grow up.

II. The Early Years Foundation Stage (EYFS) sets the standards for all early years providers, supporting them to offer high quality environments which ensure that children learn and develop well and are kept healthy and safe.  Teaching in the early years should be focused on improving children’s ‘school readiness’, guiding the development of children’s (cognitive, behavioural, physical and emotional) capabilities, so that children can take full advantage of the learning opportunities presented to them in school.  

III. The EYFS:

· ensures quality and consistency across early years settings, so that every child makes good progress and no child gets left behind;
· provides a secure foundation through learning and development opportunities which are planned around the needs and interests of each individual child, assessed and reviewed regularly;
· supports partnership working between professionals and parents, and between different early years settings; and
· provides equality of opportunity and anti-discriminatory practice, ensuring that every child is included and supported.

IV. The EYFS specifies requirements for learning and development, and for safeguarding children and promoting their welfare. The learning and development requirements cover:

· the areas of learning and development which must shape activities (educational programmes) for children in pre-school settings;
· the early learning goals that providers must help children work towards (the knowledge, skills and understanding children should have at the end of the academic year in which they turn 5); and
· assessment arrangements for measuring progress (and requirements for reporting to parents).
V. The safeguarding and welfare requirements cover the steps that providers must take to keep children safe and promote their welfare. 

Overarching principles

VI. Four guiding themes shape the requirements of the EYFS, and should shape practice in early years settings.  The themes are:
· Every child is a unique child, who begins learning at birth and can become resilient, capable, confident and self-assured.
· Children learn to be strong and independent through positive relationships with their parents and carers and with others, including their key person at their early years setting.  
· A positive environment – in which children’s experiences are planned to reflect their needs, and help build their confidence, and in which there is a strong partnership between early years practitioners, parents and other professionals - is crucial if children are to fulfil their potential and learn and develop well.
· Children develop and learn in different ways and at different rates. All areas of learning and development are important and are inter-connected.

VII. This updated framework has effect from September 2012, replacing the first version which had effect from September 2008.  Appendix 1 explains the legal basis for the EYFS.  All early years providers on the Early Years Register, and schools which are exempt from registration in respect of their provision for young children aged 3 and over, must comply with the EYFS
.   
VIII. Ofsted inspection assesses how well providers meet the standards of the EYFS. Ofsted judges how effectively children are helped to learn and develop and the steps taken to keep children safe and well – assessing overall effectiveness, leaderships and management, quality of provision and outcomes for children.   Ofsted publishes inspection reports online at www.ofsted.gov.uk.  

SECTION 1 – THE LEARNING AND DEVELOPMENT REQUIREMENTS

1.1    This section defines what providers must do to promote the learning and development of all children in their care, ensuring they are ‘school ready’, and complementing and reinforcing children’s experiences at home.  These learning and development requirements are informed by the best available evidence on how children learn, and the skills, knowledge and attitudes they need as foundations for good future progress, through school and later life.  A strong start in learning and development helps prepare children for the school environment, so they are ready and able to manage transition into reception class and the move to year 1.  Children who are not ready for school may experience difficulties that disrupt their learning, and that of others.  Early years providers must guide the development of children’s capabilities with a view to ensuring the children in their care complete the EYFS ready to benefit fully from school.
1.2   The EYFS learning and development requirements comprise:
· educational programmes, which must cover the seven areas of learning and development described below;

· the early learning goals, which summarise the knowledge, skills and understanding that all young children should have acquired by the end of the academic year in which they reach the age of 5; and
· the assessment requirements  – when and how practitioners must assess children’s achievements, and when and how they should report on progress to parents. 

The areas of learning and development

1.3   There are seven areas of learning and development that must shape educational programmes in early years settings. Three areas are particularly important for igniting children’s curiosity and enthusiasm for learning, and for building their capacity to learn and to thrive.  These three areas, known here as the prime areas, are: 
· personal, social and emotional development;
· physical development; and

· communication and language
1.4   Providers must also support children in four specific areas of learning and development, through which the three prime areas are strengthened and applied.  The specific areas are:

· literacy; 

· mathematics;

· understanding the world; and
· expressive arts and design.
1.5   Educational programmes must encompass the following key issues for each area of learning and development:
· Personal, social and emotional development involves helping children to develop a positive sense of themselves, and others; to form positive relationships and develop respect for others; to develop social skills and learn how to manage their feelings; to understand appropriate behaviour in groups; and to have confidence in their own abilities.
· Physical development involves providing opportunities for young children to be active and interactive, and to develop their coordination, control, and movement.  Children must also be helped to understand the importance of physical activity, and to make healthy choices in relation to food.
· Communication and language development involves giving children opportunities to speak and listen in a range of situations and to develop their confidence and skills in expressing themselves. 
· Literacy development involves encouraging children to read and write, both through listening to others reading, and being encouraged to begin to read and write themselves.  Children must be given access to a wide range of reading materials – books, poems, and other written materials, to ignite their interest.  
· Mathematics involves providing children with opportunities to practise and improve their skills in counting numbers, calculating simple addition and subtraction problems, and to describe shapes, spaces, and measures.
· Understanding the world involves guiding children to make sense of their physical world and their community through opportunities to explore, observe and find out about people, places, technology and the environment. 
· Expressive arts and design involves supporting children to explore and play with a wide range of media and materials, as well as providing opportunities and encouragement for sharing their thoughts, ideas and feelings through a variety of activities in art, music, movement, dance, role-play, and design and technology.

1.6   All practitioners must consider the individual needs, interests, and stage of development of each child in their care, and must use this information to plan a challenging and enjoyable experience for each child in all of the areas of learning and development.  Practitioners working with the youngest children are expected to focus strongly on the three prime areas, which are the basis for successful learning in the other four (specific) areas.  The three prime areas reflect the key skills and capacities all children need to develop and learn effectively, and become ready for school.  For the older age range, the balance should shift towards a more equal focus on all areas of learning, as children grow in confidence and ability within the three prime areas.  But throughout the early years, if a child’s progress in any prime area gives cause for concern, practitioners must discuss this with the child’s parents and continue to provide focused support in that area, reducing the risk that the child will struggle when starting Key Stage 1.  Practitioners should consider whether a child may have a disability or special educational need, which requires specialist support, and should link with and/or help families access relevant services as appropriate.
1.7   For children whose home language is not English, providers must provide opportunities to develop and use the child’s home language in play and learning, supporting their language development at home.  Providers must also ensure that children have sufficient opportunities to learn and reach a good standard in English language during the EYFS, ensuring children are ready to benefit from the opportunities available to them when they begin Key Stage 1.  When assessing communication, language and literacy skills, practitioners must assess children’s skills in English.  If a child is not reaching the expected level in English, practitioners should explore with parents the child’s skills in the home language to establish whether there is a language delay.
1.8   The tables on pages 8 and 9, below, show the level of progress children should normally have attained by the end of the EYFS.  These expected levels of attainment are the early learning goals.  Children’s development must be assessed against the early learning goals at the end of the academic year in which they reach age 5. 

1.9   Appendix 3 outlines the levels of achievement which children can be expected to reach at ages 2 and 3, as a guide for practitioners reviewing progress on an on-going basis, and reporting to parents on children’s development between 24-36 months (see paragraphs 2.3-2.4).




1.10   Each area of learning and development must be delivered through planned, purposeful play and through both adult-led and child-initiated activity.  There should be a fluid interchange between activities initiated by children, and activities led or guided by adults.  This will move increasingly towards adult-led learning as children start to prepare for reception class.
1.11   In planning and guiding children’s activities, practitioners should be guided by the different ways that children learn.  Three characteristics of effective teaching and learning are:
· playing and exploring - children investigate and experience things, and ‘have a go’; 
· active learning - children keep on trying if they encounter difficulties, and enjoy achievements; and
· creating and thinking critically - children have and develop their own ideas, make links between ideas, and develop strategies for doing things. 
1.12   Each child must be assigned a key person
.  This is a safeguarding and welfare requirement (see section 3).   Providers must inform parents/carers of the name of the key person, and explain their role, when a child first starts attending a setting. The key person should help ensure that every child’s learning and care is tailored to meet their individual needs.  As well as helping a child settle in to the setting and making links with the family (see paragraph 3.66), the key person should seek to engage and support parents and carers in guiding their child’s development at home to complement the learning and development provided by the setting. They should also help families engage with more specialist support if/as appropriate. 
1.13   A quality learning experience for children requires a quality workforce.    A well qualified, skilled staff strongly increases the potential of any individual setting to deliver the best possible outcomes for children. Requirements in relation to staff qualifications are outlined in Section 3 (at paragraphs 3.17-3.24).   As part of their overall efforts to maintain and/or continually improve quality, providers should consider the training and development needs of all staff members to ensure a quality learning experience for children that continually improves.
Wrap around and holiday providers

1.14   Some children will attend more than one early years setting at a time.  While all settings are legally required to deliver the EYFS, the way they do this will vary according to the amount of time children spend in the setting.  Where children are attending wrap around
 or holiday provision
, relevant providers must use their judgement about the appropriate support to be provided to each child in each setting.  Planning should reflect the time children spend in a particular setting, and should take account of their experiences in other settings.  Providers should talk to parents and carers (and other professionals as appropriate) about the support children are receiving elsewhere, and tailor their support accordingly (filling any gaps and complementing learning in other settings).

1.15   When inspecting wrap around or holiday provision, Ofsted will take into account the nature and spirit of what settings provide and will consider how well practitioners are balancing activities with those provided in other settings, to contribute to an overall package of support for children that helps them make good progress.
SECTION 2 – ASSESSMENT 
2.1 Assessment plays an important part in helping parents and practitioners to understand children’s needs and plan activities to meet them, supporting children’s progress.  Providers must assess children’s progress on an on-going basis, and also complete assessments at two specific points, as described below. It is particularly important that parents are left in no doubt about their child’s progress and development, and that learning and development needs are identified early and addressed in partnership with parents and other relevant practitioners.
Ongoing (formative) assessment
2.2 Ongoing assessment (also known as formative assessment), is an integral part of the learning and development process. It involves practitioners observing children on an on-going basis, understanding their level of achievement, interests and learning styles, and shaping learning experiences for each child reflecting their observations.  Assessment should happen as part of practitioners’ ongoing interaction with children, informed by feedback from parents, and other adults who interact with the child.  Assessment must not entail prolonged breaks from interaction with children, nor does it require excessive paperwork.  Key achievements and any concerns should be recorded periodically.  Practitioners must give parents and carers regular updates on children’s progress and achievements as part of their ongoing dialogue with families.
Summative assessment
Summary of development at age 24 to 36 months
2.3 When a child is aged between 24 and 36 months, practitioners must review progress in the prime areas, and supply parents or carers with a short written summary of their child’s development.  The development and progress check at 24 -36 months must identify any areas where the child’s progress is less than expected, and should shape a targeted plan to support that child’s future learning and development in the setting.  This is to help ensure a good level of achievement by age 5 so that the child is well prepared for school, and a smooth transition to Key Stage 1.  The earlier children receive tailored support to catch up, the stronger their subsequent chances of healthy development.  Many special educational needs are successfully identified early, especially more complex needs, but for too many children other learning and development needs are not picked up early enough. This means that some children who could be supported to catch up and reach a good level of development by 5 are not well prepared to succeed in school.  The content of the summary of development must be based on the three prime areas of learning.  Beyond these areas, it is for practitioners to decide what the summary should include, reflecting the development level and needs of each individual child. The written summary must highlight observations about a child’s development, noting areas where a child is progressing well, but particularly focusing on any areas where practitioners are concerned that a child may have a developmental delay, special educational need, or disability.  It must describe the activities and strategies the provider intends to adopt to address any issues or concerns.  If a child moves settings between the ages of 24 and 36 months, providers must agree who should complete the development summary.  It would usually be completed by the provider who has spent most time with the child. Other relevant providers should be asked to contribute.
2.4 Practitioners should discuss with parents how the summary of development can be used to support learning at home.  Practitioners should encourage parents to share the summary of progress with other relevant professionals – including their health visitor, and/or a teacher (if a child moves to school-based provision at age 3).  Practitioners must agree with parents when will be the most useful point to provide a summary.  It should be provided in time to inform the health visitor’s health and development review at around age 2 whenever possible (when health visitors gather information on a child’s health and development, allowing them to diagnose any physical, cognitive, communication, or behavioural problems the child is experiencing, to identify any particular support from which they think the child/family might benefit).  Taking account of information from the early years professionals’ summary, which reflects ongoing, regular observation of children’s development, should help ensure needs are identified accurately, and fully, at the health review. Providers should seek the consent of parents to share information directly with health visitors, where possible, to help strengthen partnership working between services, to support families.
Assessment at the end of the EYFS – the Early Years Foundation Stage Profile (EYFSP)
2.5 The second point at which a report on progress is required is the final term of the year in which the child reaches age 5, and no later than 30 June in that term.  At this point, the EYFS Profile (see Appendix 5) must be completed for each child.  This provides parents, practitioners and teachers with a well-rounded picture of a child’s knowledge, understanding and abilities, their progress against expected levels, and their readiness for school.  The Profile should help teachers to plan activities for children starting Key Stage 1.  Providers must make arrangements for each child to be assessed throughout the final year (by a competent practitioner).  The Profile report must reflect ongoing observation and should also take account of all relevant records held by the setting, and of any discussions with parents and other relevant adults.
2.6 Each child’s level of development must be assessed (and recorded) against the 17 early learning goals (see Section 1 and Appendix 4).  Practitioners must indicate whether children are meeting expected levels of development, or if they are exceeding expected levels, or not yet reaching expected levels (‘expected’, ‘exceeding’ or ‘emerging’). 
2.7 Providers must supplement the Profile assessment with a short commentary on each child’s skills and abilities in relation to the three key characteristics of effective learning (paragraph 1.11).  This will give Year 1 teachers helpful background and context when considering each child’s stage of development and learning needs.
2.8 Providers must share the profile with parents, and explain to parents when and how they can discuss the profile with the practitioner who completed it.
2.9 For children attending more than one setting, the Profile must be completed by the setting where the child spends most time.  If a child moves to a new provider during the academic year, the original provider should send their assessment of the child’s level of development against the early learning goals (or an explanation why the EYFSP has not been completed) within 15 days of receiving a request from the new provider.
2.10 The Profile must be completed for all children, including those with special educational needs and disabilities.  Children will have differing levels of skills and abilities across the Profile and it is important that there is a full assessment of all areas of their development to inform plans for future activities.  It is important that practitioners working with the child, and parents, have a clear, rounded picture of all of a child’s needs.
Information to be provided to the local authority
2.11 Regulations under Section 99 of the Childcare Act 2006 require early years providers to report EYFSP results to local authorities, upon request.  Local authorities are under a duty to return this data to the relevant government department.  Providers must permit the relevant local authority to enter the premises to observe the completion of the EYFS Profile, and permit the relevant local authority to examine and take copies of documents and other articles relating to the EYFS Profile and assessments.  Providers must take part in all reasonable moderation activities specified by their local authority and provide the relevant local authority with such information relating to the EYFS Profile and assessment as they may reasonably request.
SECTION 3 - SAFEGUARDING AND WELFARE REQUIREMENTS
Introduction

3.1 Children learn best when they are healthy, safe and secure, when their individual needs are met, and when they have positive relationships with the adults caring for them.  The safeguarding and welfare requirements, specified in this section, are designed to help providers create settings which are welcoming, safe and stimulating, and where children are able to enjoy learning and to grow in confidence.

3.2 The EYFS safeguarding and welfare requirements focus on the safety and well-being of children.  There is other legislation that deals with responsibilities of employers for the health, safety and wellbeing of their staff (for example, the Management of Health and Safety at Work Regulations, 1999).  The EYFS requirements do not override or remove any obligations providers have arising from other health and safety legislation, or any other relevant legal requirements.
3.3 Schools are not required to have separate policies to cover EYFS requirements provided the requirements are already covered by a school’s existing policies for children of all ages.
3.4 The requirements in this section explain what early years providers must do to:

· safeguard children and promote their welfare;

· promote good health;

· manage children’s behaviour;

· ensure the suitability of adults who have contact with children;

· ensure that adults looking after children have appropriate qualifications, skills and knowledge;

· ensure that staffing arrangements keep children safe;

· ensure that organisational arrangements enable all children to have a positive learning and development experience;

· ensure facilities are safe and suitable; and

· maintain records, policies and procedures.
Safeguarding
3.5 Providers must take all necessary steps to keep children safe and well.  Providers must also be alert to any issues for concern in the child’s life at home or elsewhere.
3.6 Providers must have written policies and procedures in place to safeguard children, in line with the guidance and procedures of the relevant Local Safeguarding Children Board (LSCB).  These safeguarding policies and procedures must explain the action to be taken in the event of an allegation being made against a member of staff, and include a clear policy on the use of mobile phones and cameras.

3.7 A practitioner must be designated to take lead responsibility for safeguarding children in every setting.  This practitioner is responsible for liaison with local statutory children's services agencies, and linking up with the Local Safeguarding Children Board.  The lead practitioner should provide support, advice and guidance to other staff should on an ongoing basis and in particular if any safeguarding issues arise.  In a childminding setting, the lead responsibility rests with the childminder.
3.8 The practitioner with lead responsibility for safeguarding must attend a child protection training course.  The high level content of this training must enable practitioners to identify, understand and respond appropriately to signs of possible abuse and neglect, as described below. It must also conform to advice from the Local Safeguarding Children Board.
3.9 Providers must train all staff to understand their safeguarding policies and procedures, and ensure that all staff have up to date knowledge of safeguarding issues.  Training made available by the provider must enable staff to identify, understand and respond appropriately to signs of possible abuse and neglect, including:
· significant changes in children's behaviour; 
· deterioration in children’s general well-being;  
· unexplained bruising, marks or signs of possible abuse or neglect; 
· children’s comments which give cause for concern;
· any reasons to suspect neglect or abuse outside the setting, for example in the child’s home;
· inappropriate behaviour displayed by other members of staff, or any other person working with the children. For example, inappropriate sexual comments; excessive one-to-one attention beyond the requirements of their usual role and responsibilities; or inappropriate sharing of images.  
3.10 Providers must have regard to the guidance set out in the publication ‘What to do if you’re worried a child is being abused’, available from the DfE website (https://www.education.gov.uk/publications/standard/publicationdetail/page1/dfes-04320-2006).  If providers do have such concerns, they must without delay notify child protection agencies.  The LSCB will identify which agencies to notify; usually, this will be local children's services and/or the police.
3.11 Registered providers must inform Ofsted of any allegations of serious harm or abuse by any person living, working, or looking after children at the relevant premises. This includes allegations of harm or abuse committed on the premises or elsewhere. Registered providers must notify Ofsted of any abuse which is alleged to have taken place on the premises, and the action taken in respect of these allegations.  Registered providers must inform Ofsted of allegations as soon as is reasonably practicable, but at the latest within 14 days of the allegations being made.  A registered provider, who, without reasonable excuse, fails to comply with this requirement, commits an offence.
Suitable People

3.12 Providers must ensure that people looking after children, or having unsupervised access to them, are suitable to take on those roles.  Providers must have effective systems in place to ensure that practitioners, and any other person who is likely to have regular contact with children (including those living or working on the premises), are suitable. Ofsted is responsible for checking the suitability of persons living or working on childminders’ premises.  
3.13 Providers other than childminders must obtain an enhanced Criminal Records Bureau (CRB) Disclosure in respect of every person aged 16 and over who: 
: 
· works directly with children; 
· lives on the premises on which the childcare is provided; and/or
· works on the premises on which the childcare is provided (unless they do not work on the part of the premises where the childcare takes place, or do not work there at times when children are present). 
3.14 Providers must tell staff that they are expected to disclose any convictions, cautions, court orders, reprimands and warnings which may affect their suitability to work with children.  This applies to convictions, etc., which occurred before or after a member of staff started working at a setting. Providers must not allow people whose suitability has not been checked, including through a CRB check, to have unsupervised contact with children being cared for.
3.15 Providers other than childminders must record information about their staff, including their qualifications and the identity checks and vetting processes that have been completed.  Providers must record, where relevant, the CRB reference number, the date it was obtained and details of who obtained it.  Providers need to be able to demonstrate to Ofsted how they assess staff suitability.  Such information must include, where relevant, the evidence of CRB Disclosures obtained, and the date on which they were obtained
.  
3.16 Providers must also meet their responsibilities under the Safeguarding Vulnerable Groups Act 2006 which places duties on employers and individuals with criminal penalties for failure to comply.  Independent Schools must also comply with the relevant regulations for standards in independent schools.
Staff qualifications, training, support and skills
3.17 The daily experience of children in early years settings and the overall quality of provision they get depends on all practitioners having a clear understanding of their roles and responsibilities and appropriate qualifications, training, skills and knowledge.  Providers must ensure that all staff, including childminders’ assistants, receive induction training to help them understand how the setting is managed and their role within it.  Induction training must include information about emergency evacuation procedures, child protection, the provider’s equality policy and health and safety issues.  
3.18 Providers must put appropriate arrangements in place for the supervision of their staff.  Effective supervision should support, coach and train the practitioner and promote the interests of children.  Supervision should foster a culture of mutual support, teamwork and continuous improvement which encourages the confidential discussion of sensitive issues, and the immediate reporting of any grounds for concern about a child’s welfare and safety.  

3.19 Supervision should provide opportunities for staff to:
· discuss issues, or difficulties;
· identify solutions to address them; and
· be coached in tackling issues as they arise.
3.20 Providers must ensure that the qualifications held by staff are full and relevant for working with young children.
3.21 In registered settings other than childminding settings, all managers must hold at least a full and relevant level 3 qualification
, and at least half of all other staff must hold at least a full and relevant level 2 qualification.  The manager of an early years setting must have at least two years’ experience of working in an early years setting, or have at least two years’ other suitable experience.  In group settings, the provider must ensure there is a named deputy who, in their judgement, is capable and qualified to take charge in the manager’s absence.

3.22 Providers must ensure that regular staff appraisals are carried out to identify any training needs, and must secure opportunities for continued professional development for staff.  Providers must support their staff to improve their qualification levels wherever possible.  In particular, providers should consider supporting those staff without any relevant qualification to obtain a relevant level 2 qualification.  
3.23 Childminders must have attended a local authority approved training course (which helps them understand and implement the EYFS) before registering with Ofsted.  Childminders are accountable for the quality of the work of any assistant.  The childminder should be satisfied that assistants are competent in the areas of work they undertake.
3.24 Providers must ensure that staff have sufficient grasp of English to ensure the well-being of children in their care.  For example, settings must be in a position to keep records in English, to liaise with other agencies in English, to summon emergency help, and to understand instructions such as those for the safety of medicines or food hygiene.
Staff: child ratios
3.25 Staffing arrangements must ensure safety and meet the needs of all children.  Providers must ensure that children are adequately supervised.  Staff: child ratios must not drop below the levels specified in this document.  Anyone under the age of 18 cannot be included in ratios.
3.26 Providers should consider whether to exceed these requirements in some circumstances to meet children’s individual learning, development and care needs.  Ofsted may determine that particular group settings must observe a higher staff: child ratio than those outlined here, and that childminders can care for fewer children (although there is scope for exceptions to the age requirements for children in the care of childminders (see paragraph 3.39) in some circumstances, for example caring for twin babies).  In such cases, Ofsted may make this a condition of registration.  Ofsted’s judgement will be based on factors such as the amount of space available.
3.27 The ratios for group settings relate to staff time working directly with children.  Ratios apply to the total number of staff available to work with children at any time across the whole setting.  The provider must decide how to deploy or allocate staff to ensure children’s needs are met. For short lengths of time in very particular circumstances, and where the quality of care is maintained, short-term exceptions to the ratios may be made, for example when children are sleeping.

3.28 In group settings, providers must inform parents about staff deployment, and, when relevant and practical, aim to involve parents in these decisions.  At any one time across the setting, there must be at least two adults available to work directly with children.  A group of children must not be left without an adult in the room. 

3.29 For group settings providing overnight care, the relevant ratios continue to apply and at least one member of staff must be awake at all time.
3.30 For children aged under two in early years group settings: 
· there must be at least one member of staff for every three children;
· at least one member of staff working directly with the children must hold a full and relevant level 3 qualification, and must be suitably experienced in working with children under two;
· at least half of all other staff working directly with the children must hold a full and relevant level 2 qualification;
· at least half of all staff must have received training that specifically addresses the care of babies; and
· where there is an under-2-year-old’s room, the member of staff in charge of that room must, in the judgement of the manager/leader, have suitable experience of working with under-2s.

3.31 For children aged two in early years group settings:
· at least one member of staff must be working directly with every four children;
· at least one member of staff must hold a full and relevant level 3 qualification; and
· at least half of all other staff must hold a full and relevant level 2 qualification.

3.32 For children aged three and over in any registered early years provision operating between 8 am and 4pm where a person with Qualified Teacher Status, Early Years Professional Status or another suitable level 6 qualification (which is full and relevant) is working directly with the children:
· there must be at least one member of staff for every 13 children; and
· at least one other member of staff must hold a full and relevant level 3 qualification.

3.33 At any time outside the hours of 8 am and 4 pm, and between the hours of 8 am and 4 pm when a person with Qualified Teacher Status, Early Years Professional Status or another full and relevant level 6 qualification, is not working directly with the children:

· there must be at least one member of staff for every eight children;
· at least one member of staff must hold a full and relevant level 3 qualification;
· at least half of all other staff must hold a full and relevant level 2 qualification.
3.34 For children aged three and over in independent schools, where a person with Qualified Teacher Status, Early Years Professional Status or another full and relevant level 6 qualification, or an instructor
, or a suitably qualified overseas trained teacher, is working directly with the children:
· for classes where the majority of children will reach the age of 5 or older within the school year, there must be at least one member of staff for every 30 children;
· for all other classes there must be at least one member of staff for every 13 children; and 
· at least one other member of staff must hold a full and relevant level 3 qualification.

3.35 Where there is no person with Qualified Teacher Status, Early Years Professional Status or another suitable level 6 qualifications, or an instructor, or a suitably qualified overseas trained teacher, working directly with the children:
· there must be at least one member of staff for every eight children;
· at least one member of staff must hold a full and relevant level 3 qualification; and
· at least half of all other staff must hold a full and relevant level 2 qualification.

3.36 For children aged three and over in maintained nursery schools and nursery classes in maintained schools:
· there must be at least one member of staff for every 13 children;
· at least one member of staff must be a school teacher as defined by Section 122 of the Education Act 2002 and the Education (School Teachers’ Qualifications) (England) Regulations 2003; and 
· at least one other member of staff must hold a full and relevant level 3 qualification.
3.37 Reception classes in maintained schools are subject to infant class size legislation.  The School Standards and Framework Act (as amended by the Education Act 2002) limits the size of infant classes to 30 pupils per school teacher.
 ‘School teachers’ do not include teaching assistants, higher level teaching assistants or other support staff.  Consequently, in a normal teaching session, a school must employ sufficient school teachers to enable it to teach its infant classes in groups of no more than 30 per school teacher.

3.38 Some schools may choose to mix their reception classes with groups of younger children, in which case they should use their discretion in determining ratios within mixed groups guided by the ratios outlined above. In exercising this discretion, the school, and any partner provider, must comply with the statutory requirements relating to the education of children of compulsory school age children and infant class sizes.
3.39 Childminders must meet the following requirements:
· At any one time, childminders may care for a maximum of six children under the age of eight. Of these six children, a maximum of three may be young children
. The numbers include the childminder’s own children or any other children for whom they are responsible – for example, children who the childminder is fostering.  Any care provided for older children must not adversely affect the care of children receiving early years provision.

· Where children aged 4 and 5 only attend the childminding setting before and/or after a normal school day, they may be cared for at the same time as three other young children, as long as the maximum of six children is not exceeded. 
· Normally, only one child under the age of one may be cared for.
· If a childminder can demonstrate to parents, and inspectors, that they can meet and reconcile the individual needs of all the children then exceptions can be made – for example when caring for siblings.  However, in all circumstances, the total number of children under the age of eight being cared for must not exceed six. 
3.40 If a childminder employs an assistant or works with another childminder, each childminder or assistant may care for the number of children permitted by the ratios specified above (subject to any restrictions imposed by Ofsted on registration).
3.41 For childminders providing overnight care, required ratios continue to apply and the childminder must always be able to hear the children (this may be via a monitor).  
Staff taking medication/other substances

3.42 When working directly with children, practitioners must not be under the influence of alcohol or any other substance which may affect their ability to care for children.  Providers must ensure that where practitioners are taking medication which may affect their ability to care for children, those practitioners seek medical advice. Providers must then ensure that those practitioners only work directly with children if medical advice confirms that the medication is unlikely to impair that staff member’s ability to look after children properly. 
Health

3.43 The provider must promote the good health of the children attending the setting, take necessary steps to prevent the spread of infection, and take appropriate action if children are ill.  Providers must implement a clear policy on administering medicines.  It must include systems for obtaining information about a child’s needs for medicines, and for keeping this information up to date.  Training must be provided for staff where the administration of medicine requires medical or technical knowledge.  Medicines must not usually be administered unless they have been prescribed for a child by a doctor, dentist, nurse or pharmacist.
3.44 Medicine must only be administered to a child where written permission for that particular medicine (including non-prescription medication) has been obtained from the child’s parent.  This permission should normally be obtained before the child’s admission to the setting.  Providers must keep a written record each time a medicine is administered to a child, and inform the child’s parents on the same day or as soon as reasonably practicable.  A child must not be given medicines containing aspirin unless prescribed by a doctor. 


3.45 Where children are provided with meals, snacks and drinks, they must be healthy, balanced and nutritious.  Drinking water must be available and accessible at all times.  Managers/leaders must be confident that those responsible for preparing and handling food are competent to do so.  In group provision, all staff involved in preparing and handling food must receive training in food hygiene.  Registered providers must notify Ofsted of any food poisoning affecting two or more children looked after on the premises.  Notification must be made as soon as is reasonably practicable, but in any event within 14 days of the incident.  A registered provider, who, without reasonable excuse, fails to comply with this requirement, commits an offence.

3.46 There must be an area which is adequately equipped to provide healthy meals, snacks and drinks for the children as necessary.  There must be suitable facilities for the hygienic preparation of food for children, if necessary including suitable sterilisation equipment for babies’ food.  Providers must record and act on information from parents about a child's dietary needs.
3.47 Providers must have a no smoking policy, and must prevent smoking in a room, or outside play area, when children are present or about to be present.  If, exceptionally, children are expected to use a space that has been used for smoking, providers must ensure adequate ventilation to clear the atmosphere.

3.48 At least one person who has a current paediatric first aid certificate must be on the premises at all times when children are present, and on outings.  First aid training must be local authority approved.  Childminders must hold a current paediatric first aid certificate before they start caring for children.  Providers must ensure there is a first aid box with appropriate content for children.  Providers must keep a written record of accidents or injuries and first aid treatment.  Providers must inform parents of accidents or injuries sustained by the child, and of any first aid treatment given.  Providers must have a procedure for responding to children who are ill or infectious, and must discuss this with parents.  


3.49 Registered providers must notify Ofsted of any serious accident, illness or injury to, or death of, any child while in their care, and of the action taken. Notification must be made as soon as is reasonably practicable, but in any event within 14 days of the incident occurring. A registered provider who, without reasonable excuse, fails to comply with this requirement, commits an offence.  Providers must notify local child protection agencies of any serious accident or injury to, or the death of, any child while in their care, and must act on any advice from those agencies. 
Behaviour
3.50 Children’s behaviour must be managed effectively and in a manner appropriate for their stage of development and individual needs.  Providers must have a behaviour management policy which is adhered to by all staff.  A named practitioner must be responsible for behaviour management issues in every setting.  They must have the necessary skills to advise other staff on behaviour issues and to access expert advice if ordinary methods are not effective.  In a childminding setting the childminder is responsible for behaviour management.
3.51 Providers must not give corporal punishment to a child.  And, so far as it is reasonably practicable, providers must ensure that corporal punishment is not given by any person caring for children, or any person living or working on the premises of the provider.  Any early years provider who fails to meet these requirements commits an offence.  A person will not be taken to have used corporal punishment (and therefore will not have committed an offence), where the action was taken for the purposes of averting immediate danger of personal injury to any person (including the child).
3.52 Providers must not threaten corporal punishment, and must not use or threaten any punishment which could adversely affect a child's well-being.   Physical intervention should only be used to manage a child’s behaviour if absolutely necessary, for example to prevent injury. Providers must keep a record of any occasion where physical intervention is used, and parents must be informed on the same day.
Safety, and suitability of premises, environment and equipment
3.53 Providers must ensure that the premises, both outdoor and indoor, in which children are cared for are fit for purpose.  Spaces, furniture, equipment and toys, must be safe for children to use and premises must be secure.
3.54 The provider must produce and implement a written procedure for assessing any risks to children’s safety, and review risk assessments regularly.  Providers must determine where it is helpful to make some written risk assessments in relation to specific issues, to inform staff practice, and to demonstrate how they are managing risks if asked by parents or inspectors.  Risk assessments should identify aspects of the environment that need to be checked on a regular basis, when and by whom those aspects will be checked, and how the risk will be removed or minimised.

3.55 Providers must keep premises and equipment clean, and be aware of, and comply with, requirements of health and safety legislation (including hygiene requirements).  Providers must keep staff informed and up to date with health and safety requirements. Providers must produce and implement a health and safety policy which includes procedures for identifying, reporting and dealing with accidents, hazards and faulty equipment. 

3.56 Providers must take reasonable steps to ensure the safety of children, staff and others on the premises in the case of fire, and must have an emergency evacuation procedure.  Providers must have appropriate fire detection and control equipment (for example, fire alarms, smoke detectors, and fire extinguishers) which are in working order.  Fire exits must be clearly identifiable, and fire doors must be free of obstruction and easily opened from the inside.

3.57 The premises and equipment must be organised in a way that meets the needs of children.  In registered provision, providers must meet the following indoor space requirements.
· Children under two years: 3.5 m2 per child. 

· Two year olds: 2.5 m2 per child. 

· Children aged three to five years: 2.3 m2 per child. 

3.58 These calculations must be based on the net or useable areas of the rooms used by the children, not including storage areas, thoroughfares, dedicated staff areas, cloakrooms, utility rooms, kitchens and toilets.  The provider must ensure that, so far as is reasonable, the facilities, equipment and access to the premises are suitable for children with disabilities.  Providers must provide access to an outdoor play area or, if that is not possible, must ensure that all outings are planned and taken on a daily basis (unless circumstances make this inappropriate, for example poor weather conditions).
3.59 Provision must be made (space or partitioned area) for children who wish to relax, play quietly or sleep, equipped with appropriate furniture.  Sleeping children must be frequently checked.  Except in childminding settings, there must be a separate baby room for children under the age of two. However, providers must ensure that children in baby room have contact with older children and are transferred to the older age group after the age of 18 months or as appropriate for their individual stage of development.

3.60 Registered providers must ensure there is an adequate number of toilets and hand basins available - usually one toilet and one hand basin for every ten children over the age of two.  Except in childminding settings, there must be separate toilet facilities for adults.  Providers must ensure there are suitable hygienic changing facilities for changing any children who are in nappies and providers should ensure that an adequate supply of clean bedding, towels, spare clothes and any other necessary items are always available.

3.61 Providers must ensure there is an area where confidential information and necessary records can be kept and where staff may talk to parents confidentially.  Providers must ensure there is a room or area for staff to take breaks, away from areas used by children.  
3.62 Providers must carry public liability insurance. 

3.63 Providers must only release children into the care of individuals who have been notified to the provider by the parent, and must ensure that children do not leave the premises unsupervised.  Providers must take all reasonable steps to prevent unauthorized persons entering the premises, and have an agreed procedure for checking the identity of visitors.  Providers must consider what additional measures are necessary when children stay overnight. 
Outings 

3.64 Children must be kept safe while on outings, and providers must obtain written parental permission for children to take part in outings.  Providers must assess the risks or hazards which may arise for the children, and must identify the steps to be taken to remove, minimize, and manage those risks and hazards.  The assessment of risks linked to any outing must include consideration of adult to child ratios.  This risk assessment does not need to be in writing. However, providers must consider whether a written risk assessment would be useful when a new type of outing is planned, to help explain to parents or inspectors how risks are managed. A new, and/or written risk assessment will not be necessary in every instance – for example where a repeat outing/visit is being undertaken.  Vehicles in which children are being transported, and the driver of those vehicles, must be adequately insured.
Key Persons 

3.65 To help ensure that every child’s care is tailored to meet their individual needs, each child must be assigned a key person (see paragraph 1.12).  The key person must help the child become familiar with the setting, develop a bond with the child and their parents, and offer a settled relationship.  
Equal Opportunities 
3.66 All providers must have and implement a written policy to promote equality of opportunity for children in their care, including support for children with learning difficulties and disabilities.  The policy on equality of opportunity must include: 
· information about how the individual needs of all children will be met;

· information about how all children, including those who are disabled or have special educational needs, will be included, valued and supported, and how reasonable adjustments will be made for them; 
· a commitment to working with parents and other agencies; 
· information about how the Special Educational Needs Code of Practice is put into practice in the provision (where appropriate); 
· the name of the Special Educational Needs Coordinator (in group provision); 
· arrangements for reviewing, monitoring and evaluating the effectiveness of inclusive practices; 
· information about how the provision will promote and value diversity and differences;
· information about how inappropriate attitudes and practices will be challenged; and
· information about how the provision will encourage children to value and respect others.
Other information and records
3.67 Providers must maintain records and obtain and share information (with parents and carers and others) to ensure the safe and efficient management of the setting and to help ensure the needs of all children are met.  Providers must enable a regular two-way flow of information with parents, and between providers, if a child is attending more than one setting.  In relation to children’s safety and welfare the requirements to record and/or share information are as follows:
Information about the child
3.68 Providers must record the following information for each child in their care:

· Full name
· Date of birth
· Name and address of every parent and carer who is known to the provider
· Which of these parents or carers the child normally lives with
· Emergency contact details for parents and/or carers.

3.69 In advance of a child being admitted to the setting, providers must also obtain the following information as relevant from parents (and then work with parents/carers to keep records updated while the child continues to attend the provision):

· Any special dietary requirements, preferences or food allergies that the child has
· Any special health requirements. 
· Written parental permission to the seeking of any necessary emergency medical advice or treatment in the future.
· Information about any other person who has parental responsibility for the child.
· Any other information the provider considers necessary.

3.70 Providers must ensure that all staff are aware of the need to protect the privacy of the child and the legal requirements that exist to ensure that information relating to the child is handled in a way that ensures confidentiality.  Parents must be given free access to all records about their child, provided that no exemptions apply to the disclosure under the Data Protection Act 1998
.  If a written request is made for disclosure of personal information about a child, parents must receive a response within 40 days.  If requested, comments from parents should be incorporated into children's records.

3.71 Records relating to individual children must be retained for a reasonable period of time after the children have left the provision.  There must be a suitable secure area for the storage of confidential information.  Records on staff and children should only be accessible to those who have a right or professional need to see them.
Information about the provider 

3.72 Providers must record the following information and keep the following documentation:

· name, home address and telephone number of the provider and any other person living or employed on the premises (this requirement does not apply to childminders); 
· name, home address and telephone number of anyone else who will regularly be in unsupervised contact with the children attending the early years provision; 
· a daily record of the names of the children looked after on the premises, their hours of attendance and the names of the children's key workers; 
· their certificate of registration – which must be displayed at the setting and shown  to parents on request; and
· records of CRB disclosure checks.
3.73 Records must be easily accessible and available for inspection by Ofsted (with prior agreement by Ofsted, these may be kept off the premises). Providers must be aware of their responsibilities under the Data Protection Act 1998 and, where relevant, Freedom of Information Act 2000. 

General information to be made available to parents/carers 

3.74 When a child starts attending a setting, providers must make the following information available and accessible to parents and carers: 

· information about how the EYFS is being delivered in the setting, and how parents can access more information (for example, via the DfE website);

· the name of the key person and their role;
· the type of activities provided for children; 

· the daily routines of the setting; 

· the staffing in the setting; 

· food and drinks provided for children; 

· details of the provider's policies and procedures, for example, admissions policies, equality of opportunity policy, safeguarding children policy and the complaints procedure (copies to be available on request); 

· the procedure to be followed in the event of a parent failing to collect a child at the appointed time, or in the event of a child going missing at, or away from, the setting; and 

· how parents can complain to Ofsted, including Ofsted contact details.
Complaints 
3.75 Registered providers other than childminders must put in place a written procedure for dealing with concerns and complaints from parents, and must keep a written record of any complaints, and their outcome. Childminders are not required to have a written procedure for handling complaints, but they must also keep a record of any complaints they receive and their outcome.  Registered providers must investigate all written complaints relating to their fulfillment of the EYFS requirements and notify complainants of the outcome of the investigation within 28 days of having received the complaint.  Subject to the provisions of the Data Protection Act 1998, the record of complaints must be kept for at least three years and be made available to Ofsted on request.  Independent schools must ensure that the complaints procedure they are required to have in place for the rest of the school also applies to their early years provision. 

Changes that must be notified to Ofsted 

3.76 All registered early years providers must notify Ofsted of: 
· any change in the address of the premises of the provision; 
· any proposal to change the hours during which childcare is provided;
· any change to the premises which may affect the space available to children and the quality of childcare available to them; 
· a proposal to provide overnight care;
· any allegation of serious harm to, or abuse, of a child committed by any person living, working or caring for children on the premises (including allegations of serious harm or abuse which have taken place somewhere other than on the premises) and any other abuse alleged to have taken place on the premises, and of the action taken in respect of the allegation;
· any serious accident, serious illness or serious injury to, or the death of, a child being cared for, and of the action taken by the provider; 

· any incident of food poisoning affecting two or more children cared for on the premises;

· any other significant event which is likely to affect the suitability of the early years provider or any person who cares for, or is in regular contact with, children on the premises to look after children;
· any change to the name or address of the provider;
· any change in the provider’s telephone number;
· any change to the person who is managing the early years provision;

·  where the early years provision is provided by a company, any change in the name or registered number of the company; 

· where the early years provision is provided by a charity, any change in the name or registration number of the charity; 

· where the childcare is provided by a partnership, body corporate or unincorporated association, any change to the 'nominated individual';

· where the childcare is provided by a partnership, body corporate or unincorporated association whose sole or main purpose is the provision of childcare, any change to the individuals who are partners in, or a director, secretary or other officer or members of its governing body; and 

· any change of the persons aged 16 years or older living or working on childminding premises.  A person is not considered to be working on the premises if none of their work is done in the part of the premises in which children are cared for, or if they do not work on the premises at times when children are there. 

3.77 Where providers are required to notify Ofsted about a change of person, they must give Ofsted the new person's name, any former names or aliases, date of birth, and home address.  Where it is reasonably practicable to do so, notification must be made in advance. In other cases, notification must be made as soon as is reasonably practicable, but always within 14 days.  A registered provider who, without reasonable excuse, fails to comply with these requirements commits an offence. 

Disqualification (all registered providers)
3.78 In the event of the disqualification (Section 75, Childcare Act 2006) of a provider, or any person who lives in the same household as the provider, or a person employed in that household,  the provider must give Ofsted the following information:

· details of any order, determination, conviction, or other ground for disqualification from registration under regulations made under section 75 of the Childcare Act 2006;

· the date of the order, determination or conviction, or the date when the other ground for disqualification arose;

· the body or court which made the order, determination or conviction, and the sentence (if any) imposed; and
· a certified copy of the relevant order (in relation to an order or conviction).

The information must be provided to Ofsted as soon as reasonably practicable, but at the latest within 14 days of the date the provider became aware of the information or ought reasonably to have become aware of it if they had made reasonable enquiries. 

Inspection and Enforcement

3.79 Where Ofsted considers that a provider has failed to comply with any of the safeguarding and welfare requirements, they may give a ‘welfare requirements’ notice to the provider setting out (i) in what respect the provider has failed to comply with the requirements (ii) what action the provider should take to comply, and (iii) the period within which the provider should take that action.  It is an offence for a provider to fail to comply with such a notice.  Failing to comply can lead to prosecution of the provider by Ofsted (after the provider has been given the opportunity to make representations to Ofsted).  The penalty is a fine not exceeding level 5 on the standard scales of fines (currently £5000).  It is an offence for a provider to make a false statement to Ofsted.

3.80 It is an offence for a registered early years provider to fail to comply with any of the following requirements (with corresponding paragraph references in this document):
	Paragraph
	

	3.11
	To inform Ofsted about allegations of serious harm or abuse by any person living, working, or looking after children at the relevant premises, and any subsequent action taken.

	3.45
	To inform Ofsted of any food poisoning affecting two or more children looked after on the premises.  

	3.49
	To inform Ofsted about any serious accidents or illness of children whilst in the care of the provider, and any subsequent action taken.

	3.51
	Providers must not give corporal punishment to a child. They should also ensure (so far as is reasonably practicable) that corporal punishment is not used on a child who is being cared for at the setting by any other staff member or person who cares for the children or is in regular contact with the children at the setting, or any other person who lives or works on the premises.


	3.52
	Providers must not threaten corporal punishment, and must not use or threaten any punishment which could adversely affect a child's well-being.   

	3.76 - 3.77
	To inform Ofsted of any changes listed in these paragraphs

	3.78
	To provide Ofsted with the relevant information in respect of a disqualification.


APPENDIX 1 - LEGAL BASIS OF THE EYFS 
4.1 The Childcare Act 2006 provides for the EYFS, which is mandatory for the following providers:

· providers registered on the Early Years Register (maintained by Ofsted); and

· providers exempt
 from registration on the Early Years Register in relation to provision for children aged 3 and older, where the provision is part of the school’s activities, is provided by the school proprietor or their employee, and at least one child is a registered pupil at the school.  This includes maintained schools, independent schools, and non-maintained special schools. 

4.2 The Childcare Act 2006 requires the Secretary of State to specify learning and development requirements and welfare requirements, forming the EYFS.  The EYFS is a statutory framework containing legal requirements set out in this document but given legal effect by two statutory instruments which also contain other legal requirements.  The learning and development requirements are given legal force by an Order made under Section 39 (1) (a) of the Childcare Act 2006.  The safeguarding and welfare requirements are given legal force by Regulations made under Section 39 (1) (b) of the Childcare Act 2006.
4.3 Together, the Order, the Regulations and the Statutory Framework document (this document) make up the legal basis of the EYFS.  

4.4 The EYFS requirements sit alongside other legal obligations and do not supersede or replace any other legislation which providers must still meet.  For example, where provision is taking place in maintained schools there is a range of education legislation in place with which headteachers, teachers and others must comply.  Providers must comply with the requirements of the Safeguarding Vulnerable Groups Act 2006 (which creates offences) and take into account any guidance issued in relation to the scheme set out in that Act.  The requirements under the Act include a duty not to engage a barred person in regulated activity, to carry out “barred list checks” and, in certain circumstances, to refer individuals to the body responsible for barring persons from working with children or vulnerable adults.  It is an offence under the Act to allow a barred person to engage in regulated activity. Providers must also be aware of other legal duties, such as employment law, equality legislation, health and safety legislation, data collection legislation, data protection legislation and common law duties such as confidentiality and the law of negligence
Exemptions

4.5 The EYFS framework is designed to be fully inclusive of all children’s needs, recognising the need to respond to differences of ethnicity, culture, religion or belief, home language, family background, SEN, disability, gender or ability. There is significant flexibility to provide the seven areas of Learning and Development in a way that reflects the needs and circumstances of each child. In the majority of cases it should be possible to deliver the EYFS in a way that is compatible with providers’ and parents’ philosophies and beliefs. However, existing provisions for exemptions have been carried forward and re-enacted in Section 46 of the Childcare Act 2006 which enables the Secretary of State to confer exemptions from the learning and development requirements in certain prescribed circumstances. Such exemptions will only be granted in exceptional circumstances and where the provider can demonstrate that every effort has been made to comply with the requirements.

APPENDIX 2 - DUTIES ON LOCAL AUTHORITIES
4.6 Section 13 of the Childcare Act 2006 requires local authorities to secure the provision of information, advice and training, whether delivered by themselves or by others, to meet the needs of local providers and support sufficiency of childcare provision.

4.7 Regulations made under Section 13 require that, within the context of the EYFS, this provision includes:
· training and support in meeting the requirements of the EYFS;
· ensuring that training in EYFS assessment and the completion of the EYFS Profile summaries is offered to all providers who require it;
· meeting the needs of disabled children and those with special educational needs and the use of effective safeguarding and child protection procedures; and
· supporting providers to enter the childcare market and in meeting the registration and regulatory requirements.

4.8 Local authorities must also secure information, advice and training to all childcare providers who have been deemed inadequate by Ofsted; and to those who have been granted a temporary exemption for a specific period of time to give them an opportunity to develop their provision so that it meets the learning and development requirements of the EYFS.

4.9 Local authorities have the responsibility for assuring that EYFS Profile assessment judgements are moderated. They appoint and train moderators with appropriate experience of the EYFS and the early learning goals to secure consistent standards in assessment judgements.

4.10 Local authorities must ensure that all providers are visited regularly as part of a cycle of moderation visits, and notify the provider whether the EYFS Profile assessment is being carried out in accordance with requirements. Where the LA moderator judges that the assessment is not in line with the exemplified standards, the local authority can require the provider to arrange for the practitioner to participate in further training/moderation activities, and to reconsider their assessments as advised by the moderator.

Appendix 3


DEVELOPMENT AT AGE 24-36 AND 34-48 MONTHS
	
	Personal, Social and Emotional Development

	Aspect
	24-36 months
	36-48 months
	Early learning goals

	Self-confidence and self-awareness


	Children separate from their main carer with support and encouragement from a familiar adult.  They begin to recognise danger and know who to turn to for help.  They seek to do things for themselves, knowing that an adult is close by, ready to support if needed.


	Children can select and use activities and resources with help.  They talk about their own needs and feelings in simple ways.  They are confident to talk to other children when playing together and will talk freely about their home and community.
	See Appendix  4, Expected column  

	Managing feelings and behaviour


	Children are aware that some actions can hurt or harm others. They seek comfort from familiar adults in the setting, when needed. They respond to the feelings and wishes of others, and their own needs and feelings.


	Children are aware that some actions can hurt others’ feelings.  They begin to accept the needs of others, taking turns and sharing resources with support.  They can adapt their behaviour to different events, social situations and changes in routine, and their own needs and feelings.


	See Appendix 4, Expected column  

	Making relationships
	Children seek out others to share experiences.  They play alongside others and can be caring towards each other.


	Children can play in a group.  They demonstrate friendly behaviour, initiate conversations and form good relationships with peers and familiar adults.


	See Appendix 4, Expected column  

	
	Physical Development

	
	24-36 months
	36-48 months
	Early learning goals

	Moving and handling
	Children gain increasing control of their whole bodies and are becoming aware of how to negotiate the space and objects around them.
	Children maintain balance when they concentrate.  They negotiate space successfully when playing racing and chasing games, adjusting speed or changing direction to avoid obstacles.  They handle tools effectively for the purpose, including mark making.


	See Appendix 4, Expected column  

	Health and self care
	Children can communicate their physical needs for things such as food and drink and can let adults know when they are uncomfortable. They are beginning to be independent in self care, e.g. pulling off their socks or shoes or getting a tissue when necessary but still often need adult support for putting socks and shoes back on or blowing their nose. 


	Children can recognise and express their own need for food, exercise, the toilet, rest and sleep.  They can put on a jumper and coat with little assistance and can fasten big buttons.  They usually have bladder and bowel control and can attend to most toileting needs most of the time themselves.
	See Appendix 4, Expected column  

	
	Communication and Language

	
	24-36 months
	36-48 months
	Early learning goals

	Listening and Attention


	Children listen with interest when adults read stories to them.  They recognise and respond to many familiar sounds, e.g. turning to a knock on the door, looking at or going to the door.  They can shift attention to a different task if their attention is fully obtained.

	Children listen to others one-to-one or in small groups when the conversation interests them.  They join in with repeated refrains and anticipate key events and phrases in rhymes and stories.  They can focus attention by shifting between an activity and listening.


	See Appendix 4, Expected column  

	Understanding


	Children can identify action words by pointing to the right picture, e.g. ‘Who’s jumping?’.  They understand ‘who’, ‘what’, ‘where’ in simple questions and are developing understanding of basic concepts (e.g. big/little).
	Children respond to instructions containing positional language, e.g. over and under.  They can identify objects by their use.  They attempt to answer ‘why’ and ‘how’ questions using words like ‘because’. 


	See Appendix 4, Expected column  

	Speaking


	Children learn new words very rapidly and are able to use them in communicating.  They use action, sometimes with limited talk, that is largely concerned with the ‘here and now’.  They talk in basic sentences and use a variety of questions, e.g. what, where, who?
	Children use talk, actions and objects to connect ideas and recall past experiences.  They can retell a simple past event in correct order, and can talk about things that will happen.  They question why things happen and can give explanations.


	See Appendix 4, Expected column  


Appendix 4 

EARLY LEARNING GOALS (ELGs)
	Aspect
	Emerging
	Expected (ELGs)
	Exceeding

	Personal, social and emotional development

	Self-confidence and self-awareness


	Children join in a range of activities that interest them. They are confident to talk to other children when playing together.  They can talk about what they need and what they enjoy doing, and make choices about the activities they prefer. They select and use resources with support.
	Children are confident to try out new activities and can say why they like some more than others. They are confident to speak in a familiar group and will talk about their ideas, and choose the resources they need for activities they have decided on.  They can say when they do or don’t need help. 
	Children are confident to speak to a class group. They can talk about the things they enjoy, and are good at, and about the things they don’t find easy. They are resourceful in finding support when they need help or information. They can talk about their plans for activities and how they might do them differently next time.



	Managing feelings and behaviour


	Children are aware of their own feelings and know that some actions and words can hurt others’ feelings. They can take turns and share, sometimes with support from others. They can usually adapt their behaviour to different events, social situations and changes in routine.
	Children can talk about how they and others show feelings and know that not all behaviours are acceptable.  They can talk about their own and others’ behaviour and its consequences.  They can work as part of a group or class and understand and follow the rules.  They can adjust their behaviour to different situations and take changes in routine in their stride.


	Children know some ways to manage their feelings and are beginning to use these to maintain control. They can listen to each other’s suggestions and plan how to achieve an outcome without adult help. They know when and how to stand up for themselves appropriately. They can stop and think before acting and can wait for things they want.

	Making relationships
	Children play as part of a group, and know how to make friends with others. They show some awareness of other children’s needs. 


	Children can play co-operatively, taking turns when playing. They can take account of one another’s ideas about how to organise their activity. They can show sensitivity to the needs and feelings of others and form positive relationships with adults and other children.


	Children play group games with rules.  They understand someone else’s point of view can be different from theirs. They resolve minor disagreements through listening to each other to come up with a fair solution. They understand what bullying is and that this is unacceptable behaviour. 



	Physical Development

	Moving and handling
	Children can maintain balance when they concentrate.  They run skilfully and negotiate space successfully, adjusting speed or direction to avoid obstacles. They are beginning to hold a pencil or crayon with thumb and two fingers. 

	Children show good control and coordination in large and small movements. They move confidently in a range of ways, safely negotiating space. They handle equipment and tools effectively, including pencils for writing.


	Children can hop confidently and skip in time to music.  They hold paper in position and use their preferred hand for writing, using a correct pencil grip. They are beginning to be able to write on lines and control letter size.

	Health and self-care
	Children can tell adults when they are hungry or tired or when they want to rest or play. They can dress with some assistance and can usually manage personal needs such as washing their hands and toileting.
	Children know the importance for good health of physical exercise and a healthy diet and can talk about ways to keep healthy and safe. They can manage their own basic hygiene and personal needs successfully, including dressing and going to the toilet independently.


	Children know about and can make healthy choices in relation to healthy eating and exercise. They can dress and undress independently, successfully managing fastening buttons or laces.

	Communication and language

	Listening and Attention


	Children listen to others one-to-one or in small groups when the conversation interests them. When listening to familiar stories and rhymes children can join in at relevant points with repeated refrains and phrases and can anticipate key events.  They can focus their attention by shifting between an activity and listening.


	Children listen attentively in a range of situations. They listen to stories, accurately anticipating key events and respond to what they hear with relevant comments, questions or actions. They can give their attention to what is being said to them and respond appropriately, while remaining involved in an activity.


	Children listen to instructions and follow them accurately, asking for clarification if necessary. They listen attentively with sustained concentration to follow a story without pictures or props. They can listen in a larger group, for example, at assembly. 

	Understanding


	Children respond to instructions when, for example, they are asked to get an item or put it away. They can understand the meaning of words such as ‘on’, ‘under’.  They can identify familiar objects by the way in which they are used.


	Children can follow instructions involving several ideas or actions. They answer ‘how’ and ‘why’ questions about their experiences and in response to stories or events. 


	After listening to stories children can express views about the events or characters in the story and answer questions about why things happened. They can carry out instructions which contain several parts in a sequence.

	Speaking


	Children can connect ideas using talk, actions or objects and can retell a simple past event in correct order.  They question why things happen and give simple explanations. 
	Children express themselves effectively showing awareness of listeners’ needs. They use past, present and future forms accurately when talking about events that have happened or are to happen in the future. They develop their own narratives and explanations by connecting ideas or events.


	Children show some awareness of the listener by making changes to language and non-verbal features. They recount experiences and imagine possibilities, often connecting ideas. They use a range of vocabulary in imaginative ways to add information, express ideas or to explain or justify actions or events.


	Literacy

	Reading

	Children know that print carries meaning.  They show interest in books and can suggest how a story might end.  They can segment the sounds in simple words and blend them together, and join- in with rhyming and rhythmic activities.
	Children read and understand simple sentences in stories and information books, using phonic knowledge to decode regular words and read them aloud accurately. They demonstrate understanding when talking with others about what they have read, or what has been read to them.


	Children can read phonically regular words of more than one syllable as well as many irregular but high frequency words.  They use phonic, semantic and syntactic knowledge to understand unfamiliar vocabulary. They can describe the main events in the simple stories they have read.

	Writing

	Children give meaning to marks they make as they draw, write and paint.  They can segment words orally, and use some clearly identifiable letters to communicate meaning, representing some sounds correctly and in sequence.
	Children write their own labels, captions, messages and simple stories which can be read by themselves and others. They use their phonic knowledge to spell words in ways which match their spoken sounds, and make use of high frequency spellings.


	Children can spell phonically regular words of more than one syllable as well as many irregular but high frequency words.  They use key features of narrative in their own writing.

	Mathematics

	Numbers

	Children match and compare the numbers of objects in two groups of up to five objects, recognising when the sets contain the same number of objects.  

They show curiosity about numbers by offering comments or asking questions.  They find one more or one less from a group of up to five objects.


	Children use numbers up to 10 in order to do simple addition and subtraction to solve practical problems. They can find a total by counting on, and can calculate how many are left from a larger number by counting back.
	Children estimate a number of objects and check quantities by counting up to 10.  They solve practical problems that involve combining groups of 2, 5 or 10, or sharing into equal groups.



	Shape, space, and measures
	Children identify and describe shapes in simple models, pictures and patterns.  They can  compare properties of objects which are ‘big’ or ‘small’. They can describe their relative position such as ‘behind’ or ‘next to’.


	Children use everyday language to describe and compare size, weight, capacity, time, position and distance. They know and talk about patterns and the properties of flat and solid shapes.
	Children estimate, measure, weigh and compare and order objects and talk about properties, position and time.



	Understanding the World

	People and Communities
	Children can recognise some special times or events in their lives and the lives of others.  They know some of the things that make them unique, and can talk about some of the similarities and differences in relation to friends or family.
	Children talk about past and present events in their own lives and the lives of family members. They know that other children don’t always enjoy the same things and are sensitive to this. They know about similarities and differences between themselves and others, and among families, communities and traditions.  
	Children know the difference between past and present events in their own lives and some reasons why people’s lives were different in the past.  They know that other children have different likes and dislikes and that they may be good at different things. They understand that different people have different beliefs, attitudes, customs and traditions and why it is important to treat them with respect.  



	The World
	Children show an interest in aspects of their familiar world such as the place where they live or the environment.  They are curious and interested about why things happen and how things work. They can talk about some of the things they have observed such as plants, animals, natural and found objects.


	Children know about similarities and differences in relation to places, objects, materials and living things. They can talk about the features of their own immediate environment and how environments might vary from one another. They can make observations of animals and plants and explain why some things occur, and talk about changes, including in simple experiments.
	Children know that the environment and living things are influenced by human activity. They can describe some actions people take in their own community to maintain the area they live in.  

They know the properties of some materials and can suggest some of the purposes they are used for.  They are familiar with basic scientific concepts such as floating, sinking, experimentation. 

 

	Technology
	Children show an interest in technological toys with knobs or pulleys, or real objects such as cameras or mobile phones.  They show skill in making toys work by pressing parts or lifting flaps to achieve effects such as sound, movements or new images.
	Children recognise that a range of technology is used in places such as homes and schools. They select and use technology for particular purposes.
	Children find out about and use a range of everyday technology.

They select appropriate applications that support an identified need - for example in deciding how best to make a record of a special event in their lives, such as a journey on a steam train.



	Expressive Arts and Design

	Exploring and using media and materials
	Children imitate and create movement in response to music, join in dancing games and sing a few familiar songs.  They explore and differentiate between colours, begin to describe the texture of things, and create 3D structures.
	Children sing songs, make music and dance and experiment with ways of changing them. They use and explore a variety of materials, experimenting with colour, design, texture, shape and form.
	Children develop their own ideas through selecting and using materials and working on processes that interest them.

Through their explorations they find out and make decisions about how media and materials can be combined and changed.



	Being Imaginative
	Children create simple representations of events, people and objects.  They sing to themselves, explore sounds, and tap out simple repeated rhythms.  

They engage in imaginative play and role-play based on their experiences.
	Children use what they have learned about media and materials in purposeful and original ways. They represent their own ideas, thoughts and feelings through art and design, music, dance, role play and stories.
	Children talk about the ideas and processes which have led them to make music, designs, images or products. They can talk about features of their own and others’ work, recognising the differences between them and the strengths of each.




Appendix 5
EYFS PROFILE
Name…………. 

Age in Months……… 

	Area of learning 
	Aspect
	Emerging
	Expected
	Exceeding

	Personal, Social and Emotional Development
	Self-confidence and self-awareness
	
	
	

	
	Managing feelings and behaviour
	
	
	

	
	Making relationships
	
	
	

	Physical Development
	Moving and handling
	
	
	

	
	Health and self-care
	
	
	

	Communication and Language
	Listening and attention
	
	
	

	
	Understanding
	
	
	

	
	Speaking
	
	
	

	Literacy
	Reading
	
	
	

	
	Writing
	
	
	

	Mathematics
	Numbers 
	
	
	

	
	Shape, space and measures
	
	
	

	Understanding the World
	People and communities
	
	
	

	
	The world
	
	
	

	
	Technology
	
	
	

	Expressive Arts and Design
	Exploring and using media and materials
	
	
	

	
	Being imaginative
	
	
	


THE PRIME AREAS OF LEARNING AND DEVELOPMENT


Personal, social and emotional development


Self-confidence and self-awareness – children are confident to try new activities, and can say why they like some activities more than others. They are confident to speak in a familiar group, will talk about their ideas, and will choose the resources they need for their chosen activities. They can say when they do or don’t need help. 


Managing feelings and behaviour – children can talk about how they and others show feelings, can talk about their own and others’ behaviour, and its consequences, and know that some behaviours are unacceptable. They can work as part of a group or class, and understand and follow the rules. They can adjust their behaviour to different situations, and take changes of routine in their stride.





Making relationships – children can play co-operatively, taking turns with others. They can take account of one another’s ideas about how to organise their activity. They can show sensitivity to others’ needs and feelings, and form positive relationships with adults and other children.�


Physical Development 


Moving and handling – children show good control and co-ordination in large and small movements. They move confidently in a range of ways, safely negotiating space. They handle equipment and tools effectively, including pencils for writing.�


Health and self-care – children know the importance for good health of physical exercise, and a healthy diet, and can talk about ways to keep healthy and safe. They can manage their own basic hygiene and personal needs successfully, including dressing and going to the toilet independently.





Communication and language 





Listening and attention – children listen attentively in a range of situations. They listen to stories, accurately anticipating key events and respond to what they hear with relevant comments, questions or actions. They can give their attention to what is being said to them and respond appropriately, while remaining involved in an activity.





Understanding – children can follow instructions involving several ideas or actions. They answer ‘how’ and ‘why’ questions about their experiences and in response to stories or events. 





Speaking – children express themselves effectively, showing awareness of listeners’ needs. They use past, present and future forms accurately when talking about events that have happened or are to happen in the future. They develop their own narratives and explanations by connecting ideas or events.





THE SPECIFIC AREAS OF LEARNING AND DEVELOPMENT





Literacy





Reading – children read and understand simple sentences in stories and information books, using phonic knowledge to decode regular words and read them aloud accurately. They demonstrate understanding when talking with others about what they have read, or what has been read to them.�


Writing – children write their own labels, captions, messages and simple stories which can be read by themselves and others. They use their phonic knowledge to spell words in ways which match their spoken sounds. They make use of letter patterns and sequences found in many words.





Mathematics





Numbers – children use numbers up to 10 to do simple addition and subtraction to solve practical problems. They can find a total by counting on, and can calculate how many are left from a larger number by counting back.�


Shape, space and measures – children use everyday language to describe and compare size, weight, capacity, time, position and distance. They know and talk about patterns and the properties of flat and solid shapes.








Understanding the world





People and communities – children talk about past and present events in their own lives and in the lives of family members. They know that other children don’t always enjoy the same things, and are sensitive to this. They know about similarities and differences between themselves and others, and among families, communities and traditions. � 


The world – children know about similarities and differences in relation to places, objects, materials and living things. They can talk about the features of their own immediate environment and how environments might vary from one another. They can make observations of animals and plants and explain why some things occur, and talk about changes, including in simple experiments.�


Technology – children recognise that a range of technology is used in places such as homes and schools. They select and use technology for particular purposes.





Expressive arts and design





Exploring and using media and materials – children sing songs, make music and dance, and experiment with different ways of doing these activities. They use and explore a variety of materials, experimenting with colour, design, texture, shape and form.





Being imaginative – children use what they have learned about media and materials in purposeful and original ways. They represent their own ideas, thoughts and feelings through art and design, music, dance, role play and stories.








� A child is defined as a ‘young child’ from birth to the end of the school year when they have their fifth birthday


� In childminding settings, the key person is the childminder


� Care offered before and after a school day, e.g. by an after school club or by a childminder


� Provision provided exclusively in the school holidays


� The requirement for a CRB check will be deemed to have been met in respect of all people living or working in childcare settings, whose suitability was checked by Ofsted or their local authority before [October 2005].


� Additional/different provision may be made in the final EYFS framework to reflect the provisions of the Protection of Freedoms Act/Bill in relation to CRBs and other suitability checks/requirements.


� As defined by CWDC


� An instructor is a person at the school who provides education which consists of instruction in any art or skill, or in any subject or group of subjects, in circumstances where-


(a) special qualifications or experience or both are required for such instruction, and 


(b) the person or body of persons responsible for the management of the school is satisfied as to the qualifications or experience (or both) of the person providing education.





� As defined by Section 122 of the Education Act 2002 and the Education (School Teachers’ Qualifications) (England) Regulations 2003


� A child is a young child up until 1st September following his or her fifth birthday


� The Data Protection Act 1998 gives parents a right of access to the personal information that the provider holds about their child. However, the Act also sets out specific circumstances in which information must be withheld. In some circumstances careful consideration will need to be given to whether to disclose the information (such as circumstances where it may not be fair to the child to disclose it). It is essential that staff have an understanding of how data protection laws operate in early years settings.  


� Section 41 of the Childcare Act 2006 contains the duty to implement the EFYS.


� Section 34 (2) of the Childcare Act 2006.
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