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Preface

The mission of the Quality Assurance Agency for Higher Education (QAA) is to safeguard
the public interest in sound standards of higher education qualifications and to inform and
encourage continual improvement in the management of the quality of higher education.

As part of this mission, QAA undertakes reviews of higher education provision delivered in
further education colleges. This process is known as Integrated quality and enhancement
review (IQER).

Purpose of IQER

Higher education programmes delivered by further education colleges (colleges) lead to
awards made by higher education institutions or Edexcel. The awarding bodies retain
ultimate responsibility for maintaining the academic standards of their awards and assuring
the quality of the students' learning opportunities. The purpose of IQER is, therefore, to
safeguard the public interest in the academic standards and quality of higher education
delivered in colleges. It achieves this by providing objective and independent information
about the way in which colleges discharge their responsibilities within the context of their
partnership agreements with awarding bodies. IQER focuses on three core themes:
academic standards, quality of learning opportunities and public information.

The IQER process

IQER is a peer review process. It is divided into two complementary stages: Developmental
engagement and Summative review. In accordance with the published method, colleges
with less than 100 full-time equivalent students funded by the Higher Education Funding
Council for England (HEFCE) may elect not to take part in Developmental engagements,
but all HEFCE-funded colleges will take part in Summative review.

Developmental engagement

Developmental engagements explore in an open and collegial way the challenges colleges
face in specific areas of higher education provision. Each college's first, and often their only,
Developmental engagement focuses on student assessment.

The main elements of a Developmental engagement are:
e a self-evaluation by the college
e an optional written submission by the student body

e a preparatory meeting between the college and the IQER coordinator several weeks
before the Developmental engagement visit

e the Developmental engagement visit, which normally lasts two days

e the evaluation of the extent to which the college manages effectively its responsibilities
for the delivery of academic standards and the quality of its higher education provision,
plus the arrangements for assuring the accuracy and completeness of public
information it is responsible for publishing about its higher education

e the production of a written report of the team's findings.

To promote a collegial approach, Developmental engagement teams include up to two
members of staff from the further education college under review. They are known as
nominees for this process.



Summative review

Summative review addresses all aspects of a college's HEFCE-funded higher education
provision and provides judgements on the management and delivery of this provision
against core themes one and two, and a conclusion against core theme three.

Summative review shares the main elements of Developmental engagement described
above. Summative review teams, however, are composed of the IQER coordinator and QAA
reviewers. They do not include nominees.

Evidence

In order to obtain evidence for the review, IQER teams carry out a number of activities,
including:

e reviewing the college's self-evaluation and its internal procedures and documents
e reviewing the optional written submission from students

e asking questions of relevant staff

e talking to students about their experiences.

IQER teams' expectations of colleges are guided by a nationally agreed set of reference
points, known as the Academic Infrastructure. These are published by QAA and consist of:

e The framework for higher education qualifications in England, Wales and Northern Ireland,
which includes descriptions of different higher education qualifications

e the Code of practice for the assurance of academic quality and standards in higher education

e subject benchmark statements, which describe the characteristics of degrees in
different subjects

e Guidelines for preparing programme specifications, which are descriptions of what is on
offer to students in individual programmes of study

e award benchmark statements, which describe the generic characteristics of an award,
for example Foundation Degrees.

In addition, Developmental engagement teams gather evidence by focusing on particular
aspects of the theme under review. These are known as 'lines of enquiry'.

Outcomes of IQER

Each Developmental engagement and Summative review results in a written report:

e Developmental engagement reports set out good practice and recommendations and
implications for the college and its awarding bodies, but do not contain judgements.
Recommendations will be at one of three levels - essential, advisable and desirable.
To promote an open and collegial approach to Developmental engagements, the
reports are not published.

e Summative review reports identify good practice and contain judgements about
whether the college is discharging its responsibilities effectively against core themes
one and two above. The judgements are confidence, limited confidence or no
confidence. There is no judgement for the third core theme, instead the report will
provide evaluation and a conclusion. Summative review reports are published.



Differentiated judgements can be made where a team judges a college's management
of the standards and/or quality of the awards made by one awarding body to be
different from those made by another.

Colleges are required to develop an action plan to address any recommendations arising
from IQER. Progress against these action plans is monitored by QAA in conjunction with
HEFCE and/or the college's awarding body(ies) as appropriate. The college's action plan in
response to the conclusions of the Summative review will be published as part of the report.
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Executive summary

The Summative review of Calderdale College carried out in June 2009

As a result of its investigations, the Summative review team (the team) considers that there
can be confidence in the College's management of its responsibilities, as set out in its
partnership agreements, for the standards of the awards it offers on behalf of its awarding
bodies. The team also considers that there can be confidence in the College's management
of its responsibilities, as set out in its partnership agreements, for the quality of learning
opportunities it offers. The team considers that reliance can be placed on the accuracy
and/or completeness of the information that the College is responsible for publishing about
itself and the programmes it delivers.

Good practice

The team has identified the following good practice for dissemination:

e the course review and evaluation reports for the FdA Early Years and HND Business are
highly evaluative, comprehensive and contribute to the effective management of the
provision

e the programme specifications for the FdA Early Years and the FdSc Networking and
Business Support are detailed, informative and useful guides for students, especially in
relation to subject knowledge and intended learning outcomes

e the internal validation process for the Foundation Degree proposals is rigorous and
carefully documented and makes use of a list of well-considered prompts to test out
the strength of proposals, external advisers and employers

e there are robust procedures and detailed documentation accompanying the receipt of
external examiners' reports that involves the grading of risks, the monitoring of
progress in addressing concerns and signing off completed action plans

e the HE Forum is used effectively to make staff aware of the higher education policy
and practices, the Academic Infrastructure and good practice in the College

e the student handbooks for the FdA Early Years and the FdSc Health and Social Care are
accessible, well organised and contain appropriately relevant and focused information
for students.

Recommendations

The team has also identified a number of recommmendations for the enhancement of the
higher education provision.

The team considers that it would be advisable for the College to:

e complete the production of its handbook for the management of work-based/related
learning and include information on the responsibilities of the work-based mentor

e include information in the higher education prospectus on how students can progress
to articulated awards, in line with the Foundation Degree qualification benchmark.
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The team considers that it would be desirable for the College to:

expedite the completion of the HE Quality Manual and the process of transferring
higher education quality assurance documentation to a dedicated place on its website

formalise the receipt and approval of course evaluation reports through, for example,
providing minutes of decisions taken in the HE Management Meeting

correct the misleading information on 'Student Complaints', in the HE Diary.
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A Introduction and context

1 This report presents the findings of the Summative review of higher education, funded
by the Higher Education Funding Council for England (HEFCE), conducted at Calderdale
College (the College). The purpose of the review is to provide public information about
how the College discharges its responsibilities for the management and delivery of
academic standards and the quality of learning opportunities available to students.

The review applies to programmes that the College delivers on behalf of the University

of Bradford, the University of Huddersfield, Leeds Metropolitan University and Edexcel.
The review was carried out by Ms Catherine Fairhurst, Ms Susan Miller, Mr Bob Millington
(reviewers) and Mr Philip Markey (coordinator).

2 The Summative review team (the team) conducted the review in agreement with

the College and in accordance with The handbook for Integrated Quality and Enhancement
Review (the handbook), published by QAA. Evidence in support of the Summative review
included the College's higher education strategy, development plan, the partnership
agreements, the HE Student Survey, HE Forum minutes, the College management structure,
student handbooks, staff development records, higher education quality cycle, external
examiner reports, examination board minutes, employer engagement documents,
marketing documents and publishing policy and resource information. In particular, the
team drew on the findings and recommendations of the Developmental engagement in
assessment. A summary of findings from this Developmental engagement is provided in
Section C of this report. The review also considered the College's use of the Academic
Infrastructure, developed by QAA on behalf of higher education providers, with reference
to the Code of practice for the assurance of academic quality and standards in higher education
(Code of practice), subject and award benchmark statements, The framework for higher
education qualifications in England, Wales and Northern Ireland (FHEQ) and programme
specifications.

3 In order to assist HEFCE to gain information to assist with the assessment of the impact
of Foundation Degree (FD) awards, Section D of this report summarises details of the FD
programmes delivered at the College.

4 Calderdale College is a medium-sized further education college within the Metropolitan
Borough of Calderdale offering a wide range of provision for 14-19 year-old students and for
adults. There are 228 full-time students and 131 part-time students, a full-time equivalent

of 300 students on higher education programmes. Of these, 157 full-time equivalents are
directly funded by HEFCE. The programmes are delivered by the Faculty of Art, Design and
Construction and the Faculty of Health, Care, Education and Business on the main campus
in Halifax and, for the art and design programmes, at the campus in Todmorden.

5 Higher education at the College has developed from the long-standing BTEC Higher
National and Teacher Training provision to Foundation Degrees and 'top-up' awards.
The College's aim is 'Inspiring Students to Succeed in Life and Work' and it has realigned
its higher education strategy to develop higher skills for customer service, technology,
health, creative industries and business and public service among the local population.
The College is a member of the West Yorkshire Life Learning Network (the Network)
formed in 2007. The College has the following higher education provision.
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Validated by the University of Bradford

FdSc Health and Social Care

Validated by Edexcel

HNC Business

HNC Construction
HNC Graphic Design
HND 3D Design
HND Business

HND Fine Art

HND Graphics

HND Performing Arts
HND Photography

Validated by the University of Huddersfield

Cert Ed/Postgraduate Certificate in Education

Validated by Leeds Metropolitan University

BA (Hons) Applied Counselling Practice (top-up)

BA (Hons) Graphic Design (top-up)

BA (Hons) Visual Arts (top-up)

BA (Hons) Performance Arts (top-up)

FdA Early Years

FdSc Sports Coaching and Performance Management
FdA Sound and Music for New Media

FdSc Networking and Business Support.

Partnership agreements with the awarding bodies

6 The College has agreements with Leeds Metropolitan University for both direct and
indirect funding and indirect funding through partnerships with the University of Bradford
and the University of Huddersfield. There are nine Higher National programmes approved
by Edexcel. Agreements with Leeds Metropolitan University include recently validated
Foundation Degree programmes. These programmes provide a route for local students to
proceed to articulated awards. Teacher training for the lifelong learning sector awards of
the University of Huddersfield is delivered through the Consortium for Post-Compulsory
Education and Training (the Consortium). Written partnership agreements with all awarding
bodies clearly identify the College's responsibilities for the management of its provision.
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Recent developments in higher education at the College

7 The College continues to develop its higher education provision based on its strategy
to make it more accessible to the Calderdale community and to respond to labour market
needs. The development of a University Centre is ongoing and supported by a potential
new university challenge bid and an alliance between the College, Leeds Metropolitan
University and the local authority. There are longer-term plans to develop the higher
education provision. To this end, the College has produced its higher education strategy.
The development of Foundation Degree programmes is central to this strategy. There are
plans for new accommodation that will enhance the learning environment by, for example,
providing more quiet study places and more specialised teaching and learning areas, for
students. Responsibility for the management of the higher education provision has been
extensively reviewed.

Students' contribution to the review, including the written submission

8 Students enrolled on higher education programmes at the College were invited to
present a submission to the Summative review team. The submission was produced
following discussions in higher education focus groups facilitated by student services staff.
There were 15 students from across the programmes who attended these sessions. The
QAA Integrated quality and enhancement review: a guide for students, was used as a key
tool to facilitate discussion. The key matters addressed in the submission include published
information about the College, students' experiences as learners and the support they
receive, feedback from tutors, the quality of resources and the opportunities for students to
take part in the management of quality and standards. The team was able to discuss these
and other matters with students at meetings during the visit to the College.

B Evaluation of the management of HEFCE-funded
higher education

Core theme 1: Academic standards

How are responsibilities for managing and delivering higher education standards
delegated within the management structure and what reporting arrangements are
in place?

9 There are clear responsibilities and reporting arrangements for managing and delivering
higher education standards. The Vice-Principal (Learning, Achievement and Standards) has
overall responsibility for the strategic management of the College's higher education
programmes, and for ensuring that the policies and procedures of the partner universities
and Edexcel are implemented. Two faculty directors are responsible for delivering
programmes, with their programme managers responsible for the subject areas. At the point
of delivery, award leaders are responsible for the everyday management of the programmes.

10 Following the decisions to join the Network and to expand its programmes, the
College is developing a separate quality assurance framework for higher education and

has appointed an HE Manager to coordinate the provision. The HE Manager reports to

the Vice-Principal and is responsible for the implementation of the quality assurance process
and acts as a focal point of communication between the College and its awarding bodies.
The HE Forum and the HE Management Meeting have clear procedures and membership
and are the key groups for quality assurance. The HE Forum, which is open to all higher
education tutors, is used for communication and consultation on policy and practice and
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keeping staff abreast of developments. The process of referring information between tutors,
the faculty directors and the HE Management Meeting is facilitated by the overlapping
membership of the two committees. Major decisions affecting the provision are referred

to the Quality Management Meeting and forwarded to the College Leadership and
Management Team meeting, chaired by the Principal.

11 Quality management procedures are underpinned by the College's Higher Education
Quality Framework and associated manual. The College's intention to produce a dedicated
HE Quality Manual, drawing together the various documents considered during the
Developmental engagement has yet to be realised. A draft version of the document is
available. To be more readily accessible to staff, the intention is to publish the document on
the intranet. Given the expansion of the Foundation Degree provision and the need to fully
assure the reliability of its higher education quality procedures, the team considers that it is
desirable for the College to expedite the completion of the HE Quality Manual and the
process of transferring quality assurance documentation to a format that can support

a higher education dedicated place on the website.

12 Changes have recently been made to the format and requirements of the course review
and evaluation reports. However, the College acknowledges that the quality of the reports
is variable and a staff development day has been set aside to support the development of
more evaluative report writing. The team agrees that reports need to be more detailed and
analytical, but considers that the reports produced for the FdA Early Years and the HND
Business are highly evaluative, comprehensive and contribute to the effective management
of the provision, and are examples of good practice. The College claims that the HE
Management Meeting monitors all reports, but the lack of minutes did not support this.
The team recommends that it is desirable that the HE Management Meeting should
formalise the receipt and approval of course review and evaluation reports through,

for example, providing minutes of decisions.

13 Overall, there is an effective reporting and communication mechanism and clear lines
of responsibility for managing the higher education provision. Considerable thought and
effort have gone into the development of the management system. This process also
ensures that senior management should be able to have a clear overview of the College's
provision.

What account is taken of the Academic Infrastructure?

14 The team can confirm the College's claim in its self-evaluation that the Academic
Infrastructure is embedded in the design, approval and delivery of programmes, in
programme specifications, in its assessment strategy and in the conduct of examination
boards. In their discussions with the team, college staff said that they found the Academic
Infrastructure very useful in the development of the College's higher education. Staff
showed their familiarity with the Code of practice in their meetings with the team and in
the documentation presented. For example, in two recent programme validations, use
was made of all aspects of the Academic Infrastructure and, in particular, the Foundation
Degree qualification benchmark.

15 Programme specifications are included in student handbooks. Issues were raised in the
Developmental engagement regarding the non-availability of programme specifications on
the Edexcel programmes and the lack of subject-specific information on a number of the
programmes validated by Leeds Metropolitan University. The College has made a partial
response to the recommendation and the missing programme specifications have now been

10
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drawn up, but the process of revising the extant specifications has been postponed until
later in the summer. The team considers that the FdA Early Years and FdSc Networking and
Business Support programme specifications are useful guides for students, being particularly
detailed and informative, and are an example of good practice. The intended learning
outcomes are carefully matched to subject benchmark statements and to the level of study,
with subject knowledge and skills, assessments and learning and teaching clearly explained.

How does the College assure itself that it is fulfilling its obligations to ensure that the
standards of higher education provision meet the requirements of validating partners
and awarding bodies?

16 Joining the partnership with the Network has facilitated the College in achieving its aim
of making higher education more accessible to the Calderdale community and in refining
its quality assurance systems. Since 2005, the College has developed Foundation Degree
programmes and associated top-up degrees. All new programmes have been exposed to
rigorous scrutiny through the University's validation procedures. Preparation for these
events has been supported by robust internal validations, with documentation showing
careful scrutiny of the proposals. The team noted good practice in the internal validation
process for the Foundation Degree proposals, which is rigorous and carefully documented,
and makes use of a list of well-considered prompts to test out the strength of proposals,
external advisers and employers.

17 The College assures itself that it is meeting the requirements of its validating partners
and awarding bodies through the annual reports, and through the universities' own and
Edexcel's reviews. Leeds Metropolitan University's recent three-year review demonstrates
the confidence the University has in the College's quality processes. Similar judgements

are demonstrated in Edexcel's review of programmes overseen by the annual centre risk
assessment. The outcomes of the last Edexcel review were highly favourable with all College
procedures approved and no actions identified or recommendations made. As noted in the
Developmental engagement, the College's reviews of the programmes validated by the
University of Huddersfield, through the Consortium, and the University of Bradford's
reviews also demonstrate close working partnerships and confidence in the management
of the provision.

18 External examiners appointed by the universities and Edexcel confirm that the
standards and quality of the provision are sound and that students are achieving the
intended learning outcomes. The College makes full use of these reports to enhance

the quality of the programmes. The team concurs with the Developmental engagement's
conclusion that there are robust procedures and detailed documentation accompanying
the receipt of external examiner reports, which involves the grading of risks, the monitoring
of progress in addressing concerns and signing-off the completed action plans, and
confirms the good practice. The team is satisfied that the problems identified in the
self-evaluation regarding the late appointment of external examiners on some newly
validated Foundation Degree programmes have now been satisfactorily resolved. This
has been achieved by ensuring that the names of external examiners are available at the
time of validation.

11
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What are the College's arrangements for staff development to support the
achievement of appropriate academic standard(s)?

19 The self-evaluation indicates that staff have benefited from the regular programme of
events at the universities, attending the twice-termly meetings of the College's HE Forum and
the three associated staff development days. The staff development programme is planned
and coordinated by the College's staff development officer, working in conjunction with the
HE Manager, the Vice-Principal and faculty directors. The development days are normally led
by the College's advanced-skills tutors, two of whom are responsible for the development of
higher education skills, and involve visiting speakers to ensure currency. The College schedules
higher education staff development on different days from those for further education to
permit staff who teach in both to benefit from the two sets of events. Staff provided good
examples of the way events hosted by each of the partner universities are being used to
update knowledge and increase awareness of academic standards. The team concurs with the
Developmental engagement that there is good practice in the use of the HE Forum to discuss
and develop awareness of the College's higher education policy, to align procedures with the
Academic Infrastructure and to share good practice across the provision.

The team concludes that it has confidence in the College's management of its
responsibilities as set out in its partnership agreements, for the management and
delivery of the standards of the awards it offers on behalf of its awarding bodies.

Core theme 2: Quality of learning opportunities

How are responsibilities for managing and delivering higher education standards
delegated within the management structure and what reporting arrangements are
in place?

20 The College's management structure is outlined in paragraphs 9 and 10. With reference
to the management of the quality of learning opportunities, clear responsibilities and
reporting mechanisms are in place and are effective. The College's Quality Unit, managed
by the Quality Systems Manager, provides high-quality support, especially progression data,
resource information and, recently, a rigorous analysis of the National Student Survey,
2008. The HE Quality Cycle diagram provides a clear guide on the monitoring of learning
opportunities, including gathering student opinion on learning resources through, for
example, focus groups. As noted in paragraph 11, the HE Quality Manual remains in

draft form.

21 The College identifies the development of Foundation Degrees, with their focus on
work experience, as crucial to serving the needs of local and regional employers. While

the College has experience of managing work-related learning, these are ambitious
developments, that will require careful management and monitoring through the College's
quality management process. The Developmental engagement recommended that it was
advisable that the College provides guidelines for the management of work-based learning.
The team regards it as advisable that the College should complete the production of its
handbook for the management of work-based/related learning and include information

on the responsibilities of the work-based mentor.

12
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How does the College assure itself that it is fulfilling its obligations to its awarding
bodies to ensure that students receive appropriate learning opportunities?

22 The College's agreements with the universities include references to the provision of
learning opportunities. University staff visit the College to assess learning resources and
discuss annual reviews and validations. All reports from the awarding bodies express
confidence in the way the College ensures that students receive appropriate learning
opportunities. The College's links with the Network and Consortium facilitate the thorough
review of learning opportunities. The links also assist the College to meet the particular
local need of supporting students in progressing to higher education. The College's links
with industry are impressive and add to students' learning opportunities. The Calderdale
District Integrated Regeneration Strategy identifies relatively lower take-up of higher
education in contrast to neighbouring districts, as well as the need for occupations that
require higher-level skills. The College, with the universities, is responding to this by
managing learning opportunities, to develop initiatives, that will increase the knowledge
and transferable skills of the community and in particular to develop higher skills, individual
creativity and enterprise.

What account is taken of the Academic Infrastructure?

23 The Academic Infrastructure is clearly integrated into the College's management of
learning opportunities and in documentation. The HE Forum regularly includes the Academic
Infrastructure as an agenda item and ensures that staff are provided with updates, for
example, with the current Code of practice. Notable examples are the ways the College deals
with admissions, students with disabilities, addresses complaints and offers career education.
All programme specifications include references to the Academic Infrastructure.

How does the College assure itself that the quality of teaching and learning is being
maintained and enhanced?

24 The College ensures staff are aware of its learning and assessment strategy through
route and scheme committees, the HE Forum, the HE Management Meeting and planning
days. The College has effective mechanisms to report on the quality of teaching and
learning, including formal staff appraisal and observation of teaching, course reviews

and student feedback. Course review and evaluation reports include a section on learning
and teaching and an action plan to identify areas for development and review progress.

25 There are 29 staff contributing to the higher education programmes, a total of 14 FTEs.
Annual College lesson observation profiles show high standards of teaching, with 89 per cent
'good or better' in 2007-08. The current profile is shows 96 per cent 'good or better' with

no unsatisfactory results. The procedure for observing the higher education staff includes
higher-level criteria, such as encouraging critical and evaluative skills.

How does the College assure itself that students are supported effectively?

26 The induction of new students is well managed and appreciated by students. It includes
an introduction to College-wide support from student services and learning resources. The
College and universities work closely to enable students to attend induction sessions at the
universities. The students appreciate the support that is available to enhance their learning
opportunities, in particular they were highly positive about the support received from
librarians. The College notes that tutorial support is improving following its own review

of the provision and responses to student surveys. The inclusion of personal development

13
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profiles supports students in the development of their transferable skills. The handbooks
provided by the FdA Early Years and FdSc Health and Social Care, are well organised
and contain appropriately relevant and focused information for students, including a
work-based learning guide. These represent good practice.

27 The College seeks to ensure that assessments are designed to support student learning,
and that constructive and consistent feedback on marked assignments is given and is
received in a timely manner. Students are also expected to receive assessment in a variety
of formats, including oral feedback on an individual and group basis. Internal verification
procedures are used to ensure that assessment design is appropriate and that feedback is
provided. Examiners' reports indicate that feedback to students is detailed and supports
student learning. The College is monitoring the timing of the return of student work.

28 The learner involvement strategy provides a framework for the involvement of students
in the quality process, through questionnaires, focus groups and student representatives.
Student representatives are identified for each programme, offered training and
encouraged to participate in the quality processes. The learner voice is a standing agenda
item on the Quality and Performance Committee of the governing body to which the
Students' Union submit a report that includes reference to higher education.

What are the College's arrangements for staff development to maintain and/or
enhance the quality of learning opportunities?

29 Staff development arrangements are outlined in paragraph 19. The College regards
staff development as 'crucial to enhance teaching and learning' and integrates opportunities
for staff to engage in professional updating, in both curriculum aspects and teaching and
learning skills. Recent topics have included: plagiarism, assessment criteria, marking and
moderation, personal development profiles and employer-based accreditation. Staff
development days appear in the annual calendar, to ensure that staff are able to take part
in courses. The College maintains extensive staff development records, which demonstrates
a high level of staff participation.

30 The awarding bodies provide opportunities for staff development through invitations
to their own events. The Network operates a forum to share good practice and the
Consortium offers programmes for tutors, librarians, resource managers and finance and
administrative officers. College staff have taken up several of these opportunities. The staff
are very positive about their staff development opportunities and the College recognises
the need to provide more opportunities for subject updating through, for example,
building on the progress made to enable more staff to achieve higher degrees.

How does the College ensure the sufficiency and accessibility of the learning resources
the students need to achieve the intended learning outcomes for their programmes?

31 The College is diligent in ensuring that resources enable students to achieve the
intended learning outcomes and it works with its awarding bodies to achieve this. In all
validations, learning resources are discussed, with resource needs identified in the internal
verification costing sheet. There have been successful resource bids, approved as part of the
validation process and additional resources provided in response to external examiners'
comments. The College has been successful in attracting external funding for the support
of non-traditional students progressing to higher education through the Network funding
to enhance student guidance in the workplace. The library is well stocked with the required
books and journals. Computing facilities are satisfactory and regularly updated.

14
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Students have the opportunity to use the learning resources of the universities. A recent
student survey showed that students are satisfied with their learning resources. The College
has plans, as yet in early development stages, for a new University Centre with dedicated
higher education accommodation.

The team concludes that it has confidence in the College's management of its
responsibilities for the quality of the learning opportunities, as required by the
awarding bodies to enable students to achieve the intended learning outcomes.

Core theme 3: Public information

What information is the College responsible for publishing about its HEFCE-funded
higher education?

32 The College is responsible for marketing and recruitment information, the higher
education prospectus, its website and pamphlets on student services and learning
resources. The College website has recently been updated and includes a dedicated area
for higher education, where accurate general information is provided about the College.
There are search links to basic programme information and admissions. The new higher
education-specific prospectus is one of the key sources of information for potential
students. The new prospectus is attractively produced and generally informative, but the
team recommends that it is advisable that information in the higher education prospectus
on how students can progress to articulated awards is included for each programme.
Currently, the majority of programmes do not indicate these arrangements, which is not
in line with the Foundation Degree qualification benchmark. Progression information is
included in programme specifications and handbooks. The College intends to provide
supplementary information in the higher education prospectus on articulated awards.

33 The marketing team attends a range of recruitment events, at which they use the

prospectus and a range of posters with information on specific programmes and general
opportunities. At open evenings, presentations are developed using a standard template.
The production of marketing information used in recruitment events is tightly regulated.

34 The higher education calendar is a useful document to enable students and staff to plan
their work. Student services and learning resources also provide information leaflets to
students, some of which are issued at induction or are readily available in accessible locations.
Students informed the team that they found information on student support, careers and
learning resources accurate and informative. Students are provided with the HE Diary and,
while this is useful for students, there is inaccurate information on student complaints. It is
desirable that the College corrects the information on 'Student Complaints' in the HE Diary.

What arrangements does the College have in place to assure the accuracy and
completeness of information the College has responsibility for publishing? How does
the College know that these arrangements are effective?

35 The College recently appointed a marketing manager with higher education
experience. The prospectus and online course information pages are compiled by award
leaders according to a format provided by the Marketing Department. Collation and initial
quality assurance of these is carried out by the Marketing Manager and HE Manager with
any amendments checked again by award leaders before submission for publication.
Amendments to website information are controlled by the Marketing Department and

a formal process is in place to record and manage amendments.

15
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36 Responsibility for compilation and publication of public information rests with the
Marketing Department, which liaises with the universities and other partners on the use

of logos. University marketing departments are given the opportunity to comment on
documents relating to programmes validated by them before publication. Award teams
produce handbooks and programme specifications, using a template to ensure inclusion of
all relevant information. These are reviewed annually to ensure compliance and accuracy.

The team considers that reliance can be placed on the accuracy and/or completeness
of the information that the College is responsible for publishing about itself and the
programmes it delivers.

C Summary of findings from the Developmental engagement
in assessment

37 The Developmental engagement in assessment took place in April 2008 and addressed
three lines of enquiry, agreed in advance with the College. The lines of enquiry were:

e how is the College assured that its assessment policy, strategy and design reflect the
appropriate professional practice and academic standards indicated by the intended
learning outcomes?

e does the assessment framework, including the tutorial process, personal development
profiles and feedback systems, facilitate effective support of the learning opportunities
and enable students to achieve the intended learning outcomes?

e is there a match between the information on student assessment published in the
publicity and promotional material, in the programme specification and in
assessments set?

38 The Developmental engagement team found a wide range of good practice across the
provision, including the effectiveness of the HE Forum as a means of developing awareness
of assessment policy and ensuring alignment with the Academic Infrastructure. There is
clear documentation supporting the claim that the internal verification process and
procedures for dealing with external examiner reports are robust. This is exemplified in the
grading of risks and the signing-off of action plans. The College's full engagement with the
University of Huddersfield, (for the Certificate in Education/Professional Graduate Certificate
in Education programmes for trainee teachers in the post-compulsory sector), and with the
University of Bradford, (for the Foundation Degree in Health and Social Care), helps ensure
parity of grading and the dissemination of good practice within the Consortium. There is a
well-organised tutorial process and students receive comprehensive and constructive
written and oral feedback on assignments. Student peer review, personal development
profiling and student self-assessment methods enhance student learning. The variety of
assessment methods in all programmes, some innovative, is designed to develop students'
work-related skills. The monitoring and review process ensures continuous improvement in
assessment practices. The Course Information Review demonstrates the College's
commitment to ensuring the consistency and accuracy of its published information,
including information on assessment.

39 The Developmental engagement report also includes two advisable recommendations.
Firstly, the College needs to develop and publish programme specifications for the Edexcel
programmes and to review the content of the Leeds Metropolitan University programme
specifications in line with the QAA guidelines. Secondly, in view of the expansion of
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Foundation Degrees, a review is needed of the management of, and the guidelines for,
work-based learning. This includes the development of public documents in the form of
a handbook and information on the website for the management of work-based learning,
including information on assessment. The desirable recommendation asking the College
to ensure that students fully understand the determination of grades and final award
classifications has been achieved.

D Foundation Degrees

40 The College currently offers four Foundation Degrees, in Early Years, Sports Coaching
and Performance Management, Sound and Music for New Media and Networking and
Business Support. A further seven are due to commence in September 2009, and an
additional nine programmes in September 2010-11. Among the new awards will be
Business, Community Substance Misuse, Retail, International Business and Design Practice.
Some Foundation Degrees will replace HND programmes. All the good practice and
recommendations are applicable to Foundation Degrees. More specific good practice and
recommendations are noted in the rest of this section. The programme specifications for the
FdA Early Years and FdSc Networking and Business Support are detailed, informative and
useful guides for students, especially in relation to subject knowledge, and intended learning
outcomes are regarded as good practice. In 2007-08, there were 59 enrolments on the FdA
Early Years and 17 on the FdSc Health and Social Care. The three new Foundation Degree
programmes enrolled 20 full-time students in 2008-09. The nine programmes for 2009-10
have a total projected intake of 105 students. The team regarded as advisable that the
College should include information in the higher education prospectus on how students can
progress to articulated awards in line with the Foundation Degree qualification benchmark.

41 Employers are involved in the design and validation of programmes. The team regards as
good practice, the internal validation process for the Foundation Degree proposals, which is
rigorous, well documented and makes use of a list of well-considered prompts to test out the
strength of proposals, external advisers and employers. Also regarded as good practice are the
course review and evaluation reports for the FdA Early Years, which are highly evaluative,
comprehensive and contribute to the effective management of the provision.

42 The student handbooks for the FdA Early Years and the FdSc Health and Social Care
are accessible, well organised and contain appropriately relevant and focused information
for students, and are an example of good practice. Where students are not in employment,
arrangements for the work-related learning content of the provision vary, with short-term
and project-based placements. Case studies and live projects are included where students
are not currently employed in the relevant industry. The College is aware of the
implications of delivering the work-related aspects of Foundation Degrees, including the
need to secure placements with employers. The team advises the College to complete

the production of its handbook for the management of work-based/related learning and
include information on the responsibilities of the work-based mentor.

43 In the course of the review, the team identified the following areas of good practice:

e the course review and evaluation reports for the FdA Early Years and HND Business are
highly evaluative, comprehensive and contribute to the effective management of the
provision (paragraphs 12, 41)

e the programme specifications for the FdA Early Years and the FdSc Networking and
Business Support are detailed, informative and useful guides for students especially in
relation to subject knowledge and intended learning outcomes (paragraphs 15, 40)
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e the internal validation process for the Foundation Degree proposals is rigorous and
carefully documented, and makes use of a list of well-considered prompts to test out
the strength of proposals, external advisers and employers (paragraphs 16, 41)

e there are robust procedures and detailed documentation accompanying the receipt of
external examiners' reports, involves the grading of risks, the monitoring of progress in
addressing concerns and signing-off completed action plans (paragraph 18, 38)

e the HE Forum is used effectively to make staff aware of the higher education policy and
practices, the Academic Infrastructure and good practice in the College (paragraph 19)

e the student handbooks for the FdA Early Years and the FdSc Health and Social Care are
accessible, well-organised and contain appropriately relevant and focused information
for students, including work-based learning guides (paragraphs 26, 42).

44 The team also makes some recommendations for consideration by the College and its
awarding bodies.

The team considers that it is advisable for the College to:

e complete the production of its handbook for the management of work-based/related
learning and include information on the responsibilities of the work-based mentor
(paragraphs 21, 42)

e include information in the higher education prospectus on how students can progress
to articulated awards for each programme, in line with the Foundation Degree
qualification benchmark (paragraphs 32, 40).

The team also agreed the following areas where it would be desirable for the College to
take action:

e to expedite the completion of the HE Quality Manual and the process of transferring
higher education quality assurance documentation to a dedicated place on its website
(paragraph 11)

e to formalise the receipt and approval of course evaluation reports through, for example,
providing minutes of decisions in the HE Management Meeting (paragraph 12)

e to correct the misleading information on 'Student Complaints' in the HE Diary
(paragraph 34).

E Conclusions and summary of judgements

45 The Summative review team has identified a number of features of good practice in
Calderdale College's management of its responsibilities for academic standards and for the
quality of learning opportunities of the awards the College offers on behalf of its awarding
bodies. This was based upon discussion with staff and students and scrutiny of evidence
provided by the College and its awarding bodies, the University of Bradford, the University
of Huddersfield, Leeds Metropolitan University and Edexcel.

46 In the course of the review, the team identified the following areas of good practice:

e the course review and evaluation reports for the FdA Early Years and HND Business are
highly evaluative, comprehensive and contribute to the effective management of the
provision (paragraphs 12, 41)
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e the programme specifications for the FdA Early Years and the FdSc Networking and
Business Support are detailed, informative and useful guides for students especially in
relation to subject knowledge and intended learning outcomes (paragraphs 15, 40)

e the internal validation process for the Foundation Degree proposals is rigorous and
carefully documented, and makes use of a list of well-considered prompts to test out
the strength of proposals, external advisers and employers (paragraphs 16, 41)

e there are robust procedures and detailed documentation accompanying the receipt of
external examiners' reports, involves the grading of risks, the monitoring of progress in
addressing concerns and signing-off completed action plans (paragraph 18, 38)

e the HE Forum is used effectively to make staff aware of the higher education policy and
practices, the Academic Infrastructure and good practice in the College (paragraph 19)

e the student handbooks for the FdA Early Years and the FdSc Health and Social Care are
accessible, well-organised and contain appropriately relevant and focused information
for students, including work-based learning guides (paragraphs 26, 42).

47 The team also makes some recommendations for consideration by the College and its
awarding bodies.

The team considers that it is advisable for the College to:

e complete the production of its handbook for the management of work-based/related
learning and include information on the responsibilities of the work-based mentor
(paragraphs 21, 42)

e include information in the higher education prospectus on how students can progress
to articulated awards for each programme, in line with the Foundation Degree
qualification benchmark (paragraphs 32, 40).

The team also agreed the following areas where it would be desirable for the College to
take action:

e to expedite the completion of the HE Quality Manual and the process of transferring
higher education quality assurance documentation to a dedicated place on its website
(paragraph 11)

e to formalise the receipt and approval of course evaluation reports through, for example,
providing minutes of decisions in the HE Management Meeting (paragraph 12)

e to correct the misleading information on 'Student Complaints' in the HE Diary
(paragraph 34).

48 Based upon its analysis of the College's self-evaluation and other documentary
evidence, and from its meetings with staff and students, the team concludes that it has
confidence that, in the context of this Summative review, the College discharges its
responsibilities effectively, as set out in the relevant partnership agreement for the
management of the standards of the awards of its awarding bodies.
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49 Based upon its analysis of the College's self-evaluation and other documentary
evidence, and from its meetings with staff and students, the team concludes that it has
confidence that, in the context of this Summative review, the College discharges its
responsibilities effectively, as set out in the relevant partnership agreement for the
management of the quality of learning opportunities to enable students to achieve

the intended learning outcomes.

50 Based upon its analysis of the College's self-evaluation and other documentary
evidence, and from its meetings with staff and students, the team concludes that, in
the context of this Summative review, reliance can be placed on the accuracy and/or
completeness of the information that the College is responsible for publishing about
itself and the programmes it delivers.

20



Calderdale College

dnoun
JusWabeue
Ajjend oy
pajuasald aq
0] SaWo0d1N0

21

MIINDY
‘paruswadwil siabeuen *19)SaWIDS
dnoin Ry pasnpoud swuwelbolq yoea Jo pus je
juswabeuely 3|npayds 1010310 0L0Z AIn[ | smalAaa 8sin0d
Ajend MIIADY Ajnoe4 010¢ 9°4 JO uonepijep
‘winJo4 (1¥ ‘21 sydeibeied)
IH 0l0¢ uoisirold ay jo
ue[ Jo sndoj JusWwabeuew aANRDSYD
9 0} UOIssas 33 0} NQLIU0D
wnJo4 juswdojansp pue aAisusyaidwod
JH 0LOZ Y1 e | siopea piemy Jeis ‘aanenjeas Alybiy ase
padcuapIAe pue siabeuen adnoeud poob | ssauisng QNH pue siesj
uonepijea paynuapl aq o1 swuwelbolq uonenjeAs | Ale3 yp4 ayi Joj syuoday
3S ybnouyy | dnosn 16N IH 9211oe1d poon Jabeuey IH 0L0Z ue( 95IN0D) uonenjeAj asinod) ayl e
:2b9]10D ay3 uIym
UOIRUIWSSSIP JOPIM JO
Ayriom ale jeyy adnoead
poob jo seaie buimo||oy
33 payiusp! wea)
31 M3IASJ dAIIRWIWING
33 JO 95In0d 3y} U]
siojedipul udje)
uoljenjeAy 0} payoday $s920Ng Aq uonpy a1ep 12bue) 3q 03 uoIPy 3d1dead poon

600C 2un[ :M3iA34 dAiRWIWNS 9Y] 0] bunejas uejd uonde absjjo) djepiapjed



http://www.qaa.ac.uk/reviews/reports/institutional/IQER/CalderdaleCollege09.asp

Integrated quality and enhancement review

syluowl

1 uiypm
suonedynads
ssasboud piodal swuwelbolq
pue Jojuow slabeuep bunsixa
01 dnoin swweiboud 0L0Z [le ?epdn
dnoun 16\ IH JWON IH | siapes] plemy 1snbny pu3 pue MaIAdY
wnJoj 34 winJo4
0} pajuasaid JH ybnoiyy
2o1oeld 2onoeud
wnJo4 JH poob Jo sH3 bulob-up poob aleys Oy ‘SL
suoneoydads sydesbesed) sawodino
Swiweiboud buluies| pspuajul
‘panoidde bunum pue abpajmouy
pue pacnpoud uo aouepinb 13(gns 03 uoneja!
dnoun 16 IH aduepIND sbeueN 3H | 6007 120 pu3 oy} aulyeY Ul Ajjeadss syuapnis
1o} sapInb |njasn pue
suonedyads dAlewIoUl ‘pajieIsp
‘panoidde awuwelboid | ase Abojouyds] yoddng
pue pacnpoid [le JO MalAdl pue ssauisng Y10MIdN
3|npayds 10} 3|Npayds | ISp4 pue siea Ale3 vp4
uonepijea MIINDY yiuowl a3 Joj suonedydads
3S ybnouyy | dnosn 16N IH yuow 7| Jabeue\ IH 600Z AIn[ pu3 Z1 ysigeisy swweiboid ayy e
siojedipul udjey
uoljenjeAy 0} payoday $s920Ng Aq uonpy aiep 1abue) 3q 03 uoIPy 3213dead poon

600C 2un[ :M3iA34 A RWIWNS 9Y) 0] bunejas uejd uoide abajj0) djepiapjed

22



Calderdale College

AQ Jels buriaAlRp ale
YJIM UOISSS OUM siapea (81 ydesbesed) sued
A5Q RIS pIeMY [[B YlIM uonpe paye|dwod Jo yo
9jeudoidde Jabeueln slaysalyal pue Buiubis ayy pue susou0d
uonepijea da1be | swaisAs A1end 6002 juswdoaAsp Buissaippe ul mmwhmoha
3S ybnouayy | dnoun BN IH 0} NAO 3IH Jabeue IH JagquWianoN JJe1s 1PNpuUod jo butioyuows ayy ‘s
Jo buipeib ayy saAjoAul
sainpado.d jeyy spodal slsulwexa
Jaujwexs [eus1xa Jo 1divdal
sp0day [enuuy [euJa1xd ay) buiAuedwodoe
SWIASAS jua.Ind dojpasp uoleIuAWNdI0pP
d|yoid spieog | uaund dojpAap Jabeue pue asn | pajielap pue sainpadold
buipein A3 uoneuiwex3 pue uiejuiely | swaisAs Ayjend bulobup 0} anunRuUo)D 3sNgoJ a1 dIBY) @
‘1abeuen suels 0107
ASQ Jeis 10} spJeme mau
YlIM UOISSS buidojansp ale ,
A9Q Jeis OUM sJapea (1¥ ‘91 ydeibesed)
9jeudoidde Jabeueln plemy |[e yum 19hojdws pue
uonepijea da1be | swaisAs A1end 6007 jawdojonap | S1OSIAPE |EUISIXS JO pue
3S ybnoayy | dnosn 16N IH 0} INAO IH Jabeuey IH JagquwianoN JJe1s 1PNpuUod siesodoud jo Lpbuans
9y1 1no 1591 03 sydwoud
*s9ss9204d P3J9pPISUOD-||9M JO
uonepijea 35I| & JO 9sn sayew pue
sp0day [enuuy [eUIDIXD pajUsWIND0pP-[]oM pue
pue |eulajul snolobu si sjesodoud
spJeog dnoun | uoneyuswniop jua.ind dojpasp 9a1b6sQg uonepuno4
|erosddy juswiabeue uonepijea Jabeuen pue asn ay1 Joj ssadoud
awiaYds A1end | uiyum aduspiag | swaisAs Ajend buiobup 0} aNunuo) uonepljeA [eulajul ayl e
si0jed1pul udje)
uoljenjeAy 0} payoday $s920Ng Aq uonpy a1ep 1abue) 3q 0} uoIPy 321dead poon

600C 2un[ :M3iA34 A RWIWNS 9Y) 0] bunejas uejd uoide abajj0) djepiapjed

23



Integrated quality and enhancement review

abesn Jo0jluow

3IPOON

uo |eusjew
lenuejy A1jend
JH Bulj-UO Mau

pue 3|pooN 3y uo adnpeid
UO JU3PIAD pue Aoijod
aouepinb Jabeueln JH uo acuepinb
paseadu| | swaisAs Ayjend buiob-up a1 aseaJdu|
wnio4 34 sy}
sao1oeud pue Jo asuepoduwi
Adijod 34 Jo | dnoun 1BN IH ay1 ajowoud
uonepl|en 3s aleme yeis v Jabeue|N IH buiob-up 0} anunuoD (61 ydedbesed) ab3jj0d
sAaAIns ay3 ul adnoesd poob pue
uonoejsnes 'sbunsaw | ainonujseqjul diwLpedy
jels 600¢ 10 wnJio4 34 10} a3y} ‘sednoeud pue
wnJo4 JH dnoin 16N IH SOUWIY)/SIUDAD Aoljod 3H ay3 Jo aleme
e SdUepUdIL 0] paniwgns 10} Jepuajed | je1s ayew 01 A|pANRDaYe
Jo sjpAd| ybiy | dnoun 16N IH lepuajed Jabeue IH 600¢ 1das ystjqeisy pasn s| wnio4{ IH 3yl @
*SLINJOo4
3H ybnoiyy
0L0¢ }2eqpa9y X3x3
1snbny R [udy woJj sswsy)
dnoin | dnoin 16N IH uowiwod
Juswabeue|y 0} pajuasaid 010z AIn| 9)euUIWSSSIP
Ajend Hoday 1sbeuey 34 0102 924 R 91e||0D
600¢
‘1obeuep bulnp spieme
siojedipul uayel
uolnenjeay 0} payoday $$920N¢§ Aq uonoy ajep 1abue] 3q 0} uoy asc1dead poon

600C 2un[ :M3iA34 dAiRWIWNS 9Y] 0] bunejas uejd uonde absjjo) djepiapjed

24



Calderdale College

dje|dwa)
1dope syp4

[|e 2Insud 0}
Jooqpuey vp4

jooqpuey
95IN0d yp4

Joy 91e|dwia)
ab3||0D

1dope saa1baq

(z¥ ‘9z sydeibeied)

jo bulojluo slapea plemy 6002 1das uonepunod ||y sjuspnis 104 uonewlojul
pasnd0j} pue JueAd|a.
uonepi[eA "sjooqpuey Aj91edoidde uiejuod
35 yBnouy 3s1nod 231b3Q pue pasiuebio-j|om
uonepuno ‘31qIssadde ale
sAaning Joy a1e|dwa) ale) |eos pue
uonoejsnes palepdn Jabeue abajj0D YljeaH vp4 2yl pue
uapNIs pue pamalnal | swalsAs Alend 6007 ysiignd pue siea) AlJe3 yp4 ayl Joy
ybnoiyy | dnoun 16N IH | oogpuey IH v Jabeue IH Isnbny jo puj | 3ajepdn ‘Mainay syoogpuey usapNis a3y} @
si0jed1pul udje)
uoljenjeAy 0} payoday $s920Ng Aq uonpy a1ep 1abue) 3q 0} uoIPy 321dead poon

600C 2un[ :M3iA34 A RWIWNS 9Y) 0] bunejas uejd uoide abajj0) djepiapjed

25



Integrated quality and enhancement review

dnoin

juswabeuep yoogpuey Jabeue
Ayjend 3H paysiiqnd Bunaxen 0102
dnoun 16|\ IH JO 9DUIPIAT Jabeue IH yole\ pu3 uonediqnd
DNO wes|
Aq yoogpueH juswebeue\
dnoin IH M IH Aq
Juswabeue|p Jo |eaoudde 0L0Z | doogpueH TYM
Ajlend pawnulN | dnoin 16\ IH Aieniga4 pu3 Jo |eaosddy
010¢ winJo4
dnoun 16\ IH JabeueN IH Asenue( pu3 JH 01 Woday
‘siokojdwis dnoun
yum MBIASY J99(
uone}NSU0d pue siaAojdwd ,
a1 paonpoud 6007 SIIH Yam (¥ ‘12 sydeibeied)
dnoin 16N IH 110day dnoun yse| [ Jsqwiedaqg pu3 uoneynsuoy | AOIUSW PISEGHIOM S}
JPeqpa3y Jo sanyjiqisuodsal ayy uo
Jakojdw3 sooqpueH TYM | uonewuojur apnpur pue
AaAins ‘dnoun 16|\ Jo Juawdojpnsp buiutes| pajejal/paseq
uonoejsies JH 01 payodal buipes) -3Jom Jo jJuswsbeuew
JuapnIs pue pamalnal dnoun yse| 3y} Joj yooqgpuey
uonepijea dnoun ysey jo diysiaquisw s}l Jo uondnpoud
3s ybnouyy | dnoin by 3H | o diysisquisy Jabeuey IH 600Z AIn[ pu3 MIINDY oyl 919|dwod e
:uoide e} 0} pasiApe
3 p|noys ab3jj0D ay3
dJaym seale Jo Jaquinu
e paaibe wea)l ay|
si0jed1pul udje)
uolnyenjeay 0} payoday $s920Ng Aq uonpy a1ep 1abue) 3q 03 uoIPy d|gesiApy

600C 2un[ :M3iA34 dAiRWIWNS 9Y] 0] bunejas uejd uonde absjjo) djepiapjed

26



Calderdale College

dnoun PaJUSPIAS
Juswabeue|p s1 snydadsoud Jabeuen snyd>adsoud
IH pajunday bunasien 6002 3snbny d-ay
‘buipiom
ab3|j0D
piepuels yim (ot ‘zs sydesbeled)
aul| Ul s:N0J | ewyduaq uonedyiienb
uonepi[e uoissasboud 92163 co_u,wccsﬁ
25 yBnoayL MOUS 0} | 3yl yum aul| ul ‘spieme
$91N0J $31IJUD 9SIN0D paje|ndiJe o3 ssaiboud
sA9AINg dnoin uoissalbo.d Jabeueln 6002 AIn| paseq-gom ued sjuUaPNIS Moy
uonoejsies juswiabeuel [ smoys ansgom bunaylen pua Aq saljua | pue snydadsoud uo snydadsold JH syl
Juapnis JH | pue snydadsold Jabeue IH paseq-gapn | paiuld arepdn ul uojewWJIojul ApNPUl @
si0jedipul udje)
uoljenjeAy 0} payoday $s920Ng Aq uonpy a1ep 1abue) 3q 03 uoIPy d|gesiApy

600C 2un[ :M3iA34 A RWIWNS 9Y) 0] bunejas uejd uoide abajj0) djepiapjed

27



Integrated quality and enhancement review

"dnoin 16\ IH
aY1 Aq 191S9WIaS
yoea Jo

puUD 1 SM3IASI

(z1 ydeibeled)
sbunasw juswabeuely
JH 3Y1 Ul SuoIsIdap

slabeueln 35IN0D JO |eAO Jo sa1nuiw buipiroud

dnoin swuwelbouq idde/uonepijen ‘sjdwexa 1o} ‘ybnoiyy

juswabeuelp s10103.1Q 9} 10} SIUDAD ‘syi0day uonenjeay

uonepijea Ajjend sbunasin 1D Aynoe4 0LozZ AIn| pasijewso) | 9sino) jo |jearosdde pue
3S ybnouyy | dnosn 1B\ IH JH JO SLINUIN Jabeuey IH 010Z 924 dINpayds 1di19331 2] asijewlo) @

(11 ydesbeied) ayisqgom

(31A) 3IpooN s} uo ade|d pajedipap

uo wd1sAs e 0} UOI}RIUBWINDOP

uonewJoju| aoueunsse

yels Ajjenb uoneonps

0} [euajew Jaybiy bunsjsuen jo

JH bunsixa | ssadoud ayy pue |enuey

dSqOM Jabeue Jajsuely pue A)end 3H 9yl Jo

uonepijea 3s

dnosn 16N IH

UO PaJUIPIAT

SWIRISAS A1end

6002 1dss pu3

a1epdn ‘Mainay

uona|dwod ayj a)padxs e

:uonoe
L) 0} padisap 3q p|nom
11 9I9yM seale BuiMmo||o)
33 paalbe wea) sy

uoljenjeAy

01 payoday

siojedipul
$$320Ng

Aq uonpy

djep 13bie]

uayel
3q 0} uoy

a|qeaisag

600C 2un[ :M3iA34 A RWIWNS 9Y) 0] bunejas uejd uoide abajj0) djepiapjed

28



Calderdale College

0L0¢
SIDINIDS Jaquiaydas
Jauiean 010¢ Joj Aieiq
dnoun 16|\ 3H | pa2npoud Aleiq JO peaH 1snbny pu3 M3U ysI|gnds
|elaleWw
paysiignd
burspayd
dnoun 16N IH Jo} sainpadoud
0} sainpadoud Jabeuen panoidwi
panoidwi bunaylen juawis|dwi
dnoin 16N IH 93 Juasald JabeuelN IH 6002 AIn| pue MaIASY
Kleiq
juspms 3IH
a3 Jo uoIdas
syuieidwo)
Jabeueln bul JuapNis a3y} ‘(y¢ ydeabeued) Aieiq
dnoun | Aieig ul uoidas | 193JRIN/SIDIAIRS ul uonewlojul JH ay3 ur syureldwo)
juswiabeue syurejdwo) Jaulea bunsixa | juspnils, UO uoEWIOUI
uonepijea 35 IH papuswy jJo peaH | «600Z aun( pu3 a1 puswy Bbuipes|siw sy} 1031100 @
siojedipul udje)
uoljenjeAy 0} payoday $s920Ng Aq uonpy aiep 1abue) 3q 03 uoIPy d|qedisag

600C 2un[ :M3iA34 A RWIWNS 9Y) 0] bunejas uejd uoide abajj0) djepiapjed

29



The Quality Assurance Agency for Higher Education
Southgate House

Southgate Street

Gloucester

GL1 1UB

Tel 01452 557000
Fax 01452 557070
Email comms@qaa.ac.uk
Web www.qgaa.ac.uk

-
o
(9}
N
N
(=]
(]
S~
(=]
\O



	Preface
	Purpose of IQER
	The IQER process
	Developmental engagement
	Summative review
	Evidence
	Outcomes of IQER

	Executive summary
	The Summative review of Calderdale College carried out in June 2009
	Good practice
	Recommendations

	A Introduction and context
	Partnership agreements with the awarding bodies
	Recent developments in higher education at the College
	Students' contribution to the review, including the written submission

	B Evaluation of the management of HEFCE-funded higher education
	Core theme 1: Academic standards
	Core theme 2: Quality of learning opportunities
	Core theme 3: Public information

	C Summary of findings from the Developmental engagement in assessment
	D Foundation Degrees
	E Conclusions and summary of judgements
	Calderdale College action plan relating to the Summative review: June 2009

