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Introduction



This report is based on 698 responses received to the consultation document before the closing date on 22 January 2003.  The organisational breakdown of respondents was as follows:



Support staff Member								297



Head teacher									121



LEA Officer										64



Teacher										57



Librarians										24



Governor										22



Union											11



Other * (Organisation)								78



Other * (Individual)									8



Not Given										16



* Those, which fell into the ‘other’ category, include Training Providers, Representative Bodies, National Organisations, Consultants and Voluntary Groups.





Note: As some respondents may have offered a number of options for questions, total percentages listed under any one question may exceed 100%.  Similarly, some respondents may not have indicated a framework preference instead offering views, which appear in Annex B of this report.  Throughout the report, percentages are expressed as a measure of those answering each question, not as a measure of all respondents. 





The report starts with an overview and a summary of written responses to the questions posed in the questionnaire/consultation document.



Annex A which provides a quick view analysis of responses by respondent ‘type’.  (Please note that comments expressed by less than 5% of respondents appear in Annex A only.)

Annex B lists additional suggestions and further comments made by respondents in answer to each question. This annex is offered as an aide to our sponsors and is not intended as a formal part of the report for publication. 



Annex C lists respondents to the consultation document, excluding those who wished to remain anonymous.

�Overview



The majority of respondents gave a positive response to the consultation.  Most found the vision compelling and many examples were given of ways in which support staff already provided essential input to the process of teaching.  These included pastoral support, helping pupils with concerns such as shyness and bullying and technical support by well qualified ICT and laboratory support staff.  Librarians, qualified to degree level, gave examples of delivering Information Skills lessons to pupils, as well as providing a wealth of resource materials. 



Special needs support staff highlighted the diversity of their role, including dealing with children with challenging problems such as Autism.  Many of these highly experienced staff gave examples of administering medication and physiotherapy to children, in addition to providing the type of support found in mainstream schools.



Two positive themes emerged from the consultation.  Firstly, that support staff currently offer much more to the education system than the outdated view that the role merely comprises of collecting dinner money and washing paint pots.  Secondly, the ability and willingness of those support staff who wanted to progress further, given the opportunities presented in the new vision.



However, there were key issues to consider in taking the vision forward.  Respondents were concerned that a review of pay scales for support staff was essential to add credibility to the proposals.  High quality training would be needed, to provide the support staff who wished to progress the opportunity to move to the higher level roles outlined in the vision.  Alterations to premises would be needed to accommodate increases in staff numbers.  To underpin these requirements, respondents were concerned that central government must provide adequate funding, or the vision would fail.



Acceptance of the extended role of support staff by parents, teachers and pupils was a view that a number of respondents put forward. It was suggested that sensitivity was vital in taking the vision forward and there was a need to consider the overall impact of the proposals on all stakeholders, not least on the ultimate recipients, the pupils themselves.  Some respondents also expressed the view that the behaviour policy of a school was not the responsibility of support staff, but that this should rest with the head teacher.



A continuous stream of support through central government, training providers and LEA’s to schools was considered vital by most respondents. The importance of national frameworks and guidance, together with monitoring and sharing of good practice was considered to be essential for the success of the proposals.



Overall, most respondents welcomed the vision outlined in the consultation document.  Many suggestions for improvements were put forward, and predominantly these ideas were positive.  The majority of respondents suggested that the success of the proposals were vital to the future wellbeing of the education system.  Most respondents took the view that developing the role of school support staff was not just a desirable outcome, but an essential part of the ‘Time for Standards’ programme.



Summary of responses to questions



Q1: Do you find compelling the Government’s vision for more support staff, with extended roles, to support high quality teaching and learning and help tackle teachers’ workload?



There were 663 responses to this question.



429 (65%) respondents found the proposal compelling. 71 (11%) did not.  163 (24%) respondents were not sure.



151 (23%) suggested that a review of existing pay structures were essential to the success of the proposals. 134 (20%) respondents insisted that clear roles and responsibilities for support staff and teachers were vital to underpin the vision.  

133 (20%) were concerned that extended roles would impact on the workload of support staff and teachers and may lead to conflict within the school.



120 (18%) stated that training for support staff in curriculum and teaching principles would be essential for those who wanted to move towards the extended role.  Respondents also favoured management training for teachers with the new responsibilities.



111 (17%) respondents noted that sufficient funding was crucial to the success of the programme of change.  76 (11%) welcomed the proposals, with the view that it would provide much needed recognition for support staff and boost morale.  



Q2: Do you have examples of ways in which schools are already beginning to realise this vision?



There were 526 responses to this question.



516 (98%) respondents gave examples. 10 (2%) did not.  



227 (43%) respondents said that support staff undertook administration roles within the school e.g.  Finance work, entering SAT results and compiling timetables. Many schools had appointed a Bursar to manage the work of the administration team.  



219 (42%) respondents were involved in teaching work.   Examples included Librarians who provided learning resources and delivered Information Skills lessons to students. Also suggested was the use of Learning Mentors via the Excellence in Cities initiative.  Pastoral roles also featured prominently, with 133 (25%) dealing with student welfare issues such as shyness and bullying.



130 (25%) highlighted the role of ICT support staff, providing technical and learning support to students.  



Q3: Are there any key risks to be managed in taking the vision forward?



There were 598 responses to this question.



587 (98%) respondents thought there were key risks. 4 (1%) did not.  7 (1%) respondents were not sure.



189 (32%) said that the salary must reflect the new responsibilities of support staff.  It was recommended that a good model would be the present salary scale for unqualified teachers.



183 (31%) were concerned about acceptance by teachers, parents and students. This manifested itself in several ways:



Support staff should be qualified to at least degree standard to teach.



Parents concerned about the ability of support staff to teach and assess pupils competently.



Pupils accepting support staff as qualified to teach and their ability to enforce discipline in the classroom.

 

160 (27%) were concerned that the role of the teacher was being undermined.  This view was shared by teachers, who believed that pedagogical skills could only be achieved through formal teacher training routes.  Respondents were also concerned that this standpoint would lead to divisions in the classroom.  This potential breakdown in the relationship between support staff and teachers was viewed as divisive and damaging in taking the vision forward.



The perception of support staff as cheap labour was a view shared by 134 (22%) of respondents. They believed that head teachers and governors would prefer to recruit support staff at the expense of qualified teachers, when constrained by budget allocations.



126 (21%) highlighted the impact on the workload of teachers and support staff. It was considered that new management responsibilities would add pressure onto already overburdened teachers.  Support staff took the view that the increased responsibilities could overwhelm teaching assistants, without proper training in pedagogical skills and behaviour management.



Adequate funding was seen to be fundamental to the whole process of change. 

124 (21%) considered this to be vital to support the training, recruitment and retention of support staff, teachers and head teachers.



62 (10%) respondents took the view that teacher shortages could result from graduates who had previously wanted to teach, but would now view the job of a teacher as a manager, rather than a pedagogical role.



The failure of the consultation to recognise the professional standing of Librarians was concern to 35 (6%) respondents. It was pointed out that many Librarians were qualified to post graduate level and in some cases were better qualified than teachers.  It was the consistent view of these respondents that Librarians had much to offer in taking the vision forward, but this had been overlooked in the consultation document.



Q4a: Are there specific issues for primary schools?



There were 512 responses to this question.



347 (68%) respondents thought there were specific issues. 12 (2%) did not.  3 (30%) respondents were not sure.



There were a variety of issues raised by respondents, including:



122 (24%) stated that funding was essential to recruit more staff and to carry out improvements to premises to accommodate increased numbers. 



91(18%) considered that it was essential to provide additional training for primary support staff. This would differ considerably to the training needed by Secondary schools, as Primary staff would spend a greater proportion of time with the teacher and class than in a Secondary School.  Respondents took the view that support staff would need more general expertise, rather than specific subject knowledge.



Q4b: Are there specific issues for secondary schools?



There were 457 responses to this question.



324 (71%) respondents thought there were specific issues. 8 (2%) did not.  125 (27%) respondents were not sure.



There were a variety of issues raised by respondents, including:



97 (21%) stated that Secondary support staff only had limited subject knowledge.  It would be important to upgrade skills in specific subject areas and technical support, such as ICT or Laboratory technicians.



68 (15%) said that funding was essential to recruit more staff and to carry out improvements to premises to accommodate increased numbers.



54 (12%) were concerned that support staff would need additional training in Behaviour Management techniques, if they were to supervise in a Secondary classroom.



Q4c: Are there specific issues for special schools?



There were 427 responses to this question.



216 (51%) respondents thought there were specific issues. 11(2%) did not.  200 (47%) respondents were not sure.



There were a variety of issues raised by respondents, including:



65 (15%) respondents were concerned that support staff would need more specific training in dealing with children with special educational needs. 

41 (10%) stated that funding was essential to recruit more staff and to carry out improvements to premises to accommodate increased numbers.



33 (8%) suggested that health and safety issues needed to be taken into account.  Support staff would need additional training to carry out the quasi medical tasks that children with special education needs require e.g.  administering prescribed medication and physiotherapy.



29 (7%) were concerned that support staff would need additional training in Behaviour Management techniques when dealing with special educational needs children.



Q5: Do you agree with the early priorities for the deployment of additional support staff identified here?  (Chapter 1, paragraph 11)



There were 575 responses to this question.



387 (67%) respondents agreed with the priorities identified. 92 (16%) did not.  96 (17%) respondents were not sure.  In addition to the priorities in the document, respondents identified further measures to be considered.  These included:



Mapping the qualifications and skills of existing support staff and accredit prior learning, rather than take a sheep-dip training approach to all staff.



The provision of funding to underpin the priorities.



Q6: Do you agree that a broad framework of delegation and supervision is the right way forward?



There were 613 responses to this question.



432 (70%) respondents agreed a broad framework of delegation and supervision.  

95 (16%) did not.  86 (17%) respondents were not sure.



132 (22%) were concerned that that support staff should not replace the role of the teacher in the classroom, on the basis that it would cause more work for teachers. They considered that it would take more time to explain the lesson objectives and the desired outcomes to support staff.  In addition, some suggested it could be open to abuse, with teachers neglecting to supervise adequately, through pressure of work.



84 (14%) said that it was important for teachers and support staff to work closely to ensure that lesson objectives were met.



51 (8%) identified the need to make use of existing support staff resource, rather than introduce inexperienced staff to the classroom.



39 (6%) were concerned about the legal implications and the need to protect children. It was suggested that rigorous checks needed to be put in place when recruiting staff.  Some respondents also identified the need to have adequately trained support staff in laboratory environments.

Q7: Do you agree that the kind of supervision described in Chapter Two is a matter for the judgement of head teachers and teachers?



There were 615 responses to this question.



460 (75%) respondents were in favour of this proposal.  88 (14%) did not.  67 (11%) respondents were not sure.



157 (26%) suggested that roles must be defined via a regulated National framework.  It was suggested that guidance must be made available to head teachers and the appropriate management training must be made available to them.



95(15%) considered that it was imperative that support staff must be competent in all aspects of the higher level roles before this judgement could be made.



Q8: What are the priority areas for extending the induction, training and development of support staff?



There were 385 responses to this question.  Chapter 3, paragraph 51 of the document highlighted the priority areas for induction.  163 (42%) considered that Behaviour Management was an area to include in the suggested induction for support staff.  Child Protection was the other  “given “ from the document, with 42 (11%) considering this worthy of inclusion.



However, most respondents suggested priorities other than those given at Chapter 3, paragraph 51.  These included:



Funding for updating and extending premises

ICT Training

Lesson Plan and Delivery Training

Accreditation of Prior Learning

Having a Mentoring System in place





Q9: Which areas of content should be covered in the proposed standards for higher-level pedagogical roles?



There were 327 responses to this question.  Chapter 3, paragraph 58 identified key areas to be included in a set of standards is developed by the Teacher Training Agency.  The responses to these are shown in the table at Annex A.



In addition to the areas identified, 60 (18%) respondents identified teaching Literacy and Numeracy as an area for inclusion in the proposed standards. 51 (16%) also highlighted Classroom Organization skills as a key area.



Q10a: Should the training for higher-level pedagogical roles be accredited in its own right?



There were 586 responses to this question.

452 (77%) respondents were in favour of this proposal.  60 (10%) were not.  74 (13%) respondents were not sure.



95 (16%) respondents stated that there must be clear standards in order for the training to be accredited at the appropriate level.  46 (8%) considered that accreditation would give status both to the school and also support staff.



Q10b: provide credits towards other qualifications?  If so which qualifications would be most appropriate?



There were 584 responses to this question.



445 (76%) respondents were in favour of this proposal.  39 (7%) were not.  100 (17%) respondents were not sure.  The qualifications suggested are shown at Annex A and included:



QTS Status

Foundation and other Degree types

NVQ



Q10c: not offer accreditation (other than assessment as having met the required standards?)



There were 520 responses to this question.



33 (6%) respondents were in favour of this proposal, however, 400 (77%) disagreed, stating that accreditation was essential.  87 (17%) respondents were not sure.



Q11: What training is needed to enable support staff to take lead responsibility for ensuring that a school’s behaviour policy is consistently applied throughout the school?



There were 465 responses to this question.  The majority of respondents suggested a number of training options, shown at Annex A, including:



Child Behaviour patterns

Counselling Skills ( dealing with children and parents )

Interpersonal Skills ( dealing with children and parents )



165 (35%) disagreed with support staff taking the Lead responsibility for a school’s behaviour policy.  They were of the view that this responsibility lay with the head teacher and could only be enforced with the considerable amount of training that a qualified teacher received.



Q12: How can training providers support the development and implementation of these proposals?



There were 403 responses to this question, detailed at Annex A.  Suggestions included:

In House Training

Identify what type of training each school would prefer

Develop a consistent National training programme

Understand the difference in roles

Accreditation of Prior Learning



Q13a: What specific support from central government and other national bodies would best help governors, head teachers and other school staff in developing and implementing these proposals effectively?



There were 468 responses to this question.



307 (66%) respondents were concerned that adequate funding and other resources would not be available to support the implementation process and ongoing development for support staff.  



178 (38%) agreed that LEAs need to work closely with schools to deliver cost effective training and support to schools. Respondents stated it was essential to ensure that schools retain overall responsibility and delegation.  They also said it was also important that they are not disadvantaged by lack of support from LEAs. 



161 (34%) were in favour of central government and other relevant bodies setting a clear national qualification framework to ensure consistency throughout schools.  It was suggested support staff take time within working hours to train and provide opportunities for further professional development after the training has been completed.



138 (29%) respondents said that it is important to develop a structure for pay and conditions that meet the qualifications of support staff.  



60 (13%) respondents suggested that on going support and incentives should be provided for the recruitment and retention of support staff. 



Q13b: What specific support from LEAs would best help governors, head teachers and other school staff in developing and implementing these proposals effectively?



There were 387 responses to this question.



184 (48%) respondents suggested that LEAs were best placed to support the development of these proposals.  They could provide a high level of  training linked to the needs of support staff.  Respondents said LEAs were also in a position to liaise with further education providers, to monitor the implementation and give advice and guidance behalf of schools.  



135 (35%) The majority of respondents said that the LEA should provide consistent support and share good practice with other LEAs and schools.  



134 (35%) respondents commented that funding for training was vital to support the proposals in terms of capital, funding resources and effective deployment of support staff.  Respondents were concerned that school budgets take full account of the salary requirements for school support staff.



97 (25%) respondents agreed that LEAs should provide support for the qualifications framework by using existing channels and networks run by the LEAs.  Respondents agreed LEAs needed to work with governors and teachers to raise awareness of the remodelling agenda.  It was also suggested that LEA’s work with governors and teachers in the decision making process, promoting the benefits to parents and the community.



43 (11%) respondents stated that LEAs and representatives from outside agencies should provide regular inspection and strategic monitoring of standards across providers to ensure national consistency.



Q14: What are the training and development priorities to assist head teachers and teachers in working effectively with support staff across the developing range of their responsibilities?



There were 342 responses to this question.



133 (39%) favoured a whole school approach to training. They suggested it was important to adopt an inclusive approach within the school in order to build working relationships and share good practice.   



110 (32%) supported the need for management skills training for head teachers and teachers, to underpin the new responsibilities.  63 (18%) favoured a work based solution to the training needs.



69 (20%) were concerned that the needs of support staff should be taken into account.  Some expressed concern that not all support staff would want to progress to the higher level roles and may feel under duress to join the vision.



47 (14%) identified funding as a vital component, to support the training needs and to provide high quality training.



34 (10%) were in favour of improving communication skills within the school environment. 



Q15: Are there examples of good practice in whole-school approaches to staff management?  Please provide details.



There were 337 responses to this question.



291 (86%) respondents were able to offer examples of good practice.  11(3%) did not.  35 (11%) respondents were not sure.



106 (31%) put forward examples of a whole school approach, with support staff involved with Inset days, staff meetings and training events.



50 (15%) schools had taken part in the Investors in People programme and had subsequently developed systems of Performance Management, a whole school approach to training and accreditation of prior learning. These respondents were willing to recommend the Investors in People programme and issued invitations to other schools to visit them in order to share good practice.



31 (9%) gave examples of good administration support within the school which underpinned processes such as SAT markings, exam invigilation, school trips, attendance and school events.  Respondents stated that good support eased the burden on teachers and fostered a whole school approach to the process of teaching.



Further examples can be found at Annex B of the document.



General Comments:



There were 270 responses to this question.



120 (44%) welcomed the proposals, seeing the vision as an opportunity to raise the profile of support staff and to ease the burden on teachers.



83 (31%) believed that there had to be a review of pay for support staff to add credibility to the higher level role and underpin recruitment and retention within schools.

71 (26%) identified funding as vital, for a variety of reasons, including:



Enhancing premises to accommodate increased staffing

A review of pay for support staff 

To provide adequate training for support staff , teachers and head teachers



39 (14%) insisted that the pedagogical role within schools must remain a degree profession.�Annex A

Developing the role of school support staff 



Analysis of responses to the consultation document



Q1: Do you find compelling the Government’s vision for more support staff, with extended roles, to support high quality teaching and learning and help tackle teachers’ workload?



There were 663 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Yes�12�83�53�12�174�15�7�65�8�429�65%��No�4�13�1�2�26�19�0�6�0�71�11%��Not sure�6�23�9�4�87�23�3�5�3�163�24%��

Review pay structure�5�18�13�3�82�10�4�14�2�151�23%��Clear roles and responsibilities�3�22�25�1�50�11�1�20�1�134�20%��Impacts on workload�8�40�14�2�30�19�1�17�2�133�20%��Training�4�18�15�1�52�7�0�20�3�120�18%��Funding�6�33�23�0�26�7�2�12�2�111�17%��Provide recognition – boost morale of SS�2�12�5�3�40�1�6�6�1�76�11%��



Q2: Do you have examples of ways in which schools are already beginning to realise this vision?

There were 526 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Yes�12�106�52�10�216�40�7�62�11�516�98%��No�0�0�1�0�8�1�0�0�0�10�2%��Not sure�0�0�0�0�0�0�0�0�0�0�0%��

Admin roles already in place�7�51�19�5�89�18�6�28�4�227�43%��SS already involved in teaching�2�32�27�8�101�14�3�27�5�219�42%��Pastoral-care roles already in place�6�21�16�3�52�18�1�15�1�133�25%��ICT roles already in place�4�24�15�3�47�15�4�17�1�130�25%��

Q3: Are there any key risks to be managed in taking the vision forward?



There were 598 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Yes�19�99�55�20�257�51�11�63�12�587�98%��No�0�2�0�0�2�0�0�0�0�4�1%��Not sure�1�2�0�1�3�0�0�0�0�7�1%��

Salary must reflect responsibilities�4�25�23�3�95�14�5�16�4�189�32%��Acceptance by teachers, parents and students�4�31�25�1�76�18�2�23�3�183�31%��Undermining teachers’ role – sensitivity needed�7�33�18�1�65�10�4�19�3�160�27%��Perceived as cheap labour�4�11�7�1�73�18�6�11�3�134�22%��Impacts on workload�4�24�15�0�48�22�1�12�0�126�21%��Adequate Funding�6�28�19�0�37�9�4�18�3�124�21%��Teacher shortage issues�0�13�7�0�20�15�2�3�2�62�10%��Recognise professional standing of Librarians�0�2�0�18�12�0�0�2�1�35�6%��



Q4a: Are there specific issues for primary schools?



There were 512 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Yes�13�51�54�2�128�42�4�47�6�347�68%��No�0�3�1�0�7�0�0�1�0�12�2%��Not sure�6�25�2�5�98�7�0�8�2�153�30%��

Funding – space, staff, buildings�6�24�28�0�28�7�2�23�4�122�24%��SS only have limited subject knowledge�1�12�10�0�27�22�1�17�1�91�18%��



Q4b: Are there specific issues for secondary schools?



There were 457 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Yes�6�64�53�9�112�19�3�54�4�324�71%��No�0�1�0�0�6�0�0�1�0�8�2%��Not sure�7�15�2�1�86�8�0�3�3�125�27%��

SS have limited subject knowledge�2�17�23�0�27�12�0�16�0�97�21%��Funding – space, staff, buildings�1�25�13�0�18�1�2�8�0�68�15%��Behaviour management skills for SS�0�8�8�0�22�6�0�9�1�54�12%��



Q4c: Are there specific issues for special schools?



There were 427 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Yes�7�30�49�2�61�16�5�42�4�216�51%��No�0�2�1�0�7�0�0�1�0�11�2%��Not sure�7�29�3�6�127�12�0�14�2�200�47%��

Need more specific training�1�3�19�0�15�5�2�20�0�65�15%��Funding – space, staff, buildings�2�8�13�0�5�0�2�8�3�41�10%��H&S issues for SS�0�2�7�0�8�3�3�10�0�33�8%��Behaviour management skills for SS�1�4�6�0�7�4�0�7�0�29�7%��





Q5: Do you agree with the early priorities for the deployment of additional support staff identified here?



There were 575 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Yes�15�84�47�10�158�16�3�46�8�387�67%��No�0�11�2�1�40�30�0�8�0�92�16%��Not sure�3�11�8�0�58�6�1�7�2�96�17%��

Training�1�10�13�0�27�3�0�10�1�65�11%��Funding�3�14�8�1�21�0�1�8�3�59�10%��

Q6: Do you agree that a broad framework of delegation and supervision is the right way forward?



There were 613 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Yes�17�90�48�6�189�13�7�55�7�432�70%��No�0�11�5�1�39�34�1�4�0�95�16%��Not sure�3�12�7�6�42�6�1�8�1�86�14%��

SS not replace teacher role�2�22�10�1�52�25�2�16�2�132�22%��Teacher and SS must work together�4�8�5�4�44�3�1�13�2�84�14%��Use existing SS resource first�0�3�1�1�21�13�2�10�0�51�8%��Consider legal implications to protect children�2�8�3�0�15�2�0�9�0�39�6%��

Q7: Do you agree that the kind of supervision described in Chapter Two is a matter for the judgment of head teachers and teachers?



There were 615 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Yes�18�91�43�11�210�30�8�41�8�460�75%��No�1�11�9�1�36�18�0�11�1�88�14%��Not sure�2�9�8�1�27�5�2�12�1�67�11%��

Must define roles and job descriptions�5�23�23�3�58�16�3�22�4�157�26%��Only if SS are competent and qualified�2�10�2�4�36�16�4�19�2�95�15%��

Q8: What are the priority areas for extending the induction, training and development of support staff?



There were 385 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Training in Behaviour Management�1�46�27�3�58�8�5�13�2�163�42%��Expand Induction�4�10�18�1�40�4�4�18�0�99�26%��Funding – extending and updating premises�5�12�8�0�54�4�1�7�1�92�24%��ICT training�2�19�19�3�31�5�0�7�1�87�23%��Lesson plan and delivery training�1�14�12�0�27�3�0�5�1�63�16%��Accredit prior learning�2�9�1�0�22�1�0�11�1�47�12%��Have a mentor system in place�0�3�3�0�32�1�1�4�0�44�11%��Child protection�2�8�10�2�10�1�1�7�1�42�11%��

Q9: Which areas of content should be covered in the proposed standards for higher-level pedagogical roles?



There were 327 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Behaviour management�6�55�29�3�95�12�1�29�3�233�71%��Curriculum and subject knowledge�3�52�24�1�59�7�1�34�2�183�56%��Skills relating to working with children�4�49�19�2�57�5�2�23�3�164�50%��SEN or disability training�2�47�23�1�55�5�1�26�2�162�50%��ICT training�2�40�21�1�43�5�0�28�3�143�44%��Counselling and guidance skills�2�42�18�1�40�4�0�20�2�129�39%��Working with parents and careers�2�37�13�1�39�5�0�16�2�115�35%��Specialist training to support modern foreign languages�2�40�9�1�34�4�0�18�2�110�34%��Literacy and Numeracy�2�10�18�0�18�4�0�7�1�60�18%��Classroom organisation�2�10�8�1�23�3�0�3�1�51�16%��

Q10a: Should the training for higher-level pedagogical roles be accredited in its own right?



There were 586 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Yes�17�90�52�6�191�35�5�49�7�452�77%��No�1�6�2�0�36�12�0�3�0�60�10%��Not sure�3�11�4�3�36�5�2�8�2�74�13%��

Clear standards and accreditation�4�13�11�1�35�8�4�18�1�95�16%��Accreditation give status to school and SS�1�7�7�1�16�4�0�10�0�46�8%��

Q10b: provide credits towards other qualifications? (If so which qualifications would be most appropriate?)



There were 584 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Yes�17�80�56�6�189�28�5�55�9�445�76%��No�0�4�1�0�17�16�0�1�0�39�7%��Not sure�4�17�2�3�56�9�1�7�1�100�17%��

QTS Status�5�26�24�1�64�12�3�30�5�170�29%��Other degree level of qualifications�7�22�16�2�39�6�0�18�2�112�19%��Should lead to a variety of career paths�1�18�6�1�28�3�0�15�1�73�13%��NVQ�2�9�12�0�28�0�1�12�1�65�11%��Foundation Degree�0�6�18�0�18�5�1�14�1�63�11%��



Q10c: not offer accreditation (other than assessment as having met the required standards?)



There were 520 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Agree�1�6�4�0�17�0�0�4�1�33�6%��Disagree�15�73�43�7�173�39�2�44�4�400�77%��Not sure�3�11�1�1�54�8�2�5�2�87�17%��



Q11: What training is needed to enable support staff to take lead responsibility for ensuring that a school’s behaviour policy is consistently applied throughout the school?



There were 465 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Behaviour patterns�7�39�25�1�87�13�2�27�5�206�44%��Support staff should not take the lead�4�33�21�2�50�30�3�19�3�165�35%��School based training for SS�2�24�9�1�65�17�1�12�0�131�28%��Counselling skills�4�13�11�0�12�3�0�9�1�53�11%��Interpersonal skills�2�10�9�1�10�2�0�12�1�47�10%��



Q12: How can training providers support the development and implementation of these proposals?





There were 403 responses to this question.





�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Offer in-house training�5�35�14�1�80�7�2�20�3�167�41%��Talks to individual school needs�7�27�13�2�51�6�1�20�0�127�32%��Consistent national approach�5�14�14�0�36�9�2�21�3�104�26%��Understand difference of roles�3�14�12�1�29�5�0�12�2�78�19%��Funding�4�10�2�1�28�2�1�11�1�60�15%��Accreditation of prior learning�0�8�9�2�22�2�3�8�2�56�14%��



Q13a: What specific support from central government and other national bodies would best help governors, head teachers and other school staff in developing and implementing these proposals effectively?



There were 468 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Funding�12�58�36�5�133�21�3�36�3�307�66%��Training�2�38�25�2�69�16�1�25�0�178�38%��Clear qualifications framework�5�30�23�2�56�12�4�26�3�161�34%��Review of pay scale�5�25�18�3�59�4�4�18�2�138�29%��Incentives for SS to recruit and retain�2�14�5�1�27�1�0�9�1�60�13%��





Q13b: What specific support from LEAs would best help governors, head teachers and other school staff in developing and implementing these proposals effectively?



There were 387 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Offer training courses�7�36�34�2�65�9�0�28�3�184�48%��Share good practice�8�19�36�3�38�5�1�22�3�135�35%��Funding�3�19�14�2�71�6�3�13�3�134�35%��Support qualifications framework�2�17�13�2�38�6�3�15�1�97�25%��Provide regular inspection�0�5�8�0�17�1�1�10�1�43�11%��



Q14: What are the training and development priorities to assist head teachers and teachers in working effectively with support staff across the developing range of their responsibilities?



There were 342 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Whole school approach to training�5�18�20�2�61�7�1�17�2�133�39%��Management skills training�3�16�22�4�26�6�4�29�0�110�32%��Consider needs of SS�1�14�4�2�33�2�1�11�1�69�20%��Work based management training�2�4�13�1�21�3�1�17�1�63�18%��Funding�1�20�8�0�8�4�2�2�2�47�14%��Communication skills�2�3�4�0�18�1�0�5�1�34�10%��Q15: Are there examples of good practice in whole-school approaches to staff management?  Please provide details.



There were 337 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Yes�11�59�37�1�4�37�115�24�3�291�86%��No�1�0�0�0�0�2�7�1�0�11�3%��Not sure�0�3�3�3�0�3�22�0�1�35�11%��

Whole school approach�3�18�11�1�4�12�53�2�2�106�31%��Investor in People�2�16�9�1�0�10�8�4�0�50�15%��Good admin support for whole school�3�7�4�0�0�6�9�2�0�31�9%��



Q15: General Comments



There were 270 responses to this question.



�Governor�Head teacher�LEA officer�Librarian�Support staff member�Teacher�Union�Other�Not Given� Total ��Proposal Welcomed�3�26�5�1�50�2�7�25�1�120�44%��Review of pay for SS�4�3�6�1�50�5�4�9�1�83�31%��Funding needed�5�12�10�0�26�5�2�11�0�71�26%��Must remain a degree profession�0�1�1�0�19�15�0�3�0�39�14%��

�Annex B



Developing the role of school support staff 



Analysis of responses to the consultation document

– further comments



Q1: Do you find compelling the Government’s vision for more support staff, with extended roles, to support high quality teaching and learning and help tackle teachers’ workload?



PAT has welcomed the commitment to reforming the school workforce. The reform proposals represent a major step forward in promoting a whole team approach of professionals working together in the classroom. If effectively managed, they will bring about major changes in the culture of schools and in the way staff are deployed and in their roles and relationships. There are real opportunities for reform of the teachers' contract to tackle the workload issue. We welcome the proposed limits on teachers' working hours, cuts in bureaucracy and the guaranteed time for planning, preparation and assessment. This, together with the personal limit on the amount of cover a teacher is required to do, together with recognition of the importance of work / life balance, will be seen as a great stride forward for the future. 

(The Professional Association of Teachers) �

We welcome this proposal but also note that the priority areas listed do not explicitly include that of science technician. (The Institute of Physics) �

Mencap welcomes the focus on teaching assistants in the reforms of the school workforce.  For children with a learning disability with and without statement the quality of the teaching assistant workforce is crucial to their access to the curriculum and also their access to the full life of the school. (Mencap) �

We support the Government's vision for more support staff, some with extended roles.  We welcome the differentiation of these staff roles to meet needs across an entire institution (The Learning and Skills Development Agency) �

SHA therefore shares in principle the Government's view that more support staff with extended roles will provide a valuable further resource for the work of schools. (The Secondary Heads Association) �

The vision is compelling but also the unprecedented opportunity it provides for special and mainstream schools to work together. (The National Association of Independent Schools and Non Maintained Schools) �

There must be an effective regulatory framework that ensures that job descriptions and contracts are clear and cannot be amended without consultation and agreement.  Overall we are very concerned, due to previous experience, that support staff are vulnerable to exploitation and so there must be a clear regulatory framework that cannot be subject to abuse at local level. (The Transport and General Workers Union) 



Q2: Do you have examples of ways in which schools are already beginning to realise this vision?



Special schools already have far more support assistants than in mainstream schools and I feel that we make use of these staff in very creative ways.  In my own school, support staff are used to support teaching and learning in the recognised way, help teachers to manage behaviour, counselling pupils, administrative duties, supporting pupils on inclusion and reintegration programmes in mainstream schools, supervising pupils at breaks and lunch times. (Evans, Sylvia - Newfield School) �

Woodchurch High School has for many years undertaken a policy of reducing bureaucracy for teaching staff. To enable this transfer of work the school has consistently employed support staff to undertake these tasks.  Administration and finance staff undertake tasks such as collecting cash, collating reports, entering SATs and other test results. The school has an ethos of team work recognised in attaining Investors in People in 1999.  Training and development is available to all staff and Finance and administration staff have had a formal Performance Management programme since 1995. All support staff are represented on the school's INSET Committee which meets termly. (Renshaw, Betty - Woodchurch High School Specialist) �

There are more ICT staff now than there used to be, especially since it became a 'growth area' with the introduction of IT courses at GCSE.  The office staff/school secretary roles have also expanded and more people have been recruited in recent years. (Bayne-Powell, R - Church Schools Co Ltd) �

In my own school we have a high quality administrative support team; A resource officer who mangers the overall provision of curriculum materials and ICT support; LSAs who are learning mentors, manage curriculum resources, curriculum leaders, cover basic paper work tasks, plan lessons with teacher and mark work.   (Jordan, Martin) �

Chartered librarians provide the resources and guidance for learning, extending and learning framework given to students by the teachers. (Day, Alice - Archway School) �

We have a senior LSA who runs a groups of other LSAs to deliver breakfast club problem after school and homework club. (Moynihan, D - Valentines High School) �

We are about to appoint an examinations officer who is not a teacher.  I have argued with my governors that some savings will come from a more efficient management of an increasingly complex area and the avoidance of late fees. (Marshall, Patrick - Marriotts School) �

Use of  non-paid parent/community helpers in schools already. (Mayes, Susan - School Lane) �

The Learning Mentor strand of Excellence in Cities is an excellent example of how these paraprofessionals have become integrated into school structures.  Ask a Head teacher two years ago what they would have done with a Learning Mentor and the chances are they would have been stuck for an answer.  Now Head teachers can only ask that we appoint more of them - they have so successfully embedded themselves in the way schools operate.  They are appreciated by all: staff, pupils and parents/carers.  Their work is highly valued and they are considered as a profession in their own right - all this in a couple of years. (Tomasz, Danuta) �

Cover supervisors in particular have taken on the supervision of classes to cover short term absence of qualified teachers.  This represents a considerable financial saving, ensures other teaching staff do not lose all of their 'free' periods and the school maintains continuity as regards pupil behaviour etc.  Supply teachers are now brought in to cover long term absences only. (Dereham Neatherd High School) �

We have invested in development costs to help a partner school.  Looking at a pilot Managed Learning Environment (MLE) for the Maths department, with Senior Teachers taking lesson introductions, and support staff helping pupils in follow up lessons, using MLE content.  All support staff are now involved in the school's performance management programme; Advance Skills teacher on staff mentoring a TA, training as a graduate teacher; Business Plan to train supply teachers on school site, via top-up courses; Plans to send support staff to Australian schools on International Study visit, and negotiate with LEA and Unions, and to use support staff to cover for absent teachers.  (Capita Education Services) �

Many schools have already realised the potential of support staff, identified specific roles for these staff and deployed them effectively as a matter of routine.  An enlightened manager will have recognised existing problems and acted independently to resolve the situation well before now.  Other schools employ specialists in the form of sports coaches, ICT technicians, librarians and bursars. Appropriately trained teaching assistants are often used for additional language support or to lead numeracy and literacy sessions, under the supervision of a teacher who ultimately remains responsible for the class. Teaching assistants are able to provide administrative support to teachers undertaking the role of SENCO, to ease the demands made on those staff with significant teaching timetables (The Professional Association of Teachers) �

Many TA's take an active part in school affairs and governance, they negotiate and collaborate with teaching colleagues and provide an experienced and committed core group of key workers.  Many have exceptional knowledge, skill and understanding relating to the academic, social, emotional and pastoral requirements of pupils with a wide range of special educational needs.  Often they have been appointed to work alongside a specific pupil.  (University of Plymouth) �

Support staff in special schools frequently complete advanced courses to allow them to undertake special tasks such as the teaching of mobility or Braille, communication aid programming, provision of special physical development programmes, therapy or behaviour management strategies. It is not unusual for aspects of the curriculum, particularly associated with the development of life-skills and independence to be delegated to support staff in many special schools. In some settings the regulations associated with the employment of staff without QTS to deliver training in some practical areas are used to employ experienced practitioners to undertake specific tasks with pupils and to provide payment on the unqualified teacher pay scale.  (The National Association of Independent Schools and Non Maintained Schools) �

Q3: Are there any key risks to be managed in taking the vision forward?

It is beyond question that many jobs/tasks undertaken in schools by teachers could and should be done by other staff.  There are issues to, convince the teaching profession that their roles/jobs are not under threat; convince parents that the quality of education will not be lowered; Train Heads to use, staffing resources in a flexible and imaginative way.  (Goodchild, Phil - Nether Hall School) �

The feeling the professionalism of the teacher is being undermined.   This could be highly damaging to the initiative. This is why, in my view, the ONLY model that works to build trust and understanding is one which is based on a long-term working relationship with the class teacher.  Breakdown of relationship between teacher and TA could be more damaging than effective. There must be a pay structure, with possibly different levels of appointment for TAs but this should never be seen as on a par with the teaching scales. A good model would be the present scale for unqualified teachers, on which some of us have placed the best of our TAs already. There is a union issue here, of course. (Viner, John - St Margaret’s CE Junior School) �

Teachers are justifiably concerned that the handing over of key tasks to untrained support staff will adversely affect the education of the children. The training and management of support staff is central to these proposals.  Support staff will require dedicated training with opportunities for Continuous Professional Development.  Training is also vital for teachers to build relationships with and work effectively with teaching assistants.  (The Professional Association of Teachers) �

Whilst the proposals outline a number of appropriate ways that support staff could work with pupils it is not clear how this could take place in laboratories or workshops.  It is clear that they could not be left by themselves to work with or supervise pupils in these environments without a rigorous induction programme that plays due regard to Health & Safety.  It is not clear that schools are in a position to provide appropriate training for those support staff who do not have a scientific background. (Association for Science Education) �

In order for teachers to feel confident about relinquishing their non-teaching roles, they need to be assured about the continuity of employment of teaching assistants and for these teaching assistants to have sufficient contracted hours to complete these tasks. (Mencap) �

SHA considers that one risk presented by the current proposals is that they could lead to a narrowing of the teacher's role, to the point where the pedagogic and the personal became disjoined and teachers regard their professional role as concerned simply with learning outcomes in a narrow sense, rather than with whole-person growth and development.  (The Secondary Heads Association) �

The presence of an extra adult in the class is not necessarily a good one.  We know of more examples in which support staff are used in ways that are not always helpful - and these are not extended roles.  The following risks: Children being taught by badly trained support assistants - could damage the children's motivation and attainment; Training and time to plan the role carefully in the school must be ensured.  The worst examples occur where there has been little time to discuss or plan the overall role or the role in particular lessons or with particular pupils.  The KEY principle of all support arrangements should be to facilitate the pupil's or pupils' inclusion in the whole class (activities and arrangements) and must be central to all training and support for classroom assistants.  Regular supervision to address issues which arise in daily practice should be a priority. The supervisor should be an experienced and senior member of staff who can feedback to and inform whole school management.   (The British Psychological Society) �

Our members need to have clear guarantees that monies identified for support staff will not be siphoned off for other purposes at local level, as past experience demonstrates to them that this has been the case as far as their pay and conditions have been concerned.  Therefore, the new vision is very dependant on school budgets being spend on support staff and we need to have clear assurances and procedures to ensure that this will be the case. (The Transport and General Workers Union) �

In addition we have concerns about the pedagogic model underpinning some aspects of these proposed developments.  Adults involved in teaching need to have appropriate knowledge and understanding as well as skills to carry out 'high level teaching tasks', develop children's ICT capability and manage children's behavior within the context of the curriculum.  We are concerned that there appears to be a supposition that these tasks can be carried out as separate activities by support staff who may have limited understanding of pedagogic practice. We also have concerns about the implications for teacher workloads of the requirement to 'oversee' the work of support staff as this will again be subject to local interpretation.  We agree that, in general, many teaching staff welcome the additional support they receive from other adults in their classrooms.  However, teachers have overall responsibility for the pedagogic practice, curriculum and behavior management of the children they are teaching and if they have to liaise with a large number of adults on a regular basis this is likely to increase their workload and lead to greater fragmentation in terms of children's learning experiences (Hancock et al., 2000) (The Open University) �

If teachers perceive that it is considered that their skills and expertise - their investment in their pre-service training and graduate education - are under-valued and cannot be qualitatively differentiated from those of teaching assistants, this will have the most serious impact on morale, retention and also recruitment. (Association of Teachers and Lecturers (ATL) �

Scope is concerned that the focus of the document is primarily on improving the ways in which staff support teachers, rather than how they support pupils.  For many years children with cerebral palsy and other disabilities, their access to learning and to the whole life of the school, is dependant on their access to a teaching assistant.  A recent report by Ofsted highlight in its findings the fact that as teaching assistants move towards providing more support for pupils' learning, this work has to compete with the time available for the practical support they have traditionally provided for teachers.  Indeed we know of many instances where this has resulted in children not received the full number of hour of support that they are entitled to. (SCOPE) �

Q4a: Are there specific issues for primary schools?



Teaching assistants need to be trained in a similar vein to secondary TAs if they are supporting in years 5 and 6 as this will ease the transition as at present supporting in a primary school appears to be very different to supporting in a secondary school.  (Jones, Penny - Bexhill High School) �

In primary schools, teachers teach every minute of their lesson contact time, not just supervise children to get on with pre set work. (Hawkins, John) �

Young children need more looking after, but they are more open and trusting.  They look on all adults in school equally, unless the pecking order is made obvious to them.  (Deane, Carol) �

A teaching assistant in a primary school is more likely to be involved with children at the early stages of becoming literate and also to be a local person who meets, outside the school, parents of the children dealt with. Issues of confidentiality both ways may be especially important.  Additionally, the teaching assistant is likely either to spend a larger proportion of the day with one group of children or one teacher, or probably both than in a secondary school.  This has advantages and disadvantages depending on how effectively the adults collaborate.  It is also likely to involve the teaching assistant with a wider curricular range than might be the case in secondary schools, though at a lower degree of specialist knowledge. (Thomas, Norman CBE) �

In primary schools, teaching assistants tend to work with one teacher, allowing for greater consistency of planning and general communication.  The necessity for joint planning and preparation time within timetables cannot be ignored if teaching assistants are to deliver work prepared by teachers.  Serious consideration must be given to the hours of work required by teaching assistants in order to fulfil these additional roles.  There cannot be effective management of teaching assistants and their work if they are contracted to work during class contact hours only.  Much preparatory and other work needs to be done at the beginning and end of the school day, as teachers do, and managers need the opportunity to interact with other staff at these times. 

(The Professional Association of Teachers) �

There are specific issues as Primary Schools do not usually have a Bursar/Administrator and Secretaries often take on a lot of work regarding finance and business management.  As s result of this, there are growing concerns about workloads, deadlines and stress levels. (The Transport and General Workers Union) �

ATL is concerned that a specific issue for primary schools is the potential de-professionalisation of primary school teachers.  After three decades in which the teaching skills of primary school teachers have been accepted as unequivocally equal to those of secondary school teachers, there is serious potential for this to go into reverse.  This is likely to have a grave effect on the attempt to bring more men into the primary classroom. (Association of Teachers and Lecturers (ATL) �

Q4b: Are there specific issues for secondary schools?



Poor communication of role, responsibility and working practices has caused a good deal of confusion and in some instances conflict , in the establishment of new support roles. This is why it is vital that there is clear leadership and vision of how support staff act in a complementary and coordinated role within a school.  There needs to be a flexibility in the system that allows for development and change to be reflected in working practices.  (Excellence In Cities, Manchester) �

Deployment of teaching assistants in secondary schools is perhaps more problematic due to a number of factors.  Complex and restrictive timetabling arrangements provide little scope for common feedback sessions. The majority of teaching assistants work alongside a variety of teachers and often provide one-to-one support for pupils with specific needs.  Methods of deployment must be considered carefully.  Teaching assistants could be attached to a department, the advantages being that a specialism is developed and relationships built with a group of staff.  Another option is for teaching assistants to act as a 'personal assistant' to individual teachers.  Teaching assistants could even move between schools to help ease primary to secondary transfers. (The Professional Association of Teachers) �

We recommend that classroom assistants working in secondary school science laboratories have appropriate qualifications and training so that they have knowledge about and can adhere to health and safety procedures in practical situations. (Royal Society of Chemistry (RSC)�

There are issues around: ensuring those pupils who need support from Y7 retain it for as long as necessary; that, where necessary, a smooth transition at 13 to Connexions support is guaranteed; that Connexions support is made available to all pupils from 13-19; that the referral and monitoring of pupils to support is carried out under the supervision of a senior member of staff, preferably one with overall responsibility for pastoral support.  High-quality impartial advice and guidance such as provided by Connexions will be increasingly important for all pupils and a move to put Connexions resources under the control of schools would threaten this element. (Connexions Service National Unit) �

We shall therefore comment on specific issues for secondary schools.  Among these, the most obvious relate to the burden of external examinations faced by all secondary schools.  As SHA has consistently argued, school students in England and Wales are over-tested and over-examined.  The financial costs of public examinations in the secondary phase are very considerable, but we wish also to draw attention to the administrative costs involved.  We support the government's intention to reduce workload by reducing to a minimum the involvement of teaching staff in invigilation, but urge that the government review the burden of external examination with a view to reducing it. (The Secondary Heads Association) �

Q4c: Are there specific issues for special schools?



With regard to special schools members are concerned that they could be placed in situations that (without adequate physiotherapy training) will lead to injuries to pupils, themselves, or both.  (GMB Southern) �

The consultation paper explicitly states that qualified teachers will have 'overall responsibility for the quality and outcomes of learning'.  We would like to see more emphasis on the needs of pupils with significant learning needs having day to day and face to face access to a qualified teacher.  It is worrying that the consultation paper states that qualified teachers 'should undertake in person those activities that add the most educational value'.  In too many schools with their focus on performance tables, teaching pupils with SLD and PMLD will not be seen as adding value. (Mencap) �

Over and above an increase in support staff with a number of general tasks to undertake, there is probably more scope for a greater number of more 'specialist' support staff in secondary schools with more highly specialised job descriptions relating to particular year groups, curriculum areas or other aspects of work (e.g. Counselling, Work Related Learning). The same care will be needed however in moving forward from existing arrangements for support staff to future allocations of responsibility, training, salary and career planning.  Secondary schools will need to pay particular attention to the potential for disharmony if arrangements for support staff are inconsistent in different departments or faculties Whereas it is likely to be the Head or Deputy in a primary or special school who will oversee the development of new support staff roles, in secondary schools a larger number of senior staff will be involved and co-ordination and/or oversight of development will need SMT input which, in turn will require appropriate time allocation and financial support. (The National Association of Independent Schools and Non Maintained Schools) �

The T&G has concerns that many special needs assistants are taking on more medicinal tasks with very little training and or support.  They are increasingly concerned about the possibility of being accused of administering the wrong medicine or handling the child/children inappropriately.  Again, with this new vision there is a concern that these workers could find their workloads and responsibilities increasing with insufficient support and training.  (The Transport and General Workers Union) �

The issue for Scope is how the work of those staff who do not aspire to higher level roles can be better recognised, valued and rewarded.  This group of staff includes many people who work closely with disabled children with severe impairments and high levels of need.  In order to provide effective support that enables a child to participate fully at school they have often developed specialist skills that in reality mean taking on a quasi-medical role, for example through assisting with feeding, toileting and changing, learning how to operate and maintain equipment, working with a child on a daily physiotherapy routine etc.  Maintaining a child's Individual Education Plan and working with the class teacher, the child's family and other professionals are also common parts of the role.  Such work needs to be better valued and recognised. (SCOPE) �

Q5: Do you agree with the early priorities for the deployment of additional support staff identified here?



I think it is vital that schools are asked to look at their current support staff and review how best to use the resources they have. The increased money available can be used to reward support staff who are willing to embark on a more challenging path and to contribute more to the school. (Day, Brian - Denigh School) �

I agree with these priorities but this is not a single role. There are several different roles and these must be structured so that support staff know which is the specialist area, and a pay scale nationally to support this. It is about working in partnership.    (Jones, Penny - Bexhill High School) �

I am concerned at the emphasis on training for "higher-level roles". Good support staff do not only need to be trained, they require emotional strength, creativity and ability to sustain intense human interaction, commitment and high level of self-esteem. How is the government going to facilitate, recognise and reward these qualities. There is a danger that training and the language of skills overrides these other vital aspects of support staff work and that a hierarchy develops between those who have experience and sensitivity but not exams, and those who have higher qualifications, with the latter being better paid than the former, while both make vital contributions to the school. We must remember too that the school institutions themselves teach children valuable and important lessons about culture and society - do we want to give the message that the caring and much loved support worker is "worth" less than the one with the qualifications? And it is mistaken to think that children do not recognise staff hierarchies. (Anderson, Bridget) �

I would broadly agree with the priorities as laid out in the document but schools need to retain a degree of autonomy in assessing their own priorities as each school will be starting from a different base line.  Some schools will already have some provision in place for some of the areas listed but are desperately lacking in others.  Head teachers need to be able to select their own priorities within this framework. (Thompson, K J - Birches Head High School) �

We agree with the priorities but feel that Learning Mentors should not be exclusively confined to behaviour management. (Birmingham City Council - The Midlands Regional Learning Mentor Co-ordinator Network) �

LEA support and ongoing monitoring is crucial to successful remodelling.  An LEA Link Officer could fulfil these functions and ensure that schools remain largely in line with each other.  The early priorities should be based on a full evaluation of the current Pathfinder Projects. (The Professional Association of Teachers) �

The need for high level, reflective professional development is essential and from all our findings significantly enhances self-esteem, self-confidence and classroom based practice.  The DfES induction programme is a vital part of improving provision.  Head teachers need to recognise the importance of true collaborative working and invest in the abilities of the existing TAs to facilitate collaborative, teaching and learning processes.  This, in our opinion can be achieved by regular celebrations of contributions, equality of training opportunities; and annual appraisals based on relevant and realistic job descriptions. (University of Plymouth) �

All except 'assisting classroom teachers with higher -level tasks directly associated with teaching and learning' on which I reserve judgement.  (Haslem, Claire - Maidstone Grammar School) �

Assistance with higher level tasks could spawn resentment amongst highly trained by poorly paid teachers.  For learning mentors there could be a clash between behaviour management and supporting pupils experience barriers to learning. (Kearns, Ann - St Paul's Catholic School) �

There are many possible areas support staff can work.  The priorities are in some ways far less important than the mechanisms of support, training and evaluation for the role in a particular school.  Levels of collaboration, co-operation and collegiality between members of staff should be an overt focus for whole school development. (The British Psychological Society) 

We would argue that the  'Behaviour Management' role, whilst clearly very important, should be broadened into a 'Parental Involvement' role.  The strategy might include developing the role of school secretaries and classroom assistants in encouraging & facilitating parental involvement in children's education, including the involvement of fathers; supporting parents who are experiencing stress within the family as a result of family change (divorce, separation, stepfamilies), and through other issues involving family stress through the provision of information materials and signposting/referrals to appropriate local and national support services (such as counselling, help lines, support groups, FAINs, specialist support services)  Taking on a school-wide role in co-ordinating and facilitating the use of school premises as a channel for parenting education, parent information sessions, and the promotion of further and higher education (such as the DfES 'Aim Higher' programme). (The National Council for One Parent Families) �

Q6: Do you agree that a broad framework of delegation and supervision is the right way forward?



No. Your broad framework of delegation and supervision will cause more work. The very thing that you intend this imitative to solve you are adding to. I have every faith in my TA's to do a good job, in the assisting in the classroom, but beyond this I am not confident that they themselves would want to do this.   (Long, Nick - Rawcliffe Infant and Nursery School) �

I agree that appropriately trained support staff can take the lead with whole classes but it should not be assumed that this frees the teacher to do other work - rather it allows the teacher to concentrate on specialist input with individual pupils or groups. Para 43 makes it clear that the teacher needs to put a lot of planning into work with support staff so, although the pupils will benefit and the teacher will have reduced pressure, the workload will not necessarily be reduced.  N.B Teachers are not the only professionals in school. There are other professionals well capable of taking responsibility for their specialism. These people should be paid a salary more commensurate with their qualifications and abilities. (Victoria Walker) 

�Whilst the proposals outline a number of appropriate ways that support staff could work with pupils it is not clear how this could take place in laboratories or workshops.  It is clear that they could not be left by themselves to work with or supervise pupils in these environments with out a rigorous induction programme that plays due regard to Health & Safety.  It is not clear that schools are in a position to provide appropriate training for those support staff who do not have a scientific background. (The Institute of Physics) �

SHA strongly supports the principles of supervision and delegation set out in Chapter 2.  It is essential, we consider, as our key principle of professionalism implies, that qualified teachers should have overall responsibility for teaching and learning when support staff are undertaking 'teaching activity'.  Equally, we strongly endorse the view that patterns of delegation should be determined within individual schools, as our key principle of flexibility and our comments under 'Risks' above imply. (The Secondary Heads Association) �

We agree that there are some tasks that can be delegated to support staff with minimal or no supervision.  However, successful completion of some tasks by support staff is dependent on their understanding of pedagogic principles underlying, for example, the preparation of certain teaching resources and display.  The roles of teaching and support staff are complementary and we consider that the notion of 'handing over' tasks is a rather limited way of considering professional relationships and working practices and teacher workloads. (The Open University) �

Q7: Do you agree that the kind of supervision described in Chapter Two is a matter for the judgement of head teachers and teachers?



Care needs to be taken in the line management of staff. Whilst recognising that the teacher in the classroom may be the right person in some circumstances, line management of support staff is best carried out by other support staff with the relevant skill and experience, who can advise support staff on their terms and conditions and ensure correct procedures are carried out in appointing staff. (Renshaw, Betty - Woodchurch High School Specialist) �

My worry is based on the experience of EiC. There was very little guidance about issues of line management and supervision when the LM projects were set up. This leaves workers "at the mercy" of individual schools, some of which will put in place good structures. Others will not and so the experience of workers doing the same job will vary widely from one school to the next. My concerns are the same on the issue of variable terms, conditions and pay.  (Boyd, Catherine - Walbottle Campus) �

PAT agrees that supervision is essentially a matter for the professional judgement of head teachers and teachers, but within the confines of a national framework. There should be national guidance in terms of levels of support required for each post, generic job descriptions open to amendment, pay scales and recognised grading structures.  This will promote consistency and hopefully prevent the temptation to relocate. (The Professional Association of Teachers) �

The professional judgement of Head Teachers and qualified Teachers will depend upon their training and experience.  We need to be assured therefore that they have been adequately trained to undertake this function.  It is sensible for everyone concerned to clearly understand the kind of supervision to be undertaken and the roles involved in the supervision process.  Discussion between LEA's and the appropriate Trade Unions followed by advice and guidance to schools will assist in the process.  The process would be enhanced if supported by training needs assessments and an agreed process for annual review. (UNISON - Taunton) �

The answer may well lay in the creation of the senior support staff role.  In this way the level and content of training attended and accreditation could be nationally specified.  In addition, TA's who do not aspire to teach, but greatly enjoy the role they play in school could have a specific target.  A Foundation degree in Education might well be viewed as an appropriate level of academic achievement for such status.  However, to help head teachers and teachers the creation of any such post should be accompanied by a central decision to recognise the need to examine pay and conditions for support staff over time.  There should be national clarification over accreditation and what this means to individuals and schools, for example 'To be a senior support staff on a specific pay grade you must have.....'. (University of Plymouth) 



As long as it's underpinned by a legal framework which protects staff. (Hodge Clough Junior School) �

Head teachers may require more guidance and training in terms of the legal position relating to supervision arrangements.  For example, support staff could be providing cover in potentially challenging situations, such as in gyms, design and technology workshops and science laboratories.  In such situations they would require specialist health and safety training (The Learning and Skills Development Agency) �

The T&G believe that detailed guidance and supervision should be agreed at National level and underpinned by a regulatory framework but the decisions about allocating supervision to particular individuals should be taken at school level.  It is clear that this is an area that could be extremely sensitive and therefore needs clarity concerning implantation at local level.  There is also a clear role in secondary schools for faculty heads that line manage and supervise team leaders of support staff. (The Transport and General Workers Union) �

We are concerned about the potential variability in support for key aspects of the role, professional development, monitoring, accountability and performance management.  These concerns are critical given the vulnerability of a workforce subject to short-term contracts and part-time working.  We also feel there is a great potential for confusion between supervision as described, and line management. (The Open University) �

Notwithstanding our agreement that the professional judgement of teachers and head teachers should be paramount, we do not regard this as adequate.  The Government is fond of using medical analogies and we are convinced that the surgeon in the operating theatre does not wish, and is not required, to make professional judgements in relation to the ability of partially-trained colleagues in her team to undertake responsibilities.  The surgeon, like the head teacher and teacher, needs to be able to rely on accredited and assured standards of skills and understandings in the members of a complex and fast-moving team.  (Association of Teachers and Lecturers (ATL) �

Q8: What are the priority areas for extending the induction, training and development of support staff?



Training must be organised quickly and efficiently. Status should be given to training to allow support staff to remain at work and support their family at the same time as updating their skills. Due to the diversity of support staff tasks, it is not always easy to see how a course is relevant to their everyday job and therefore few support staff get granted permission for training. Support staff should not feel disadvantaged by undertaking training. (Day, Brian - Denigh School) �

The major area for development is the pastoral role of support assistants, this would release a sizeable percentage of teacher time for quality teaching rather than behavioural and motivational issues. (Hawkins, John) �

By determining an agreed entry level and expectations, a consistent approach to training that is accepted and recognised nationally will enhance the status of staff development. (The Professional Association of Teachers) �

SHA has some reservations about the separation of the three proposed career routes.  We consider particularly that a firm distinction between the pedagogical and the behaviour and guidance routes would be unhelpful.  In our view, this is to build on a misleading dichotomy between teaching and learning on the one hand and behaviour on the other: our comments on this are set out above.  We also have serious reservations about the proposed role of 'behaviour policy co-ordinator', presented as the highest point on the behaviour and guidance route.  In our judgement, this is a role that requires the full degree of professionalism that can usually be found only in an experienced and highly skilled teacher.  We reiterate our view that a school's behaviour policy is closely linked with its pedagogical approach, and therefore reject the assumption that 'behaviour' is an area that should be co-ordinated or supervised by a non-teaching support staff member. (The Secondary Heads Association) �

The wider issues concern the selection and training of pedagogical and behaviour and guidance support staff. In their appointment, there will be a need for religious schools to be able to appoint staff who are 'fit and able to preserve and develop' the religious ethos of the school. In their training (through foundation degrees or by whichever route), there will be a need for the particular character and ethos of religious schools and the impact made by their character on distinctive aspects of the school's life to be fully and thoroughly addressed, if not with all such potential staff, then at least with those with an ambition to work in Church schools. (Archbishops' Council Education Division and National Society) �

The provision of a recognised career structure/ladder so that individuals and school can choose courses appropriate to meet their personal and professional needs.  Many teaching assistants (38%) in the ESRC study mentioned in question 1) experience difficulties in accessing training and need support with their child care and domestic responsibilities in order to do so.  In the same study we found that only 6% of teaching assistants indicated that additional training had led to increased pay. (The Open University) �

We would suggest that it is important for School Support Staff to be equipped with the skills and knowledge to work sensitively with parents, to encourage and facilitate involvement in children's education and school life for parents in a range of different family circumstances.  In order that this may happen, and that parents and children from all family types may be treated with equal dignity and respect, we would recommend the inclusion of a module within induction training focused on communicating with parents, and understanding family change/diversity. (The National Council for One Parent Families) �

Q9: Which areas of content should be covered in the proposed standards for higher-level pedagogical roles?



There needs to be specialism in subject areas, and the support staff would need to have a very clear understanding of the subject, the national curriculum and the medium and long term plans of that subject. They would also need to have an understanding of the exams at the end i.e. SATS GCSE's etc so that they knew exactly why and how the students needed to do each topic or piece of work. They would also need to have knowledge of materials related so that they would be able to differentiate work for students.   (Jones, Penny - Bexhill High School) 

We believe the progression route to any pedagogical route should be hierarchical.  Initial work would be predominately admin and organisational.  The teaching assistant would then learn how the school manages behaviour and interacts with pupils.  All this would come before teaching under supervision. Teaching should only be aimed at small groups under supervision.  Perhaps the emphasis should be on developing teaching assistants for specialist areas e.g. numeracy support.  This could ensure access to detailed appropriate training. (Cubbon, S - Crabtree Junior School) �

All those listed but also to include, working with learners who come from ethnic minorities or for whom English is a second language.  Pupil mentoring (rather than counselling and guidance skills).  A requirement to achieve a recognised standard in any one curricular area i.e. gymnastics, design and technology, music (unless recognised level of achievement has already been achieved i.e. degree or coaching qualifications).  (Jordan, Martin) �

Training for higher pedagogic roles should parallel teacher training with appropriate teacher training providers.  Every effort should be made to ensure that support staff who engage at this higher level can transfer to fully qualified teacher status if they are able to or wish to do so.  Staff should specialise in particular areas of the curriculum such as; sport or the Arts or core subjects. (Dereham Neatherd High School) �

In all schools support staff need access to the same range of pedagogical skills as teachers i.e. covering issues like effective explaining; effective questioning; effective class management and elements of the process of assessment.  Support staff need to understand the theoretical basis of learning.   (Page, Ray Prof - College of Teachers) �

An evaluation by Ofsted, 2001-02, of teaching assistants in primary schools found that the training received by assistants in how to support the teaching of literacy and numeracy has improved their subject knowledge. For those assistants who have undertaken the DfES induction training, a foundation for future higher level training would be appropriate and would develop further skills in SEN support and behaviour management. (The Professional Association of Teachers) �

We find the separation of pedagogy and behaviour and guidance a difficult concept.  The thrust of the DfES Induction document is that support staff, especially TA's, support the pupil, the teacher, the school and the curriculum.  Teaching, learning and managing behaviour are, in our opinion, woven together.  We feel very strongly that any higher level role in school must be accompanied by accreditation.  The demands from the professional associations and the self esteem of the support staff make this essential in opinion. (University of Plymouth) �

Pre-entry to training requirements should be:  That candidates should be able to meet the GCSE requirements of the QTS Standards R1.2 and 3 and meet R1.6, that is, communicate clearly and accurately in spoken and written Standard English.  That candidates should hold qualifications equivalent to those expected of an entrant to a B Ed. Degree or a degree course and should share the personal qualities of those admitted to teacher training courses. (Association of Teachers and Lecturers (ATL) �

Q10: Should the training for higher-level pedagogical roles; be accredited in its own right?

But only one awarding body-the mass of qualifications at present makes it impossible to know who has achieved what, and also what level it is.  (Long, Nick - Rawcliffe Infant and Nursery School) �

Accreditation should not be immediate requirements since this would have a negative effect on recruitment.  Training through a system of performance management to identify specific training needs. (Jordan, Martin) �

It depends on how the accreditation is achieved.  If training means staff are not in schools then pupils will lose out and schools with difficulties will reach crisis point. (McKenna, Carmel - St Clares School) �

This needs to be a recognised qualification for those who do not wish to go any further up the career ladder - in much the dame way that threshold seeks to recognise those teachers who wish to remain classroom based rather than becoming part of the leadership team. (Anonymous) �

Surely it would need to be accredited if it is to form part of a career progression role and related to salary scales - just as teachers training is! (Williams, Judith - Teesdale School) �

Respect will be gained from staff, together with a clear understanding by employers of the competencies of a higher level of support staff. (The Professional Association of Teachers) �

All training should have some degree of accreditation if at all possible.  The accreditation body should include a range of education professionals including educational psychologists. (The British Psychological Society) �

Q10b: provide credits towards other qualifications? If so which qualifications would be most appropriate?



Certificates, Diplomas - new qualifications spearheaded by organisations such as National College for School Leadership.   (Gosney, M - The McAuley Catholic High School) �

The paper notes 'there is currently no clear framework of how the existing range of training and qualifications for support staff fits together, and how individuals can use them to progress their career’. The structure of an MLE offers numerous solutions here. Similarly, an MLE will give a simpler framework for trainees to understand and apply the proposed mapping exercise which will explore how existing provision fits into the proposed career progression framework, and how individuals can move between the three progression routes. (Capita Education Services) �

Credit for higher level pedagogical training, for example in the form of CATs points, should be able to be set against: routes into QTS for those support staff who wish to become qualified teachers; standard university entry qualifications or Open University undergraduate courses; direct entry to Masters' level courses. There are precedents for this last e.g. the MBA (Bursars) course offered at Lincoln University where bursars can access management degrees using the APEL regulations. (Page, Ray Prof - College of Teachers) (Le Bailly, M) �

Social work qualification and qualifications in supporting learning for Pre-School age children. (Learning First) �

We should ensure that support staff can use credits towards gaining QTS where appropriate. While not wanting to dilute qualified teacher status, there should be recognition of the experience and training gained. This is a useful route to attract excellent people into the teaching profession who for various reasons lacked the confidence or the motivation to do the traditional route. (Clark, Avril - Petersgate Infant School) �

Q10c: not offer accreditation (other than assessment as having met the required standards?)



If it were not to be accredited it should at least be possible to use such training to build up a portfolio of training as evidence towards some type of accreditation.   (The School Library Association) �

No quality control can be administered if formal accreditation is not on offer. If staff are not able to qualify they are not suitable for educational roles. Accreditation safeguards standards - schools should not apply their own training schemes, this inevitably leads to short-cuts and support staff being short changed and most importantly, education must not be delivered on the cheap. (Dereham Neatherd High School) �

All training should offer the opportunity to build towards professional development. (Excellence In Cities, Manchester) �

Q11: What training is needed to enable support staff to take lead responsibility for ensuring that a school’s behaviour policy is consistently applied throughout the school?



Parents needing to discuss a child's behavioural problem would expect contact with the Head and teacher - not a teaching assistant. (Cubbon, S - Crabtree Junior School) �

I'm not sure this is possible. Setting the ethos is still a key role for teaching staff and lecturers.  (Smith, Don - Paget High School) �

This requires an experienced and skilled mentor/counsellor who would need to take part in/lead pastoral meetings or behaviour management. This person would then be able to apply consistent standards across the school - guiding all staff in future amendments/reviews of the behaviour policy. It links with social inclusion, but requires, I suspect, a responsible pay level! (Thompson, Bob - The Corbet School) �

They need theory and they need coaching in a classroom situation. (Moynihan, D - Valentines High School) �

As a teaching assistant I do not believe that we should take lead responsibility for ensuring a schools behaviour policy. If consistently applied in school, in a good school it is the responsibility of all staff from Head to caretaker, teaching assistant, mid day assistants to follow the same line. (Hardman, Pamela) �

Is this the job of a support teacher? The head teachers responsibility is to ensure the behaviour policy is consistently applied - the support staff and teaching staff as a team will ensure consistent application. (Lloyd, George Henry - Bishop Rawstone CE  College) �

Support staff can not take a LEAD role in this way. They will need the lead to come from within the school leadership. They can however have a valuable role alongside other staff, in monitoring and evaluating their implementation of policy to practice. (Excellence In Cities, Manchester) �

Knowledge of school policies on dealing with behaviour. Counselling skills training. Observation of other people dealing with behaviour in the classroom. Knowledge of children and their individual needs. Training on how to identify children at risk. What responsibility will support staff have? Will they be legally liable for any accident in the classroom caused by bad behaviour? (Oakfield First School - Governing Body) �

`Under the School Standards and Framework Act 1998, the head teacher is responsible for taking measures to secure good behaviour in line with the written statement of general principles prepared by the Governing Body (Governors' Guide to the Law, 2000).  Nothing (or no-one) can come between the responsibility of the head for behaviour policy and its implementation in the school. (Page, Ray Prof - College of Teachers) �

Support staff must be treated as para-professionals - good behaviour is an expectation by all adults in the school; we know from our members' experiences that non-teaching staff can be subject to exploitation and volatile situations. We also know that support staff provide excellent pastoral care for pupils and are able to back up teachers in difficult situations. (The Professional Association of Teachers) �

Our behaviour management module is produced and delivered by successful, currently practising staff with a sound understanding of the pressures of trying to manage a group of demanding pupils. We could offer this as a 'stand alone' provision and this would help many teachers and support staff to understand and feel more competent in relation to difficult pupils. We are currently negotiating with a range of interested parties e.g. EWO; Juvenile Liaison; Police etc. to work with individual schools to enhance school-wide provision. (University of Plymouth) �

Behaviour and guidance staff in the development of behaviour policies and their objectives.  They also need to be trained to react effectively to behaviour problems on both a one to one and group basis. I'm uneasy about learning mentors being responsible for implementing behaviour policies. This will inevitably involve applying sanctions a process very much at odds with the role of the learning mentor.   (Kearns, Ann - St Paul's Catholic School) �

Connexions already provides training for Personal Advisers in behaviour management. One essential point is that the Lead Behaviour Coordinator should have a clear understanding of the roles and remits of different support staff present in and outside the school, and an understanding of how to access that support to help children and young people. The short "Introducing Connexions" course is available for anyone to take and provides this overview of what Connexions offers. (Connexions Service National Unit) �

Surely this is ultimately a responsibility of the Head Teacher. No training of support staff should allow for such responsibility. (Gregg, Janette - Gorsewood Primary School) �

Leading should include policy formation, defining procedures, negotiating/briefing governors and liaising with parents. My support staff do not have the time to fulfil these lead roles, however they can and do assist with the lead from teaching staff. (Sawyerr, R A - Whitchurch Church of England Primary School) �

The management of a school's behaviour policy should be the lead responsibility of the head teacher working together with her/his staff, pupils and parents. The person responsible needs to have a clear and comprehensive understanding of schools and school structures, organisation, policy and practice. They need to be in a position to appreciate and influence the contribution that management, ethos, the curriculum, equal opportunities, inclusion, approaches and attitudes make to the establishment and maintenance of effective teaching and learning and achievement for all pupils. They need to have effective leadership, organisation, communication, presentation and management skills and the status to implement policy. Teaching assistants need to be part of the team and have a shared understanding of the aims of a school's policy but they should not have lead responsibility. (The Open University) �

Q12: How can training providers support the development and implementation of these proposals?



The majority of courses need to be offered outside school hours to enable the current workforce of learning assistants to access it. Have training providers who work with the whole group of support assistants in a school. (McKenna, Carmel - St Clares School) �

Teacher Training Agency should develop a training programme to support the implementation of these proposals. Are teachers/Head teachers ready to accept support staff in leadership roles! For example a Bursar working at a level which befits their expertise is quite often seen as far below a teacher in the same role. (Williams, Judith - Teesdale School) �

We at Capita see Managed Learning Environments as the way forward in meeting this challenge. 'E-learning’ may be the only way to provide training and support to communities and large workforces facing periods of major change. A centralised MLE, or a group cluster, would provide the necessary infrastructure to support a national network of training for whole staff training and professional development. Support staff could be the first phase, followed by teachers, then senior managers, governors etc. (Capita Education Services) �

There needs to be a very flexible roll on roll off programme. We have found that there is a significant turnover off staff throughout the school year. They need training close to when they begin to capture enthusiasm and build best practice. Staff are recruited with very different experience and backgrounds. There needs to be appropriate training. Regional delivery will help to broaden networking and experiences in schools. There should be no barriers to mix and match training modules in the strands. (Excellence In Cities, Manchester) �

The outcomes of the modules and the deliverers have to have credibility with support staff and schools. (University of Plymouth) �

We will need greater specification about the roles themselves and the way it is envisaged that they will develop. We need clear information as to the level of qualification appropriate for different levels of learning support work. As providers of a Foundation Degree we specifically need greater specification of how these will fit into the range of appropriate qualifications for support workers and which roles are seen as requiring an FD. Once we have this information we also need lead-in time to prepare courses properly.  (University of Hull) �

Move from induction training into more in depth courses on issues such as SEN, Literacy, Numeracy, ICT, behaviour etc (Core and then optional modules); Working with teachers on managing support staff and delegation; Offering courses on sharing expertise e.g. music, ICT; working with bilingual students and meeting the needs of refugees and asylum seekers. (Learning First) �

Aware of different ways of working; providers should be able to demonstrate their past experience/ results. (Cooper, Linda and Johnson, Deborah) �

Potential problem facing LEAs and other providers is the limitation or unavailability of trainers with suitable expertise. For example, Educational Psychologists and Behaviour Support teams are already overstretched and may not be in a position to meet the potential demand for training. Discussions with bodies such as the LSC shows there to be no ready alternative providers. Consideration should be given to the provision of specified central funding to facilitate and support the development of local training provision within LEAs rather than at the regional level.    (Dorset County Council) �

Use approaches that value the existing skills of support staff, rather than talking down to people; Use methods that recognise that the support staff have very varied backgrounds; Use methods appropriate to adult learners; Show an interest in the work in school and the assignments of support staff. Know what is happening in schools and be aware of the 'live' issues within individual school communities. All of the above should be informed by psychological theory & supported by applied educational psychology. (The British Psychological Society) �

Through the development of courses which will enable support staff to develop knowledge, understanding and skills both generally and specifically. The Open University is keen to develop a new certificate and Foundation degree for teaching assistants and other support staff. (The Open University) �

We would recommend that support for these developments comes from partnerships between training providers and also between training providers and employers in sub-regional areas. This would enable training providers in the different sectors (HEI, FE and schools) to develop coherence in training pathways. Particularly valuable would be the joint development of key areas that would support the professional development of teaching assistants/support staff.  (Given, Catherine) 

Q13a: What specific support from central government and other national bodies would best help governors, head teachers and other school staff in developing and implementing these proposals effectively?



Central Government must sell the benefits and make the sale. Central Government must provide adequate finance - The additional support staff will not just add to the numbers in the staff room (which is primarily a "relaxation area" not an office). There will be a need for additional office space and facilities (including networked PCs) which can be used by both support staff and teachers released from the classroom to do non-contact work within school. Central Government must implement effective delegation to LEAs and schools but without abrogating responsibility for on-going national support. (Miskin, Paul) �

Funding to attract good people and allow the correct amount of in house support/coaching from staff within the school. This cannot be done as an additional burden. (Bowman, Jane - Wintringham School) �

Q13b: What specific support from LEAs would best help governors, head teachers and other school staff in developing and implementing these proposals effectively?



The provision of trained support for pupils (LSAs) who can plan with and work alongside teachers providing support and mentoring for pupils will underpin the need for everyone in schools to see themselves as a learner and achiever.  More work needs to be done with LEAs, Head teachers and Governors to understand and use school budgets.  LEAs restrictive practices in terms of budget management deny school leader the opportunity to be creative and innovative without the constraints of public sector funding. (Jordan, Martin) �

Work jointly with dioceses/diocesan officers as they are partners working in the best interests of the schools, e.g. ensuring that all staff promote the schools religious character/ethos.  (Mc Neil - George - Winchester Diocesan Board of Education) �

Provision of courses that are directly linked to Department for Education and Skills requirement. A grasp of personnel issues arising from the development of these roles in school. (Jordan, Martin) �

For LEAs to ensure that monies are available to schools speedily and with the minimum bureaucratic restrictions and administration demands. (McKenna, Carmel - St Clares School) �

Training offered locally and preferably during school hours (Morgan, Heather - Howden Junior School) �

LEAs should ensure that funds provided by Government for this purpose do reach schools quickly. They should also see that their training departments make appropriate and sufficient provision and encourage greater take up on the part of teachers and support staff. (Cator Park School for Girls - Chair of Governors) �

LEAs need to carry out audits of all support staff. They need to modify job descriptions/career structures to accommodate government proposals. Encourage schools to devise support staff development schemes in the light of government proposals and provide training for Governors and senior management advising them on how to develop the role of support staff. (Dereham Neatherd High School) �

An independent appeal when schools fail to implement agreed terms and conditions and a complaint is made. Support staff should have equality with other LA employees. This would lead to a National Framework being consistently implemented in schools throughout the country, instead of inequalities that exist now. (Wiles, Denise - Bedminster Dawn School) �

Good networking both nationally and locally through Federations, Case study, Good practice Guidelines, Pathfinders etc. (Excellence In Cities, Manchester) � 

Q14: What are the training and development priorities to assist head teachers and teachers in working effectively with support staff across the developing range of their responsibilities?



To enable teachers and support staff to work together in positive partnership, management systems will need to be revised.  There will be opportunities to extend management responsibilities to both teachers and HLTAs as additional members of staff are recruited.  The culture of change should ensure that all staff are treated equally in the professional sense; planning, in-service training and shared facilities should be the general expectations for all. (The Professional Association of Teachers) �

Training in supervision; information and illustrative example of remodelled workforces; open and honest report from Pathfinder schools, not just the gloss of what worked. (Clark, Philippa - Lonsdale School) �

Throughout schools there would be a need for the development of leadership and management competences and capabilities at all levels to manage new roles and responsibilities.  Head teachers would particularly need to develop a more strategic approach to human resource development throughout the whole school to optimise the use of all their staff - managers, teachers and support staff. (The Learning and Skills Development Agency) �

However, the GTC believes that the decision-making in which schools will be involved goes wider than support staff supply and delegation issues. The injection of a new body of other adult roles in schools will bring with it a whole range of organisational and management issues that will need to be addressed. These include how teaching and learning is timetabled and organised in terms of the school day; a focus on a greater range of learning models that could be utilised; and different approaches to the use of space that could be developed.  (The General Teaching Council) �

There is abundant evidence that high quality management is essential in developing schools as professional learning communities, able to provide support and development for all.  Equally there is much evidence that managers are under prepared to fulfil this responsibility or appear to under rate the importance of professional development.  Examples can be taken from two DfES Research Reports.  'Establishing the Current State of School Leadership in England' reports that 49% of primary head teachers and 30% of secondary head teachers would welcome further training in the standard 'lead, support and co-ordinate high quality professional development for all staff' and 'Evaluation of the Effectiveness of the Statutory Arrangements for the Induction of Newly Qualified Teachers' reported that between 'one quarter and a third of NQTs had no programme of activities' for their development.  Therefore, it appears, that management training for supportive professional development will remain a high priority. (Association of Teachers and Lecturers (ATL) �

Q15: Are there examples of good practice in whole-school approaches to staff 

management?  Please provide details.



Our LSAs have clear job descriptions.  They are assessed annually as part of our performance management cycle.  Their appraisal highlights training needs and gives them the opportunity to have a say in their own professional development. (The Grange School) �

Firm lines of management of support staff within our college enables access to senior managers.  This in turn provides a whole school approach to all issues relating to the development of the school.  Support staff have access to information on a regular basis.  They are involved in formulating of the school Development Plan.  Also involved in the induction process and the development of individuals and the departments. (Howourthm, Nicola - Sir John Hunt Community College) �

We follow guidelines from Investors in People. We have a senior manager with responsibility for staff development.  Support staff are fully included in the life of the school - attend meetings, take part in duties alongside teachers and attend whole school in-service training. (Evans, Sylvia - Newfield School) �

We operate as a whole school with a united approach. We don't separate ourselves into two 'camps' i.e. teaching and support staff. It takes a while to build up this sort of ethos and it will not happen overnight in schools where it is at variance with current practice. Collegial approach is very important and placing value on everyone's role within the school. Best supported by a flatter management structure rather than a complex hierarchical one. (Skinner, C E - Edgware Junior School) �

We have very good approaches to staff development, with progression routes for Learning Support Assistants, School Centred Initial Teacher Training and Graduate Teacher Training schemes in place. We have good administrative support for whole school systems, such as behaviour. (Staley, C A - Guilsborough School) �

Denbigh is an excellent school for staff management. There are clear chains of command and senior staff are supportive and helpful. Annual appraisals focus on individual needs and jobs are tailored to get the best out of individuals.  Support staff are encouraged to undertake a wide range of tasks and are encouraged to undertake training wherever possible.  Senior staff are quick to help with problems faced by support staff. A termly meeting of support staff is used as a forum for ideas and information for support staff. (Day, Brian - Denigh School) �

We already have a management system in place for our support staff that utilises the skills/expertise of these people, some are excellent managers. (Bowman, Jane - Wintringham School) �

Ensure your successful schools have the money to implement the system - not just under performing schools.  Specialist assistants working between primary and secondary schools so that they get to know pupils. (Montague, Larry OBE - St Peter's Training School)



All staff attend INSET days.  Senior teaching assistants delivers training to NQT's on the role of the teaching assistants and working with students with learning difficulties.  Scale posts 1-4 in the teaching assistant role, with special responsibilities i.e. literacy and numeracy, work related learning students etc.  Senior teaching assistant responsible for co-ordinating the teaching assistants timetable and mentoring them on a regular basis, and an in-school induction programme.  Whole school training (after school) on ICT, child protection and students with learning difficulties. (Jones, Penny - Bexhill High School) �

Introduce a support staff magazine /newsletter nationally. Ensure that we get funds to be able to provide training for support staff. We have performance management right across the school and it has aided the development of individual staff. Our main problem has been CAPITAL. More staff means more car parking, shortage of toilets, shortage of small rooms, office space, meeting rooms, access to computers.      (Kendall, Gillian - Cambridge Park School) �

Including whole school on our Inset day for the school development plan has proved successful.  We discuss what went well and what didn't go well in previous years and set targets for current year. (Hardman, Pamela) �

My present school and my previous school both offered a varied of performance management for all classroom staff, with individual objectives.  Personal development clearly identified and professional reviews to aid informed decisions on deployment. (Carden, Nigel - Beverley School) �

Our support staff members who currently hold more senior positions in schools have shared their experiences of line management.  One school bursar takes responsibility for the head teacher's administration and is able to delegate tasks to the administrative staff team.  Teaching assistants are able to manage the roles of other support staff in their respective key stages, in partnership with teachers and senior management teams. (The Professional Association of Teachers) �

Most NASS schools employ bursars, business managers and /or other administrative support staff who work in partnership with principals, heads and other senior staff. These schools often employ large numbers of support staff fulfilling a wide range of roles.  It may be beneficial for maintained schools, particularly smaller schools to link with some of these establishments to look at staff management structures and discuss both their development and operation. NASS would be prepared to provide a list of its members, throughout the country who would welcome this type of partnership link.  (The National Association of Independent Schools and Non Maintained Schools) �

All information for schools should be directed towards all of the staff and not have a situation where support staff are a couple of paragraphs added onto the end of a policy document for schools.  The unequal treatment in some schools is blatant so that support staff are excluded from staff rooms which perpetuates an 'us and them' elitist culture.  There should be a whole school approach with equal treatment for all. (The Transport and General Workers Union) �

We believe that there is a lot to do here. We hear many stories about segregated classrooms, visitors to schools only being introduced to teachers, and teachers being given credit for other people's work. Schools are still riddled with old-fashioned hierarchies - secretaries tell us they are the poor relations, teaching assistants say they are the second class citizens, nursery nurses call themselves the Cinderella’s, and cleaning and catering staff feel invisible.  We hope that school leadership programmes can seriously address such bad practice so that it is eradicated and better practice can emerge. (GMB Head Office) �

General Comments



In conclusion, SHA welcomes the general direction of the government's intended reforms, despite the detailed reservations made clear above.  We consider that given the professionalism of school leaders and teachers, supplemented by the key flexibilities of structure and response we seek, and the guaranteed resources we believe are required, there is every reason to be confident that the reforms will lead both to more manageable professional lives for teachers and school leaders and to the further improvements in standards we all seek to achieve. (The Secondary Heads Association) �

The Council's advice to the DfES on the role of other adults was underpinned by a series of key themes, which remain core principles for the GTC in the way that the proposals for school support roles are developed in the future. These include: The development of new roles for other adults and the training for those roles being shaped by pupils' learning and teachers' support needs. The Council believes that this involves support roles being determined by what they can add to the teaching and learning process. It should not involve the substitution of other adults for qualified teachers to save money or free up preparation/marking time.  (The General Teaching Council) �

The consultation document seemed very thorough. I did not agree with the tone in some places or the assertion that teachers are so much better able to do certain tasks. The truth lies somewhere in the middle in a large grey area: there are some extremely experienced and competent support staff and there are some awful teachers. At the other end of the equation the opposite is equally true but the majority in schools are somewhere in the middle. We need to raise standards for everybody not just make the job more attractive for teachers. (Holah, Jan - Marlborough School) �

This proposal has long been needed.  It is good to see the government is aware of potential pitfalls and threats to both teachers and support staff.  It is important that we remember the core purpose - students- and that any innovation is for their good.  Careful implementation will be required, with positive but strong guidance form central government. (Advice 4school) �

The T&G welcomes the opportunity to be able to respond to your consultation was we have many thousands of members working in Education.  We would like to state at the outset, that the T&G welcome the approach of the Government, which seeks to locate support workers in a coherent framework within the school sector.  Whilst we have a number of pressing issues that we wish to discuss as part of the consultation process, nevertheless we are please that support workers are at last getting the attention they deserve. (The Transport and General Workers Union) �

GMB welcomes the Government's proposals for developing the roles and career options of support staff in order to raise standards and reduce teacher workload.  Success depends on a new deal on pay, conditions, training and development which reflects the true value of support staff.  Better recognition and more respect for support staff from heads, governing bodies, teachers and parents is crucial and must be promoted.  All staff in schools must be involved and valued as part of the education team, with an end to divisive practices such as segregated staff rooms, separate meetings and term-time only contracts. (GMB Head Office) 

�I also find it intriguing and possibly a way for the Department for Education and Skills to lay down more responsibility on the shoulders of support staff taking the pressure off overworked and underpaid teachers.  We are as support workers proficient to assist teachers as you suggest, but take heed, most support workers already assist teachers for low pay on temporary contracts.  How can you expect loyalty from this group of people?  Schools may save a vast amount on supply teachers.  We compliment and support teachers, but we have not had 3 years teaching practise. (Hardman, Pamela) �

We feel as if it is a ‘done deal’ on the part of the government.  Not sure if it has been thought through properly. (Blood, Angela - Langley Primary School) 



The pay of support staff is only mentioned briefly in this document.  I feel very strongly that unless support staff are much better paid, they should not expect to take on any part of the teaching responsibility of a teacher who earns three or four times as much as they do.  The most effective way to ensure all teachers receive 10% non-contact time is to enhance school budgets so that another teacher can be employed to teach the class during this time.  It seems that this is a non-contact time 'on the cheap' to satisfy the STRB workload report. (Anonymous) �

I do hope the consultation does not concentrate on the role of teaching assistants to such an extent that other support roles in schools are neglected. (Tyson, Kathy) �

I feel the Department for Education and Skills needs to radically rethink this whole initiative, with particular regards to the role that teachers active encouragement in pastoral duties can have in raising achievement.  Paragraph 28 and 29 makes frightening reading for the professional schools.  Head teachers and schools that use their professional judgement not to substitute qualified staff with teaching assistants are clearly going to be penalised if this new structure of lower paid staff are to be moved into education. (Hunter, Jon - St Marylebone School) �

I am very disappointed by the fact that this document has failed to recognise the already significant contribution of librarians working in school.  Annex C is particularly significant in that librarians have been put in admin. Section when I actually think they belong in the pedagogical section too.  (Hitchcock, Nicola Karen - The King's School) 



I feel if you spend more on the infant education of our children than you will have an excellent base to build on during the rest of their lives, and each child will have had an opportunity to make achievements to the best of their ability.  Plough more money into early years (primary) and then you have the rock on which to build. (Hardman, Pamela) �Annex C



Developing the role of school support staff 



List of Respondents to the Consultation



Organisation                                                            
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