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Introduction

Preparation for this unit

Prior to teaching this unit, it would be helpful for teachers to be familiar with the mark scheme for
the 2003 Key Stage 2 writing test. Changes to assessment 2003: sample material for Key Stages
1 and 2 has been sent to all schools as a booklet and is also on the QCA website with some
additional sample material www.qca.org.uk/ca/tests/2003sample.

The assessment focuses in the 2003 mark scheme are drawn together under strands: sentence
construction and punctuation, text structure and organisation, composition and effect. These
are the elements of writing covered by the word, sentence and text level objectives in the NLS
Framework for teaching.

Sentence construction and punctuation
vary sentences for clarity, purpose and effect
write with technical accuracy of syntax and punctuation in phrases, clauses and sentences

Text structure and organisation
organise and present whole texts effectively, sequencing and structuring information, ideas
and events
construct paragraphs and use cohesion within and between paragraphs

Composition and effect
write imaginative, interesting and thoughtful texts
produce texts which are appropriate to task, reader and purpose

The two word-level focuses are
select appropriate and effective vocabulary
use correct spelling

The vocabulary focus is assessed through all the three strands and the spelling focus is
assessed through a separate spelling test.

Changes to assessment 2003: guidance for teachers (KS2 English) has also been sent to all
schools. In order to understand the mark scheme, this booklet suggests
comparing the 2002 sample materials with test papers from previous years
using a script of a longer writing task in the sample materials on the website, cutting up the
annotated notes and matching them to the appropriate places in the script, e.g. the narrative
prompt A New World would be particularly helpful as preparation for this unit
applying the strands from the mark scheme to the scripts
giving the children a sample longer task using a prompt from the website, e.g. A New World,
and marking a selection of the stories with a colleague using the 2003 mark scheme.

The National Literacy Strategy
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The unit

In this narrative unit, the resources for analysing texts and for demonstrating writing have been
annotated under the three strand headings: sentence construction and punctuation, text
structure and organisation, composition and effect. The unit extends children’s understanding of
effective narrative writing by analysing and writing each of the five parts of a narrative text:
opening, build-up, dilemma, events and resolution/ending and supporting the children in writing
their own narrative. While analysing the text and participating in demonstration lessons the
children will learn how to construct sentences and paragraphs to achieve the effects needed to
interest the reader. In the plenary, the teacher will have the opportunity to respond to the
children’s writing with the three assessment strands in mind.

During the first two weeks of the unit, two days will be spent on each element of narrative

as shown:
Day Teaching/learning Element of narrative
1 Read and analyse text opening
2 Apply this knowledge in demonstration and

independent writing

3 Read and analyse text build-up

4 Apply this knowledge in demonstration and
independent writing

5 Read and analyse text dilemma

6 Apply this knowledge in demonstration and
independent writing

7 Read and analyse text events

8 Apply this knowledge in demonstration and
independent writing

9 Read and analyse text resolution and ending

10 Apply this knowledge in demonstration and
independent writing

The third week of the unit is an opportunity for children to write some aspects of narrative such
as setting and characterisation in more detail.

Resources

The resources for weeks 1 and 2 include lesson notes for the first two days of the unit, general
material on narrative structure, texts for analysis and texts to use to demonstrate writing. All the
texts are annotated to show the effective features of the texts. These are notes for the teacher to
use as support during the analysis of the text with the children and as points to bring out during
demonstration-writing. (There is an alternative set of materials in Year 6 Planning Exemplification 1
20071-2002 in the publications section on www.standards.dfes/literacy.)

Resources for week 3 of the unit include a number of shorter texts for analysis and
demonstration-writing as well as two pieces of writing by children for assessment purposes.

The National Literacy Strategy
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Resource Purpose

sheets

1 Lesson notes for days 1 and 2

2 Narrative framework for writing. This shows the five typical stages in narrative
writing and could be enlarged as a poster.

3 Examples of types of narrative. This shows the variations within the five
narrative stages.

4 Checklists for effective narrative writing. These are intended for teacher
reference only. Children should extract the features of effective narrative
writing from the texts they analyse and compile their own classroom checklist
with the teacher. The teacher can refer to Resource sheet 4 to ensure that the
children have found all the features.

5a-e OHTs of story in five parts: Mac'’s short adventure

6a—e Mac'’s short adventure in five parts, annotated to show the effective features
of narrative writing under three strand headings: sentence construction and
punctuation, text structure and organisation, composition and effect. Some
words which might be difficult to spell are also identified.

7 Planning frame for Bloddon’s adventure

8a-e Story for demonstration-writing, Bloddon’s adventure, in five parts, annotated
with the effective features which can be identified by the teacher as he/she is
writing the story with the children. Some words which might be difficult to
spell are also identified.

9a-d Children’s writing for assessment

10a-b Writing a character

11 Writing a character

12a-b Writing a character

13a-b Writing a setting

14a-e Writing an action story

Word level work

Word level teaching and learning is incorporated into the work on analysis of text (e.g. meaning
and spelling of connectives) and into shared, guided and independent writing. However, focused
spelling, like mental maths, needs concentrated daily attention so that writing words correctly
with a fluent hand is automatic and children’s cognitive capacity is released to attend to the
content and form of their writing. Ten minutes at the beginning of the literacy hour every day can
be spent on sharpening up children’s spelling knowledge.

The Booster Lessons for 2002-2003 contain a revision programme for spelling and can be
downloaded from www.standards.dfes.gov.uk/literacy from January 2003.
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Framework objectives

Weeks 1 and 2

Year 6 Term 1
Text
7. to plan quickly and effectively the plot, characters and structure of their own narrative writing;

Sentence
1. torevise from Y5:
re-expressing sentences in a different order;
4. toinvestigate connecting words and phrases:
collect examples from reading and thesauruses;
study how points are typically connected in different kinds of text;
classify useful examples for different kinds of text — for example, by position (besides, nearby, by);
sequence (firstly, secondly . . . ); logic (therefore, so, consequently);
identify connectives which have multiple purposes (e.g. on, under, besides);
5. toform complex sentences through, e.g.:
using different connecting devices;
reading back complex sentences for clarity of meaning, and adjusting as necessary;
evaluating which links work best;
exploring how meaning is affected by the sequence and structure of clauses;

Word
1. toidentify mis-spelt words in own writing; to keep individual lists (e.g. spelling logs); to learn to spell them;
2. touse known spellings as a basis for spelling other words with similar patterns or related meanings;
3. touse independent spelling strategies, including:
building up spelling by syllabic parts, using known prefixes, suffixes and common letter strings;
applying knowledge of spelling rules and exceptions;
building words from other known words, and from awareness of the meaning or derivations of words;
using dictionaries and IT spell-checks;
using visual skills, e.g. recognising common letter strings and checking critical features (i.e. does it look
right, shape, length, etc.);
4. revise and extend work on spelling patterns for unstressed vowels in polysyllabic words from Year 5 term 3;
6. to investigate meanings and spellings of connectives: therefore, notwithstanding, furthermore, etc.; link to
sentence level work on connectives;

Week 3
Year 6 Term 2

Text
10. to use different genres as models to write, e.g. short extracts, sequels, additional episodes, alternative
endings, using appropriate conventions, language;

Sentence

13. to revise work on complex sentences:
identifying main clauses;
ways of connecting clauses;
constructing complex sentences;
appropriate use of punctuation;

Word
1. toidentify mis-spelt words in own writing; to keep individual lists (e.g. spelling logs); to learn to spell them;
2. touse known spellings as a basis for spelling other words with similar patterns or related meanings;
3. touse independent spelling strategies, including:
building up spelling by syllabic parts, using known prefixes, suffixes and common letter strings;
applying knowledge of spelling rules and exceptions;
building words from other known words, and from awareness of the meaning or derivations of words;
using dictionaries and IT spell-checks;
using visual skills, e.g. recognising common letter strings and checking critical features (i.e. does it look
right, shape, length, etc.);
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Year 6 Planning Exemplification 2002—-2003:

Narrative Writing Unit

Resources



Resource sheet 1

Lesson notes for days 1 and 2

Lesson notes for week 1, days 1 and 2

Day 1
Shared reading — analysis of opening

Tell the children that they will be writing an adventure story over the next two weeks. Briefly
remind them of the five elements of a simple problem/resolution narrative — opening,
build-up, dilemma, events, resolution. It is a good idea to have these words prominently
displayed (Resource sheet 2). Tell them that you will be investigating examples of each
element, reading as writers, and then you will show them how to write each element before
they have a go themselves.

Ask the children what types of opening they know (dialogue, setting, question, warning,
dramatic, etc.) and what they know about writing good openings to stories. List some of the
criteria they offer in a checklist, e.g. draw the reader into the story quickly, begin to build up
the main character, use an early hook to catch the reader’s interest. Explain that many
openings will combine several aspects.

Put up an enlarged text of opening paragraph of a story, e.g. The Subtle Knife by Philip
Pullman (Scholastic, 1997), the second book in his fantasy adventure trilogy. Discuss what it
hints at, how it draws the reader in and how there are the elements of plot, character and
setting interwoven in the introductory paragraph. Add to the checklist if necessary.

Repeat with the opening of Mac’s short adventure (Resource sheet 5a). Discuss this opening
(see Resource sheet 6a) and then review the criteria which ‘grab the reader’ (see Resource
sheet 4).

Discuss how the characters are introduced and how the author portrays character, e.g.
through what they say and do, viewed through the eyes of an onlooker. Begin to create a list
of criteria for effective characterisation.

Independent work

Give the children more examples of openings to analyse in pairs. These could be taken from
guided reading books and this would provide some differentiation. Ask the children to categorise
the openings and be ready to explain the strategies the writer uses to show character.

Plenary

Complete the list of criteria from any new points the children have decided from the
independent activity.

Ask the children to discuss with their partners the type of openings they like best and the one
they would like to try.

Show the children the planning frame for the quest story you will be beginning the following
day (Resource sheet 7). Explain how the basis for this sort of story is losing something, as in
Mac’s adventure, or deciding to go off and discover something. In this story the dwarfs need a
herb and someone has to go off into the wilds to find it. The plot aims towards an ending in
which the characters in the story find what they are looking for. So our job as writers is to get
the characters off on their journey, give them an interesting time and get them back again safe
and sound! To make it a good read, the reader needs to be able to visualise the characters
and the setting as the plot develops. In this story the dwarf takes his pet with him, loses the
map, is rescued and gets home with the herb.

Ask them to think about their own idea for an adventure that involves two friends going to find
something and write down their ideas in a planning frame before tomorrow.

The National Literacy Strategy
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Resource sheet 1 (continued)

Lesson notes for days 1 and 2

Day 2
Shared writing — demonstration

Display the planning frame for the story, Bloddon’s adventure (Resource sheet 7). Tell the
children that you are going to write the beginning of the story for them today and complete it
over the next two weeks.

Using the notes on Resource sheet 8a, demonstrate how to write the opening by introducing
the characters, establishing a setting and getting the plot moving quickly. Explain what you
are doing while you are doing it — or ask the children why they think you are doing it! Ask them
to look at the checklist to see which techniques you are using. (The Grammar for writing video
shows a Year 6 teacher doing this — time code 1:16:11.)

Tell the children that they will be writing the opening of their own story in independent time.
Give them two or three minutes to show their partner, and talk about, their plans for an
adventure story that involves two friends going to find something.

Independent/guided work

Ask the children to choose one of the sorts of openings they thought was particularly
effective and write one or two paragraphs to start the story off. They should establish the
characters by referring to the checklist. They must also remember to give an idea of the
setting and get the story moving as the examples showed. Ask one or two children to write
theirs on overhead transparency so that it can be shared with the class in the plenary session.
Before the end of the session, allow the children to share their work with their response
partners and allow time for individual checking.

Plenary

Discuss the opening paragraphs written on the transparencies. Ask the children to identify the
features of effective writing. Identify appropriate use of connectives. It is important to deal with
positive aspects of the writing before suggestions are given for possible improvement.

Continuing the unit

Days 3 and 4 follow the same pattern. In shared writing on day 3, analyse the next part of
Mac'’s short adventure (build-up). During independent time, ask the children to analyse the next
part of a story they started to analyse on day 1. On day 4, demonstrate the second part (the
build-up) of Bloddon'’s adventure. In independent time, ask the children to continue writing the
second part of their own stories.

Continue in the same way through days 5/6, 7/8 and 9/10. Some sections of Bloddon’s
adventure might be too long to demonstration-write in front of the children so write up the first
part of the section in advance and discuss the features of this before continuing to demonstrate
the rest.

The National Literacy Strategy
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Year 6 Planning Exemplification 2002-2003:

Narrative Writing Unit

Resource sheet 2
OHT Narrative framework

Narrative framework for writing

The National Literacy Strategy
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Examples of types of narrative

Resource sheet 3

Examples of types of narrative writing

Quest Suspense Warning
OPENING Task established — Introduces Warning not to do
to find something. characters/setting; something, e.g. do
Begin establishing story gets going not play by the canal.
characters/setting Begin establishing
characters/setting
BUILD-UP Establishes Establishes Establishes
setting/characters. setting/characters. setting/characters.
Characters set off Characters start Characters start
and overcome to do something - to do something
obstacles en route all appears to be —and get tempted,
going well e.g. they make their
way to the canal
DILEMMA Options: Suspense section — Do the thing they
can’tfind it something starts have been warned
can’tgetin to happen not to do, e.g. play
get trapped by the canal
get chased
EVENTS Struggle and Options: Struggle to save
overcome each e they run, and themselves from
problem possibly get the anticipated
chased consequence, e.g.
¢ they investigate one fallsin
and get close
RESOLUTION Arrive back at start — Options: Succeed in getting
and ENDING task accomplished. nothing after all away, surviving,
chasing/fighting off | e.g. friend drags the
Final comment something other one out
finding something
unexpected Final comment

Final comment

probably from the
person who gave
initial warning, e.g.
Mum who finds them
soaking wet

The National Literacy Strategy
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Checklists for effective narrative writing

1. Opening/setting scene or introducing characters

Some possible options for opening a story ‘to grab the reader’

using dialogue, e.g. a warning given by one character to another
asking the reader a question

describing some strange behaviour of one of the characters
using a dramatic exclamation (Help!) or dramatic event
introducing something intriguing

Techniques for introducing characters

using an interesting name

limiting description on how the character feels, e.g. sad, lonely, angry or what they are,
e.g. bossy, shy

relying on portraying character through action and dialogue

using powerful verbs to show how a character feels and behaves, e.g. muttered, ambled
giving the thoughts and reactions of other characters

revealing the characters’ own thoughts and ideas

2. Build-up/creating setting

making the characters do something

using detail based on sense impressions — what can be seen, heard, smelt, touched

or tasted

basing settings on known places plus some invented detalil

using real or invented names to bring places alive — to help to make the setting more real
and more believable

creating atmosphere, e.g. what is hidden, what is dangerous, what looks unusual, what is
out of place

using the weather, time of day and season as well as place

lulling the reader into a false sense of security that all is well

3. Dilemma

introducing a problem

using ‘empty’ words, e.g. ‘someone’ to create suspense

using short sentences to be dramatic

strengthening nouns and verbs rather than adding adjectives and adverbs
employing suspense words such as ‘suddenly’, ‘without warning’

drawing the reader in by asking a question

occasionally breaking the sentence rule by using a fragment to emphasise a point,
e.g. ‘Silence!’

varying sentence openings by sometimes starting with an adverb, e.g. ‘Carefully’; a
prepositional phrase, e.g. ‘At the end of the street’; a subordinate clause, e.g. ‘Although
she was tired, Vanya. .. ’ or ‘Swinging his stick in the air, he ...’

delaying the revealing of the ‘monster’ by shadows, sounds, etc.

using ominous sounds, darkness or cold to build the tension

The National Literacy Strategy
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Resource sheet 4 (continued)

Checklists for effective narrative writing

4. Reaction/events
building on many of the techniques already used in the earlier part of the story
varying sentences structures by using longer sentence to get a rhythm going to
describe the increasing tension as events unfold
using alliteration and short sentences to portray sounds within the action
using metaphor and simile to help paint the scene and describe the feelings of
the characters
introducing further possible complications, using connecting words and phrases
such as ‘unfortunately. . .’ or ‘what he hadn’t noticed was . . .’

5. Resolution and ending
Techniques for resolving the dilemma
allowing help to arrive in an unexpected form, such as ‘It was at that moment that . . .
making the character(s) do something unexpected
showing that the problem/dilemma was only in the characters’ minds and not real
allowing the character some extra effort to overcome the problem
only resolving a part of the dilemma so the characters learn a lesson for the future

Some possible options for closing a story
making a comment about the resolution
using dialogue — a comment from one of the characters
using a question
making a mysterious remark
telling the reader to remember or do something
showing how a character has changed
using one word or an exclamation
avoiding clichés such as ‘The end’ or ‘“They all lived happily ever after’ unless it is a
fabrication of a traditional story
reflecting on events and perhaps providing a moral
allowing the main character to think aloud
introducing an element of mystery, e.g. ‘Vanya would never know how lucky she was
that...’
looking to the future
revisiting where the story began

The National Literacy Strategy
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OHT for analysis

Mac’s Short Adventure

Winston watched rain pelt down the window
panes in icy cold needles. He sighed.

“This is just typical! School holidays and
it rains!”

His younger sister, Hannah, didn’t answer and
carried on rolling around the floor with Grandma’s
dog, Mac, barking excitedly at her ankles.

A moment later, a key turned in the latch,
the door opened and 16-year-old Sophie,
headphones glued as usual to her ears, bounded
upstairs shouting as she went, “Stay at the door,
Trace, right.”

Mac certainly needed no second chance and
was out of the lounge and into the garden before
Hannah could get to her feet.

“You idiot, Sophe!” Winston yelled pointlessly
at the retreating figure. “We’re supposed to keep
him in. He doesn’'t know his way around this end
of town.”

The National Literacy Strategy
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Resource sheet 5b

OHT for analysis

Grabbing two coats, Hannah joined her brother
on the step, just in time to see the black and white
dog squeeze through an impossibly small gap in the
hedge and start an easy amble up the road.

“No time to leave a note to Mum,” Winston
decided, taking charge. “Let’s get him. The last
thing Grandma needs to know when she’s in
hospital is that we’ve lost her dog. Blasted thing!”
he added under his breath. “Tell Sophe,” he
ordered a surprised looking Tracey. “And tell her it’s
all her fault!”

Splashing through puddles, the two children
rushed towards Mac. That was probably the worst
thing to do because he decided they had come
out to play a game. Wagging his tail vigorously
and sending sprays of water onto the legs of a
passer-by, he raced off towards the park.

“We'll get him,” Hannah said confidently. “He’s
only got little legs.”

“He’s doing all right on them, though,” Winston
puffed, rounding the corner to see Mac turn down
yet another street. “l just wish it would stop raining.
My glasses are covered. | can't see properly.”

Mac led his pursuers towards the gateway to the
town park and set off at once towards the duck
pond. He’d not had so much fun for years.

The National Literacy Strategy
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OHT for analysis

Winston and Hannah were close behind but
cannoned round the corner straight into a woman
pushing a pram.

“Watch where you're going,” she yelled, stumbling
but grabbing the handle.

“Sorry,” they mumbled. Hannah got up and
examined her cut knee. She looked as if she was
going to cry.

“| can’t see Mac any more,” Winston announced
when the woman had gone on her way. “I thought
we’d catch up with him by the ducks.”

A few minutes of racing along the sodden paths
in the park, finally convinced the children that they
had lost Mac. But they could not give up yet.
Grandma. Winston was keen to keep trying. Hannah
wanted to report him missing to the police. They both
wished their Mum was with them. While arguing
about the best course of action, they left the park
and made their way up the High Street.

“We're never going to find him by ourselves,”
Hannah persisted. “| bet he’s frightened now, poor
little thing.”

‘I should hope he is!” Winston said, rather
unkindly. “Look at the trouble he’s put us to! Oh look,”
he yelled. “A bus! Come on! Let’'s go home and
phone Mum.” Before Hannah could argue, he had
pulled his sister onto the bus and paid their fares.
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18



Resource sheet 5d

OHT for analysis

Later, Hannah did try to tell him that she had
said the bus was going the wrong way but by then
it was much too late. They both realised they were
going east instead of west, miles away from their
own estate.

Hannah burst into tears. “I'm SO fed up,” she
sobbed. “AND I’'m cold. AND I'm scared because
we’ll be in REAL trouble now. We've lost Mac!”
Winston tried to cheer her up but he’d never been
very good at that anyway! The bus turned a corner
into a small estate of retirement bungalows.

“Oh look,” said Winston. “Grandma’s house.
Oh —" and his voice trailed off as he gazed in
amazement at a small, very wet and bedraggled
black and white dog sitting on the doorstep,
waiting patiently.
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OHT for analysis

The children tumbled off the bus at the next
stop and charged back up the road.

“Mac!” shrieked Hannah, “we found you! You
clever old thing. You came home.”

‘| suppose he cut along by the old canal,”
Winston said, “and that’s how he got here so
quickly. Poor Mac. He must miss Grandma. Let’s
get him home and dry him off.”

They didn’t have to wait long for another bus
— this time going the right way — and were in the
Kitchen rubbing Mac dry when the phone rang. It
was Grandma.

“They let me have the trolley phone by my bed,”
she explained. “l just had to ring and see if poor
old Mac is alright. I'm so worried about him.”

Winston and Hannah looked at each other.
Winston shook his head. Hannah nodded.

“Oh you mustn’t worry, Grandma,” Hannah said
brightly. “He’s had a lovely day. No trouble at all!”

The National Literacy Strategy
20



Resource sheet 6a

Q
7]
=
o
c
@
S
S
(2]
=
.0
T
-
9]
c
=
<

0, pue x, — A|pajoxe

M, —iemsue

Jou, JO UoI}oBIUOD — J,USB0pP
Je, pue 0, — Ajuiej1eo

Buijjeds

W2)qord A0} YOSV, "Yaomyoriw)
) CA v sapvm 30 301

dvabyavd owy oy bnysavmos asvay g

svoov A1avy g spab
0V} Y3 Yv ‘spaoy s (g woysvi(yf
sy sigvasa (ppomb sxa30vavy)

wddvy o3 bob 29 0w Gwyzamos
1wy} s3sabbons Guigyas bwrog v yon s
Gyas :bwmado [rog

uonesiuebio pue ain}onas }xa|

19)SIS SIY Y)IM UOJSUIAA JO diysuoneal ayy ajeolpul
0} pue pusLly 8s0[0 & BuipuewWwoo ANy e Ul
JebBeuss) Jo Jsyoeieyo Aespiod o) yosads |einbojjoD

309440 pue uonisodwon

. UMo} Jo
pus sIy} punoJle Aem siy mouy| },Uusaop aH “ul wiy
doaay 01 pasoddns a1 ap), "2Inbly Buneanal sy e
@wmm_E_oa pa||9A uoIsUIA ,j9ydos ‘JoIp! NOA,
\ "199} Jay 0} 186 p|nod yeuueH
810j9q uspJeb ay} ojul pue abunoj 8y} Jo JNO sem
pue 82UBYD PUOISS OU PAPa3U Ajuie}Iad JB\
Jlybu ‘edel|
Jo0p ay} 1e Ae)g, ‘Quam ays se Bunnoys saiejsdn
(pepunogq ‘sied Jay 0} [ensn se pan|B sauoydpeay
‘alydog pjo-1eak-g| pue pauado Joop ay}
‘yole| 8y} Ul paulny Asy| e Y8)e| JUswow y
"sapjue Jay 1e(A|pajoxs Buieq ‘oep Bop
S,BwpUeIS) Y}IM JOO|} 8y} punose Buljjol uo palIed
pue Jamsue } upip ‘yeuueH 4ajsis JabunoA siH
«isulel ]l
pue sAepijoy |0oyds jleoidAyisnl st siyl,
‘paybis aH "so|pasu p|oo A2l ul seued
ﬁ MOpPUIM 8y} umop }jad uiel payojem UOJSUIA

(as1700d sM0139V 2910089 0}

WSOV (PayVys) — Sqra0py
puv sgra0 — (avngvoo(),

o> Jo aamyaid Sl

2p100Ad 0} 99MIUIS 0N Yaddory ‘symmos
(g yoiavm “asnvy) ~pramanom Yo yaads
2Mdo (> 23valpm) 0F SasMV) Uy SISVAYd
1208 Guiivinos aovaymas xajdwior)

sawmvu bwgvavdas symmor)

2INJUdApPY }I0YS S, 2B\

Buiuado uoljenjound pue a1njonJ}s aduUduUBS

The National Literacy Strategy

21



N, B yIm pajjads sl

4nobia ybnoyy uans Jno, Jjou Jo, ‘pajuswbas aq ued
spJom aige|jAsAjod — Appuspluod pue Ajsnoobin
apensiad yum pasnjuod aq o} JoN " JIn, — pansind
[9MOA 1I0ys ke Jaje

JUBUOSU02 8y} a|qnop — buibbem pue buiqqe.b
Aiwey ybno, ayy ui — ybnoy;

MIOM “‘PLIOM “WLIOM ‘DJOM O} Sa)e|al |eloads M, — jSIom

Buijjeds

Buibbem Ajsnosobin

‘ssansind ‘paynd ‘paoel ‘68 ‘Auejngeson

ay) ybnouyy dn 3jinq uonoe jo uoissaidwl [[_IoAO
Jayjeam jueseajdun

8y} JO Jopeal 8y} pulwal 0} ‘Sa0UsI8sal
Buiwnsuoo-awiy ‘JaA0 uey) Jayiel ‘Jondw|
"aseyo ay} Aq pjay uoniusye s Japeay

309449 pue uonisodwon

"SJeaA Joj uny yonuw os pey jou p,aH “puod
3oNp a8y} SpJemo} 80U Je JJ0 189S pue yJed umo}
ay} 01 Aemayeb ay} spaemo) siansind siy ps| OB\
AlJedoud eas 1 ued | ‘pasanoo ale sasse|b A
‘Buiures doys pjnom 31 ysim isnl |, ‘198.4)s Jayjoue 104
UMOP UJn} OB\ 98S 0} JauJ09 ay} mc_vc:o&,%\/,
UOJSUIAA ‘'ybBnouy) ‘way) uo ybu e Buiop s,aH,,
«'SBa| a1 106 Ajuo
S,0H, Apuspuyuod pies yeuueH ,‘wiy 196 |90\,
"yJed ay) spiemo) Jjo paoelay Ag-iessed
e Jo sba| ay} ojuo Jejem Jo sAeids Buipuss pue SISNVI) M220320 VWWO))
(Kisno1obin ey siy BuibBepn “sweb e Aeid 0} 1no 'SHORIV SYOUVHYIWLS OV
awo9 pey Aay) papioap ay asnesaq op o} Bulyy 3V]ar 03 SNV 2pYMIpA0gNS JO 98Y),
1slom ay} A|geqold sem jey | -oe|\ SpJemo} paysnu
ualp|iyo omy ay; ‘sappnd ybnouyy buiyse|dsg / $ISNV)? W29/329 YWMWO?)
«Jd}nejiay |e SISV dwa >ow CARZN
sl 48y |9} puy, Aaoel] Bupjoo| pasudins e palapio bvado asnvy pmprogn
3y ‘aydos ||aL, "yiealq siy Japun pappe ay
.ibuIy} paise|g “Bop Jay }so| oA.8M Jey si [eyidsoy

Q
7]
=
©
=
©
1
8
(2]
=
S
2
©
g
o
=
c
<

Resource sheet 6b

(as1700d sM0139V 2910080p

0} WISOV) (YapVys) —
sgra0pv Yy sgr290 — (avngvao(),

Vo2ds AoV}
Womoxy padopaay srxayvavy)

Y0ISWag SWapy V1Y
pv Gop vy Yo ammvarodw) apvarpm

Ul S,8Us USYM MOUY| 0} SPaau ewpuels) Buiyy
—_ usaysuaym,
% papierd vorymopn 1" JSEToUL Wiy 106 s307, ‘961840 BuIe) ‘papiosp

UOJSUIAA ‘WA O) 810U B 8ABS| 0} Wi} ON,,
‘peo. ay) dn ajquwie Ases ue 1Jiels pue abpay $IINV)I W2232g YWMMO,)
ay ui deb |lews Ajqissodwi ue ybnoiyy 8zesnbs Bop "yaads Jo 392})2 23var oy
a)Iym pue yoe|q ay) @as 0} aw ul isnf ‘deis ay} co\ SpA0Y JMI9NS & 0F M0}V 9%53»
Jayjouq Jay pauiol yeuueH ‘sjeod om) buiqqels “vapmas bunado asnyp 2yMproqu

x00p Mg 03 boy 3

pavo)jo} SvY MO3SUI(Y] SVOWY) APV

— pmapron s (s Gngaosay
POV Yo y200m SV 30)d Y[,
uonesiuebio pue ainjonys }xal

aseys ay} —dn-pjing uoijenjound pue a1n}onJ}s 92uUduUdS

The National Literacy Strategy

22



Resource sheet 6¢

Q
7]
=
o
c
@
S
S
(2]
=
.0
T
-
9]
c
=
<

Bui, Buippe ai10j9q .9, ayy saso| — buinb.ie
Anwey Jybi, ayy ul —ybress

uewW PIOM dU} 810J8q ,0M, — UBLLIOM Jayjeam jueses|dun
[SMOA 1I0ys e Jaye Ay} JO Japeal 8Y] pulWwal 0) ‘S80UBIB)8I
Jueuosuod ay} s|gnop I.OmQQ.:m. pue .OwQngm mC_Eswcooum_.:_u ‘118n0 uey) Jayjel J_o__QE_
Bujljjads jo94}0 pue uoljisodwon

‘saJe} JIay) pied pue snq ay ojuo Jajsis siy pajind

pey ay ‘enbie p|nod yeuueH aJ1ojag ' wnjy suoyd

pue awoy ob s )87 juo awo? iSNq v, ‘pa|ieh ay sIswidwia A0} 281V)) 2y mpA0gNS
00| yO jo3 sn ind s,ay a|gnou} ayj e 3007, Ajpunjun V YN SEAVES 990230
Jayjel ‘ples UOjSUIpA .iS! 8y adoy pjnoys |,

< Buiyy sy (as10ad sM0139v 291989y
J00d ‘mou pausiybuy s,ay 1aq |, ‘paisisiad yeuueH 0} Was0Y9 (Cyayvys) — Sqmapy

Jsan[@sino Aq wiy puly 03 Bulob Jeaau al,ap\,
"Joa.is YbIH 8y} dn Aem 1oy} spew pue
yled ay} yo| Aay] ‘uoioe Jo 8SIN0J }S8( By} Jnoge

pw saaynlpy ‘sgraa — Gavngvaoq),

BuinBie ajIypA "Wayl YyIm Sem N J1ayl paysim nzas Jo g
y0q Aay -eo1jod ay 0} Buissiw wiy Jodas 0} payuem pnv Yraads — wolgav snomvy s
yeuueH ‘Buikiy desy 0} U9y SEM UOJSUIAL "ewpuels) [T SYOYS 27Wa3nas xa)dwios Gufojjo}
194 dn aAIB Jou pjnoo Asy) Ing OB} 1SO| peY pwv ypaads Gisn ynovpy anboy
A8y} 18Y) UBIP|IYD By} paoUIAUOD Ajjeul ‘YJed ay; ul V S93V9M) SIS JA0YS JO $21N9 D
syjed(usppos;ay) Buoje Buioes Jo senuIW M}y |
doyanay 0y aMM07 $A230VAVY) onp ayy A Wiy yum dn yoyed p.em
bnoyi |, Aem Jay uo suob pey uewom sy} usym YWmwma)y 3}
paounouue UOJSUIAA ‘@Jow Aue oe\ 98s jued |, sa918vYdwia B)vajdvalb — parov
K10 0} Buiob 20Ms v NV $29va3mas $3dnanagu)

SBM 8US JI SB pa)00| 8Yg "98uy| 10 Jay paulwexs
pue dn job yeuueH "pajquinuw Asyy  Allos,

pap1m wyad — boy a3 Jo pis 9%0) ‘apuey ay)Buiqqesb Ing
0} WAV 2V} SaSNVY Yo Jwaag vy —— DBullquinis ‘pajjak ays ,‘Buiob a1,noA aseym yojep,
Pimvars g vwmwmany 2y Gyt ‘weud e Buysnd

ueWOM & OJul JyBlel)s Jaulod 8y} punolpauouue;
INQ puUIyaq 8S0|2 8JoM YBUUBH PUEB UOISUIAA

uonesiuebio pue ain}onas }xa| ewwa|ig uoijenjound pue a1n}onJ}s 92uUdRUdS

The National Literacy Strategy

23



uan, — Appusned ‘SpJom asay}
om] pue 0} 0} pasoddo se Ja}}a| 8|qnop — 00} syeads yeuueH moy asiseydws o} sjeyden
Buijjedg 309449 pue uonisodwon

i
7
=
[
c
[
1
o
L
(2]
(=
.2
=
©
I
o
c
c
<

Resource sheet 6d

Apuaned mc_@/ Mpwaryvd Gmpve dagsacop a3 vo

‘deysioop sy} uo Bumpis Bop syym pue yoe|q Pmaps, — vwwos v (g payvavdas
pa|bbeipaq pue jom AJaA ‘|lews e e Juswazewe Gop avy Jo swonav Jo gy wap-ovp,
ul pazeb ay se }Jo pajiel) 8910A SIy pue ,—yo
"9SNOY S,BwpuUBIS), "UOISUIAA PIES ,Y00] YO,
‘'smojebung juswalial Jo 8]e)Sa ||lewsS e ojul
Jauloo e pauln) sng ay] jAemAue jey) 1e poob Alen
uaaq Janau p,ay Jnq dn Jay Joayo 0} pali} UOJSUIA
LiOBIA 1SO| 8A, B\ 'MOU 8|qNnoJ} TVYIY Ul 8] ||.om
asneodaq paleds W,| ANV "PIo2 W, ANV, 'P2qqos
ays .‘dn pa} OS w,|, 'SIea)} Ojul }sing yeuueH

Pawdopany x939vAvYs MVpANY,

"9)B)S® UMO
J1I9y) wou Aeme so|iw ‘1SaM Jo peajsul jses Buiob ool vornppy vmnvivnos
SYISAOY) VM| A alom Aay) pasijeal yjoq Asy -"eie| 00} yonw sem }i 23V d 23vavdas 03 vmmos Jo asy),
YVOY 233NV 30U SV uay} Aq 1ng Aem Buoum ay} Bulob sem snq ayj ples
JVV[} MO)}VSAINN0) V $2))dw) pey ays jey} wiy |8} 0} A1} pip yeuueH Jsje]
uonjesiuebio pue ainyonu}s }xa) STEY = uoljenjound pue ainjonJs aduduUIg

The National Literacy Strategy

24



Resource sheet 6e

[SMOA 1I0US & Joye
JUBUOSUOD 8y} 8|gnop — pappou pue Buiqgn.
1, — payaLys

Buijjeds

Q
7]
=
o
c
@
S
S
(2]
=
.0
T
-
9]
c
=
<

J1v2 avovd 21 vorsnpvos b @)sizvs

ywg — 4o 1y} wids 03 paav ov —
MOV MAN3aA Jo Iv3ap jno syn))

warp)fo a3 g 310}
Yoo a3 2000028 2 2y 3v w2

avoyd v (, “boy 3 199)100 wary
2V} WYV £20)0821 <§§§&

uonesiuebio pue ain}onas }xa|

‘uoljelleA pue ainjonJis aduajuas
‘Alejngeson Jo 8210y ybnoly} pajeald sjoa)g
alfis

"paoed) 8q ued Juswdojansp

Jajoeleyd yoiym ybnouyy enbojelp pue uonelieu
ybnouy usye) yoeoudde annesseu ajduig
julodmalp

«lle ye ajgnody oN Aep Ajano| e pey s,aH, Apyblq

ples yeuueH ,‘ewpuels) ‘A1iom j,uisnw noA yo,

‘POpPpPOU YeuueH "peay Siy Y00ys UOISUIAA
119410 Yoea }e pay00| yeuueH pue Uo}SUIAA

. Wiy 1noge paliiom os w,| ‘Jybuje sioep p|o

Jo0d JI @8s pue Buu 0} pey isnl |, ‘paulejdxs ays

paq Aw Ag suoyd Agjj01) oy} aAey awi 9] Ady ],

‘eupuels) sem

1| ‘Bues suoyd ayy uaym Alp oep Buiggnu usyouy

—_ ®uy uraiam pue — Aem1y6u ay) bulob s sipy - ——

snq Jayjoue 1o} Buoj Jlem 0} aney 1 upip Asy |
Lo wiy Aup pue swoy wiy 1ob
$,187 "BUWpPURIS) SSIW }SNW 8 "oeJ\ 100d Apoinb
0s alay Job ay moy s,}ey} pue, ‘pies UOISUIAA

‘leueo pjo ay} Aq Buoje 1no ay esoddns |,
Jawoy awed noA bBuiy} pjo Jans|o

NOA iNOA punoy am, ‘yeuueH pa)auys .joe,
‘peol ay1 dn yoeq pabieys pue dois

JXou 8y} Je SNq 8y} Jo(pajqunpua.p|iyd ay L

Buipua pue uoinjosay

'snq Buoim ayy uo dwnl Asyy — i

pulj 0} 848y} UBJpP|IYD 8y} 186 Joyine ayj ssop moy
0S — 8snoy umo s}i 0} yoeq auob sey BoQq "aanelseu
10 ainjes} [euoljipel; e S| 8duUaploulo) “Bop

ay) 8s0| a10jalay} pue asibojode 0} aAey ‘@UOBWOS
ojul dwing Asyy os ‘eas jued Aay} pue Aladdijs pue
1oMm s111 "6 “}08))8 pue asned — auo snoinald ay}
Aq dnjes Buiaq uonoas yoeas Aqg spjing joid aidwig
uoljeydepy

}JO9}}9 pue :o_..—_mOQEOO

o)y b Jo 399))

Ongvars sanwapms a0y

S18VVdwia A0} SYmmos

Yo pvaysw) savsvy Jo asy],

(as1020d sM0130v

2010989y 0} WaSOW) (PIpVYS)
— gxa0 — Wavngvoo(),

uoijenjound pue a1n}onJ}s 92uUdRUdS

The National Literacy Strategy

25



Resource sheet 7

Planing frame for Bloddon’s adventure

Planning frame for Bloddon’s adventure

Opening
Bloddon (dwarf) offers to search for herb

|

Build-up
Bloddon sets off with pet

|

Dilemma
Bloddon loses map (falls in water?)

Events
An old man appears with a casket

|

Resolution and ending
Bloddon returns victorious with the herb
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Resource sheet 8c
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Resource sheet 9a

OHT Child’s writing

This has been the most incredible day of my
life. As I was doing my homework I heard
this strange noise so I rushed straight to
the window and I couldn't believe what I
had seen. It was shining like mad in my

eyes. I could hardly see it. The strange
thing was shaped like an oval. I was trying
to turn my head but my eyes were glued on
to the spaceship. The glowing bright lights
made me put my arms over my head it was
also making an ear piercing sound as it was
heading towards my garden the sound was
getting louder as it came nearer and nearer.
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Resource sheet 9b

o
1=
=
b
s
w
)
=
O
°
o
©
3
o
c
(=
<

J1apeal abebus 0y

ajou Bujusjealy) e UO SpUT 'SOSUSS SY) UO Yoepe
Buiuayybuy Ag pardnuaisiul AJAioe ajes ‘auepuniy

‘uoneyoadxa Jo asuas sajeald aousjuas buiuadp
}O8}jo pue :o_u_wOQEOO

"J24D2U PUD J2J4D2U 2WDD }I SD u2pho| buiLiab
233 3039390105 % uapJob Aw spuomoy buipoay
20 dogs )} spaaN” SDM 41 SD punos buioJa1d Joa ub buiypw os|o yaxavsodsano g
SDM |1 ppay Aw J2A0 swJp Aw nd 2w 2pbu Jo aswas saavo graa n}ravioy.
s4ybi| Jybruqg buimo|b 2y “diysaoods ayj o4
uo pan|b a24am s2A2 Aw 4nq poay Aw uJdn4 o4
buiAu) spm T “|DAO UD 2Y1] p2dpys som buiyy
X3pVar 0} pavanar " 2bUDJLS YL "4 225 A|pJDY P[Nod T ‘S2A2
1l 30 — ) 3, 0 Aw ur pow 251 buluiys som LI ‘U22s poy
T 4DYM 2A21[2G 4 UP|NOD T PUD MOPUIM Y4
04 4ybIouLs paysnd T 0s as10u 2buUDULS SIY4
pJoay T YJomawoy Aw bulop som T sy 21| ROV IOY, X9} VW)
Awi Jo ADp 2|qIp2Joul $SOW Y4 U22q SDY SIYL —— v 34 pjrovfs ngq asvayd 20017907

209V Yayaav dojs Jny

W1owa) anmagmas Jo Byanv(),

uoijenjound pue uonesiuebio }xa| uonenjound pue ainjonJ}s aduduUdS

The National Literacy Strategy

33



Resource sheet 9c

OHT Second child’s writing

I had an electrifying experience earlier
today when I saw a spaceship, an alien
spaceship can you believe it. It landed just
outside Mr Jackson's farm. Me and my dad
went up there for some eggs and there it
was - a spaceship!! Mr Jackson didn't see it
because he was out but when he got back he
fainted. It looked as if it had been
damaged my dad said because he's an
engineer, but this is different it's an alien
spaceship. The police came to the scene
and cleared it up. They thought it was part
of a plane crash but me and my dad knew
better. When we got home I told my mum
but she got the better of us and convinced
my dad he was seeing things but I knew my
theory was the truth.
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Resource sheet 9d
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Resource sheet 10a
OHT Birdman

From Why the Whales Came
by Michael Morpurgo (Egmont Publishers), pages 4 and 5.

The little | saw of the Birdman was enough to
convince me that all the stories we heard about him
must be true. He was more like an owl, a flitting
creature of the dark, the dawn and the dusk. He
would be seen outside only rarely in the daylight,
perhaps out in his rowing boat around the island or
sitting high on his cart; and even in the hottest
summers he would always wear a black cape over
his shoulders and a pointed sou’wester on his
head. From a distance you could hear him talking
loudly to himself in a strange, unearthly monotone.
Maybe it was not to himself that he talked but to the
Kittiwake that sat always on his shoulder or to the
black jack donkey that pulled his cart wherever he
went, or maybe it was to the great woolly dog with
the greying muzzle that loped along beside him.
The Birdman went everywhere barefoot, even in
winter, a stooped black figure that lurched as he
walked, one step always shorter than the other. And
wherever he went he would be surrounded by a
flock of screaming seagulls that circled and floated
above him, tirelessly vigilant, almost as if they were
protecting him. He rarely spoke to anyone, indeed
he scarcely even looked at anyone.

© Michael Morpurgo 1985

The National Literacy Strategy
36



e}
=)
=
=
©
9]
K=
(7]
)
e
=3
<]
(7]
9]
o

Annotated Birdman
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Resource sheet 11
Character web

Character web: choose 3, 4 or 5 aspects to work
on to create your own character

How they ol ol
) ues to their
Particular move. oo
feelings in
or unusual .
. their speech
clothing? :
or actions?

Distinctive
facial
feature?

How they
talk.

Character

What they do
(or don’t do).

Comparison with
something (simile)
or reminds author
of something.

Name - ordinary,
or unusual or
suggestive of
something?
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Resource sheet 12a

OHT Mrs Wentleberry

Mrs Wentleberry is one of the most
memorable people that | have ever met.
Every year we used to go round to her
house for one of her ‘special’ teas — thunder
and lightning, she called it. The thunder was
a large dollop of cream and the lightning
was a twist of golden syrup. This mixture
was piled onto a homemade scone. My four
brothers and | sat in silence, eyes agog,
already almost tasting the sweet, thick
mixture in our mouths.

She was a large lady. Her round, red face
had puffy cheeks. She used too much
make-up which made her lips look rather
startling, bright as a guard’s uniform that |
had seen at Buckingham Palace. Her hair
was piled up and held in place by a small,
thin net. She always wore large dresses
with bright floral patterns that flopped
around her. It was like watching a large
curtain moving about. | tried not to stare.
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The wind whipped the snow
across the roads. Already you
could barely see anything in
front of you. It was too cold to
be out. The snowstorm
blindfolded the town, muffling
the world in white silence.

At first, it was quite dark inside
the warehouse. Years of dust
had covered the windows with
a thin layer and only a faint light
filtered through. Each footstep
echoed, leaving behind a trail of
footprints through the dust.
Boxes of different sizes were
piled high, like strange towers.
Cobwebs hung between the
boxes like lace nets.

The National Literacy Strategy
41



Resource sheet 13b

o)
=
5
0
@
(7]
=]
<}
<
o
s
o
o}
g
©
i
o
=
c
<

(y3as 23 W) vozov
3 dn syas Vdvabvavd yag

bvyas mvw 2quosay oy
1) 200w Vdvabvavd prng

28Uas Y0 }23}}a pwv 22914
}o 2v03 ysNgqv3sa 03 apisyno
2vpva dvabvavd Guad o)

uonenjound pue uonesiuebio }xa]

T

"+ paybnod Apogawos usy| ‘mous bBuiyup
puIm 8y} Jo sbuninwJanw juelsip ayy Ajuo —
19Inb a)nb sem alay) ajiym buo) e 104 ua)s|| 0}
Buluiel)s ‘119|e sasuas siy ‘(i3S alnb poo}s aH

Jayjoue ‘usy | ‘payealo pJeoqlool) e — Spunos

jojssjulej ay] ‘) piesy sy jey) usyj semjj

‘a|nas buiyieauq siy 19| pue Juswow e

J10J ||IIS POO0]S JOLJBIA "INO Pa)|Ids SalIm S} '1oS
UOISIAS|) P|O UB 81| pa)0o0| Jeym ssoloe ajbue
pJemyme ue e Ae| Jappe| pauopuedqe uy ‘s}au
90B| 91| SOX0(q 8y} usamiaq Buny sqgamqo)
‘slomo) abuel)s ayl| ‘ybiy pojid atam sazis

JuaJlayIp Jo sexog 1snp 8y} ybnouy) swuridiooy

JO |leJ) e pulyaq Buiaes)| ‘paoyos deisjoo) yoeg ———

"ybnouyy pasayi 1ybi| jurey e Ajuo pue Jake| uiyy

B YJIM SMOPUIM 8] PaISA0D pey ISnp JO SIesj
"9SN0oYaJem ay) apisul yJep alnb sem 1 ‘1Sl 1y

"90UD|IS SHYM Ul PlJOM
ay) Buiinw ‘umo) 8y} pap|ojpullq WIO}SMOUS
8y "In0 8q 0} P|0d 00} SeM }| "NOA JO Juol)

ul Buiyihue aas Ajpieq pjnod noA Apealy
"SpeO0J 8y} SS0J0B MOous ay} paddiym puim ay |

Buipes :buiuado A10)g

‘asuadsns pjing 0} pakejap a1ay) s,8y

Aym pue Jajoeieyd JO UoIONPOJIU| "pJesy pue usas
aq (3,ueo pue) ued jeym uo Jnoybnouy; siseydwig
J094}9 pue uonisodwon

amdsns a0} sisd9

NZNCINVENIVTZEN
03 ) yaddoap asny))

asmdsns a0} 9uaywas pavavnAf,

(x2356wm Jo asmas oy sppy/
Gvnnma waaq sy sandw)
— WIS VAN

woox 23 Ppovay
$209 s Mapvax Jo 129))a wa0b
sunov WY sanvmagvas bwad )

P01s yuy pymos

Pnsiswydwa ‘awagms xadwo)

9220 212d O

HawMosIAdw) “aanydvo
93890bns yoRvImosry).

172}}2 r0} vorzvran)y

uonenjound pue ai1n}onJ}s adudjuUdg

The National Literacy Strategy

42



Without hesitating, Jude ran.
Almost immediately, she could
hear the sound of someone
shouting and then the barking of
the dog. Her feet pounded on
the pavement, her heart
thudded. She felt sick. They
would be after her by now. In
her mind’s eye, she could see
the dog, straining on the leash
ready to leap, its powerful body
tugging forwards. Desperately,

she ran on, fear driving her.
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Annotated Action story
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Resource sheet 14c
OHT ending of Action story

It was half an hour after leaving Witchet’s

Wood when Jude reached home. No-one had
followed her. She was certain of that. Sitting in
the back of the bus, she had been able to look
back and double check. Jude grinned to herself,
wondering if they were still inside the wood, still
searching the bushes, peering into the trees,
frightening pheasants, probably lost . . .

A nasty surprise waited her when she got home.
Her mother was standing by the front door.

“Where have you been?” she snapped, folding
her arms and staring at her daughter. It was an
awkward moment. After all, her mother had
forbidden her to go anywhere near the park at
the old Grange.

“I met Trish and we went back to her house,”
she lied. Her Mother gave her one of her
special ‘looks’, then turned and went into the
house. Relieved, Jude watched her back
disappearing. She had been lucky — she had
escaped her pursuers and fooled her mother.
But she still had no idea why anyone wanted
to ban visitors to the old park at the Grange.
What was their secret?
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Resource sheet 14d

Demonstration-writing: middle of
Action story

But it was too high and she could already hear them stumbling into the
wood, calling for her. Jude dashed on, thrusting brambles aside, thin
branches whipping into her face. Hide, | must hide, she thought. At

that moment she noticed a slight dip in the ground, covered in ferns and
old branches. Without thinking about it she dived in, pulling the ferns
over her.

It was dark in the ditch — and damp. She could smell the earth and the
wet leaves. Sunlight filtered through the branches and ferns that covered
her. She tried to steady her breathing but her heart thudded so loudly
that she was sure that someone else could hear it.

Read

At that moment the dog padded over to her. It stopped by the ditch. Jude
held her breath and froze, still as stone. The dog stuck its nose through
the branches and sniffed her leg. “Good boy,” whispered Jude. To her
amazement, it wagged its tail. Its pink tongue hung down, dripping saliva
onto her jeans.

A voice shouted and the dog turned, leaving Jude behind and setting off
in another direction. Jude lay there, staring through the branches up into
the sky. Breath whistled through her lips as she let out a sigh of relief. All
bark and no bite, she thought to herself. It was quiet now. They had
moved on.

Wriggling out of the ditch, Jude made her way back to the edge of the
wood where there was a lane that curved round the field and down to
the Grange. She glanced both ways and as the road was empty she
dashed up the lane to the bus stop. One was due in five minutes. From
the other side of the wood she could hear barking and voices shouting.
Then a pheasant took off in a clatter of wings.. . .

Demonstration-write
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Annotated middle of Action story
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