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Disclaimer

The Department for Education and Skills wishes to make it clear that the Department, and
its agents, accept no responsibility for the actual content of any of the materials suggested
as information sources within this document, whether these are in the form of printed
publications or on a website.

Inclusion of, or references to icons, logos or products including software in these
materials, as exemplars or for contextual or practical reasons, should not be interpreted as
an endorsement of such companies or their products.
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Introduction

About the ICT across the curriculum (ICTAC) pack

The training pack for ICT across the curriculum (ICTAC) forms part of the Key Stage 3
National Strategy’s support for whole-school improvement. It should be used flexibly to
suit local circumstances and, if you have chosen ICT across the curriculum as your whole-
school priority, will be supported by your local Key Stage 3 lead consultant for ICTAC.

The ICT across the curriculum (ICTAC) pack is a set of materials designed to promote the
use of ICT across all subjects in schools. It builds on the work of the Key Stage 3 National
Strategy ICT strand and the ICT capability that pupils are bringing to their subject lessons
from their ICT lessons. It also considers the value that ICT can add to teaching and
learning in subjects and the need for a whole-school approach to develop coherent and
effective practice across the curriculum.

The training pack comprises:
a management guide;
a series of ICT in ... printed guides (one per subject);
exemplification materials on the subject-specific CD-ROMs;
case study video on the subject-specific CD-ROMs;

subject-specific A2 colour posters describing use of ICT capability (two per
subject).

About this ICT in design and technology guide

This ICT in design and technology guide is intended for subject leaders and teachers.

The main objectives of this publication are to:

raise awareness of how the ICT capability, as set out in the National Curriculum for
ICT and taught in ICT lessons, can be applied and developed in design and
technology;

analyse the opportunities that exist in design and technology for developing and
applying pupils’ ICT capability;

consider how ICT can add value to the teaching and learning of design and
technology.

The past five years have seen a slow but steady improvement in pupils’
achievements in ICT capability, the quality of teaching, and the leadership and
management of ICT ... The complementary use of ICT across subjects, however,
has been slow to develop and is uneven across schools and subjects ...

The effective balance between the teaching of ICT skills, knowledge and
understanding on the one hand and the application of these as part of learning
across subjects on the other hand remains a difficult and elusive goal for the
majority of schools.

(Information and communication technology in secondary schools:
Ofsted subject reports 2002/03)
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1 Introduction to ICT across the curriculum

ICT capability

What do we mean by ‘ICT capability’?

ICT capability involves technical and cognitive proficiency to access, use, develop, create
and communicate information appropriately, using ICT tools. Learners demonstrate this
capability by applying technology purposefully to solve problems, analyse and exchange
information, develop ideas, create models and control devices. They are discriminating in
their use of information and ICT tools, and systematic in reviewing and evaluating the
contribution that ICT can make to their work as it progresses.

ICT capability is much broader than acquiring a set of technical competencies in software
applications, although clearly these are important. ICT capability involves the appropriate
selection, use and evaluation of ICT. In essence, pupils need to know what ICT is
available, when to use it and why it is appropriate for the task.

For example, when pupils are creating a presentation, they use their ICT capability to
select appropriate software, consider fithess for purpose and match content and style to a
given audience. It is important that lessons are not driven by software or technology but
are focused on clear objectives in design and technology, where ICT is used as a vehicle
to support achievement of those objectives and to enhance teaching and learning in
design and technology.

Requirements for ICT in the National Curriculum
There are two statutory responsibilities within the National Curriculum for teaching ICT in
schools at Key Stage 3. Schools need to ensure that all pupils are:

taught the programme of study, at each key stage, as set out in the National
Curriculum for Information and communication technology — the attainment target,
ICT capability, sets out the expected standard of pupils’ performance required at
each level;

given opportunities to apply and develop their ICT capability through the use of
ICT tools to support their learning in all subjects.

The first bullet point focuses upon teaching ICT as a subject, whereas the second point
refers to applying the subsequent ICT capability across other subjects.

ICT - the subject

In this publication, ‘ICT — the subject’ refers to the teaching of the National Curriculum for
ICT. Advice on how ICT can be taught as a subject is detailed in the Key Stage 3 National
Strategy publication, the Framework for teaching ICT capability: Years 7, 8 and 9 (DfES
0321/2002). The Framework breaks down the Key Stage 3 ICT programme of study into
yearly teaching objectives. It also recommends that schools should allocate a minimum of
one hour per week for discrete ICT teaching in each year of Key Stage 3, to ensure
sufficient time for the programme of study to be taught effectively.

The Strategy’s guidance about how to teach ICT capability as a subject is extensive. A
series of sample teaching units, developed from the QCA/DfEE publication, A scheme of
work for Key Stage 3 information and communication technology, includes detailed lesson
plans and resources showing how the ICT yearly teaching objectives can be taught in
lessons. The units are intended to provide a stimulus for planning, for individual schools to
adapt and integrate within their own schemes of work.
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All of the materials and guidance for teaching ICT as a subject are available on the website
for the Key Stage 3 National Strategy (www.standards.dfes.gov.uk/keystage3).
Teaching ICT as a subject is therefore not the focus of this publication, but there are clearly
overlaps with the use of ICT in other subjects that should be considered. Consequently,
this and related publications include guidance about how pupils can be given opportunities
to apply and develop their ICT capability in other subjects, and how these relate to the
teaching of ICT as a subject.

ICT - in subjects

Successful implementation of the ICT strand of the Key Stage 3 National Strategy will give
pupils a sound level of ICT capability and the transferable skills to build upon in their learning
of other subjects. This has implications for teachers across all subjects in the curriculum.

Pupils will come to design and technology lessons with expectations about how they might
apply ICT to move their own learning forward. Design and technology teachers will not need
to teach ICT capability but can exploit new opportunities for pupils to apply and develop the
capability that they already have, to enhance their learning in design and technology.
Consequently, the focus of the lesson remains firmly rooted in design and technology and
teachers are not burdened with the need to teach ICT.

There are implications for subject teachers, in that they will need a good understanding of
the breadth of ICT capability that pupils have been taught and will be bringing to their
lesson. This is explored later in this section. Teachers will also need to know which parts of
ICT capability offer significant opportunities for teaching and learning in design and
technology and how they can be incorporated into existing schemes of work. This is
explored in detail in sections 2 and 3. The use of ICT needs to be purposeful and to add
value to the teaching and learning of design and technology and should not be seen simply
as a bolt-on. It needs to be carefully integrated into design and technology lessons, with a
clear rationale for its use. Some examples of lessons are outlined in section 4 and included,
in full, on the accompanying CD-ROM.

The relationship between ‘ICT - the subject’ and ‘ICT - in subjects’
Pupils’ ability to apply their ICT capability across the curriculum is largely dependent on
the effective teaching and learning of ICT in the first place. Pupils’ use of ICT in other
subjects may be ineffective if they do not already have an appropriate level and
understanding of ICT capability. This may result in a lack of progress in both ICT and the
subject area. For example, asking pupils to produce a presentation in design and
technology will be unproductive if they have little experience of using the software or
understanding of how to create meaning and impact for a given audience. Pupils who try
to learn new areas of ICT at the same time as new design and technology content will
often fail in both endeavours.

It is crucial that pupils are taught the appropriate ICT capability before applying it in other
subjects. The relationship between ‘ICT — the subject’ and ‘ICT — in subjects’ can therefore
be viewed as interactive and mutually supportive as shown in the diagram on page 9.

Purposeful and appropriate application of ICT in subjects offers pupils opportunities to:

use their ICT capability to assist and progress their learning in design and
technology;

engage in higher-order thinking skills, for example, by using ICT to undertake
detailed analysis when modelling data;

demonstrate, apply and reinforce their understanding of ICT capability within a
range of subject contexts. The transferability of ICT capability is an important
aspect of progression in pupils’ knowledge, skills and understanding.
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ICT capability Apply and develop ICT capability

ICT ICT
- the subject - in subjects

It is important to recognise that pupils using ICT effectively in subjects may not always be
applying high levels of ICT capability. For example, using a wordprocessor to draft and
redraft text is a valid and powerful activity in a range of subjects; using software to support
learning in MFL or using a learning support program in mathematics or a bespoke
program designed to aid learning in science can be significant in helping pupils to make
progress. In all such cases, ICT fulfils a legitimate function if using it moves learning in the
subject forward, but it may make little contribution to developing the ICT capability taught
in ICT lessons.

As pupils become more confident and proficient in using ICT there will be opportunities to
apply and develop higher levels of ICT capability in subjects, for example, producing web
pages for a given purpose and audience, manipulating data to test a hypothesis, or
incorporating sound and video into a presentation to add meaning and impact. It is
important to reiterate that, whatever the level of ICT capability applied, it must add value to
teaching and learning in the subject.

Although the Framework for teaching ICT capability; Years 7, 8 and 9 (DfES 0321/2002)
recommends that schools allocate discrete ICT teaching time in all years at Key Stage 3, it
will be for schools to decide which is the most effective model. There may be some
opportunities for aspects of ICT capability to be taught in a different subject area and then
also applied in an appropriate context. For example, the control elements of the National
Curriculum for ICT could be taught within design and technology. However, teaching
subject objectives and ICT objectives at the same time can be problematic and teachers
should be aware of the potential for the lesson to lose sight of the ICT objectives. Progress
in the teaching and learning of a particular subject can also be disrupted by the time taken
to teach the required ICT component from scratch.

Many schools continue to cling to a belief that cross-curricular provision can deliver
good progression in ICT capability, in spite of inspection evidence to the contrary
over recent years. The weight of evidence suggests that what works best is a
balance between discrete provision and the application of ICT capability across
other subjects. However, many schools continue to struggle to achieve this.

(Information and communication technology in secondary schools:
Ofsted subject reports 2001/02)
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An integrated approach to ICT across the curriculum

A whole-school policy for ICT across the curriculum

Schools put considerable investment into ICT resources. However, this investment alone
will not necessarily give pupils appropriate opportunities to apply and develop ICT
capability — nor automatically add value to teaching and learning. Effective implementation
of ICT across the curriculum is much more complex and involves strategic management
and coordination within whole-school policies. An effective model of applying and
developing ICT across the curriculum depends on a number of factors, including:

effective teaching of the National Curriculum programme of study for ICT (the
subject);

appropriate opportunities for pupils to apply and develop ICT capability in a range
of subjects and contexts (transferable knowledge, skills and understanding);

deployment of resources so that subject areas can access ICT when it is needed,
including provision of ICT within subject classrooms or areas;

a policy for purchasing of resources that maximises their use and allows for
flexibility of use, for example, whole-class teaching, small-group work, individual
teacher use — this could include consideration of whole-school networking
provision, laptops and wireless networking capability;

planned use of ICT in schemes of work for all subjects, so that resources can be
deployed and organised appropriately;

whole-school policies which clearly map and sequence opportunities for
application and development of ICT, so that pupils bring the appropriate ICT
capability to subject lessons;

whole-staff awareness of ICT capability and what can reasonably be expected of
pupils in each year.
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Key concepts in the Framework for teaching ICT capability: Years 7,
8 and 9

The National Curriculum programme of study for ICT groups the knowledge, skills and
understanding that pupils need to acquire into four themes:

»  finding things out;
m developing ideas and making things happen;
m  exchanging and sharing information;

= reviewing, modifying and evaluating work as it progresses.

The Framework for teaching ICT capability: Years 7, 8 and 9 (DfES 0321/2002) subdivides
each of the first three themes into three key concepts. The resulting nine key concepts
describe the breadth of ICT capability and progression in learning through Key Stage 3.
This provides a useful vehicle when discussing how ICT can most enhance teaching and
learning in subjects. The fourth theme (reviewing, modifying and evaluating work as it
progresses) is a critical feature of ICT capability, which needs to be integrated throughout
all areas.

ICT capability Key Stage 3

Key concepts
Key to ICT National
Curriculum themes:

| Finding things out

= Developing ideas and
making things happen

% Exchanging and
sharing information
Reviewing, modifying
and evaluating work
as it progresses

The diagram above shows the nine key concepts of ICT capability. Further guidance about
each of these concepts can be found in Appendix 1.

In the ICT Framework, each key concept is broken down into suggested yearly teaching
objectives in Years 7, 8 and 9, to identify progression through the key stage. The yearly
teaching objectives are displayed in full in Appendix 2.

The breakdown of ICT capability into the nine key concepts shown in the diagram helps
identify the most appropriate areas of ICT to enhance teaching and learning in subjects. It
is important that pupils are given sufficient opportunities to develop and apply the full
range of their ICT capability in the curriculum.

M 1
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Planning and sequencing ICT across the curriculum
Subject teachers need to know what they can reasonably expect a pupil to know,
understand and be able to do at each point in Key Stage 3.

Schools will need to map and sequence the teaching of ICT capability. This will identify
when subject teachers can reasonably expect to develop and apply pupils’ ICT capability
and move teaching and learning forward in their own subject teaching and learning. For
example, once pupils have been taught appropriate search techniques on the Internet,
including consideration of validity and bias, they can be expected to undertake purposeful
research in other subjects and present their findings.

It is also important to consider the experiences of pupils at Key Stage 2. Again, individual
schools will differ but Appendix 3 (extracted from the Framework for teaching ICT
capability: Years 7, 8 and 9 (DfES 0321/2002)) describes what most pupils should have
learned in ICT by the end of Key Stage 2. This summary is based largely on pupils
following the Key Stage 2 QCA scheme of work, or equivalent, during Years 5 and 6.

ICT as a teaching tool

So far we have reviewed the use of ICT as a learning tool for pupils and have
acknowledged how pupils who are confident and proficient in ICT can bring with them
opportunities for extending their learning as they use their ICT in other subjects in the
school curriculum.

However, existing and emerging ICT teaching tools provide further opportunities to
enhance subjects and add value to teaching and learning. For example, the use of
interactive whiteboards, video projection units, microscopes connected to computers,
prepared spreadsheets to capture and model data, CD-ROMs, presentations with video
and carefully selected resources from the Internet all provide examples of how ICT can be
embedded into subject teaching.

The diagram on page 9, showing ICT across the curriculum, can therefore be extended to
include ICT as a tool or medium for teaching.

ICT capability Apply and develop ICT capability

ICT ICT
- the subject - in subjects

ICT a tool for teaching
(the medium)
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Clearly elements of the model will overlap and impinge on each other. For whole-school
policies for ICT across the curriculum the challenge is to make the most purposeful use of
the available resources across all teaching and learning. Opportunities to embed ICT
suitably in subject-teaching need to be exploited, as appropriate.

Use of ICT by a teacher may involve little or no use of ICT by pupils and, consequently,
may do little to apply and develop their ICT capability. However, use of ICT by the teacher
can enhance and stimulate the learning experiences of pupils and contribute to the
achievement of subject objectives. It is important to recognise the different contributions
that ICT can make to teaching and learning and acknowledge the importance of each.

A policy for ICT across the curriculum should consider all these elements and the
relationships between them.

Some examples of how this could be done in design and technology are outlined in
section 4 and included in detail on the accompanying CD-ROM.

The DfES CD-ROM, Embedding ICT @ Secondary, also provides a series of subject-
specific case studies focusing on teacher-use of ICT.
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ICT capability Key Stage 3 Design and technology

Key concepts

The diagram introduced on page 11 has been expanded to highlight some of the ICT key
concepts that are particularly significant for design and technology. These are expanded
further on the ICT in design and technology poster (DfES 0203-2004 G) that accompanies

this pack.

Using data
and
information

sources

Searching
and
selecting

Organising and
investigating

Analysing and o
automating

Control and
processes

monitoring

Models and
modelling

Key to ICT National Curriculum themes:

® Finding things out
Developing ideas and making things happen
Exchanging and sharing information
Reviewing, modifying and evaluating work as it progresses

M —1
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2 Commentary: ICT and design and technology

An overview

The expectation is that pupils will have been taught all nine key concepts of ICT capability in
their ICT lessons. This provides the foundation for the application and further development of
these ICT key objectives across the curriculum. The nine key concepts are shown in the
diagram on the opposite page.

Although many of the ICT key concepts could be applied and developed in design and
technology, some are more significant than others. The four ICT key concepts, highlighted
in the diagram, that are particularly significant for design and technology are:

using data and information sources;
analysing and automating processes;
models and modelling;

control and monitoring.

Other ICT key concepts, such as refining and presenting information, can also be
applied and developed in design and technology. For example, pupils can use ICT to
present and display ideas and products to different audiences, using a variety of media
techniques. Pupils can communicate what is essentially the same information in different
ways and with different impact. They can refine and adapt their presentations according to
need and the impact they want to make. They can use ICT to draft and redraft their work.
They can use also their ICT capability to decide which software to use to present
information and thus further develop their understanding of how the chosen medium may
affect the outcome.

How can the use of ICT raise standards in design and technology?
ICT can be used as a tool to:

support teachers:
— to improve lesson design;
— to transform teaching and learning;
— to engage and motivate pupils to learn more effectively;

provide opportunities for pupils to learn in alternative and challenging ways using a
wide range of sources of information and techniques to support critical thinking;

support both individual and collaborative learning;

allow pupils access to sources of information relevant to a particular enquiry or
project by searching websites on the Internet;

allow pupils to identify, select and compare similar products, taking account of
how they will be used, their cost and who will use them;

enable pupils to improve their decision-making and design skills through the use of
computer-generated models;

enable pupils to review, refine, redraft and modify work in progress using
computer-aided design and manufacture software;

provide flexible means of programmable control for systems and resources,
enabling pupils to provide dedicated microprocessor control to systems they have
designed and made;

help pupils to refine and present their ideas more effectively and in different ways.
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Planning and progression

Teachers should expect pupils in any given year to have been taught all or most of the ICT
Framework objectives from the previous year. Design and technology teachers may also
wish pupils to apply ICT capability learned during the year in which they are being taught.
It is important to liaise with the ICT department to ensure that the levels of expectation and
challenge are appropriate to pupils’ experiences and levels of ICT capability.

To ensure the effective use of ICT in design and technology, teachers should:

plan the use of ICT by pupils in collaboration with the ICT department, to ensure
that pupils have appropriate ICT skills;

analyse how to build on prior learning in design and technology and ICT to inform
planning of schemes of work and design of lessons;

be sure that ICT resources are available for the lesson.

It is important to plan for a range of uses of ICT, to ensure that pupils’ capability is
developed and consolidated as they progress, both in design and technology and in the
use of ICT. In particular, teachers should plan to use ICT in design and technology lessons
at a level that pupils have already covered in ICT lessons.

Teachers will need to ensure that:

pupils” use of ICT is varied but appropriate to their learning in design and
technology;

as pupils’ ICT capability increases they are given further opportunities to apply and
develop aspects of that capability in design and technology lessons.

It may be appropriate to use low-level ICT skills to enhance learning in design and
technology, but pupils should also be given opportunities to apply higher-order skills. This
should enable pupils to enhance their learning further in design and technology as well as
to develop their ICT capability. Using higher-order ICT skills will also increase pupils’
motivation by providing new opportunities for learning that could not be done easily in
other ways.

Awareness of the capabilities of pupils competent in ICT will enable teachers to plan
lessons that use and apply ICT in ways that help challenge and motivate pupils of all
attainment levels. It is expected that:

Year 6 ICT capability will support Year 7 work in design and technology;

Year 7 ICT capability will support later Year 7 and Year 8 work in design and
technology;

Year 8 ICT capability will support later Year 8 and Year 9 work in design and
technology; and

Year 9 ICT capability will support both later Year 9 work in design and technology
and GCSE work.

Appendix 2, Yearly teaching objectives for ICT, and Appendix 3, End of Key Stage 2
expectations, provide a useful starting point for this, but practice in individual schools will
vary, depending on how and when the National Curriculum for ICT is taught.

Planning to use ICT in design and technology lessons

Effective communication between the design and technology department and the ICT
department will foster a clear understanding of the timescale during which pupils should
have developed the different ICT capability in each year. Design and technology teachers
need to identify opportunities to exploit pupils’ capability in ICT to move learning in the
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subject forward. They also need to consider whether the use of ICT is appropriate to the
aspect of design and technology being taught.

When planning to use ICT in lessons, teachers should consider whether:

the ICT is adding value to the lesson:

— Would the design and technology learning outcomes be achieved as or more
efficiently without the use of ICT?

— Is the identified form of ICT (both hardware and software) the most appropriate
one to use?

there are opportunities in the plenary for pupils to communicate their
understanding of how ICT has contributed to their learning in design and
technology:

schemes of work reflect a range of uses of ICT:

— by pupils, to consolidate and develop their ICT capability;

— by teachers, to support teaching of the National Curriculum for design and
technology.

17 ICT in design and technology © Crown copyright 2004
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3 ICT themes and key concepts in design and
technology

This section identifies some of the opportunities for applying and developing pupils’
capability in ICT that can be built into medium- and short-term planning in design and
technology. It considers the ICT key concepts that offer significant opportunities to
enhance pupils’ learning in design and technology and gives some brief examples of how
this could happen in classrooms.

<& Using data and information sources

ICT allows pupils to explore a variety of information sources to generate ideas, taking
account of users’ needs. It lets them develop their understanding of designing and making
by investigating familiar products and ideas, and finding out about the work of designers
and the manufacturing industry. Websites of designers and manufacturers, in particular,
offer pupils unparalleled opportunities to identify, select and use sources appropriate to
particular enquiries and design tasks.

The quantity and quality of material available on the Internet gives pupils opportunities to
develop skills that help them to evaluate both the information they receive and the
websites themselves. Exploration of existing products, similar or analogous to the task in
hand, stimulates creative thinking; so, too, does the work of established designers and
makers, including work from other times and other cultures. ICT-based searches reveal
source material, including text and images, which may be captured, edited, manipulated
and combined to create a record of an investigation as part of a design portfolio.

Year 7 pupils were set the task of designing and making a clock in the style of
well-known artists. The Internet provided access to a wide variety of images and
ideas. The use of the image-manipulation software enabled them to stylise and
refine their designs to fit the intended purpose. They printed their finished images
and laminated them onto MDF, then added a mechanism to complete the clock.

A team of Year 8 pupils took part in a challenge organised by the local business
education partnership. They used the Design and Technology Milestones
database as a source of information about how mechanisms control clocks. This
helped them to judge whether a similar mechanism could be employed when
designing a vehicle driven by elastic bands.

Year 9 pupils used a search engine and CD-ROMs to search for information about
healthy eating. They used their prior learning from ICT lessons to judge the
reliability of the sources they found, and the validity of the information they offered.

Analysing and automating processes

ICT-based automated processes are central to modern manufacturing techniques.
Sophisticated computer-aided design (CAD) software can transform two-dimensional
drawings into three-dimensional representations. Drawings produced by CAD software
may be further processed to generate the coding required to programme automated
equipment to manufacture the product in a wide range of materials with consistent
accuracy. As pupils design and make, they are able to use computers, including
computer-aided design and computer-aided manufacture software (CAD-CAM), and
control software, as an integral part of designing and making.
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Pupils in Year 7 were designing and making a welcome pack for younger pupils
visiting their school. They selected a suitable packaging ‘net’ from the Packaging
design section of DT Online (see address below) and used the parametric
capability of Packaging Designer to adjust sizes to their own needs. They saved
the net as a .dxf file, then transferred it into 2D Designer (or CorelDraw) to add
text and image details. The finished design was output directly to a CNC
cutter/plotter for production in large quantities.

www.dtonline.org/apps/menu/app?3&areas%2F2%2F1%2F0%2F &0

Pupils in Year 9 were designing a desk storage unit. They researched different
kinds of structure by making sketches of large engineering structures, such as
towers, bridges, cranes, stadiums and office blocks, where the structural elements
are clearly exposed. They then identified a list of items that might be included in a
desk storage unit and made a collection of them. They focused on a structural
detail to use as the basis for the desk storage design and used card, drinking
straws, string and cocktail sticks to make models of their ideas. They sketched
their designs on squared paper and used a CAD-CAM package to produce final
drawings and send output to a CNC miller or router to make the component parts.

Models and modelling

ICT allows the use of software simulations to compare a theoretical model to the situation
in reality and to evaluate the limitations of the model. Pupils can use a range of modelling
software to investigate situations and ideas and to explore what would happen if
conditions were varied. Using ICT, pupils can also explore patterns and relationships by
changing variables and rules. They can use this to answer ‘What if ...?" questions that are
central to the development of design ideas. In this way, pupils are able to explore
competing variables and evaluate their effect on a finished product.

Pupils can use spreadsheets to ask and answer questions about costs, quantities and
nutritional values of food, for example, or of costs and durability of materials used in
manufacturing a product. They can use drawing and illustration software to create
graphical models, while ICT-based rapid prototyping techniques enable the creation of
iconic three-dimensional models. Pupils can use parametric modelling software to alter
proportions and adjust sizes, to ensure that a mechanism perfoms a required function.
Throughout, they can use software simulation tools extensively, in a range of contexts
such as testing the validity of an electronics circuit or planning a safe approach to food
production, following Hazard Analysis and Critical Control Point (HACCP) guidelines.

Pupils in Year 8 food technology lessons modelled the functional properties of a
product. A database of ingredients allowed them to modify the ratio of ingredients
in a bakery product. They were able to test new ideas through real-life models and
interaction. In later lessons they used nutrition data to explore the consequences
on the product's profile of substituting or modifying ingredients. This allowed them
to identify ways of reducing the amount of fat used in the product.

Pupils studying electronics in Year 9 used Crocodile Clips software to model their
designs for an electronics alarm circuit, prior to making a personal bag alarm.
They changed the values of components to see the effect and transferred their
final design into software that automatically creates the required PCB mask to
enable the circuit to be built.
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Control and monitoring

Pupils can use ICT to analyse, design, create and test a wide range of control and
operating systems. Designing and implementing control systems that can be tested lies at
the heart of design and technology. Pupils can use ICT to simulate complex processes
and draw design conclusions from the results. Simulation software enables them to design
and test electronic circuit designs. Additional software is available for them to convert
these circuit-layout designs into actual working circuits. These can be used to control
systems comprising electronic, mechanical, structural and pneumatic elements.

Pupils in Year 7 were using appropriate software to learn the basis of
programmable systems. They used the test run features of the software to
simulate a variety of control systems on screen. They then designed and made a
board game that used electronic dice. The LEDs flashed randomly until a button
was pressed to freeze the pattern so that the dice score could be read.

Pupils in Year 8 were making bread. They were learning that the monitoring of
temperature and pH are critical in the manufacture of most food products,
particularly to ensure food safety and hygiene. They used simple data-logging
techniques to monitor and control the environment (proving, resting, baking) of the
bread.
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ICT capability: Moving forward in design and
technology

Examples of lessons supplied on the CD-ROM

The CD-ROM includes examples of design and technology lessons in which ICT is used to
enhance teaching and learning. These have been chosen to give a flavour of the type of
activities in which pupils’ ICT capability can be applied and developed within the context of
design and technology. They also broadly reflect the ICT key concepts identified on page
15 as being significant to the design and technology curriculum. The examples offer
support for the teaching and learning of design and technology. They also provide
opportunities for pupils to apply their own ICT capability to new contexts as well as
suggesting ways in which teachers can use ICT as a tool for teaching.

In each of the examples, reference is made to the ICT key concept being applied or
developed. In each case the relevant ICT objectives have been taught before they are
applied in the design and technology lesson.

Each example includes a description of the lesson to place it within the context of the
curriculum. These identify the design and technology objectives and the expected
outcomes, as well as indicating the ICT capability the pupils will be using in the lesson.
The lesson outlines that follow are provided as full lesson plans on the accompanying CD-
ROM.

Most lessons are supported by resource files and, where appropriate, links are provided to
relevant websites for further resources and software downloads.
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Lesson 1 Salt analysis

Year group: 7

Design and technology objectives
covered

Design and technology lesson
summary

Design and technology focus:
Food technology

Pupils will be taught to:

when evaluating their own ideas and
products, make judgements about
the originality and value of ideas and
solutions to further their
development;

when evaluating the ideas and
products of others, examine,
describe and evaluate similar
products to gain useful technical
information.

This lesson is part of a unit of work that
explores how the nutritional analysis of
existing products provides useful
technical information from which to
develop and evaluate further ideas.
Pupils learn about hidden salt in foods
and apply this knowledge when
developing a new and appetising pasty
filing to appeal to their own age group.

Pupils will be expected to:

use nutritional analysis software to
analyse the salt content of a recipe;

evaluate their recipe ideas as they
develop and modify their proposals,
by changing variables in the recipe to
cut salt content;

draw conclusions about salt content
in foods through questioning and use
of charts from the analysis of
recipes.

This lesson provides opportunities for pupils to apply their ICT capabilities in the area
of using data and information sources by enabling pupils to explore the salt
content of food in relation to their pasty recipe. It also provides opportunities in
models and modelling by enabling pupils to explore the effects of changes in the
recipe to provide a pasty with low salt content.
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Lesson 2

Year group: 7

Textiles: Designing and printing fabric

Design and technology objectives
covered

Design and technology lesson
summary

Main design and technology focus:
Textiles

Pupils will be taught to:

fabric pattern;

how they are achieved and their
impact on design development;

appreciate that designers evaluate
and modify their prototypes before
starting a production run.

use appropriate software to design a

understand the use of colour ways,

This is part of a series of lessons which
introduce pupils to different ways of
printing fabrics, before one of the
techniques to make a small personal
item. It links to the QCA scheme of work,
unit 7biii: Designing and making for
yourself. It provides opportunities for
pupils to enhance their skills in product
analysis before designing and making
their item.

Pupils are expected to:

create a mood board, using a range
of materials and media;

experiment with producing patterns
and colouring;

refine and change their designs and
colour ways;

evaluate the different results before
printing their fabric.

This lesson provides opportunities for pupils to refine and present ideas by
combining images which they refine and amend, using drawing and graphics
software. It may also provide opportunities for pupils to apply their ICT capability in the
area of using data and information sources, by searching and selecting
appropriate images from the Internet or CD-ROM, or creating their own.
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Lesson 3 Electronics: Designing and making a security device

Year group: 8

Design and technology objectives Design and technology lesson

covered summary

Main design and technology focus: This lesson forms part of a design and

Control and structures make project for Year 8, linked to the
QCA scheme of work, unit 8d: Using

Pupils will be taught to: control for security. Pupils will design

and test electronic circuit designs that
could be used to create a security
device. The lessons provide
opportunities for pupils to work together
in teams to refine and improve their
original design.

recognise inputs, processes and
outputs;

combine subsystems to create a
system to achieve a particular
function.

Pupils will be expected to:

modify, amend and test existing
systems to suit a range of
requirements;

recognise advantages and
disadvantages of particular input
devices by annotating systems
circuits.

There are opportunities for pupils to apply their ICT capabilities in the area of
analysing and automating processes as they use computer-aided design (CAD)
software to analyse systems, recognise how the systems can be broken down into
smaller subsystems and be represented by diagrams. There are also many
opportunities for pupils to demonstrate and build on their capabilities in control and
monitoring.
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Lesson 4
clients

Year group: 8

Making a puzzle game: designing and making for

Design and technology objectives
covered

Design and technology lesson
summary

Design and technology focus:
CAD and CAM

Pupils will be taught to:

use a range of design skills that
combine creative thinking and
application of knowledge to effect
change;

develop flexible and independent
thinking about existing products and
solutions (by encouraging
questioning, openness to ideas and
different ways of doing things);

record and share their ideas with
others and gather and use
constructive feedback to develop a
detailed design proposal.

This lesson is based on the National
Strategy’s Frameworks for Teaching D&T
and ICT for Year 8 and supports the
objectives for the QCA scheme of work,
unit 8bii: Designing and making for
clients. The focus of the lesson is on
generating and developing design ideas
for a hand-held ballbearing puzzle game.
Pupils are introduced to software which
enables them to develop ideas in 2D and
translate them into a 3D mould for
manufacture.

Pupils will be expected to:

explain how a three-dimensional
relief has been developed, and
repeat the task if asked again;

produce solutions that are realistic
and have had the correct colour
attributes applied;

create a design for a game that may
be produced by vacuum-forming
and involves a number of
ballbearings.

This lesson provides opportunities for pupils to apply their ICT capabilities in the area
of models and modelling by using CAD-CAM software to create models and test
predictions. Pupils will refine and modify their designs to improve their accuracy and
extend their scope by changing variables and assessing the outcomes of the

changes.
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Lesson 5 Using control for electronic monitoring

Year group: 9

Design and technology objectives
covered

Design and technology lesson
summary

Design and technology focus:
Electronics and control

Pupils will be taught to:

continually think visually, spatially and
analytically when developing and
evaluating ideas;

try alternative, sometimes
unconventional, approaches for
overcoming difficulties, modifying
proposals and communicating these
to others;

draw on mathematical, scientific and
technical knowledge when
appraising ideas against their design
criteria;

make decisions regarding the choice
of materials and manufacturing
processes and use this to inform a
manufacturing specification.

This module links to the QCA scheme of
work, unit 9d: Using control for electronic
monitoring. It focuses on how pupils can
use systems design software and
systems control software to model and
develop their design ideas. The pupils
use a number of ICT packages that
enable them to explore product designs,
develop control systems, and model and
evaluate design ideas, before producing
a PCB.

Pupils will be expected to:

be able to apply a systems approach
to the analysis and description of
everyday electronic devices;

recognise and use a number of
electronic building blocks
(subsystems);

be able to develop a control
program, using appropriate software;

be able to communicate a design
proposal for a ‘sense and act’ device.

This lesson provides opportunities for pupils to apply their ICT capabilities in the area
of models and modelling and control and monitoring by using CAD-CAM
software to create and control models and test predictions by changing variables.
Pupils will refine and modify their designs to improve their accuracy and extend their
scope by changing variables and assessing the outcomes of the changes.
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ww.ictadvice.org.uk
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National Curriculum in Action www.ncaction.org.uk/subjects/ict/inother.htm
Teachernet www.teachernet.gov.uk/teachingandlearning/

resourcematerials/
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Next steps

Key questions

This section is intended to support subject leaders when working with their respective
departmental teams to move ICT across the curriculum forward. Subject leaders play a
crucial role in raising standards by securing and sustaining improvement in the application
of ICT capability in all subjects.

Fundamentally, there are four key questions for subject leaders to consider with their
subject teams.

How is use of ICT currently enhancing teaching and learning in design and
technology?

What further opportunities can be exploited?
What is inhibiting further use of ICT?
What are the next steps in moving the department forward?

This section offers suggestions for some next steps for you and your department, broadly
based around:

reviewing your current position;

meeting the requirements for ICT in the design and technology National
Curriculum (where appropriate);

identifying how the ICT National Curriculum is taught in your school;
applying and developing ICT capability from the ICT National Curriculum;
using the materials in this ICTAC pack to move forward;

action-planning — making it happen in your department.

Below are some prompts and suggestions for analysing your existing provision,
understanding how ICT is taught in your school and identifying potential new opportunities
for teaching and learning in your subject.
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discussion

discussion

points

points

Reviewing your current position

How is ICT being used in your department?

Identify ways in which ICT is currently used in lessons in your department to add
value to teaching and learning.

What good practice in using ICT currently exists in your department and how
does it enhance teaching and learning?

For each of these areas, is ICT being used by pupils, by teachers or by both?

Are all teachers in your department using ICT in lessons in the same way or
are individual teachers just using their own ideas?

How can these ideas be shared with other teachers in the department?

You could consider:

asking teachers in your department to identify where they use ICT in their lessons
and how it impacts on teaching and learning in your subject: use the diagram on
page 14 to identify where the use of ICT fits;

allocating time at departmental meetings to share existing good practice and to
look at ways in which it could be incorporated or adapted into schemes of work
for all teachers in the department;

setting up peer observation or paired teaching for colleagues to observe each
other and assess the value that ICT is adding to the lesson — you may find the Key
Stage 3 guidance on coaching (included in Sustaining Improvement: A suite of
modules on Coaching, Running networks and Building capacity (DfES 0565-2003 G))
a useful tool to help you with this;

using the audit document on the CD-ROM to help analyse your current position —
this is adapted from the Key Stage 3 Strategy publication, Securing improvement:
the role of subject leaders (DfES 0102/2002), which provides further guidance on
subject leadership.

ICT in the design and technology National Curriculum

Does the use of ICT in your department reflect the National Curriculum
requirements for your subject?

Identify any explicit references to the use of ICT in your subject National
Curriculum orders and ensure that these areas are already being covered in your
department’s scheme of work.

How do you ensure that all teachers in your department are dealing with the
explicit references to ICT in your subject?

How do you monitor, review and evaluate the ICT experiences of all pupils
across all classes that are taught by your department?
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discussion

points

You could consider:

using the National Curriculum orders for design and technology to identify where
the programme of study refers to ICT, either specifically or as an example of how a
particular aspect of the subject might be taught. The National Curriculum in Action
website provides a useful starting point for this and outlines statutory requirements
and non-statutory opportunities for your subject, see http://www.ncaction.org.uk
/subjects/ict/inother.htm;

identifying, within your departmental schemes of work, how and when each of
these references will be covered;

ensuring that you have planned access to the resources you will need by liaising
with your ICT coordinator and/or the SMT member with responsibility for ICT
across the curriculum;

sampling pupils’ work to ensure consistency across classes; with a focus on the
explicit requirements of using ICT in your subject. The Key Stage 3 Strategy
publication, Organising a work sample (DfES 0390-2003), offers guidance on how
you might organise a work-sampling exercise.

Identifying how the ICT National Curriculum is taught in your
school

How is the teaching of the ICT National Curriculum organised in your
school?

Identify the aspects of ICT that pupils have been taught in ICT lessons during
Years 7, 8 and 9.

How is the teaching of the ICT National Curriculum organised in your school?

What ICT capability, through taught ICT lessons, can you reasonably expect
pupils to be bringing to your subject lessons in each term?

You could consider:

discussing with the school’s ICT subject leader how ICT is taught across the key
stage in your school, in particular, to find out:

— the timetable allocation for ICT as a subject in Years 7, 8 and 9 — the Key
Stage 3 National Strategy recommends one hour per week in each year for
ICT lessons;

— how the scheme of work for ICT is organised in each term, in each year and
what ICT capability you would expect pupils to be bringing to your lessons;

— the use that is made of the Key Stage 3 Strategy’s ICT sample teaching units
— the Strategy has produced detailed lesson plans with accompanying
resources for Years 7 and 8, and case studies for Year 9, based on the QCA
Key Stage 3 scheme of work.
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discussion

points

Applying and developing ICT capability taught in ICT lessons

Does the use of ICT in your department reflect the National Curriculum
requirement to give pupils opportunities to apply and develop their ICT
capability?

Identify where your current scheme of work gives pupils opportunities to apply
and develop their ICT capability at a level appropriate to their experience.

Are all teachers in your department fully aware of the breadth of ICT capability
that pupils are taught in ICT?

Which parts of the ICT National Curriculum are particularly significant for your
subject and give pupils potential opportunities to apply and develop their ICT
capability?

Are there implications for training for teachers in your department?

Does the scheduling of your subject scheme of work and the ICT scheme of
work provide a coherent way forward for pupils’ use of ICT?

You could consider:

inviting the ICT subject leader to a departmental meeting to explain the breadth of
ICT capability that pupils are taught in the ICT National Curriculum. You may find
Appendix 2 helpful for the discussion, in that it provides an overview of how the
Key Stage 3 programme of study could be broken down into yearly teaching
objectives. This appendix is extracted from the Key Stage 3 National Strategy
publication, Framework for teaching ICT capability: Years 7, 8 and 9 (DfES
0321/2002), which also provides further guidance on teaching ICT as a subject;

identifying areas for staff development, either for individual teachers or the whole
department and working with the ICT subject leader and the LEA to establish
sources of support;

discussing with the ICT subject leader possible changes to the schedule of the
schemes of work to ensure that, in subject lessons, pupils are building on ICT that
has already been taught;

working with the school’s ICT coordinator to identify how your department
contributes to the whole-school policy of ICT across the curriculum;

discussing with other subject leaders in the school how they give pupils
opportunities to apply and develop ICT capability in their respective subjects.

Using the resources in the ICTAC pack to move forward
The pack comprises five components:

1

ICT in ... series guides (this publication)
The guides consider how subjects can build on the ICT capability taught in ICT
lessons, in this case, to add value to teaching and learning in design and technology.

Video on CD-ROM
The video on the CD-ROM gives an example of how one subject leader has tackled
the use of ICT in design and technology.

Examples of lessons on CD-ROM
The examples on the CD-ROM provide lesson plans and resources to demonstrate
some ways that ICT could be applied and developed in design and technology.
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discussion

points

4 Posters
The poster gives a pictorial representation of the ICT key concepts and examples of how
some of these could be relevant to teaching and learning in design and technology.

Management guide

A guide for school leaders, in particular the senior member of staff with overall
responsibility for ICT across the curriculum. It outlines the need for a whole-school
approach to ICT across the curriculum and offers guidance on how this may be achieved.

Moving forward

How can you move forward, using ICT to add value to teaching and
learning in design and technology?

Use the materials provided in the ICTAC pack to identify new opportunities for
pupils to apply and develop their ICT capability.

Which of the ICT key concepts are particularly relevant to your subject?
Which aspects of ICT capability can be applied and developed in your subject?

What new opportunities are there for adding real value to teaching and
learning in your subject by exploiting the ICT capability that pupils are bringing
to your lessons?

In the light of pupils’ increasing ICT capability, how do you ensure that the
most effective use is made of ICT?

How does the work on ICT across the curriculum in your department fit with
the whole-school policy of ICT across the curriculum?

You could consider:

using the overview of the nine ICT concepts in Appendix 1 of this ICT in design
and technology guide to raise your awareness of the ICT that is taught to pupils,
and the level of ICT capability that pupils will be bringing to your lessons that you
can apply and develop. The nine ICT key concepts provide a way of considering
the breadth of ICT capability that pupils will bring to your lessons. Some key
concepts will be more relevant than others to your subject and some may well
overlap. The important point is that the overview provides a basis for analysing
current provision and potential new opportunities;

using the ICT key concepts described in section 3 of this booklet, and on the
accompanying posters, to identify new opportunities for your subject. Examples of
how some of these key concepts are significant for design and technology are given to
provide stimuli for analysing your current schemes of work for additional opportunities;

using the examples of lessons, provided on the CD-ROMs, to provoke thought
and compare with your current practice. Overviews of each of these lessons are
provided in section 4 of this booklet;

viewing the video clip on the CD-ROM to consider how one design and
technology department is going about embedding ICT in their subject;

using the additional resources provided in section 4 of this guide and on the CD-
ROM to identify further sources of support and guidance;

if this is part of a wider-school day on ICT across the curriculum, viewing the video
clip on the Management Guide CD-ROM, which considers the critical roles of
headteacher, SMT with responsibility for ICT, ICT subject leader, ICT coordinator and
other subject leaders in moving ICT across the curriculum forward in the school.
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If your school has selected ICT across the curriculum as its whole-school priority, the LEA's
ICTAC lead consultant will be able to offer further support and guidance on using the
materials in this ICTAC pack.

Working with the ICTAC pack

Action-planning - making it happen in your department

Clearly schools will be at different stages of development with ICT across the curriculum.
Departments within individual schools will also be at different stages. This ICTAC pack is
designed to be used flexibly, for example:

as part of a whole-school focus on ICT across the curriculum, supported by the
LEA’s lead ICTAC consultant;

as an individual department working within a school;
as a group of departments within a schoal;
as a group of subject departments across schools.

Whatever the scenario, subject leaders should define clear priorities, using the materials in
this pack. Consider:

reviewing the current position;

using the materials in this ICTAC pack to provoke thought and help identify
possible routes forward;

looking at schemes of work and identifying changes that would have minimal
resourcing implications for staff and equipment;

identifying changes that would have more substantial implications;

how the work on ICT across the curriculum in your department is located within
the whole-school policy for ICT across the curriculum;

liaising with other key players in the school, in particular, the ICT subject leader
and ICT coordinator and/or senior teacher with responsibility for ICT across the
curriculum;

liaising with the LEA for sources of support, in particular, the LEAs lead ICTAC

consultant.
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Appendices

Appendix 1

Key concepts

Finding things out

The theme Finding things out is concerned not only with finding information from a wide
range of sources but also with recognising that the user must judge the quality of content
found.

Pupils are taught to make judgements about the validity, reliability and bias of various data
and information sources, and to select information relevant to a task, using, for
example, CD-ROMs or the Internet. They are taught that the way in which different types
of information are combined conveys meaning. For example, pupils recognise that the
arrangement of text, graphics, and numeric data in an advertisement is intended to
persuade us to buy a product.

When searching and selecting, pupils are taught to use search engines to find
appropriate information, to refine their searches, to make them more effective and to
select relevant information by reference to its origin and quality. For example, a pupil
searching the Internet for information about global warming might select the data found on
a website with a .org or .gov suffix because it should be more reliable.

When organising and investigating, pupils are taught to retrieve and collect information
for a specific purpose or task. They process the data in various ways to find something
out, draw conclusions or answer hypotheses. They are able to present their findings
effectively. For example, pupils may develop a hypothesis about the effects of a local
building project. To test this hypothesis they would create a questionnaire to collect and
record people’s attitudes, process the data in a spreadsheet or database and use their
analysis to support or refute their hypothesis, finally using graphs to present their findings.

Developing ideas and making things happen
Developing ideas and making things happen is concerned with using ICT to process,
develop or display information efficiently.

Pupils are taught to analyse problems, breaking them down into component parts, and to
automate processes to increase their speed and accuracy. For example, pupils may
develop their understanding of efficiency by using master pages in publications to explore
a range of possibilities before making a decision.

Pupils are taught that they can use models and modelling to represent a situation or
process on screen. They explore patterns and relationships by changing variables and
rules and can use this technique to answer ‘What if ... ?* questions. For example, pupils
may explore a spreadsheet model of the relative costs of running a mobile phone by
changing the number of minutes used per month (changing variables) to see what the
phone would cost if ... . They may then develop the model by including the number of free
text messages (changing rules).

Pupils are taught to develop computer-based systems to control and monitor situations.
They analyse the problem and design, create, test and refine a solution. For example, in a
science experiment pupils may develop a system to measure temperature, light and
humidity, using a range of sensors incorporating a subroutine for each sensor, with
appropriate sampling rates, and triggering an alarm when a condition is met.
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Exchanging and sharing information

This theme relates to the process of communication. Pupils are taught to recognise
common forms and conventions used in communications and to use this knowledge to
present information appropriately to a specified audience.

When exchanging and sharing information, pupils are taught to consider fithness for
purpose. They review and evaluate the effectiveness of their work and are able to justify
the choices they have made. They are able to use this critical evaluation to develop and
improve their presentation of information, refining it for the purpose and audience. For
example, pupils may use digital video to create an advertisement for overseas visitors to
their locality. They may refine their work further by devising criteria drawn from an analysis
of existing TV adverts, during which they identify the common forms and conventions.

They are taught to use ICT to communicate effectively with wider and remote audiences.
For example, pupils may use e-mail or online questionnaires to gather information from
pupils in other countries, recognising and understanding the technical issues involved and
the rules governing such communications.

36 ICT in design and technology © Crown copyright 2004
Key Stage 3 National Strategy DfES 0182-2004

L



'sassalfold 1 se yom Buieness pue BuiAlipow ‘Buimainal 03 palejal ase Jnojod Ul paybiybiy saAnoslaO 310N

Juepodwl
SI SIU} Aum pue sjielap [euosiad 108301d 0} MOY MOUY e
‘leusrew Buioddns
pue sebessow Poys Jo} Apusioye pue Ajaindss |leuw-o osn e
Bunesiunwwon

'sjewllo) ejeudoidde
Ul uonewoul pue eyep Buipodxs pue Bupodwl —
‘suopneoldde uowwoo Jo suopouny
Bunipe eidwis syl Buisn ‘punos pue sebew ‘1xa) Buipnjoul
‘uoieuolul Buiuiquiod pue Buidojeasp ‘Buisiuebios) —
{(euoydouoiw ‘elewed [eUbIp Ysuueds
e Buisn "6°8) punos pue sebewl Buinow pue [ns Buunideo —
:Buipnjour ‘uoireiuasaid e sules pue Yelp 0} 1] 8SM e
"90UsIPNE PapuUSBUI
pue uoireluasald ayy Jo asodind 8y} Jo 1uNod2e Buiel ‘elpaw
[eybip Ul uojrewIoUl Jo uoeluasaid sy} ubisep pue ueld e
uonewoul Bunuasaid pue Buluyay
‘'suolelussald pue suonedlgnd ,sieylo
pUB UMO JO SSBUBAIIO8YS 8U] 81eNn[ens O} Busld UsAIB s e
HOM | D] UMO
0} SUOIUSAUOD puUB SWIO) UOWWOD 10 Buipueisiepun Addy e
‘(seusgem uo syuledAy ‘sieysod ul upd
pabuejus pue solydelb ‘siededsmau Ul 1xa} JO SUWNOD “B'9)
SpeaU 8ouUBIPNE SSaJpPE 98Ul MOY PUB SUOITEDIUNIWOD
Ul PASN SUORUSAUOD PUEB SWLIO) UOWWOD asubooay e

asodind .oy ssaull4

‘suoionisul eyl Buluies pue Bunse) —

‘sdoo] 4o sainpaooid wioy 01 padnolb aq
ued yolym asoyl BuiAyuspl ‘suononJisul Jo s1es buljidwod —

:Ag ‘elep [edisAyd pasuas aAJoAUl ey} swos Buipnioul
‘}SE] [041U00 B|dwiIs B 1IN0 ALeD 01 WaISAS € Jusws|dw) e
Bulioyuow pue |04U0D
‘Aluo1oe)siies sajelodo [ppowl 8|dulis B Jaylaym 1S9 e
's|nJ JO ss|qeien Buibueyo Jo sjoeys ayi Bupopaid —
‘lopow e Buiutanob sejni ayy Bulueidxe —

‘Buppiom a1einooe pue sseusiendoidde
Jlayy Bunosyd pue seinuIoy Jo sejni Buueius —

{(Aouauno Aeidsip 0} s|190
Bunrewuoy "6-9) Ajgrendoidde elep Buyjege| pue Bumewuo) —
:AQ [epow adwiis e puswie pue a1eb1seAul O} 8Jemyos asM e
Builjlepow pue S|9poN
‘(sway o saoud
‘ainjesadws} WoOJ "B°8) papasu UOIFBWLIOUI [BIIUI 8Y} —

‘11 10918 1BY) SUOIsioap
JO suonpuoo Aue pue ‘suoieledo jo sousnbes sy} —

{SBUO Jo|[ews 01Ul UMOP USX0Iq &g UBD 3sel B Moy —
:Buimoys ‘swelbelp se sessadold sidwis Juesaidey e

‘(sobed Jorsew ‘serejdwial
‘B 8) Aousiolye asealoul 0} $8sS8004d PaJEWoINe S e

sassaooud Bunewolne pue BuisAjeuy

'suonsanb Jayuny
JOMSUE 0} BJEP S}l PUB 8INJONJIS 8U} PUSWE PUB MBIASI —
‘g|qIsne|d aJe suoISN|OUOD JoYayM o8y —
‘sapiqeqoud
‘sofeJone ‘B9 ‘Blep WOJ) UOITEULIOJUI MBU BALIBD —
‘uonelussaidal Jo 8210Yo 8y} Builinsnl ‘sejgel
JO speyod ‘sydelB ajdwis ul erep jussaidal 0] a1emyos asn —
‘se|geleA usamiaq sdiysuonelal ayebnseaul —
{sJ0J8 o} AUSIole erep 3oeyo —
‘ejep jueAsal
apinold 0} }98Ys UOI108||00 EJEp JO aieuuonsenb e ubisep —
{SUOISN|DUOD MeJp PuUe suolisenb Jomsue
01 ainyonais Bupuey erep areudoidde ue asn pue ubisep —
:uoebisenul Ue Ul e
Bunebiysaaul pue buisiuebiQ
"PasSN UOIFBWIOUI JO S82IN0S SBPSIMOUNOY e
"Yse} Jeinojued
B 0} S90JN0S SNOLBA WOJ) UOIFBULIOUI JO BN[BA 84} SSOSSY e
"S)INSaJ JUBAS|R) BJOW SABIYJE 0} YOJESS B UMOP MOLEN e

‘(seuiBus pue sainjonis

[euonebineu ‘senbjuyosy yosess ‘sexspul Buisn ‘69)
3SE] B 0} JUBAS|SJ UOITEULIOU JO} S82IN0S JO AlolBA B YOJEsS e
Bunosjes pue Huiyoseos

"UOITeWLIOJUl 818JND2BUI JO BUISSIW AQ pajsil &g
PINOD 82JN0S UOEWIOUl UB BUISN SUOSWOS MOY PUBISIBPUN e
"}SBl B 0} JUBAd|aJ S| UolleuLIOjUl Jeym AJilUSp| e

"peselq eq o} Ajpyi si } Jeuieum

pue (ureusius Jo as1olgnd ‘esiueApe 01 ‘suoiuido Jo s1oe}
wiesaid 0} "6°8) 821N0S UonewIoUl Ue Jo asodind ay} Ajiiusp| e

"10edw pue Buiuesw 818810 01 PaUIqUIOD

80 UBD — S|oOqWIAS pue Bjep duswnu ‘punos ‘solydelb
18} — UOITBWLIOJUI JO SWLIOJ JUBIBHIP 1Byl puUBISIepun e
$92IN0S uoljlewIojul pue elep Buisn

uonewuojul buueys pue Buibueyoxy

uaddey sbuiyy 6unjew pue seapi buidojoraqg

no sBuiyy Buipuiy

© Crown copyright 2004

37 ICT in design and technology

DIES 0182-2004

Key Stage 3 National Strategy

S39AI}09[qo Huiyoeal J JesA

191 410j saansalqo buiyseay Aliedx
2 xipuaddy




‘sessaJfold 1) se ylom Buienieas pue Buikiipow ‘Buimsinel 01 pare|el a4e INojod Ul pa1yblybiy seAnosiqo ‘310N

‘(seys Jo ss|oipe gam se '6°8) seousipne sjowal Jo
Jopim 01 uoneognd Joy [eusiew depe 01 ApAiloaye | D] SN e
‘(aremyos
|lew pue SIasmolq Juaiaip Jo sainyes) ‘a|i J0 8dA) pue
9ZIS ‘YIPIMPUEQ pUE paads *B8) SUONEDIUNWWIOD JIUOJI08|8
JUBIOIYS Ul PAAJOAUI SBNSS [BDIUYO8] 8U JO BWIOS pUBISIapUN e
Bunesiunwwon
‘(BIPBW gem Ul seunionas [euonebineu ‘Bunips
OBPIA PUB PUNOS Ul Saul| awil ‘salejdwsl ‘sejAls Jusuwnoop
Buisn ‘68) uoieussaid Jo uoneoslgnd e Buunonis —
‘sasodind oioads Jo}
uolewIoUl JuBeASja) BulAypow pue Buuiquiod ‘Buioenxs —
:AQ uolreuioul ussaid
puUe aulal ‘BuIquIoD 01 Ajusiole S|00} | D) JO ebuel e 8s e
‘S|qe|leAe seNjioe] elpsw pue | D] 8yl —
‘spesu pue suonelosdxs sousipne —
:JO Uy} Usaq Sey Junoode moy
Bumoys ‘suoneolignd pue suoneiussald ubisep pue ueld e
uoneuwoul Bunuasaid pue Buluyay
‘SjusLIBUlS) SxewW
01 BLIBIO BY1 8sn pue ‘suoieiussaid pue suoneolgnd ,siaylo
pUB UMO JO SSOUBAIIO8YS 8} 8jen[end O} BUBIIO asine(d e
‘(o1doy e yum Aldeljiwe; ‘Aoeusyl| JO SjaAs| s,@0usipne
ay} 'B8) spasu pue suolie1oadxs aousIpne ssalppe
[lm uoieolgnd Jo uolejuesaid aAl08ye Ue Jeyl PUBISIOpUN e
‘sjoedwl JusJBlIp 8ABY 1Byl SAem Ul JUSIUO0D Jejitlis ASAU0D
senbluyos) uolieussald pue BIpaW Jusisyip Moy 8siuboosy e
asodind .0} ssoull4

‘(s@oInes podsuely pue yiesy
‘uoBDIUNWILIOD8R) “B°8) sasse00Id [euISNPUl PUE [BI0JaLIWO0D
paloaye sey BulolUOW pUE [0J]UCD MOY PUEBISISPUN e

"SIOSUSS WOJ} BIep JO AOBINOOE 8y} UO
seleJl UOISSIWSURI) pue Buidwes Jo s1osye syl Buissesse —

‘seunpaooid pue suoonJsul
10 saouanbes usioie Buluyal pue Bunsal ‘Buidoprep —

‘Apusiolye siosuss Buisn —
:AQl SJUBAS |0J1UOD PUE JONUOW O} WAlSAS e 1881 pue dojeraq e
Buliopuow pue |043u0)

‘(ssw00IN0 Joyuny Buonpoud pue ssjqelea

MaU 10 Jusialip Bupnposul Ag 6:8) edoos Jley) pusixe

pue Aoeinooe Jlay} eroidul 0} sjepowl || AIpoW pue mainey e
(" usym peureiqo s

Asuow Joy anfeA 188 8y}, B°8) suoisnjouod urejdxe pue meiq e
'S8|NJ pue Ss|geLeA

puiBueyd Ag suonolpaid 1S81 pue S|ppow paseq-1 | dopaeq e

Buljlepow pue S|9po

‘'swelbelp se suoneoyoads ubisep ajdwis Jussaidey e

‘(sereidwiey ‘sprezim Buisn 6 8) sessedold ajewoine
01 | D] Buisn Jo syoegMEIDP PUE SHIJeUaq 8yl JOpISU0) e

‘(sebed gam uo senbluyoal |03U0D ‘sauenb
gem ‘s1eays ajA1s “6°8) seunnod aremyos aidwis Buiyesso —

‘seeidwe) buneaso —
:AQ s8ss8004d 8|dWIS 81BWOINY
sassao04d Bunewolne pue BuisAjeuy

"e1ep [euosltad Jo esnsiw [enusiod —

‘A18100s pue
20110eld [BIOJBLUWIOD UO S8sedgelep 2luoiiose Jo joedwl syl —

{S60IAISS 01|gNd BWIOS PUB S0J8WILI0D
Ul parewioine ase abeIo)s pue UoI0s||00 Blep MOy —

‘puelsIopuUN e

"80UBPIAS JOU10 UM SUOISNOUOD JO AOUSISISUOD U} SSesse —

{SUOISN|OU0D
MEJP 0} JopJO Ul Blep pa1os||oo 1aidiaiul pue alojdxe —
{ApusIos [elslew dJu0Ji08|e Jussald
pue aA8l18l ‘8l0)s 0} Slewlo}) pue suoido aiemyos asn —
:uolrebnsenul Ue Ul e
Bunebnsaaul pue BuisiuebiQ
"STew.o}
SNOLEA Ul BlEep 10} YoJeas 0} swelboid pue seuibus yosess
1uaJayIp AQ pasn spoylewl 8yl Jo sefejueApe sy ue|dxs e
(LON ‘HO ‘QNV pue swAuouAs Buisn
‘69) JusIoIYe BJOW Bq 0] SPOYIBW YoJeas aules pue puaixy e
Bunoasjas pue Buiyoieas
‘uoleiuasaid Jo uojebnsanul
ue poddns 0} $82JN0S UolfeuIoUl Jejnoied Jo asn syl Asne e

">Se1 & poddns [im $80IN0Ss UoNBULIOJUI
SNOLBA [[eM MOY 8jen[ens 0} euello Aldde pue esineq e

‘leusrew ay} o Aljigisneld pue Aljiqissedoe ‘Aleo ey —
{SIayo I syulodmaln sy} —
‘urepsyue Jo ssiolignd

‘asiUeApe 0} paubisap [epelew pue uojuido ‘JoB} Jo Xiul S) —

:Bunspisuoo

AqQ ‘sesodind Jenoiped Joy Aljigenns sy 108ye 80IN0s
UOIJEWLIOJUl UB JO SJA1S pUB JUSJUOD 8U} MOY puUBISIspUN e
$924N0S uoljew.ojul pue eyep buisn

© Crown copyright 2004

38 ICT in design and technology

DIES 0182-2004

Key Stage 3 National Strategy

uonew.ojul buueys pue Buibueyoxgy

uaddey sbuiyy 6unjew pue seapi Buidojonag

no sbuiyy buipuiy

saAI}23[qo Buiyosea) g Jeap




‘sessaib0.d 11 se som Buenieas pue Buikpow ‘Buimainel 0} palejes ae Inojod Ul peybiybly seanoslqo 310N

‘(seiunwiluoD Jejnojed uo 10edul ‘UoISN|oxe
‘losuoo Ayrenb ‘diysieumo Jo sanss| B:e) seousipne umousun
abJe| 01 uopewllojul Jussald pue areindiuew o} | D) Buisn
Ul S8Nss| [eJow pue siebuep ‘sebejueape ey} puelsiopun e
‘(Buiyoseas dn
paads 01 syuliedAy pue Buibbel aysgem asn ‘UuoiEdIUNWILIOD
W asn Yaysuel dn paads 0] sedAy
3|l 8|0ENNS 8s00yD "B8) AQUBIDIYS UOITeWIOUl 81EDIUNWILLIOD
0} PAAJOAUI SBNSSI [B21UYD8S] B} JO abpaimouy Alddy e

Bunesiunwwo)

‘opew sedl0yd
ay1 builynsnl ‘Ajpanosys aremyos Buisn pue Bunosies —
{S90IN0S JO abuel
B WOJ} uoiewloul BuisiseyluAs pue Buiuyal ‘Buunionns —
:AQ uolrewoul ussald pue 1aidisiul ‘eulal ‘eulquIod
0} Apusioe pue Apuspuadapul | D) 4O abues spim B 8S e
uonewoul Bunuasaid pue Buluyay
oM UMo aulal pue dojensp
0} el 8yl Aldde pue ‘suonejusasaid pue SUoieIIuNWWOD
BIpswilNW Jo 10eduwl pue Ajenb ey} ssesse 0} eusilio
8SINep 0} SWUIO} BIpaWl pue suoieolgnd Jo aBpajmouy s e
"JUBIUOD PUE BJAIS ‘UUIO) JO 82100 8yl BulAsnl —
‘Spesu aouUsIpNe 0} BAIISUSS ‘suonelussald Jes|o Bunesso —
:AQ suonelussald paseq- D] Auenb ybiy eonpold e
asodind .10} ssaulq

‘(Moeqpasy Jo JusWse Ue ppe ‘seinpadoid

JO SUOIONJISUI JO Jaguunu 8yl 8onpal ‘sainpadold

1usloIe aJjow asn *Ba) Aousiolye anoidwl 01 SWoIsAs
|0J]UOD pUE BULIOHUOW ,SIBY10 JO UMO AJPOLL PUB MBIASY e

'suoIsioap
Amnsnl pue sassaooid 1yBiybiy o1 siom Buielouue —
‘oouewIOpad S WeIsAS 8y} Buneneas —
‘elep

1591 areudoudde Buisn wieisAs ayi Jo suswiee (e bunsey —

:Buipnjour ‘sjuans |0.QUOD
puUB JOHUOW O} WBISAS JUSIOIS UE 1S8) PUB PlINg 0} 10| 8SM e
Bupiopuow pue [0U0D

'S82IN0S J8YJ0 WO} UOIEULIOMUI YIM JNOIABYS] JISY}
Buedwod ‘sjppow Buisn suonolpald pue sesaylodAy 1S9 e

'sainpaooud Jo sojni
Buiuyes pue Buiisel ‘sppow peseq-| 0| 81esi0 pue ubiseq e
Buljlepow pue S|9poN

(e1ep erepiea

01 "B 8) pasn sessaooid sy} pue sindino ‘sindul Buipnioul
‘sped sy e BuiAiuspl ‘welbelp e ul WeisAs e Juasaidoy e

‘(weiboud uoleoldde ue Ul soloew 8jeald
‘Irew ebiew 01 8/emyos asn "6°8) s8sse00id | D] 81BWIOINY e
sassaooud Bunewolne pue BuisAjeuy

‘suoleopow
pe1sabbins pue eouewIopad S WaISAS 8yl JO uoeners —
{spodal pue sasseooid Jo Bunse) olewsisAs —
‘uoeplen pue ndul eyep Jo suesw ajeudosdde —
‘uoireoyoads ubisep e —
ISMOUS YoIym WisisAs aseqelep

© JO JuswdojeAsp 8y} JUBLINDOP puUe 1S9} ‘1oNASU0)) e

Bunebsaaul pue BuisiuebiQ

'suoISN|oUo9 Jo suonolpaid

ay1 Jo Aljiqisneld eyl pue sisAjeue Jo sseoold syl Buimeinal

‘suonoipald Bupfew pue SUOISN|DUOD pijeA Buimelp —
{S9|qeIeA Usamiaq SUOnejello0 Buikyuspl —
‘s958U10dAY 1S81 pue WO} 0} elep eyl Buuodxe —

:Ag AleonewsisAs ejep anireyenb
pue aAieiuenb awnjoa-ybiy asAeue ‘Apnis e Jo ped sy e
Bunosjes pue Hulyoseosg

"Blep Pa108||00 Jo asnsiw [enusiod Buisiuboos.
‘Apusiolye erep a1endde ‘plien Bunos|od —
‘spoyrew Bujidwes o) enp seiq s|qissod BulAlnuepl —

{$90JN0S UOIFBWLIOJUI 8U} JO Aljigeres ayy Buibpn|

:AQ esodind paunuspl
Ue Joj A|[eoljewsisAs ejep pue seoinos UoeWIoUl JO8[eS e
$924N0S uoijew.ojul pue eyep buisn

uonew.oul buueys pue buibueyoxgy

uaddey sbuiyy Gunjew pue seapi Buidojanaqg

no sbuiyy Buipuiy

© Crown copyright 2004

39 ICT in design and technology

DIES 0182-2004

Key Stage 3 National Strategy

S9AI}99[qo Huiyoeal ¢ JedA




M 1

40

ICT in design and technology
Key Stage 3 National Strategy

© Crown copyright 2004
DfES 0182-2004

L




Appendix 3
End of Key Stage 2 expectations

From Key Stage 2 to Key Stage 3

This appendix describes what most pupils should have learned in ICT by the end of
Key Stage 2, particularly those aspects that relate to the yearly objectives in Key
Stage G.

Finding things out

By the end of Year 6, most pupils should be able to:

identify the information they need to complete a simple task or solve a simple
problem;

use simple search technigues, including indexes and lists of contents, to find
information;

prepare information for use in a task by downloading relevant pieces or
collecting them from various sources;

classify information for use in a database and understand how a suitable
structure is created;

recognise different types of information such as text, numbers, graphics;

enter data into a database, search it and present data in simple tables and
graphs;

check that information is accurate and reasonable;

discuss what might happen if information is entered into the computer
incorrectly or not downloaded completely.

Developing ideas and making things happen

By the end of Year 6, most pupils should be able to:

combine text, graphics and sound to develop and present their ideas;
reorganise information for a particular task or problem;

create, test and refine a simple sequence of instructions to control events or
make things happen;

use datalogging equipment to monitor changes, for example, in light,
temperature or sound;

use simple spreadsheet models to explore the effect of changing variables
and answer straightforward questions;

identify patterns revealed by simple models or simulations.
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Exchanging and sharing information

By the end of Year 6, most pupils should be able to:

e use e-malil;

e use software to create stories, animations, presentations, displays and posters;

e consider the needs of different audiences, such as parents, peer groups,
younger or older pupils;

e recognise the need for quality and accuracy in their presentations of work
and ideas;

e work in groups to solve problems and complete tasks.

Reviewing, modifying and evaluating work as it
progresses

By the end of Year 6, most pupils should be able to:
e review what they have done and consider how they might improve their work;
e evaluate other people’s work and get ideas for their own;

e describe their use of ICT and how they might have completed a task using
other methods;

e compare their use of ICT with other people’s;
e recognise the benefits of using ICT for particular tasks;

e describe some uses of ICT outside school and the impact it might have on
people at work and at home.
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