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	Executive Summary

	1.1
	Audience
This guidance is relevant for all local education authorities, diocesan boards of education, school governing bodies, non-maintained schools, charities or charitable trusts and independent schools.  It is written mainly for providers, education advisers, architects, designers and building contractors on school building projects. It may also be of assistance head teachers and their staff.


Scope 
This building bulletin supersedes the previous edition of Building Bulletin 77: Designing for Pupils with Special Educational Needs, Special Schools. It sets out guidance which applies to all schools in England where there are likely to be pupils who have special educational needs and disabilities. It provides information for those involved in building new school accommodation, or adapting, modifying and/or extending existing premises. The guidance applies to: 

• all local community schools with or without specialist facilities or with additionally resourced provision (LEA-maintained or voluntary-aided)
• independent schools and academies (state-funded independent schools)
• non-maintained schools, charities or charitable trusts which provide education
• all special schools, day or residential, co-located or stand-alone community special schools, (LEA-maintained or voluntary-aided), as well as non-maintained schools run by charities or charitable trusts and independent special schools

The bulletin may also be relevant for the responsible body with oversight for pupil-referral units, learning-support units or education centres. 

The guidance aims to promote a high quality of design in learning environments for all pupils, but especially for those children and young people who have special educational needs (SEN) and disabilities, supporting their health, safety and welfare and ensuring entitlement to education.  

 A summary of contents is set out below:

The introduction sets out the current context for pupils who have special educational needs in all schools. 


Part 1 describes the key issues which designers need to understand when commencing a project. It outlines the legal framework and educational context for this.


Part 2 provides general information about the main categories of special educational need and describes the ways in which provision can be made to meet these. 

Part 3 covers how LEAs’ strategic planning will assist in the decision-making and briefing processes to meet local needs. The different types of educational provision are then discussed more fully. 

Part 4 gives guidance and briefing information is given. It emphasises the need to design accommodation which enhances pupils’ access to a broad, balanced and relevant curriculum that is also age-appropriate at each phase of education in all schools. The whole-school approach is adopted for overall school planning and site development. There follows briefing for accommodation, using an elemental construct. This allows for each element to be used in any setting.


Part 5 gives practical and technical advice to assist in achieving best value.


Part 6 summarises advice on project-planning. It sets out typical model schedules for different types of special school. 

Part 7 will contain case studies which show designs for the future (note that these are not included in this consultation document).

The Contents are listed below in more detail and there is a quick guide version for those who wish to have an initial briefing only on the subject.

Contents  

Introduction: Setting the scene

1  Context
1.1  Key Issues: understanding SEN and access to learning
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and their impact on design

2  Special educational needs: types and provision
2.1 Cognition and learning
2.2 Behaviour, emotional and social development
2.3 Communication and interaction
2.4 Sensory and/or physical

3  Strategic planning for regional and local needs
3.1 Policy and planning
 3.2 Different types of provision
Summary notes for Parts 1, 2 and 3

4  Briefing information and guidance
4.1 Project briefing
4.2 Whole-school approach
4.3 Arrival, departure and circulation 
4.4 Teaching and learning spaces
4.5 General teaching spaces
4.6 Practical specialist-subject spaces & performance spaces
4.7 Large spaces
4.8 Learning-resource areas 
4.9 Outside spaces
4.10 Medical, therapy and multi-agency facilities
4.11 Dining and kitchen
4.12 Staff areas including outreach 
4.13 Storage 
4.14 Pupils’ toilets, hygiene and changing areas
  
5 Specialist sections
5.1  Furniture, fittings and equipment
5.2  Information and communication technology (ICT)
5.3  Building construction: elements, materials and finishes
5.4  Environmental services 

6  Project planning and monitoring
6.1 Project planning
6.2 Typical model schedules 

7 Case studies (not included in the present volume)
Appendices
Glossary 
References
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Option for an initial briefing document  

The following sections will provide an initial briefing or quick guide to the 

information contained in this building bulletin:

Introduction: Setting the scene

1.1  Key Issues- understanding SEN and access to learning

2.1  Special Educational Needs by type and provision (first page)

Summary notes for Parts 1, 2 and 3

3.1  Policy and planning

3.2  Different types of provision

Summary notes for Parts 1, 2 and 3

4.1  Project briefing

4.3  Arrival, departure and circulation

4.4  Teaching and learning spaces

4.5  General teaching spaces

4.9.1-3 Outdoor spaces

4.14  Pupils’ toilets, hygiene and changing areas
 
6.1 Project planning:

6.2 Typical model schedules 

The intermediate sections give further information and guidance for detailed reference. 
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	Background and Context

	2.1
	Policy and Legal Developments
Following on from the Green Paper Excellence for all Children in 1997 and the White Paper, Meeting Special Educational Needs in 1998, there has been the SENDA Act 2001 and The SEN Code of Practice 2001 were established. 

The Disability Discrimination Act 1995 was amended by SENDA 2001 creating Part 4 Education which set out planning duties for all local education authorities and schools as described in the guidance note: Accessible Schools in 2002. 

In 2003, the Special Schools Working Group reported on the role of special schools and in 2004 Removing Barriers to Achievement: The Government’s strategy for SEN set out the programme was issued. More recently, after the Every Child Matters consultations, the Children Act was passed in 2004.

Design Guidance
The statutory requirements for school buildings are covered by The Education (School Premise) Regulations 1999 and, since April 2001, all school buildings have to comply with the Building Regulations.  In addition, the DfES issue Building Bulletins as non-statutory guidance for everyone concerned with the remodelling and extending existing schools and for new school buildings
In the light of these developments and in response to changing needs and practice, guidance needs to be updated for designing for pupils with special educational needs and disabilities in schools. 

Current guidance for special educational needs and disabilities includes: 

Building Bulletin 91: Access for Disabled people to School Buildings 1999 
This has largely been superseded by the Building Regulations Approved Document M 2004, although the access audit sheets are still usable and are available on the teachernet website. 

Building Bulletin 94: Inclusive School Design 2001 
This bulletin describes a more inclusive general approach to school design for improving accessibility and inclusion in mainstream schools.  (It replaced Building Bulletin 61 Designing for Children with Special Educational Needs in Ordinary Schools which also contained information on support classrooms and centres).


Building Bulletin 95: Schools for the Future 2002 
This bulletin shows many examples of inclusion in mainstream schools. 


Building Bulletin 77: Designing for Pupils with Special Educational Needs, Special Schools (1992, updated 1997)

The bulletin included a variety of schedules for the different types of SEN and special schools.  (There were no changes to the schedules in 1997.  In its day, it was a ground breaking bulletin, however, it no longer adequately reflects the current needs of pupils.


The Project to Update BB77 (2003-05)
A steering group was set up in early 2003 (see appendices) and
study visits were made to a number of schools during 2003-04 (listed in the appendices).  The results of this Phase 1 study were posted on the teachernet school buildings website in October 2003.  The special school study visits showed highly variable types of provision.  Concern was expressed by the steering group, especially Ofsted, about the poor quality of educational and buildings provision which existed, even in recently built schools. Further school visits were made to look at co-location and inclusion.  Enquiries were also made with schools by telephone interviews.

Guidance was drawn up during 2004-05 with contributions from architectural, educational and technical consultants.   Central to this process has been the development of typical model schedules of accommodation created to link to curriculum entitlement with school buildings provision.  These schedules can then be used by LEAs as a basis for their own schedules in order to meet local needs. 

Building design and accommodation standards sometimes need to exceed Building Regulations Part M. This is particularly important for pupils who are disabled who could be disadvantaged or could also be vulnerable.  (For mainstream schools, the recent Ofsted report Towards Inclusive Schools 2004 highlighted accommodation as a major barrier, shortage of space in schools and reported views that designers did not fully take into account pupil needs). 

The guidance has been developed to inform designers about the current context, the wide range of special education needs and disabilities and their impact on design.   It adopts an elemental construct as a briefing guide and for design guidance notes so that this information can be applied to a range of settings including co-located or stand alone special schools and resourced provision in mainstream schools. 
 
Key features of the bulletin are listed below:
The former BB77 describes special schools as designated for a particular type of SEN.   Whilst special schools in the independent and non- maintained sectors are designated in this way, in the maintained sector the situation has changed. 

Generally, now, there are two types of maintained special school (PLASC categories shown*):

- Broad range special school: Moderate Learning Difficulties with complex needs / Complex Learning Difficulties, Severe Learning Difficulties, PMLD, Autistic Spectrum Disorder; 

- Behaviour Emotional and Social Difficulty: BESD. 

Under the DDA, all schools have to plan to meet the anticipated current and anticipated pupil needs. Currently, for example, in special schools, there are many older pupils with MLD/ MLD complex needs CLD (10-12 pupils per class), whilst their younger counterparts are now, more commonly, being included mainstream schools.  Special schools need to accommodate more pupils with SLD, PMLD and ASD, or BESD (in separate special schools). For these pupils, there are usually 6-8 pupils per class but they need a significant amount of space due to the high level support required.  The different types of special educational need are described and design guidance is also given.  

2.Now, over 50% pupils with statements for SEN attend mainstream schools and there are also those on ‘school action plus’ who may have special educational needs and disabilities.  Provision of suitable specialist facilities and resourced provision in mainstream schools is needed to support these pupils. The guidance is set out to support inclusion in mainstream schools setting out typical areas for specialist facilities and resourced provision which can be used flexibly to meet a wide range of needs in mainstream schools.

3. Significant increases in the recommended area of special schools are proposed to provide for the high level of support required to meet the needs of pupils with SEN and disabilities: 

- improved educational provision to ensure access to a broad balance relevant curriculum recognising the importance of age-appropriate progress, adopting models relevant for primary and secondary, therapies as access to education and the outdoor curriculum; 

- optional bases for Post 16 students, who may be off site 50% of the time at college or work based training or work placements;

- improved staff accommodation for work preparation and rest rooms;

- improved storage and other support accommodation; 

- medical, therapy and healthcare accommodation;

- improved toilet and hygiene facilities for increased needs

- facilities which can be used for multi-agency working, outreach, training, extended schools and some community use. 

* Pupil Level Annual Census data collection by type of Special Educational Need.


	3
	The Proposals

	3.1
	How to use this consultation document
The Executive Summary and Background and Context give the introductory information on the consultation for this building bulletin.

This is a large document (nearly 300 pages in total to print as a word document).  A summary guide version is set out here for reference.  The Proposals set out the preliminaries of the document, the contents and introduction as well as a summary of each part is given below for reference. 

The full document can be downloaded as a pdf document including schedules, or as a word document and with a separate excel document for schedules.  (For those with limited time, an initial briefing or quick guide is also available as a pdf or word document of about 100 pages). 

Consultation
The consultation document, itself, is text only with tables and schedules. It has been formatted for ease of use on the computer screen.  
Once responses have been taken into account, the results of the consultation will be published in summer 2005. 

For the final document text will be further edited and formatted with graphics, photographs, tables and case studies.  This will enable the information to be presented in a more accessible format.

Introduction
The introduction sets out the current context for pupils who have special educational needs in all schools.  It sets out briefly, the SEN and legal context (DDA and Children Act), the role of special schools. It establishes the need to provide a high standard of provision and quality of design for all pupils.

Part 1   Context
This describes the key issues which designers need to understand when commencing a project. It aims to improve understanding of SEN and disabilities, the legal framework and their impact on design

1.1  Key Issues: understanding SEN and access to learning

1.1.1  Pupils needs: This describes pupils’ needs under the headings 


safety and security
health and well being
communication and interaction
sensory stimulus and information
behavioural development
activity and expression
social awareness and participation
sensory support 


1.1.2 Teaching approaches: 

These are set out under headings


flexibility and adaptability
teaching and learning
learning aids and resources
information and communications technology


1.1.3: The learning environment: Aspects of types of provision are set out under:

the user’s point of view
effective learning environment
small group rooms
quiet space
low sensory stimulus environment
sensory stimulus and sensory rooms
therapy rooms
storage
outside spaces 


1.1.4 Extended schools and community use


The development of schools for extended services and community use is outlined


1.1.5 Design Quality


The essential points for designer’s to bear in mind are:


create an inclusive environment
promote a positive sense of identity
convey a sense of presence and community
display a positive sense of place
use appropriate aesthetics
be user friendly to access
facilitate ease of movement
emphasise the appropriate ambience
enhance learning experiences
offer multi-sensory stimuli
be age appropriate
promote health and well being
offer a therapeutic environment
provide for flexibility and adaptability
use attractive and robust materials
create a comfortable environment
be sustainable


1.2  Understanding SEN and disabilities, the legal framework and their impact on design

1.2.1 Definition of pupil needs


Definitions of pupils needs are described for disability, SEN, medical needs and mental health needs


1.2.2 Equality of opportunity


This summarises the Disability Rights Bill, The Disability Discrimination Act 1995 as amended by SENDA 2001 Part 4 Education and the SEN and Disabilities Act 2001. It outlines how, under the SEN Code of Practice, pupils are identified for School Action and School Action Plus or have a Statement for SEN. Further information is available in Appendix A.  Designers need to be aware of the current and anticipated population of a school. 


1.2.3. Curriculum entitlement and provision 


The National Curriculum sets out entitlement to a broad balanced relevant curriculum, Education provision is set out for, phases of education, the relevant pupil age, school year, key stage and for post compulsory.  The foundation stage, National Curriculum and P scales are introduced as well as how pupils with SEN and disabilites progress in different ways.  Further information is available in Appendix B.  Designers need to understand the educational context.


1.2.4 Health, safety and welfare


LEAs, schools and further education colleges have duties to safeguard and promote pupils welfare.  LEAs and schools will be focussing on providing for the five outcomes under the Children Act:


• be healthy
• stay safe
• enjoy and achieve
• make a positive contribution
• achieve economic wellbeing
The proposals under the Children Act 2004 are summarised for designers.


1.2.5 Impact on design


This states the importance that a brief for a school building project should identify and describe the current and anticipated pupil needs, ensure the rights of children and young people to equal opportunity and a full entitlement to curriculum as well as provide a safe, healthy and purposeful learning environment.  

Part 2 Special Educational Needs: Type and Provision

This part of the building bulletin describes the main categories of special educational need (SEN) and the ways in which provision can be made to meet these in all schools. The impact on design is summarised for each group. The SEN Code of Practice 2001 covers four broad areas identified for the purposes of education:

• Cognition and learning needs
• Behaviour, emotional and social development needs 
• Communication and interaction needs
• Sensory and/or physical needs

Data collected through the Pupil-level Annual Schools Census (PLASC) Data Collection by Type of SEN (January 2004) subdivides these categories even further (see Table 2).

Table 2: Categories of special educational need and their abbreviated forms


Cognition and learning 
Specific learning difficulty SpLD
Moderate learning difficulty MLD
Severe learning difficulty SLD
Profound and multiple learning difficulty PMLD
Behaviour, emotional and social development
Behaviour, emotional and social difficulty BESD
Communication and interaction
Speech, language and communication needs SLCN
Autistic-spectrum disorder ASD
Sensory and/or physical
Hearing impairment HI
Visual impairment VI
Multi-sensory impairment MSI
Physical disability PD
Other OTH


Source: DfES Pupil-level Annual Schools Census (PLASC) Data Collection by Type of SEN (January 2004)

It is essential to have a holistic approach encompassing all categories of need because of the significant impact on the design process. 


Part 2 outlines how pupils’ needs are met describing: 

- typical pupil needs
- teaching and learning approaches
- therapy support 
- typical provision which can be made 
- impact on design - summarises design guidance 


2.1 Cognition and learning
2.1.1 Specific learning difficulty
2.1.2 Moderate learning difficulty
2.1.3 Severe Learning difficulty
2.1.4 Profound learning difficulty
2.2 Behaviour, emotional and social development
2.2.1  Behaviour, emotional and social difficulty
2.3 Communication and interaction
2.3.1 Speech language and communication needs
2.3.2 Autistic spectrum disorder
2.4    Sensory and/or physical 
2.4.1 Hearing impairment
2.4.2 Visual Impairment 
2.4.3 Multi-sensory impairment
2.4.4 Physical Disability


Part 3  Strategic Planning for Regional and Local Needs
3.1 Policy and planning
This part covers how LEAs’ strategic planning will assist in the decision-making and briefing processes to meet local needs. 

3.1.1 Policy and planning 

This sets out policy and planning summarising relevant information from Removing Barriers to Achievement: The Governments strategy for SEN 

3.1.2  LEA strategic planning – strategic factors

It describes the context for how LEAs plan provision for pupils with SEN and disabilities at regional and local levels. Designers need to have background knowledge of both the strategic and local context and how provision for SEN is made.  This knowledge will inform specific provision for SEN and disabilities in the brief for a school building project.


3.2  Different types of provision
The different types of educational provision are identified and discussed in relation to providing for special educational needs and disabilities. 

3.2.1 Mainstream inclusive schools


This outlines LEA and school planning for current and anticipated needs for inclusion in mainstream schools considering pupil places, sizes of classrooms. 


Mainstream inclusion and the phases of education


Typical accommodation for special educational needs anddisabilites is described which supports inclusion in teaching and learning spaces. 

Provision of specialist facilities to meet a wide range of needs is set out for each phase of education: 


Early years / Primary / Secondary / Post 16.


3.2.2  Specialist facilities and resourced provision in mainstream schools 


Typical accommodation for specialist facilities for teaching and support spaces are identified in tables with recommended areas. 


Typical accommodation for resourced provision for teaching and support spaces are identified in tables with recommended areas. 


Design guidance notes are also included.

3.2.3 Special schools

Different types of special schools are set out with design issues to be addressed:

- Co-location of a mainstream and a special school and joint or shared use of resources.
- All-age special school for a broad range of SEN should show age appropriate progression.
- Residential schools will need to conform to the National Care Standards.
- Further information is available in Appendix B

Summary of Parts 1 2 & 3
· This summary identifies four main aspects and their interrelationships which should be considered: 

· The DDA Planning Duties and the five outcomes under the Children Act 2004. 

· The aspirational and educational vision of the school and the context of the LEA’s provision for SEN and special schools 

· The provision to be made for all pupils for the current and anticipated needs. 


A summary checklist is then included under the headings:


- Regional and local factors 

- Teaching and learning factors

- Individual pupil needs 

- Community aspects.

 Part 4  Briefing Information and Guidance
In Part 4, guidance and briefing information is given. It emphasises the need to design accommodation which enhances pupils’ access to a broad, balanced and relevant curriculum that is also age-appropriate at each phase of education in all schools. The whole-school approach is adopted for overall school planning and site development. There follows briefing for accommodation, using an elemental construct. This allows for each element to be used in any setting.


4.1 Project briefing
This part of the guidance acts as a briefing guide. It has been prepared for use by designers and those involved in writing the brief or undertaking feasibility work on projects where provision for pupils with SEN and disabilities is to be made.  To begin with, a whole-school approach sets out particular issues relevant to SEN. Thereafter, an elemental approach to briefing has been adopted, which enables the user to select those items which are relevant to meeting local needs and applicable to their own circumstances. 

These elements and their subdivisions for spaces comprise: 

• whole-school approach

• arrival, departure and circulation 

• teaching and learning spaces

• general teaching spaces

• practical specialist spaces

• large spaces

• learning-resource areas

• outside spaces

• medical, therapy and multi-agency

• dining and kitchen areas

• staff areas including outreach

• storage

• pupil toilets and changing areas


4.1.1 The briefing process

This section describes the briefing process, the need for consultation, as well as the  the procedures and processes involved.

4.2  Whole school approach
This section sets out a whole-school-design approach to ensure that a sustainable, holistic programme meets a wide range of needs is realised, for a positive enduring outcome.  Design issues are discussed under the following headings.

4.2.1 Guiding principles 

4.2.2. Education and inclusion

4.2.3 Sustainability

• social

• economic

• environmental 


4.2.4 Site development

Factors affecting site development are set out nder the following headings:

Location

Site planning

Size

Shape

Site planning and accessibility

Relationship between buildings and site

Zoning

Safety and security

Fire engineering

Structure and services

Building materials

Design Quality

4.3 Arrival, departure and circulation 
All schools should be designed, as far as possible to be fully and inclusive for a wide range of pupils’ needs in order to promote equality of opportunity for everybody.

Designers should consider the school organisation, all users and the school day should be made. Detail design considerations are set out under the following headings:
 

4.3.1 External circulation

Access and approach

Wayfinding


4.3.2 Arrival and departure

Approach and entrances


4.3.3 Internal circulation

Main entrance and reception 

Design quality of circulation spaces

Internal circulation

Layout and room relationship

Function and size

Occupancy

Horizontal circulation: 
recommended minimum corridors widths are set out in tables

Doors: 
recommended clear opening widths for doors are set out in tables

Vertical circulation

Site levels and multi storey schools

Ramps stairs and lifts:
recommended gradients for ramps, rise and going for steps, lift sizes etc


4.4 Teaching and learning spaces
This section sets out overarching principal design considerations which apply to all teaching and learning spaces used by pupils with SEN and disabilities. 

The main priority for a school design is to ensure that pupils’ full entitlement to a broad, balanced and relevant curriculum is met, under the law and in line with Government policies and guidance. 

Current Government policy requires an inclusive approach to design to ensure that, as far as possible, pupils with a range of needs can join in school activities and participate in school life along with their peers. 

This requirement will inform briefs for special schools, resourced provision or any other educational setting which supports provision for SEN and disabilities. 

The main focus of the guidance is therefore, initially, on spaces for:

• general teaching
• practical specialist subjects

Examples of teaching and learning in other settings include:

• learning-resource areas such as small-group rooms, libraries and ICT areas
• therapy spaces for hydrotherapy, physiotherapy and sensory stimulation
• large spaces for assembly, physical education, sport, music, drama and movement, and performance
• dining spaces for health and well-being, the development of social skills and progress to independence

Procedure

A definitive or prescriptive approach to design is not considered appropriate, because of the constantly changing and emerging special educational needs of pupils, the evolution of educational provision for the twenty-first century and the varying local needs throughout the country.

Thus, this guidance constitutes a working method which, along with reference to the earlier sections, can be used to prepare a brief for school accommodation. 

Teaching and learning spaces and their use must be considered carefully so that they satisfy the demands made on them now and in the future. Planning for flexibility and adaptability is essential.

Over-arching design guidance for all teaching and learning spaces is given by considering the following attributes under the headings set out below: 

4.4.1 Provision for SEN

Changing trends for the future
Age –appropriate provision
How provision for SEN is net and integrated within the school
Teaching learning and the curriculum

4.4.2   The number and type of teaching spaces

Current and anticipate numbers on roll
The number of class groups in each year
The number of practical specialist subject spaces
The number of small groups proposed

4.4.3 The size of teaching spaces

Level of occupancy of children and adults
Age, range and type of special educational needs
Teaching and learning activities which take place
Flexibility and adaptability
Circulation spaces recommended areas for teaching and learning

Recommended areas for teaching spaces are set out in tables

4.4.4 The shape of teaching spaces

The type of activities which take place and fitness for purpose
Room dimensions and proportions
Width
Depth
Height
Scale
General aspects
Room relationships
Flexibility and adaptability
Sustainable approach

4.4.5   Relationship with the outside

The rationale and purpose for direct access to the outside
The type of outdoor provision
The need to manage behaviour
Safeguards and security
Age-appropriate provision
Deliveries and supplies
Means of escape

4.4.6 Links with other teaching spaces

The curriculum and its delivery
Links between teaching spaces and learning resources
Separation of noisy and quiet activities
The proximity of practical specialist subject spaces to other teaching spaces

4.4.7 Links with non-teaching spaces

Optimum room relationships
The location of toilet and hygiene facilities

4.4.8  Storage

The size of storage spaces
The shape of storage 
Safety and security
Location and links

4.4.9  Fittings, furniture and equipment

Checklist of considerations for furniture fittings and equipment 
Refer to specialist section in Part 5 

4.4.10 ICT

Current and future needs in relation to ICT
Position of whiteboards
Environmental services and conditions for ICT

4.4.11 Environmental services and technical support

A checklist of key issues for all spaces is included.

4.4.12. Building elements - materials and finishes

A check list of element as to consider in all spaces is included. 

4.4.13 Design Quality

Important considerations for achieving barrier- free design are set out 

 4.4.5 General teaching spaces

4.5 General teaching spaces
Primary and secondary spaces are described 

4.6 Practical specialist-subject spaces and performance spaces
Design guidance is set out for SEN for the following spaces.

4.6.1 Science

Primary 
Secondary

4.6.2 Design and Technology

Primary 
Secondary

4.6.3 Food technology

Primary 
Secondary

4.6.4 Art

Primary 
Secondary

4.6.5 Music, drama and movement

Primary 
Secondary
Large spaces for music, drama and movement

4.6.6 Physical Education 

Community use for sport

4.7 Large spaces
Single or dual use
Multi-purpose
School hall
Community use

4.8 Learning-resource areas 
Group rooms 
Library
ICT
Post 16

4.9   Outside spaces
Design guidance is set out for SEN under the following headings:

4.9.1 Curriculum

The formal curriculum
The informal curriculum 
The hidden curriculum

4.9.2 Provision for a range of SEN

4.9.3 Age - appropriate provision

early years
primary
secondary 

4.9.4 Number type and size of spaces

Outdoor PE facilities
Habitat and landscaped areas
Informal and social 

4.9.5 Relationships and links

4.9.6 Furniture and play sports and other equipment

Storage 

4.9.7 Environment and services

A summary checklist is given

4.9.8 Building materials and finishes

A summary checklist is given


4.10 Medical, therapy and multi-agency facilities
The promotion of pupils’ health and therapeutic needs whilst ensuring access to a broad balanced curriculum and equality of opportunity is paramount.

The need for medical first aid and therapy facilities is set out.  
The need for multi-disciplinary teams supporting pupils’ needs and access to curriculum is described.

Design guidance is given on each spaces as well as background information for the designed to understand the context and user needs. 

4.10.1 Medical facilities

4.10.2 Physiotherapy

4.10.3 Occupational therapy

4.10.4 Speech and language therapy

4.10.5 Educational psychology

4.10.6 Other therapies

4.10.7 Soft play rooms

4.10.8 Sensory/interactive rooms

4.10.9  Hydrotherapy/warm water pool

4.11 Dining and kitchen
The importance of dining spaces for promoting pupils’ health, wellbeing social learning and for good behaviour management is emphasised.
Dining should be an enjoyable and sociable activity. 

The design of spaces should support a wide range of pupils’ needs, age-appropriate progression, social training and different styles of dining. 

Use of dining spaces for breakfast and after-school clubs, holiday schemes and community use can be made.

Recommended areas for dining spaces are given 

4.11.1 Kitchen and catering facilities

Preparation of fresh food may be preferred for pupils’ with a wide variety of needs, although other styles of catering may be adopted. 

Some pupils’ will have specific health requirements for eating and drinking.

Typical recommended areas for kitchen, staff and ancillary accommodation are given.

Specialist catering advice should also be obtained.  

Infection control and hygiene issues are set out for designers to consider. 

4.12 Staff areas including outreach 
In this section, a description of staff and their roles is given.
Recommended areas for spaces for staff are set out in a table.
Staff accommodation needs and specialist requirements are considered under the following headings:

4.12.1 Staff structure

4.12.2  Communications

4.12.3 The number and type of staff spaces 

Inreach and outreach areas
Parents rooms staff social/ meeting room
Staff resource and preparation areas
Senior staff offices
Reception and administration
Technicians
Site management staff
Catering staff
Cleaning staff
Visiting professional staff 
Staff visitor and changing rooms and toilets

4.13 Storage 
Every area requires storage which must be fit for purpose.  It is important to provide sufficient storage for general and specialist resources, for mobility or specialist equipment and for personal belongings.

4.13.1 Storage in relation to type and range of SEN

4.13.2 The number and type of stores

Storage for pupils’ belongings
Storage for staff belongings
Storage for teaching and learning resources 
Storage for dangerous chemicals
Storage for confidential papers and records
Storage for medical goods medicines an dangerous drugs amd chemicals 
Storage for loose furniture
Storage of equipment 
Storage for extended school and community use
Bulk storage 
Kitchen stores
External stores 
Schedules with recommended areas for storage for different types of special schools are given. 

4.13.4 Size of storage

4.13.4. Shape of storage 

4.13.5 The location links and appropriate accessibility of storage 

4.14 Pupils’ toilets, hygiene and changing areas
This section covers toilet provision, hygiene areas, and changing rooms.  The guidance is equally applicable wherever there are pupils with SEN an disabilities.  Proper toilet, hygiene and changing accommodation, in age-appropriate effective environments is vital for supporting health and social care strategies, promoting and improving personal care standards, with dignity and respect and privacy for individuals.   

Design considerations are set out under the following headings:


4.14.1 Provision for SEN
4.14.2 The age of the pupils 
4.14.3 The phase of education 
4.14.4 Number of toilets and changing areas
4.14.5 Size of toilet hygiene and changing areas
4.14.6 Shape of toilet and hygiene spaces
4.14.7 The different types of toilet and changing provision
4.14.8 Toilet facilities: WC fittings, cubicles and compartments
4.14.9 Hygiene rooms 
4.14.10 Wash hand basins and personal care for pupils
4.14.11 Hand washing for support staff
4.14.12 Disposal od waste products 
4.14.13 Laundry
4.14.14 Changing areas and showers
4.14.15 Changing rooms for PE or drama
4.14.16 Changing rooms for hydrotherapy
4.14.17 Fixtures fittings and finishes
4.14.18 Infection control

Part 5  Specialist Sections
This part gives practical and technical advice to assist in achieving best value.

5.1  Furniture, fittings and equipment
It is essential to ensure that maximum access to learning and social opportunities are achieved through the appropriate specialist resources, equipment and furniture.  Design guidance is set out under the following headings: 

5.1.1 Appropriate provision for SEN

5.1.2 Appropriate provision for age and phase of education

Early years, primary, secondary, post 16.

5.1.3 Furniture arrangements and curriculum delivery

Pupil workspace
Space for flexibility
Circulation space
Fixed or loose furniture
Display
ICT
Specialist furniture and equipment
Services co-ordination
Staff furniture needs
Design quality
Infection control

5.1.4 Soft furnishings

Choosing furnishings which are responsive to a range of needs is important. 
Curtains
Blinds
Colour

5.1.5 Equipment

The section discusses design issues related to the following: 

Hoists – portable and ceiling mounted

Mobility equipment and its use

Wheelchairs – different types

Space to be allowed for wheelchair circulation

5.2  Information and communication technology (ICT)
This section sets out advice on ICT which is now accepted as an integral tool in meeting individual needs and creating an inclusive learning environments.

5.2.1 Design approach

Access to learning and integrating ICT into the curriculum
Local networks, internet and intranet
Access technologies
Electronic whiteboards
Broader technologies (sensory rooms)
Personal study areas
Furniture
Storage 
Recharging
Cable and wiring
Wireless technology
Lighting
Heating and ventilating

5.2.2   ICT provision related to different types of need

Information is set our under the PLASC categories:
SpLd MLD  SLD PMLD BESD SLCN ASD HI VI MSI PD

5.2.3 Security of equipment and safety issues

Considerations for security are outlined 

5.3  Building construction: elements, materials and finishes
A high quality of school building design is required to enhance access and inclusion. Creating a barrier-free environment is essential. Pupils may be adversely affected if materials and construction details are poorly specified and installed.  Design issues for special educational needs and disabilities are considered under the following headings: 

5.3.1 Design quality


- flexibility and adaptability
- site planning
- structure and services
- ceilings
- walls
- floors
- thresholds and entrances
- door and door openings
- internal glazed screens
- windows
A detail design checklist is also included.


5.4 Environmental services 
Environmental issues are examined in turn for: 


5.4.1 Energy and sustainability
5.4.2 Lighting: by natural and artificial means 
5.4.3 Heating and thermal comfort: 
5.4.4 Acoustics
5.4.5 Ventilation
5.4.6 Ancillary mechanical services
5.4.7   Water services
5.4.8   Public health: drainage
5.4.9 Ancillary mechanical services
5.4.10 Electrical services
5.4.11 Ancillary electrical services
5.4.12 Hydrotherapy

Part 6  Project Planning and Monitoring
Part 6 summarises advice on project-planning. It sets out typical model schedules for different types of special school. 


6.1  Project planning
It is essential that educational value and fitness for purpose are established as a priority within the brief. As such, there are underlying principles which need to be observed and addressed within the design.   The main priorities for project planning are set out.  A school has to ensure that:

• pupils with SEN can access all areas and aspects of the of the curriculum 
• pupils’ healthcare and social needs are adequately maintained at school
• pupils experience the benefits of a well-designed school building

Specific issues are also considered for:  

- sizes of class bases

- size of practical specialist teaching spaces

- larger schools

- primary co-location

- secondary co-location 

6.2  Typical model schedules 

The following typical schedules can be used as models against which LEAs can develop their own schedules in relation to the identified local needs. The typical model schedules provided are for:

• a primary special school providing for a broad range of special educational needs

• a secondary special school providing for a broad range of special educational needs

• an all-age special school providing for a broad range of special educational needs

• a primary special school providing for pupils who have behaviour, emotional and social difficulties

• a secondary special school providing for pupils who have behaviour, emotional and social difficulties.  
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	How To Respond

	4.1
	If you would like to comment, you can complete the online response form or download a word version from this website.
Responses can be sent:
by post to:

Department for Education and Skills
7th Floor, Caxton House, Tothill Street, London SW1H 9NA 
or by email to:

BB77Responses.CONSULTATION@dfes.gsi.gov.uk

All responses must be received by 30June 2005.
Additional Copies
If you wish to obtain a paper copy of this document it can be downloaded as a pdf. or word version from this site.

Copies of the document can be requested:
by post from

Steve Wynn

DfES Schools Capital Assets School Design 

7th Floor, Caxton House,Tothill Street, London SW1H 9NA

e-mail: steve.wynn@dfes.gsi.gov.uk
 
Plans for making results public

A summary of the responses to this consultation will be published on the DfES Website in September 2005.
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	Building Bulletin 77: Designing for Pupils with Special Educational Needs and Disabilities in Schools
In order to obtain additional copies please contact Steve Wynn 

at steve.wynn@dfes.gsi.gov.uk

	6
	Plans for making results public

	6.1
	Results of Consultation for Building Bulletin 77: Designing for Pupils with Special Educational Needs and Disabilities in Schools
Once the three month consultation is completed, the responses will be analysed during the summer with the aim to publish the results in September 2005.


