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Introduction

This report has been based on analysis of the 569 responses to the Independent Primary Curriculum Review call for evidence which ran between 26 February 2008 and 30 April 2008. 
As some respondents may have offered a number of options for questions, total percentages listed under any one question may exceed 100%. Throughout the report, percentages are expressed as a measure of those answering each question, not as a measure of all respondents.

The breakdown of respondents was as follows:

Teacher 




259 
Other





123*  

Head Teacher


 

58**  

Professional Association/Professional Body 
56 

Local Authority



26 

University




18  

Parent





10 
Governor




 8  

Early Years Professional


 6  

Teacher Union



 5 

* Those which fell into the ‘other’ category included charities, educational consultants and educational publishers. 
** The head teacher category was added after the analysis as head teachers had selected either ‘teacher’ or ‘other’. Attempts have been made to add responses from head teachers to this category, although this was not possible in all situations. 
The report starts with an overview, followed by a summary analysis of each question within the consultation. 

Annex A provides a statistical analysis of responses by respondent ‘type’. Comments expressed by less than 5% of respondents appear in Annex A only. 

Overview

The call for evidence was organised under 5 broad headings to reflect the remit given to the Review by the Secretary of State.
Curriculum design and content
Respondents would welcome a reduction in the level of prescription and in the amount of content of the current National Curriculum programmes of study. They would like a revised curriculum to provide greater opportunities for cross-curricular work and flexibility. The majority of respondents believe that children should continue to be introduced to all current National Curriculum subjects from year 1, with aspects (often unspecified) of Early Years Foundation Stage (EYFS) extended into the primary curriculum. 
Reading, writing and numeracy

In order to strengthen the focus on reading, writing and numeracy, respondents suggested reducing the level of prescription and amount of content in all National Curriculum subjects. They would like to see reading, writing and numeracy integrated throughout the curriculum, with time for relevant and real life application of these skills (this does not exclude discrete lessons).
Modern Foreign Languages (MFL)
With the introduction of languages as a compulsory element of the Key Stage 2 National Curriculum, the majority of respondents feel it necessary to provide training and resources for existing teachers in languages, in addition to resources for the classroom. Respondents favour a focus on speaking and listening when introducing a language, through a fun and interactive approach.  
Personal Development
Most respondents suggested that children need to develop relationship skills, including conflict resolution, through their schooling. The favoured model was through embedding personal, social and emotional capabilities throughout the curriculum. Respondents also suggested that there was high quality material already available, that should continue to be used or incorporated into a framework. 
Transfer, transition and progression
Half of respondents considered staff communication to be the best way to secure optimum continuity and progression for all children from the EYFS onwards. Respondents often emphasised the need for dedicated time to ensure high quality communication. Respondents would like to see flexibility in start dates for children entering reception. 
Summary
1 a) In relation to the curriculum what is it reasonable to expect schools to provide and manage within the statutory time requirements of the primary school day? 
There were 413 responses to this question.

179 (43%) wanted opportunities for cross-curricular / theme based / topic work

121 (29%) wanted literacy and numeracy to receive more focus than the existing foundation subjects  
99 (24%) wanted a broad and balanced curriculum

89 (22%) wanted a more flexible curriculum
87 (21%) wanted personal development, including personal, social and health education (PSHE), to be an important part of the curriculum
67 (16%) wanted a skills based curriculum

57 (14%) wanted a curriculum organised in learning areas
56 (14%) wanted a greater emphasis on skills development as an important part of the curriculum

44 (11%) wanted the curriculum to take greater account of the local context
40 (10%) wanted to be able to personalise the curriculum to individuals and groups of children, reflecting their strengths, needs and interests. 

31 (8%) wanted more space and time to deliver a curriculum appropriate to the child or class.

19 (5%) wanted the building of good attitudes and dispositions to receive much greater emphasis in the curriculum
170 (43%) respondents would like the curriculum to provide more opportunities for cross-curricular learning, including thematic, topic, enquiry based and creative activity. Cross-curricular learning was suggested as a solution to an overloaded curriculum, enabling schools to provide a number of learning experiences within a session or topic. One respondent suggested that, “If the skills, knowledge and understanding were teased out of each subject and [the programmes of study] showed continuity and progression in each of those areas, then it would be easy to ensure that a cross curricular approach had the same rigour as discrete subjects. This would mean that we could fit everything in because we could then focus on the application of the skills, knowledge and understanding”. Other reasons for suggesting a cross-curricular approach included making learning relevant for children and developing transferable skills, as some respondents state that learning does not occur in subjects within real-life. 57 (14%) respondents suggested setting out the primary curriculum in areas of learning. Some respondents described these areas of learning as similar to or the same as the EYFS areas of learning and development. Some respondents felt that this approach would facilitate a cross-curricular approach. 
121 (29%) wanted literacy and numeracy to receive an increased focus, in comparison to the foundation subjects. Often respondents suggested that this focus should be achieved by discrete lessons in these areas and cross-curricular application of the skills.  Some respondents suggested that science, information communication technology (ICT) and / or physical education (PE) should also receive an increased focus. 87 (21%) wanted personal development to play an important role in the curriculum – questions 4a and 4b look at personal development in more detail. 
99 (24%) would like a broad and balanced curriculum and 89 (22%) felt that a revised curriculum should offer teachers greater flexibility. 44 (11%) specifically requested that it enable schools to take account of the local context, so that they can plan meaningful and relevant learning experiences for pupils. Respondents also suggested that they would like the flexibility to adapt to children’s interests and needs. 
67 (16%) advocated a predominately skills based curriculum, often requesting that schools set their own content to ensure coverage of the skills. It was not possible to analyse which skills respondents were suggesting form the basis of the curriculum. Some responses focussed on personal, social and emotional skills and others looked at the existing skills in the National Curriculum programmes of study. 56 (14%) would like skills to given greater emphasis within a new primary curriculum, accompanied by some prescribed content. 
1 b) Should primary pupils continue to be introduced to all the subjects of the National Curriculum from Year 1?

There were 438 responses to this question.

244 (53%) wanted all subjects to be introduced from year 1. 





104 (23%) wanted all subjects to be introduced from year 1, with the opportunity to use a cross-curricular / thematic / topic based approach. 


24 (5%) wanted all subjects to be introduced by the end of year 1, with flexibility to adapt when and how subjects are introduced to classes and individuals.
176 (38%) did not want all subjects to be introduced from year 1.
34 (7%) did not want all subjects to be introduced at year 1, as they would like a focus on basic skills.      
139 (30%) suggested an extension of the EYFS framework.
The majority supported all existing subjects of the National Curriculum being introduced from year 1. 104 (23%) of respondents felt that all subjects could be delivered, but through a cross-curricular approach, echoing the responses to question 1a. Some respondents would like the flexibility to adapt when and how the subjects are introduced to classes and individuals. 
176 (38%) were not in favour of all existing subjects being introduced in year 1. A number of reasons were analysed, with only one expressed by over 5% of respondents: 34 (7%) stated that the primary curriculum in year 1 should focus on learning basic skills, such as reading, writing, mathematics and social skills. 

139 (30%) The idea of extending the EYFS framework into Year 1 was popular, both with respondents that opted for and against the introduction of all National Curriculum subjects. This could be the result of lack of clarity around whether the EYFS areas of learning and development contain all of the National Curriculum subjects. Or it might be that some respondents viewed the use of the word ‘subjects’ as meaning discrete subject teaching only. Extending the EYFS framework is further explored in question 1d. 
1 c) What should be the position of science and ICT within the primary curriculum? 
There were 410 responses to this question.

132 (32%) wanted all ICT to be integrated across the curriculum
125 (30%) advocated the cross-curricular application of ICT, whilst retaining discrete teaching of some ICT skills
124 (30%) wanted ICT to be a core subject

29 (7%) wanted ICT to remain a foundation subject

149 (36%) wanted science to be a core subject

119 (29%) wanted a greater emphasis on investigation within the science programmes of study. 
90 (22%) wanted all or some science to be cross-curricular
46 (11%) wanted science to be a foundation subject
Some respondents interpreted this question in terms of their importance relative to other subjects in the National Curriculum. From these responses, the majority view was that both science and ICT should have a status above that of the existing foundation subjects, which has been labelled ‘core status’. 
There was general agreement that ICT should be used as a cross-curricular tool to enhance learning. 132 (32%) suggested that all ICT should be integrated. Within this respondents stated that the skills would be taught in the context of another subject / learning area. 125 (30%) echoed the call for cross-curricular application, whilst retaining discrete teaching of some ICT skills.   
119 (29%) respondents felt that there should be an emphasis on investigation and enquiry in science, with knowledge being less important. Reasons included science content becoming outdated very quickly and children being put off science by the focus on fact recollection, especially in Key Stage 2. One respondent suggests primary aged children “should know how to access knowledge if they need it, and should understand basic principles of the science which is likely to impact on their every day lives & key decisions. They should understand that scientific knowledge is constantly being updated, and sometimes superseded so they should not be taught knowledge for the sake of it.” 
90 (22%) would like all or some elements of science to be taught in a cross-curricular manner. Often this was discussed in terms of topic work or science becoming part of a larger area of learning. 
1 d) Should some of the Early Years Foundation Stage (EYFS) areas of learning and development, and pedagogy, be extended into the primary curriculum?
There were 458 responses to this question.

427 (93%) wanted at least some aspects of the EYFS extended into primary.
126 (28%) would like play-based and / or child-initiated learning extended
115 (25%) wanted to extend at least some of the areas of learning and development
38 (8%) suggested that a personalised learning approach should continue from the EYFS

23 (5%) wanted to extend the Early Learning Goals (ELGs).
21 (5%) wanted gradual transition from EYFS into the primary curriculum
49 (11%) wanted to extend some aspects until the End of Key Stage 1.
45 (10%) wanted to extend some elements to the end of Key Stage 2
There was wide support for extending some of the EYFS areas of learning and development and pedagogy into the primary curriculum. In particular, 126 (28%) respondents recommended that play based and / or child-initiated learning should continue into the primary phase. 115 (25%) would like to see at least some of the EYFS areas of learning and development carried into the primary curriculum. 23 (5%) proposed that the ELGs should be extended. 
49 (11%) proposed that some of the EYFS areas of learning and development and pedagogy should be extended until the end of Key Stage 1. 45 (10%) suggested that some elements should be extended until the end of Key Stage 2. These elements varied, but often included either some or all of the areas of learning and development and / or play-based or child-initiated learning. 
38 (8%) felt that the personalised approach of the EYFS should be continued. Some respondents felt that areas of the EYFS could be extended based on the strengths and needs of individual children, classes and schools. Due to the nature of the responses it was not possible to separate these two ideas.  
 1 e) What is the case and scope for reducing prescription and content in the programmes of study?
There were 428 responses to this question.

254 (59%) wanted a reduction in prescription and content

15 (7%) did not think that prescription and content needed to be reduced

186 (43%) wanted flexibility to personalise learning to the individual and / or allow more attention to learning that responded to the context of the school.
117 (27%) wanted a greater emphasis on skills 
83 (19%) would like opportunities for cross-curricular teaching and learning
54 (13%) suggested the development of a framework of key concepts or a core learning entitlement.
36 (8%) stated that support and guidance will be needed for teachers to work with less prescription

254 (59%) consider that there is a case for reducing the prescription and / or content of the existing programmes of study. Only 7% of respondents saw no need for a reduction. These respondents often commented that the National Curriculum is a flexible document, but that additional pressures, real or perceived, may be responsible for creating an overloaded curriculum. 
2 a) How might schools be enabled to strengthen their focus on raising attainment in reading, writing and numeracy?
There were 244 responses to this question.

75 (31%) suggested reducing prescription and / or content in subjects other than literacy and numeracy. 
67 (27%) wanted a reduction in the focus on tests and league tables

60 (25%) suggested reducing prescription and / or content in literacy and numeracy

54 (22%) wanted funding for resources, including smaller class sizes. 
27 (11%) suggested working with parents, carers and the community

23 (9%) wanted funding for teaching assistants

21 (9%) stated that there is no need to strengthen the focus on reading, writing and numeracy.
16 (7%) said that strong leadership within schools is needed
75 (31%) suggested that a reduction in the prescription and / or content of the current foundation subjects would enable a strengthened focus on raising attainment in reading, writing and numeracy. The general comments suggested that this would enable greater integration of reading, writing and numeracy within the rest of the curriculum. 60 (25%) respondents called for a reduction in the prescription and / or content in literacy and numeracy. Comments suggested that some respondents would like to see a reduction in the number of genres studied in literacy and some elements within the mathematics programme of study moved in to the secondary phase. 21 (9%) stated that the focus on reading, writing and numeracy does not need strengthened, as schools are very focused on these areas at present.  
67 (27%) advised that the focus on tests and league tables was having a negative impact on raising standards in reading, writing and numeracy. Some comments suggest that this focus can lead to shallow coverage of literacy and numeracy objectives, rather than ensuring children enjoy reading, writing and numeracy and have a good foundation in these basic skills. 
2 b) What can be done to ensure that these vital subjects are taught thoroughly and systematically, and fully integrated within all areas of the curriculum?
There were 435 responses to this question.
280 (64%) suggested integrating reading, writing and maths across the curriculum and applying in real life situations (this does not exclude discrete teaching).

132 (30%) wanted continuing professional development (CPD) and guidance

101 (23%) wanted flexibility to personalise to the individual and / or the context 
62 (14%) wanted the option to use the primary framework

61 (14%) suggested a focus on skills 

50 (11%) suggested effective planning, tracking, monitoring and evaluation

43(10%) suggested that speaking and listening are important
43 (10%) wanted time for initiatives to embed

39 (9%) suggested using Assessment for Learning (AfL)
29 (7%) felt that encouraging reading was important
The majority of respondents called for reading, writing and mathematics to be integrated across the curriculum, with the opportunity for real-life and relevant learning experiences. Responses did not exclude discrete teaching; in fact they often advocated the use of both approaches. 
132 (30%) suggested that continuing professional development and guidance were important to the thorough and systematic teaching of these subjects, including teacher knowledge of child development, greater understanding of how to teach reading, writing and mathematics and training to implement an integrated curriculum.
101 (23%) felt that flexibility to personalise the curriculum to the individual and / or context would be beneficial in ensuring that the subjects were taught thoroughly and systematically. Respondents suggest that it is important that children have the opportunity to secure and consolidate learning. 
3 What are the best ways of introducing a modern foreign language (MFL) as a compulsory requirement of the curriculum at Key Stage 2 as recommended by Lord Dearing's Languages Review?

There were 395 responses to this question.

115 (29%) recommended training for teachers and resources for the teacher and the classroom.
96 (24%) wanted specialist MFL teachers to be used.
90 (23%) suggested focusing on speaking and listening

90 (23%) wanted a fun and interactive approach

77 (19%) suggested placing language in context
59 (15%) advocated introducing before Key Stage 2

49 (12%) suggested cross-curricular application

42 (11%) advised that links should be developed with feeder secondary schools
34 (9%) thought it should be non-statutory 

33 (8%) suggested using community languages 

28 (7%) wanted to use technology

24 (6%) wanted space to be created in the curriculum
There was a very narrow preference for providing training for existing teachers to deliver languages over using specialist languages teachers. Some respondents suggested that teachers should have the option of whether they would like to teach a language and then have the opportunity to pursue training. There was a wide range of reasons why people suggested using specialist teachers, including worries about the negative impact of non-specialists with regard to accent and pronunciation and existing pressures on teachers. Some respondents suggested that a specialist teacher could work with a cluster of schools, working closely with staff so that language learning could continue outside of the languages lesson. 42 (11%) suggested that links should be made with the schools feeder secondary school, with secondary teachers helping with the delivery of language lessons and ensuring continuity from primary school.
90 (23%) stated that languages should be introduced through speaking and listening, with the same number suggesting that a fun and interactive approach should be used, such as learning through games and songs.  77 (19%) would like to see languages placed in context, such as learning about the countries where the language is spoken widely and having the opportunity to visit the country. 49 (12%) suggest that languages should be taught in a cross-curricular manner. 33 (8%) would like to see community languages taken into account when deciding which language a child should learn. 28 (7%) would like to see technology used to deliver or enhance language learning, with suggestions ranging from using an online resource to learn a language to using e-conferencing facilities to interact with native speakers. 
59 (15%) would like to see languages introduced before Key Stage 2, with some suggesting that languages should be taught from the Foundation Stage.  33(9%) felt that languages should not be made statutory, providing reasons such as an already overloaded curriculum and the need for children to focus on mastering English before learning an additional language. 24 (6%) said that space needed to be created in the curriculum in order for languages to be introduced. 
4 a) What are the personal, social and emotional capabilities that children need to develop through their schooling?
There were 403 responses to this question.

There were a wide range of responses to this question. The top five capabilities suggested in response to the question of what personal, social and emotional capabilities children need to develop through their learning were:

246 (61%) Relationship/team work skills and conflict resolution
182 (45%) Empathy, respect and tolerance

174 (43%) Communication, listening and thinking skills

133 (33%) Confidence and self-esteem
90 (22%) An understanding of communities and the environment
4 b) What is the most appropriate framework for achieving greater integration of these capabilities throughout the curriculum?
There were 419 responses to this question.

There were a wide range of responses to this question. The following responses were made by over 10% of respondents:

153 (37%) would like the capabilities to be embedded across the curriculum

116 (28%) suggested using existing materials, including Social and Emotional Aspects of Learning (SEAL), Personal, Learning and Thinking Skills (PLTS) and the existing PSHE framework

52 (12%) wanted flexibility to personalise the approach to the individual and / or the context 

47 (11%) considered that collaborative work would help to integrate these capabilities
47 (11%) recommended a strong school ethos / whole school approach to personal, social and emotional development
Respondents suggested that personal, social and emotional capabilities should be embedded across the curriculum. Only a few respondents suggested how these capabilities may be embedded, with recommendations including, “[making] PSHE skills explicit in all subject programmes of study identifying the subject contexts that will support and promote PSHCE skill development”. 116 (28%) felt that at least part of the answer would be to use existing materials, such as SEAL and PLTS, either as they stand or through the creation of a single framework. 
5 a) How might schools make best use of the information available about prior learning, and information from parents and other professionals working with children, to secure optimum continuity and progression for all children from the Early Years Foundation Stage (EYFS) onwards, paying particular attention to the key transition points?
There were 383 responses to this question.

190 (50%) recommended staff communication, including dedicated time for analysis and discussion. 
120 (31%) suggested that parental communication is important to securing continuity and progression. 
118 (31%) wanted the continuity of curriculum, assessment and reporting arrangements to be improved 
85 (22%) suggested individual records for children
75 (20%) suggested creating and maintaining links with provision in other phases, including nursery and secondary schools. 
71 (19%) suggested multi-agency communication, including working with health professionals. 
63 (16%) would like a flexible curriculum that enables personalisation

55 (14%) recommended using meaningful assessment to inform planning, such as assessment for learning
43 (11%) wanted a central system to track progress and key issues 
43 (11%) recommended communicating with pupils about their past and present learning
Communication with all stakeholders, especially between home and school, was thought to play an important role in ensuring continuity and progression in children’s learning. Half of the respondents said that staff communication was essential to making the best use of information. It was mentioned that dedicated time was needed for analysis of data and discussion about pupils. 120 (31%) stated that parental communication was important, ensuring that parents were aware of their child’s learning and having access to information about transfer, as well as parents sharing information about their child. 75 (20%) mentioned the need to create and maintain links with provision in other phases, including nurseries and secondary schools. This response also included the suggestion that teachers should have the opportunity to gain experience in the opposite phase. 71 (19%) mentioned communication with other agencies, ensuring that they had access to important information. 43 (11%) flagged up the need to communicate with children about their past and future learning.
118 (31%) would like to see continuity between and across phases improved. Comments included ensuring that level descriptors across Key Stages formed a continuum and ensuring that the EYFS Early Learning Goals could be linked in with the assessment model at Key Stage 1. Respondents also suggested that information from different providers varied in quality. 
85 (22%) suggested that there should be individual records for children, ideas included continuing the EYFS profile, clear and concise information on the child, attainment information and records of learning experiences. 43 (11%) would like a central system, which may be ICT based, to track children’s progress and to record key issues, such as medical problems that may impact on learning. 

63 (16%) felt that a flexible curriculum, enabling personalisation to the learner, would help with issues such as summer born and ensure that children receive learning experiences related to their stage of development. Furthermore, 55 (14%) stated that assessment should be meaningful and used to inform planning. 
5 b) What are the options for providing more choice and flexibility in start dates for children entering primary school, especially summer-born children?
There were 308 responses to this question.

144 (47%) suggested multiple start dates or flexible entry dates in reception
102 (33%) wanted a single intake, usually in September. 

50 (16%) felt that parents should have greater decision making powers
43 (14%) suggested flexibility of hours in the reception class
41 (13%) recommended that some children have the opportunity to start reception a year late
17 (6%) wanted schools to have their own flexibility
More respondents opted for multiple start dates or flexible entry dates within the reception year than for a single intake. The option of multiple start dates was often given with the caveat that high quality nursery provision would need to be provided. Those that opted for a single intake often stated that a flexible curriculum would account for summer born children and flagged up issues such as funding for multiple start dates. There was also a suggestion that multiple entry may further disadvantage summer born children. 43 (14%) suggested that flexible hours should be employed in the reception class. 41 (13%) believed that children should have the opportunity to begin in the reception class a year later, rather than entering year 1. 
50 (16%) felt that parents should have increased opportunity to say when their child starts school, with 17 (6%) feeling that schools should have flexibility to decide how they organise their intake for individuals and / or year groups.
                                                                                                                                                             Annex A

Responses to the Consultation - Statistics

1 a) In relation to the curriculum what is it reasonable to expect schools to provide and manage within the statutory time requirements of the primary school day?

There were 413 responses to this question.
	
	Teacher
	Parent
	Governor
	Professional Association/

Professional Body
	Teacher Union
	Early Years Professional
	Local Authority
	University
	Head Teacher
	Other
	Total

	Flexible curriculum
	31
	0
	0
	12
	3
	0
	8
	3
	12
	20
	89
	22%

	Take account of local need
	16
	0
	0
	5
	3
	0
	6
	1
	2
	11
	44
	11%

	Skills based curriculum
	34
	0
	0
	3
	2
	0
	3
	1
	13
	11
	67
	16%

	Emphasise skills
	18
	0
	0
	9
	1
	0
	8
	3
	8
	9
	56
	14%

	Cross-curricular
	77
	1
	1
	21
	2
	1
	10
	6
	25
	35
	179
	43%

	Framework entitlement
	2
	0
	0
	2
	2
	0
	1
	0
	2
	1
	10
	2%

	Single subject design
	2
	1
	0
	2
	0
	0
	1
	0
	0
	3
	9
	2%

	Learning areas
	20
	1
	0
	5
	0
	0
	5
	1
	11
	14
	57
	14%

	CPD and guidance
	2
	0
	0
	1
	1
	0
	2
	1
	1
	5
	13
	3%

	Attitudes and dispositions
	4
	0
	1
	3
	1
	0
	0
	2
	3
	5
	19
	5%

	Personal development
	27
	2
	3
	9
	0
	0
	4
	4
	15
	23
	87
	21%

	Focus on literacy and numeracy
	77
	2
	2
	5
	0
	0
	5
	3
	18
	9
	121
	29%

	Time and space
	17
	0
	1
	4
	1
	1
	2
	1
	3
	1
	31
	8%

	Broad and balanced curriculum
	37
	1
	1
	13
	2
	0
	9
	9
	6
	21
	99
	24%

	Personalised learning
	6
	0
	0
	6
	1
	0
	6
	1
	6
	14
	40
	10%


1 b) Should primary pupils continue to be introduced to all the subjects of the National Curriculum from Year 1?

There were 438 responses to this question
	
	Teacher
	Parent
	Governor
	Professional Association/

Professional Body
	Teacher Union
	Early Years Professional
	Local Authority
	University
	Head Teacher
	Other
	Total

	Yes
	125
	3
	2
	22
	2
	2
	11
	14
	23
	40
	244
	53%

	No
	100
	5
	3
	7
	1
	4
	9
	1
	27
	19
	176
	38%

	EYFS design
	62
	1
	1
	17
	1
	2
	11
	2
	18
	24
	139
	30%

	Yes – smoother transition from EYFS
	7
	0
	0
	1
	0
	0
	0
	3
	2
	4
	17
	4%

	Yes – reduce content in PoS
	8
	0
	0
	1
	0
	0
	0
	0
	0
	0
	9
	2%

	Yes – flexibility to adapt
	10
	0
	0
	4
	0
	0
	2
	1
	1
	6
	24
	5%

	Yes – emphasis on skills based learning
	9
	0
	0
	0
	1
	0
	2
	0
	1
	3
	16
	3%

	Yes – cross-curricular
	49
	0
	1
	7
	1
	0
	7
	6
	15
	18
	104
	23%

	No – focus on basic skills
	20
	1
	0
	0
	0
	0
	2
	0
	6
	4
	34
	7%

	No – flexibility to introduce when ready
	7
	0
	0
	1
	1
	0
	2
	0
	2
	3
	16
	3%

	No – move toward increased subject emphasis in Key Stage 2
	5
	0
	0
	2
	0
	0
	1
	1
	6
	3
	18
	4%

	Yes – basic skills focus
	5
	0
	0
	0
	0
	0
	2
	0
	0
	1
	8
	2%


1 c) What should be the position of science and ICT within the primary curriculum? 
There were 410 responses to this question.

	
	Teacher
	Parent
	Governor
	Professional Association/

Professional Body
	Teacher Union
	Early Years Professional
	Local Authority
	University
	Head Teacher
	Other
	Total

	ICT Core
	86
	1
	1
	3
	0
	1
	5
	2
	13
	12
	124
	30%

	Science core
	89
	3
	2
	7
	1
	1
	8
	5
	17
	16
	149
	36%

	ICT foundation
	20
	0
	1
	2
	0
	1
	1
	2
	2
	0
	29
	7%

	Science foundation
	19
	0
	0
	2
	0
	1
	4
	5
	7
	8
	46
	11%

	Discrete ICT with cross-curricular application
	50
	2
	2
	12
	2
	0
	6
	6
	17
	28
	125
	30%

	Discrete science
	8
	0
	0
	0
	0
	0
	1
	0
	0
	1
	10
	2%

	All ICT integrated
	72
	2
	1
	7
	0
	2
	12
	5
	16
	15
	132
	32%

	Some or all science cross-curricular
	41
	1
	2
	8
	1
	2
	5
	2
	14
	14
	90
	22%

	Too much science repeated at secondary school
	3
	0
	0
	0
	0
	0
	1
	0
	0
	2
	6
	1%

	More emphasis needed on investigation  in  science
	56
	0
	2
	11
	0
	0
	7
	4
	18
	21
	119
	29%


1 d) Should some of the Early Years Foundation Stage areas of learning and development, and pedagogy, be extended into the primary curriculum?
There were 458 responses to this question.
	
	Teacher
	Parent
	Governor
	Professional Association/

Professional Body
	Teacher Union
	Early Years Professional
	Local Authority
	University
	Head Teacher
	Other
	Total

	Yes
	212
	4
	6
	34
	3
	6
	25
	12
	51
	74
	427
	93%

	No
	10
	0
	0
	1
	1
	0
	0
	1
	4
	3
	20
	4%

	Yes – play based / child initiated
	49
	1
	1
	14
	1
	2
	7
	2
	14
	35
	126
	28%

	Yes – Early Learning Goals
	4
	1
	1
	4
	1
	0
	3
	0
	3
	6
	23
	5%

	Yes – attitudes and dispositions
	2
	0
	1
	2
	0
	0
	2
	1
	3
	2
	13
	3%

	Yes – framework design
	3
	0
	1
	1
	1
	0
	1
	0
	4
	0
	11
	2%

	Yes – areas of learning and development
	37
	2
	1
	20
	0
	2
	10
	5
	13
	25
	115
	25%

	Yes – end year 1
	9
	1
	1
	4
	0
	0
	1
	0
	2
	2
	20
	4%

	Yes – end Key Stage 1
	24
	1
	1
	4
	0
	0
	3
	1
	5
	10
	49
	11%

	Yes – End Key Stage 2
	15
	0
	0
	3
	1
	0
	4
	1
	8
	13
	45
	10%

	Yes – personalised to the learner
	10
	1
	2
	5
	0
	0
	2
	2
	9
	7
	38
	8%

	Yes – gradual transition from EYFS
	7
	1
	0
	2
	0
	0
	2
	1
	5
	3
	21
	5%

	Individual school decide
	6
	0
	0
	2
	1
	0
	0
	0
	2
	1
	12
	3%


1 e) What is case and scope for reducing prescription and content in the programmes of study?

There were 428 responses to this question.
	
	Teacher
	Parent
	Governor
	Professional Association/

Professional Body
	Teacher Union
	Early Years Professional
	Local Authority
	University
	Head Teacher
	Other
	Total

	Reduce prescription and content
	136
	3
	3
	17
	3
	1
	14
	7
	32
	38
	254
	59%

	Prescription does not need reduced
	15
	0
	0
	3
	0
	0
	2
	1
	5
	4
	30
	7%

	A greater emphasis on skills and understanding
	57
	0
	2
	7
	1
	0
	11
	2
	23
	14
	117
	27%

	Framework of entitlement / key concepts
	25
	0
	0
	8
	0
	0
	5
	1
	7
	8
	54
	13%

	Flexibility to personalise the curriculum to context and / or individuals
	92
	3
	5
	18
	0
	3
	10
	6
	21
	28
	186
	43%

	Opportunities to use a cross-curricular approach
	33
	0
	0
	11
	0
	1
	3
	3
	14
	18
	83
	19%

	Guidance and CPD to work with less prescription
	11
	1
	0
	10
	0
	0
	1
	3
	4
	6
	36
	8%


2 a) How might schools be enabled to strengthen their focus on raising attainment in reading, writing and numeracy?
There were 244 responses to this question.

	
	Teacher
	Parent
	Governor
	Professional Association/

Professional Body
	Teacher Union
	Early Years Professional
	Local Authority
	University
	Head Teacher
	Other
	Total

	Reduce prescription outside literacy and numeracy 
	45
	0
	2
	0
	0
	0
	2
	2
	19
	5
	75
	31%

	Reduce prescription in literacy and numeracy
	41
	0
	0
	2
	0
	0
	3
	2
	7
	5
	60
	25%

	No need to strengthen focus
	8
	1
	1
	0
	0
	0
	2
	0
	3
	6
	21
	9%

	Fund teaching assistants
	20
	0
	0
	0
	0
	1
	0
	0
	2
	0
	23
	9%

	Fund resources
	36
	1
	1
	2
	1
	1
	0
	1
	5
	6
	54
	22%

	Strong leadership
	11
	0
	0
	0
	0
	0
	1
	0
	2
	2
	16
	7%

	Reduce focus on tests and / or league tables
	31
	1
	0
	7
	2
	1
	5
	0
	12
	8
	67
	27%

	Work with community, parents and carers
	13
	3
	2
	3
	0
	1
	2
	0
	2
	1
	27
	11%


2 b) What can be done to ensure that these vital subjects are taught thoroughly and systematically, and fully integrated within all areas of the curriculum?
There were 435 responses to this question
	
	Teacher
	Parent
	Governor
	Professional Association/

Professional Body
	Teacher Union
	Early Years Professional
	Local Authority
	University
	Head Teacher
	Other
	Total

	Assessment for learning
	21
	0
	0
	3
	1
	0
	4
	0
	3
	7
	39
	9%

	CPD and guidance
	51
	1
	2
	15
	2
	1
	16
	8
	12
	24
	132
	30%

	Speaking and listening
	12
	0
	0
	5
	1
	1
	6
	3
	2
	13
	43
	10%

	Option to use primary framework
	26
	0
	1
	5
	3
	1
	9
	1
	9
	7
	62
	14%

	Focus on skills 
	37
	0
	1
	2
	2
	0
	1
	1
	12
	5
	61
	14%

	Development based curriculum (rather than age)
	3
	0
	1
	0
	0
	0
	1
	0
	2
	0
	7
	2%

	Flexibility to personalise to school, learner and teacher
	45
	1
	3
	8
	1
	7
	14
	3
	18
	14
	101
	23%

	Effective planning, reporting, monitoring and evaluation
	32
	0
	1
	0
	0
	3
	2
	0
	10
	2
	50
	11%

	Integrate across the curriculum
	119
	2
	2
	27
	4
	21
	57
	11
	34
	57
	280
	64%

	Set out key objectives
	7
	0
	0
	0
	0
	0
	1
	0
	3
	1
	11
	3%

	Early intervention
	9
	1
	0
	0
	0
	2
	4
	0
	1
	4
	17
	4%

	Time for initiatives to embed
	25
	0
	0
	1
	2
	7
	5
	0
	3
	5
	43
	10%

	Encourage reading
	17
	1
	0
	0
	1
	3
	4
	0
	1
	4
	29
	7%


3 What are the best ways of introducing a modern foreign language as a compulsory requirement of the curriculum at Key Stage 2 as recommended by Lord Dearing's Languages Review?

There were 395 responses to this question.
	
	Teacher
	Parent
	Governor
	Professional Association/

Professional Body
	Teacher Union
	Early Years Professional
	Local Authority
	University
	Head Teacher
	Other
	Total

	Speaking and listening focus
	54
	0
	1
	5
	1
	2
	2
	0
	10
	15
	90
	23%

	Interactive and fun
	62
	1
	0
	7
	0
	2
	0
	0
	6
	12
	90
	23%

	Resources and training for existing and new teachers
	54
	1
	2
	7
	2
	0
	14
	1
	13
	21
	115
	29%

	Cross-curricular
	15
	2
	1
	8
	1
	0
	5
	2
	7
	8
	49
	12%

	Develop links with secondary schools
	17
	0
	0
	5
	1
	0
	4
	2
	5
	8
	42
	11%

	Technology
	15
	0
	1
	2
	0
	0
	3
	0
	5
	2
	28
	7%

	Specialist MFL teachers
	59
	0
	1
	3
	1
	1
	6
	3
	14
	8
	96
	24%

	Non-statutory
	23
	0
	0
	1
	0
	1
	0
	1
	4
	4
	34
	9%

	Introduce before Key Stage 2
	31
	0
	1
	3
	0
	0
	5
	6
	1
	12
	59
	15%

	Community languages
	9
	0
	1
	7
	0
	0
	1
	3
	1
	11
	11
	8%

	Place languages in context
	26
	1
	3
	13
	0
	0
	6
	3
	7
	18
	77
	19%

	Create space in the curriculum
	13
	1
	0
	0
	2
	0
	0
	0
	4
	4
	24
	6%


4 a) What are the personal, social and emotional capabilities that children need to develop through their schooling?
There were 403 responses to this question.
	
	Teacher
	Parent
	Governor
	Professional Association/

Professional Body
	Teacher Union
	Early Years Professional
	Local Authority
	University
	Head Teacher
	Other
	Total

	Communication, thinking and listening skills
	76
	3
	3
	17
	3
	1
	11
	5
	17
	38
	174
	43%

	Self-motivation
	20
	0
	1
	2
	0
	0
	4
	1
	4
	7
	39
	10%

	Emotional intelligence / literacy
	41
	1
	1
	5
	1
	0
	9
	3
	9
	14
	84
	21%

	Understanding of self
	29
	0
	1
	10
	2
	0
	8
	3
	3
	11
	67
	17%

	Confidence and self-esteem
	58
	2
	4
	10
	2
	2
	6
	4
	14
	32
	133
	33%

	Resilience
	32
	0
	1
	2
	1
	0
	5
	1
	12
	10
	64
	16%

	Empathy, respect and tolerance
	91
	6
	2
	18
	2
	3
	11
	6
	15
	28
	182
	45%

	Independence
	41
	2
	0
	6
	0
	0
	1
	2
	10
	5
	67
	17%

	Relationship and team work skills, including conflict resolution
	134
	5
	3
	22
	1
	3
	8
	6
	26
	38
	246
	61%

	Rights and responsibilities
	41
	0
	0
	3
	0
	1
	1
	2
	9
	12
	69
	17%

	Self management of behaviour
	33
	2
	0
	3
	0
	2
	3
	0
	9
	14
	66
	16%

	Safeguarding and risk
	27
	0
	0
	6
	0
	0
	1
	1
	5
	18
	58
	14%

	Good manners
	21
	0
	0
	2
	0
	0
	0
	1
	5
	2
	31
	8%

	Understanding of community and environment
	46
	1
	0
	11
	0
	1
	3
	2
	14
	12
	90
	22%

	Work skills, including organisation
	7
	1
	0
	0
	1
	1
	0
	1
	2
	2
	15
	4%


4 b) What is the most appropriate framework for achieving greater integration of these capabilities throughout the curriculum?
There were 419 responses to this question.
	
	Teacher
	Parent
	Governor
	Professional Association/

Professional Body
	Teacher Union
	Early Years Professional
	Local Authority
	University
	Head Teacher
	Other
	Total

	Reduce testing
	9
	0
	1
	0
	1
	0
	0
	0
	3
	3
	17
	4%

	Collaborative work
	20
	0
	0
	5
	0
	1
	2
	2
	2
	15
	47
	11%

	Local and global community context
	11
	0
	1
	5
	0
	0
	3
	2
	4
	8
	34
	8%

	Religious education
	2
	0
	0
	0
	0
	0
	0
	0
	1
	2
	5
	1%

	Strong school ethos / whole school approach
	23
	3
	1
	0
	1
	0
	0
	1
	9
	9
	47
	11%

	Embed across the curriculum
	63
	1
	3
	12
	2
	1
	10
	5
	17
	39
	153
	37%

	Use existing materials
	56
	2
	1
	5
	1
	0
	13
	6
	15
	17
	116
	28%

	Flexibility
	25
	0
	0
	6
	0
	0
	2
	2
	7
	10
	52
	12%

	Create time and space in the curriculum
	25
	1
	0
	2
	0
	1
	0
	1
	6
	3
	39
	9%

	Personal development important
	12
	1
	0
	7
	0
	2
	4
	0
	4
	9
	39
	9%

	Skills based
	18
	0
	0
	0
	1
	0
	0
	0
	1
	3
	26
	6%

	Through sport
	4
	0
	0
	1
	0
	0
	0
	0
	2
	1
	8
	2%

	EYFS approach
	12
	1
	1
	2
	0
	2
	2
	1
	4
	7
	32
	8%

	CPD
	6
	0
	0
	5
	1
	0
	1
	0
	4
	4
	21
	5%

	Every Child Matters
	10
	0
	0
	2
	1
	0
	1
	0
	2
	3
	19
	5%

	Child initiated learning
	9
	0
	0
	1
	0
	0
	0
	1
	2
	3
	16
	4%

	Home school links
	9
	0
	1
	1
	0
	0
	3
	1
	6
	6
	27
	6%

	Separate PSHE lessons
	16
	0
	0
	1
	0
	0
	4
	1
	2
	7
	31
	7%

	A set of expectations for each year
	5
	0
	0
	1
	1
	0
	1
	0
	0
	0
	8
	2%


5 a) How might schools make best use of the information available about prior learning, and information from parents and other professionals working with children, to secure optimum continuity and progression for all children from the Early Years Foundation Stage onwards, paying particular attention to the key transition points?

There were 383 responses to this question.
	
	Teacher
	Parent
	Governor
	Professional Association/

Professional Body
	Teacher Union
	Early Years Professional
	Local Authority
	University
	Head Teacher
	Other
	Total

	Parental communication
	45
	3
	1
	11
	2
	4
	4
	5
	17
	28
	120
	31%

	Staff communication
	93
	4
	0
	15
	0
	3
	9
	8
	22
	36
	190
	50%

	Central tracking system
	19
	1
	1
	3
	1
	0
	4
	2
	6
	6
	43
	11%

	Multi-agency communication
	31
	4
	0
	6
	1
	0
	4
	5
	6
	14
	71
	19%

	Improve continuity between phases and providers
	67
	0
	2
	8
	1
	1
	8
	1
	20
	10
	118
	31%

	Meaningful assessment
	26
	0
	0
	7
	0
	0
	8
	2
	4
	8
	55
	14%

	Flexible curriculum
	26
	1
	0
	4
	1
	1
	7
	4
	10
	9
	63
	16%

	Individual records
	31
	2
	2
	10
	1
	3
	8
	1
	10
	17
	85
	22%

	Links with other providers
	30
	1
	0
	9
	1
	0
	3
	4
	11
	16
	75
	20%

	Pupil communication
	21
	2
	1
	4
	0
	0
	1
	1
	2
	11
	43
	11%


5 b) What are the options for providing more choice and flexibility in start dates for children entering primary school, especially summer-born children?
There were 308 responses to this question.
	
	Teacher
	Parent
	Governor
	Professional Association/

Professional Body
	Teacher Union
	Early Years Professional
	Local Authority
	University
	Head Teacher
	Other
	Total

	Flexible start date in reception
	71
	5
	3
	13
	1
	3
	8
	3
	17
	20
	144
	47%

	Single intake 
	58
	1
	3
	1
	1
	1
	5
	3
	19
	10
	102
	33%

	Flexibility of hours in reception
	22
	2
	1
	2
	0
	0
	2
	0
	8
	6
	43
	14%

	Schools have flexibility
	11
	0
	0
	1
	0
	0
	0
	0
	2
	3
	17
	6%

	Opportunity to start reception a year later
	22
	5
	0
	1
	0
	1
	3
	0
	2
	7
	41
	13%

	Transition to next year when child ready
	5
	1
	0
	0
	0
	1
	0
	0
	1
	2
	10
	3%

	Parents given more decision making powers
	19
	4
	0
	8
	1
	0
	2
	3
	7
	6
	50
	16%
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