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Pupils compiled a comprehensive sat of
proposals to resclve the transfer 1ssue. Pupils
were extremely engaged about this matter
and their views demonstrated a great deal

of creatve and logical thinlang. ldentifying a
solution, pupils were broadly divided between
those wheo were in favour of retmining tests and
those wheo believed tests should be abelished.
Again, efforts were made to quantify pupil
preferences dunng the consultation, however,
the large numbers of pupils consulted and
pupils” indeasion regarding seme 1ssues mean
that the percentages provided are estimates.

Views of teachers and parents are also
documented.

Retain some kind of Tests
Between 10% and 70% of pupils in each
school proposed that some land of test
should be employed to transter pupils from
prnmary to post-pnmary school. In the Kids'
Life and Times survey, 40% of pupils thought
that tests should be retained. Of these, 71%
sat entrance tests. Dunng the consultaton,
advocates of tests included both those whe
had sat tests and those who had chosen not
to sit tests.

Pupils’ reasons for retaining
tests;

¥l Tests enable pupils to transfer to the
school most appropriate for them.
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Pupils suggested that tests were the most
effectrve mechamsm to identify pupils”
abilites and to determine which schoaol
they should attend;

W sorfs out who s smarf and who s not”;
‘Can make sure dever people aren't
disadvantaged”;

‘W you foke a fest then the school wall know
you're really smart’; and

‘Need to ge fo a school that surfs your
capabilities”.

Tests ensure that schools are not
oversubscribed. F'upils pmpursed that;
Schools could be overcrowded and by the
fime pnnapals and feachers deade, you
‘Schools cnquefan}-mle i but the fesfs
decide”: and

‘W everyone wanfs the best school they
could get overcrowded and feachers
couldn't feach”

Tests are a fair system to determine entry
to grammar schools. Pupils submitted
various arguments in support of this
propesal;

’H}nu'm .'uz]r}-tm mngd;uurhﬁharb
do work for you ot home but he can't do a
fest for you'; and

“They help separate those wheo really wanit
fo gef.rmﬁu _grun?mursc.‘maf and those who
aren’f as keen’.
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¥ Tests help pupils improve or grow in
confidence. As one pupil surmised;
“You'll be more confident doing your work,
if you can do the test — ot least you should
give if a go'.

Tests are part of life. Pupils argued that
they would have fo underiake tests
throughout their careers;

“You do fesis to gef info a good universry,
fo get @ good job — they challenge your
bram celfs”.

Pupils alse had speahic recommendahons
regarding the fype of tests they felt should be
employed.

¥ Reintroduce the “11plus’. Different

properhions of pupils frem almost one

third of schools argued that it would be

better to ‘go bock fo the I 1plus’;

‘Older systern wos simpler — just do it the

old way and give pupils @ grade, not

a score’;

=T Tp:’us'wtﬁ beffer 'msynu didn't have

fo pay; and

‘Go back ‘cos t's all up mn the air — mught

be easier”.

Retain the current entrance tests. A very

small number of pupils in appresamately

25% of schools suggested that it would

be best to keep the AGIE and GL tests,

although some qualihed their choice;

‘The tests are ok buf do them in primary

school’

‘Keep it the same — don'f change i ogam.
‘s foo stressful for kds”;

1 think the new way s befter but if you did

scrence you d have a better chance of the

NICCY
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school you want’, and

I thought it was a good idea —

1#'’s different — EVEryone needs cﬁnﬂa:ged'.
Indude more subjeds in tests. A few
puptls from over one third of schocls
proposed that the tests include more
subject areas;

There should be lofs of subjects’;
‘Should bring bock soence”; and

‘Have tests in fhungs you're good af”
Use InCAS fests. A few pupils

prupused that InCAS (Interachve
Computensed Assessment System) tests
could be employed instead of the current
entrance tests. InCAS s o :umpmer—hnﬂed
assessment tool which can be adapied
to the individual needs of each pupil -
Pupils were familiar wath InCAS tests
because they are used from P4 to P7 in
primary schools to pupils’ hteracy
and numeracy.

Views of teachers and
parents
Teachers and parents referred to the

uncertainty and lack of clanty regarding the
200910 process and tests and to the inherent

inequality of the arrangements where, in some

cases, the costs of entrance tests and engaging

tutors prohibited lower income families from
En!'erfng thear children for the tests. Families,

who had engaged tuters, somehmes found this

PZICICEd a 5|'ﬂ]il'l on 'H"IE-!T 'I:-I nances.

Some teachers EH'.PI‘EE-EEEE their support for
selechon via tests, but at a later stage In
a pupﬂ'ﬁ school career. In support of this

appreach, one pnnapal suggested that “When
children are older, they are more inclned o

work . Some parents agreed that one fest was

Soedhib]



preferable to several baing set by different
grammar schools; ‘Having one sef of fesfs 1s

better than fwo fo five papem'.

Although not necessanly agreeing wath
selechon or the ‘1 |p|u5" pmced ure, some
teachers and parents beheved that this syshem
wos preferable, ot least in the short-term;

Abolish all tests

Analysing pupils’ responses across the school
sample, between 10% and 80% of pupils in
each school propesed that all tests should
be abclished. From the Kids® Life and Times

survey, 26% of pupils opted to ‘get nd of them'.

Of these, 41% had not sat the tests while 57%
had. 34% of pupils were unsure os to whether

tests should be retained or abelished.
Reascns for nbﬂ|ishing tests were as fc-”c::w“s;

¥ Tests place too much pressure on pupils.
This was by far the most commen reason
grven by respondents. Pupils commented;
‘Doing the test. you could be really
‘Puts you under too much pressure — not
rghit’; and
Tests are cruel forfure”.

¥ Pupils are too young to do tesis that

! Fue
Br:3000
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have such important consequences.

Pupils argued that 10 or 11 years old

was oo Eﬂl‘l‘jl' to be underhﬂ-:ing tests

which could determine their educahonal

paths; Think we’re foo young

fo be put through fests and all that

pressure’; and

‘Nervous and it can deade your whole

fufure’

Tests can damage selkesteem. Pupils

highlighted the potentially negative impact

of tests on pupils' self-esteem;

‘If there were no fests, nobody would feel

bad’;

“Tests can make you feel less confident if

you Jﬂn'fgeffn'; and

“You could do the sample fesfs, get a futer,

do the fest and get o D" You'd feel really

bod wasting your parents” money and you

dr;n'n'fgel' fo gmnlmm'scﬁao.lr. You feel bad

about yourself — no poinf doing the fest

‘cos you faifed”.

Pupils may not “perform well’ under

test conditions. Pupils noted that

tests did not necessanly cllow everyone to

effectrvely demonstrate their capabiliies;

‘People could do good atf pimary school

then do the fest and gef nervous’; and

“You rught study really hard and then

gef nervous on the day and forget”

¥ Tests should examine other abilities and
talents. Pupils argued that to focus tests

E-EIE-I‘I' =on EIEEII*!I‘";E EIIJ”I"}" WS Winoing

‘People might not be smart but they

could have a gaodpermnaﬁfy’; and
Just fest lofs of different things "

NICCY
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Views of parents and
teachers

Some teachers were odamant that ocademic
selechen should be ended and they referred to
the potenhally detnmental short and leng-term
impacts of Tabelling o dhild a failure”. Others
acknowledged the ments of DE's pesiion

but argued that the current system was not
ready for the immediate removal of tests since
teachers were stll having fo manage parents’
and pupils’ aspirghens. As ene principal

commented,

Teachers hfghiighfed the pressure Experienced
|:|}r children and the IErrg’rhs to which parents
were willing to go, in order to secure a
grammar school pluce for them. Some parents
were opposed to selechon in pnnciple, but felt
ubiig&d to enter their child for entrance tests
because these pre;enfecf an nppurl-‘unil].r for
their child to ottend a “better school” Mone of
the parents invelved in the consuliohon were
Enﬂrehf hupp}r with the 2009/10 entronce
tests. Many highlighted sencus sherfcomings,
including the number of tests, administrahion
arrangements, availability and cost of prachce
papers and the lack of infermahon pr'mrided-
Cher parents were strongly epposed arguing,
‘The element of compefiiton ot that age s
termble. Children’s nghts are being affected”.

Alternative systems of transfer
Pupils considered a selecheon of alternative
mechanisms and systemns to transfer pupils
from primary to post-pnmary schools.

NICCY
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¥ Confinvous Assessment. Pupils in

almost every school highlighted the
ments of conhnuous assessment,
5.uggaﬁng vanous Ways it could be
implemented, including assessing pupils’
work during P7, from P6 1o PY or frem
P1 to P7 and through the use of

record cards;

’.{aaﬁ'afmmrﬁ from Pé te P7 —
people do befter when they 're nof
untfa’prasure’;

‘Should go on repuiohion and how good
you are of maths and things";

‘It rught be beiter because you might not
be good at English but be excellent at art’:
and ‘Gef the teacher fo use o report card
for past work”

Pupils in some schools argued against the
use of conhnuous assessment, highlighting
pulenliul pruhlems_ A few 5u'ggesied

that teachers might favour some pupils
over others; ‘What f the feocher doesn't
fike you?” Several pupils thought that it
would be difficult for pupi|5 to sustain
their efforts throughout the assessment
periad; “Some of your work mighint be
good dunng the year’. A few also felt that
conhinuous assessment could “allow pupils
fo cheat”.

Use of entrance criteria. The use of
entrance cnitena waos advocated by

some pupils; speahcally having siblings
already attending a school and the
proxamity of a pupil's heme to the

school. Other pupils expressed

concerns about the use of entrance
cntena, suggeshng it was unfair that the
free school meals (FSME) measure and

li!tr:m



‘raffles’, (i.e. mndom selechon) were used.
Also they were unhappy that schools could
Em|:|-||::v_5|r quH'E different entrance cntenia
and that in applying these, a pupil’s ability
was largely ignored.

Age standardisafion. A few pupils

were concermed about the use of oge
stondardisahon in calculahing pupils”

test scores. They believed it was unfair and
that it discnminated against clder pupils,
ploang them ot a disadvantage; W's not
faur It penalizes those who are old for their
age”. In some cases, pupils felt this shifted
the focus away from aclual marks or

grades.

Attend school of choice. A few pupils
across one third of schools proposed

that pupils transfer to their school of
choice; Just put down your school . they
should i'l::'ﬂ'eynuf T|'||=_=_|r also sugged'ed that
it was important that pupils could move

to a school they felf comforfable in”.

Additional solutions
A number of other suggeshons were

ITI'EPdEl. inc|u-:|fng;

Being able to secure a place in a
specialist subject school [e.g. music or
5pnrts], if a pupil had a parhicular ability
or talent; “Sporfy people could go o a
good sporis school”;

Making all schools the same; ‘Have

no more grammar schools — just normal
secondary schools’;

Attending the nearest school; ‘Everyone

should go fo the nearest scheel”.
Preparatory school pupils argued that

8
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they should be able to fransfer to the
grammar school te which the school was
attached; ‘even o they didn’f do well in
the fasf"
W Attending an interview to gain admission
to a schoel; and

W Assessing pupils’ personadlities.

Pupils completing the Kids" Life and Times
survey were asked, if they were a school
prinapal, which children they would choose
to admit to their school. TI'I.E}" selected from

a list of seven ophons;

1. Children who did well in a transter test;

2. Children wath brothers or sisters at the
school;

3. Children wheose P7 teacher sand thay
worked hardest;

4. Children wheose parents don't have mudh
money;

5. Children wheo did well in other tests in P7;

&. Children whe live nearest the schocl; and

7. Children whose PY teacher said ’rhey did

their best in P77

The two most commen responses were
"Children wheo did well in the transfer test’
(39% selected this as their hirst cheice) ond
‘Children wath brethers or sisters at the schoel’
{20% selected this as their first choice). F'upils'
TESpONSES Were then unui}rsed in terms of
whether or not they had taken the tests. 50%
of those who tock fests chose the ophon of
selechng children wheo did well in a transfer
test as the first cnitena, compared with 21% of
children who hod not taken the tests. These

NICCY
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children were more likely to choose children
who had brothers or sisters ot the school as

their first choice (25%).

Additional solutions proposed
by teachers and parents

¥ Delayed selection. Many principals and
teachers discussed the ments of delaying
selechon to 14 years and some referred
specihcally fo the Dicksen Plan (see
page 4). A teacher from a school within
the Dickson Plan lughhghted the
positive features of the system, arguing
that pupils had the same ocpperiunity
to occess different educohonal and
career ophons, as those attending
grammar schools. While lughlighting
the odvantages of the system, teachers
did also acknowledge that s acceptance
and implementaton could toke some
considerable ime. Most parents were
not in favour of delayed selechion.
Several commented thot meore
evidence was required before it could
be considered. A few parents thought it
was a posiive ophon, although they
proposed different ages for selechon;
14, 15 or 16 years.

¥l Every school a viable option. Many
teachers supported the DE pelicy on
schocl improvement with its vision that
every school should be a goed school -
Despite this, pnnapals argued that not
every secondary school was recogmised
by parents, or indeed teachers, as baing
a viable npﬁun, due to the condition or
age of school bulldings, quality and
range of faalifies and in some cases

the reputahon of pupils. As one

NICCY

commented, ‘the schools” estofe should
has become so polonsed”.

Percerved ‘discrepances”in funding
between secondary and grammar
schools, were also discussed at length
and several pnnapals called for this to

be oddressed urgently. Parents alse
applouded the vision of ‘every school a
good school’, however, their comments
about the poor quality of some secondary
schools echoed those of teachers and they
called for ‘more effort being made fo
bring parily of respadt...fo acodemic and
vocafional educofion”.

SUMMARY

As anhcipated, an impertant feature of the
consultahon with pupils was the debate
concerning the retention or abolihon of tests
and their jushhicahons for each approach.
Pupils proposed a broad range of other
possible selutions, iIn many cases offenng

a construchive analysis of the ments and
somehmes the potental preblems of each.
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Duﬁng the consultahon, pupﬂ:-: were asked if
they had any messages concerming the fransfer
process, which they wished NICCY to convey
to Government. Pupils in almest every schosl
were very ammated about the issues and ’rhE}r
made many reflechve, astute, and at imes
vociferous comments. Their feedback was
focused on a number of 1ssues. These are listed

below, in order of pupuimify.

(i) Children should be

consulted
Pupils were adamant that they should be
consulted about transfer procedures;

They [IEPsaid “We khow whar's best fo
kids”...] don’t think they asked a single kid’;
They didn’f even ask the old kids who had
done it’;

“They should have asked kids. I mean thay
were a kid a 100 years ago...”;

‘Give children o chance to speak their
_opinions instead of changing the test withou
even asking us’;

“They're falking between themselyes...but
didnt reu!hr ask the children’,

4 & — e
A few pupils suggested that children be given
the opportunity to vote for different options,
adding that they should have been consulted
betore changes to the transfer process were

‘Send out a voting thing to ask children
what subjects should be in it

-y

“You should get to choose which test you

‘want — 11plus or these”.

NICCY

hers simply said that everyone fmrnhw!d;.
parents, teachers and pupils, should be fully
consulted;

e ——

‘Should consulf with {hl[dren, parents and

———N

teachers — everyone involved’;

. “Should be up to the children to decide

about choice and teachers to advise which

school is best’,

43

[iij Pressure experienced
oy children

Stress dunng the transfer process was
highlighted throughout the consultahon and

the 1ssue remained at the forefrent of their
minds when pupils were formulating their
messages. Many believed that the Government

was unaware of their araety;

‘I would like the udufls doing this to think.
Do they know how much pressure they put
on us? [t was enough pressure before all
this’;

‘They should think about how the people
doing the test feel”.

Being the first cohort to undertake entrance
tests, pupils mcp|uine::| that ‘|'F'IE'!||';

W

‘Felt like guinea pigs...under pressure not
knowing what was going fo happen’,

“if [was] harder for the first people doing

the test and [will be] easier for the years
after us".

It was evident that specific stages of the

transter process had caused pupils parhicular
concern and contnbuted to their anaety. They
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r{!ferred to the challenge of accessing accurate
infermation, the long drawn ouf process " of
preparation for entrance tests, the expenence
of sithng the tests, warhng on results,
interpreting results and warhing to hear which
school had accepted them.

Review the tests

When asked if they had any specthc messages

regarding entrance tests, the majenty of pupils
were adamant that if they had to be retoined,
a vanety of amendments should be made;

¥ “Just have one type of test’. Some pupils
argued that enly one enfrance test should
be used. They felt it was particularly
stressful for some pupils whe were sithng
both GL and AGIE tests, thot there were
differences in the acodemic standard
required by each test and that it was
wrong that one test was used by some
grammar schools while ancther test was
used by others;
‘There shouldn't be two separafe fesis";
‘Don't like that tests are being referred fo
as the ‘Profesfant fest” and the ‘Catholic
fest ™ and
‘We think 1t's nof faur there s GL and AGE
— Gl is easier.. AQE 1s harder”.

W ‘Put scores on with what it means’_
Some pupils called for a review of the
scoring systems, commenting that these
were very difhicult to inferpret and that
’rl'le'}r hod created confusion for pupﬂﬁ
and parents. A few alse complained that
the two tests had used different systems
and by providing marks this had led to
pupils companng themselves with others;
‘Mot foair that results weren't clear — you

I"t" =
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couldnt werk out what you gof;

Just do grades and nof marks — wouldn't

be able fo compare as much”;

Just do it the old way — give them a grade
and nof o scora”; and

AGE used the best of 3 scores and Gl just
had one score — not faoir”.

‘Don’t do tests on a Saturday” and

‘keep them in this school”.

Some pupils referred to the administrahon
of the enfrance tests, arguing that o
weekdoy wos o meore appropnate day

for the tests and that they should have
been administered in their pnmary
schools. Further suggeshons were;

‘Den’t have tests all in the one dﬂ}r’;
‘Don’t ke o spoce befween fesfs”;

‘Do it by yourself — you'd have more space
fo do the fests. You're under pressure with
all those people around you': and

Take the fests on the infernet”.

“Why not other subjects®’ A few pupils
felt the scope of the entrance tesis wos

tee narow and that other subjects and
skills should be incdluded. A few also
suggested that pupils” talents and
personahty should be evoluated;

“Why s it only English and maths2
Dﬂphﬁkﬂmﬂna#bh?e—spnrharmﬁ?
‘Should put scrence bock in’;

“Why con't all falents be recognised
equally?’;

“You should be able to pick out what
you're best at. I'd have done the tesfs if
they were all about English — I'm not good
af maths”"; and

‘Hate the way they base it on English

and maths and don't look of someone’s
personality or inferesis .

NICCY



Chher revisions requested by pupils included
reduang the wahng ime for results, having
more hme fo complete tests, more hime to
prepare for them and abolishing test fees. A few
pupils felt that ‘the T plus” was working fine’,
adding, just wish they 'd never changed i’

(iv) Need for additional
information

Many pupils believed that accurate infermaheon

concerning the transfer arrangements and

parhcularly for the entrance tests should have

been made avmlable to parents, pupils and

primary schocls soconer;

They should haye gi:en a sheet fl-::l_j:-::!pﬂi fo
explain what they were doing’;

‘Didn’t find out about things until the last
minufe’;

*Our school was leff stranded — we just had
to listen to the TV".

In some cases, pupils felt that their parents and
teachers did not have sufthaent information to

help prepare them for the entrance tests;

sed more adyice for parenis so they
- know what proctice papers to buy’;

‘More children telling teacher what \u;ﬂs
happening — teacher should know before

’l
Us’;

- “They're just experimenting on vs and what
wea can do. Principal and teacher doesn’t
know...parents don’t know”.

(v) Lack of understanding
of Government decisions
Pupils from almest 50% of schocls questoned

NICCY

why the transfer arrangements had been
changed and why the Government appeared
happy for the current system te be in ploce. Some
pupils were disappointed that the Minister for
Educoton hod been unable to remove all tests,
as they hod expected she would;

“Why did the Government throw out the 11

~ plus and not haye anything to replace it

with?’;

‘Caitriona Ruane is frying to help us for
children’s rights buf it's not helping vs...
we're doing more tests’;

“What they've done has just made it worse”.

They voiced their frustration about the changes
and in some cases, their concerns that
schoals, rather than Government were malang
decisions;

—r— — W —_— —— - ——

“Why did the Government say we should use
tests and then throw them awayZ’;

. ‘Stop chopping and changing, just so you

know what you're doing’;

“if you're going to do the test, do o test and
if not, don’t do a test...[l have] younger

brothers...so they will know what to expect’;

‘Not fair that the schools are deciding
— prefer that the Government supervised it’",

tvi) Abolish tests and
introduce all-ability

schools
A few pupils reterated their demands for an
end to testing, calling for all ability schoeols to

be set up;



‘Don’t do fests af all — not everyone is
good at tests and they might not get fo
their school’;

°I don’t think this piece of paper should

decide my future’;

‘Grammar schools and high schools should
be merging together”.

(vii) Other messages

In each school, a few pupils identified o
number of ather 1ssues they wanted NICCY
to raise with Government. These included
considenng the ways in which other education
systems transferred pupils frem prnmary te
pest-pnmary schoel and taking account of
bullying that cccurred after the resulis were
1ssued and duning Year 8 ot post-pnmary
school. In addihon, they referred to media
coverage of the transfer 1ssue, commenhng
that the media had created too much

fuss, infensihied the pressure they felt and

overplayed the issues.

Messages from parents and
teachers

Teachers’ and parents’ responses regarding
the role of Government, were very firmly
focused on the inability of polihaans to resclhve
the ‘situahen’ and the urgent need for them to
come together to idenhfy ond agree a selufion.
They talked about o situahon of ‘fofal abject
political farlure’, commenting that, ‘politieians
shirked their responsibilify” and that there

was a ‘need for leadership fo change [the
sifuatfion]”. There was also frustrahion at the
apparent lack of pregress towards rescluthon
and concems about how the process would

be managed for children transfernng to

) ¥ )

post-pnmary school in 2011. Both parents
and teachers argued that the fransfer process
should not have been oltered before more
crucial changes concarning test regulohons
and the wader education system had been
implemented;

‘[There] was a need to keep [the process]
regulated until a solution is found”

“Surely o change should have been made
in the school system before changes were

made in the fransfer system’.

Teachers and parents akse & COMCErns

that the interests and wellbeing of children
did not appear fo be central to the decision-

I'I"IEIHI'I-E process.

‘The children suffered...the question is what's

" going to be the reality for the children®’;

‘It should all have been resolved...the
powers that be should have sorted this out

— it's a disgroce children are left like this’.

And a parent, commenting on polical debates
about the transfer 1ssue, felt that children were
seen as nething more than ammunthon in a

bigger battle”.

Additonal 1ssues hfgﬂ'lligh’red I::r'_.r parents

and teachers included the lack of “helpful”
information 1ssued by DE concerming transfer,
concemns that the two entrance tests had
further 'EPEI' the communihes as pupiis
talked about “Frofesfant and Catholic” tests,
and the impact of the media in causing
‘confusion and unnecessary ftension’.
Teachers also raised concerns about parents
having to ‘navigate the system without their

NICCY



professional support er guidance

and challenges in managing parental
expectahons, which accerding to some,
appeared to be greater than in previous
years. Commenting on this point, one teacher
remarked, Parents feel tremendous pressure
to do what they feel is right for their child”

SUMMARY

Children clearly welcomed the oppeortunily to
communicate their ihnughti, mgg&sﬁnm& and
Experiem:es to Government and indeed their
primary demand was that they be included

in all consultations and discussions about
the fransfer process. Cther strong messages
Emnuling froem the discussions included the
need to change the current tests, a concern
that Government was not aware of the
pressure Expeﬁenced b}r children durFrtg the
process and their lack of understnnding of
Geovernment decisions. Parents and teachers
were adoment that Government should ad
urgently and decisively fo resclve the current
impusse regurding the transfer arra ngements,
and carefully considar the wellbeing of the
children mest directly affected.
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CONCLUSION

The consultation with pupils, and indeed,
with parents and teachers, revealed the
complexty of the 1ssues asscaated with the
transfer precess dunng 2009/10. As the
report demonstrates, there was considerable
diversity in pupils’ expenences, attnbutable
to vanous factors, including whether or not
FI.IPI-L":- hod pl:lrli::ipui'ed in the entrance tests,
thair evaluchen of thair perfermance in the
tests, their percephons of grammar and
secondary schools and their feelings about
leaving pnmary school and moving to a
post-pnmary school. The repert alse clearly
illustrates that although seme children were
relatively unaffected by the process, many
pupils expernenced varying degrees of stress
and pressure ot parhicular points throughout
the year.

The consultahon proved to be an interesting
and useful process in helping pupils te
discuss and clanfy their views in relafien fo
different 1ssues surrcunding transter. Duning
our visits we were aware that pupils were
reflechng on the 1ssues, ot tmes reviewing
their epimions fellowing discussions with
peers and on other cccasiens, consalidating
firmly held beliefs. This was particularly
evident dunng their censiderahion of possible
approaches te transferring pupils frem primary
to post-pnmary schools, and in the debate

surrounding the retenhon or obelifion of tests.

As stoted ot the outset, NICCY exarmined the
1ssue of the fransfer process dunng 2009/10
by explonng the expenences and views of F7
pupils, recording their accounts and using

their words to present cur findings. The views
expressed throughout the report are those of

the children and net these of NICCY.

The consultation addressed many of the key
1ssues surrounding transfer, however, there
were a number of relevant matters, which
were not touched upon, either because they
were not raised by pupils or because they were
not immediately relevant dunng the pened of
the consultahon. MICCY has been contacted
by parents and children with concerns about
specific issues relafing fo the transfer process.
These include the use of age standardisahion
in the calculoton of test scores and the
apphcahon of specthic admissions critena in
indraidual scheools. Problems have alse been
idenfrhed in relahon to speaal crcumstances
provisions. |hese dificulhes appear to have
arisen due to the guidelines detailed in the DE
directive to primary schools.
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Emerging out of the consultation, there are

clear calls frem children regarding how
Government and other stakeheolder bodies
should oddress the transfer precess in
Meorthern Ireland.

(i) Consult with pupils
when reviewing the
transfer process

Pupils emphasised that they are at the centre
of the transfer debate. Theretore, they were
adamant that children should be consulted and
that their views should be senously considered
with regard to any future changes or decisions
pertaining to the transfer process. Throughout
the consultaton, NICCY was extremely
impressed by the quality of debates and by the
arhculate and thoughtful comments made by
children.

(ii) Politicians must
reach agreement on
the transfter situation

Pupils expressed frustration and
disappointment that pelihaians had been
unable to reach an agreement on the transter
arrangements. They demanded that poliicians
in the Marthern Ireland Executve address the
1ssue as a matter of urgency and that they

set aside peliical agendas in order to agree

a workable sclution that wall be in the best
interests of ALL children.
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(iii) Recognise and take
steps to reduce pressure
and stress experienced

by pupils

Pupils called for polihicians and all stakeholders
in the fransfer process fo recogrise and
address the siress and pressures which many
of them expenenced due to the new fransfer
arrangements. Parents and teachers also
drew attenhon to the adverse impact these
had on pupils, as well as the disruption to
family ife and the financial implications for
some parents. Perceived widespread confusion
and an ongeing lack of information about

the arrangements (e.g. provision of prachce
papers, arrangements for the administration
of tests, interprefuﬁc-n of scores), were also
perceived as centnbufing fo pupils’ and

parents’ amaety.

Follewing cur analysis of the consultation
responses, MICCY 1s making the following call
in additon to the colls identified by children.

(iv) Children’s wellbeing
and best interests

must be at the centre

of all educational
decision-making

MNICCY 15 concerned that children’s wellbeing
and best interests have not been key
considerahons in the debates and deasions
concerning the transfer process, or in the
implementation of the new arrangements.

C|c:5n=_-hl linked to concerns about children’s
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wellbeing 15 the need to recognise the difhcult
posithien in which many pnmary teachers

and principals found themselves dunng the
2009/10 academic year. They were pulled
between their desire to support and prepare
pupils for enfrance tests and a desire to follow
the DE directrve strongly recommending

that primary schoeols did not undertake such
preparchon. MICCY therefore urges the
Meorthern Ireland Execufive to ensure that every
child’s wellbeing and interests are placed

at the centre of their debates and decisions
regarding the transfer process and broader

iSEUEE cuncemfng Edutﬂﬁﬂﬂﬂl pmvisinn.
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(Web oddresses occessed August 2010)

1 This figure inchwdes preparotory depariments in
grommar schools. h#pc/ fewwe deni.gov ulyfindex/32-
shotisticsondreseanch_pg him

2 Edwecotion ond Librory Boards are responsible for the
adminisiration of educotion ot o locaol level ond are broadily
equivalent fo Local Educodion Aufhorities in other parts of
fthe LK.

3 hithpe: S fwnwma denil gov. ulfindex, 3 2 - stofisticsondressarch_
pg.hitm

4 hithee S Feeweerdeni. gow. wlyindex 32 - stolisticsandressanch_
pg.him

5 hitpe:f feesrer deni. gowuiyrevised_dirculor_2009-07
english__pdf 2.09%mb.pdf

& hitp:fFereeoge. org.ukSchools T2 Osup poriing B 20AGQE.
himil

T hitp:f ferereoge. org.uk
B hitp:fwowenippte.org)

2 The purpose of oge stondardised scores is fo convert

o pupil's ocluod score in fhe test = ‘now score” fo o
sfandordized score. Standordised scores foke into occount

a pupil's oge in y=ars and months ond give an indicalion of
how they ore performing relofive to ofrer pupils of the same
oge.

10 DE {200%) DE Leoflet Mumbear 2. Choosing o Posi-
primeary School: A Guide for Parents, (Bongor: DE}.

11 AQE {3009 Guidelines for Porerds on Spedal

Jircumstonces, Special Provisions or Special Coses.

12 DE {2009) DE Le=oflet Mumber 2. Choosing o Bost-
primsary School: A Guide for Parents, (Borgor: DE}.

13 hittp: /v northermnirelond.gaov.uk/news /news-de /news-
de-june-201 news_-_de-210610-educahon-minisher-
riefs_hirm
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14 A children's wersion of fhe report has also been
published.

1.5 Initiglly 23 porents =nrolled in the Porent Be=ference
Group, howerer, one parent withdrew during the process. [t
iz important o node that each parent moy not hove offended
every meefing.

14 Pupils were consulted of different sfoges in the ocodemic
year therefore the k=ngfh of their experience of P77 varied.

17 5,192 pupils ocross 321 primany schools completed the
Kids Life ond Times survey. 2% indicofed they sof entrance
fests.

18 Currie, C. =t al [2008] "Res=arching healh Inegualiti=s
in Adolescenks: The Development of Health Behaviour in
School-Aged Children (HESC) Fomily Aflusnce Soale’.
SJocial Science and Medidne 66{8) 1429-1436.

12 O the 5,192 pupils who complefed the sureey, 33%
indicated that frey did not sit enfronce $esks.

20 Further informaofion obout INCAS may be found at:

hitpad ferwrve cemeoentre.orgfincosossessment

21 This policy docurm=nt mioy be occessed ot hp:/fens,
d=ni.gov.uk/index,85-schools 05 -schaols_impvt_prog_
po03-every-school-a-good-school-a-palicy-for-schaool-
improvement.him
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Please contact the Communications team at NICCY if
you require alternative formats of this material
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