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" INTRODUCTION.

1.1

12

1.3

The purpose of this non-statutory guidance (NSG) is to help you implement the National
Curriculum Order for music.

NSG has been written with the non-specialist teacher in mind. It is not intended that it be
read in one sitting. Rather, it should be thought of as a resource and consulted as needed.

Section B outlines the structure of the Order, explaining the key features of the attainment
targets (ATs), end of key stage statements and the programmes of study (PoS). Each AT can
be subdivided into a number of strands which can be traced through the three key stages.
These strands are described in Section C. The diagrams and tables which illustrate
progression in the strands through the key stages are provided to help with planning. The
final sections are concerned with a number of key issues, such as the relationship between
the two ATs, assessment, the use of information technology (IT) and planning schemes of
work. There is also a glossary of ‘technical terms’ (page H1) and examples of criteria for
success, key stage by key stage.
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1.6

1.7

1.8

The positioning of the PoS statements against the most relevant end of key stage statements
is deliberate: it is wise, however, to take into account the contribution other parts of the PoS
might make to achievement. Planning should be on the basis of activities derived from
viewing the PoS as a whole.

The ATSs consist of a number of strands, shown in Table 2.

Table 2
» Playing and singing (by ear, from signs and notations)
Controlling sounds made by the voice and a range of musical instruments
Strands in : : :
AT1 Performing with others
Composing, arranging and improvising
Refining, recording and communicating musical ideas
» Listening and identifying musical elements and structures
it;gnds n » The history of music: its composers and traditions

Appraising music: appreciation of live and recorded music

Diagram 1 on page B3 explains how these relate to the end of key stage statements.
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1.10 To develop skills in this strand, pupils will need:
to rehearse and practise (and, by KS2, be able to direct and rehearse others);
to sing and play in groups of different sizes;

to have opportunities to present performances, both formally and informally, to other
classes, parents, friends, the teacher, the rest of the class;

to have access to increasingly sophisticated instruments;

to learn the techniques which enable individuals to sustain a performance in a group;

to be aware of musical characteristics—the structural and expressive features, e.g.
accent, phrase, melody and harmony—style, the distinctive way sounds are used by a
particular composer, group of composers, or in a particular period of history, a
geographical region, a genre or culture; and a sense of ensemble, the blending of an
individual part into a group performance by listening and responding with sensitivity to
the other parts.

1.11 In the example below, a teacher, working with a group of pupils in KS3, played short
examples of jazz.

[ explained the structure and how certain conventions were used, e.g. solo improvisations
and rhythmic and melodic motifs. The class was given a sequence of chords and a
rhythmic pattern. Pupils, individually, practised and devised their own motifs and, then,
as a class, agreed an overall structure for the piece. The class rehearsed together, first
with me conducting and then on their own. They wished to perform the piece to others so
the class organised a lunch time concert.







1.13 There are three elements which contribute to this strand, outlined in Table 9.

Table 9

(i) The stimuli for
composition

(ii) The exploration of
sound

(i) The use of structures
to organise sounds

These should be increasingly wide rangﬁig.

They could be a picture, a photograph, a memory, or an
historical event; or a ‘musical” stimulus, e.g. a style of
music, a series of notes, or music heard live or in
recording (AT2).

Pupils should use a wide range of sources, including (see
the second and third strands) more sophisticated
instruments.

Work at KS1 is likely to be spontaneous and often
dependent upon chance; later, it should become more
considered and use simple structures suggested by the
stimulus (e.g. the sequence of events in a story).

Structures—the forms or shapes into which musical ideas
can be placed—can be invented by pupils, or provided by
the teacher. The difference between ‘simple structures’
and ‘musical structures’ is the level of musical
knowledge. For instance, a simple structure would be
ABA, where the first section is repeated after the second.
This becomes a musical structure when it reflects how
the structure has been used by composers. ABA is called
ternary form and composers generally make the first A
sound unfinished so that it leads into B. When A is
repeated the end is changed to make it sound finished.
KS2 teachers will not need to know the names of the
forms or musical detail but they can still use structures
such as ABACADA or ABA CDC ABA as a basis for

pupils’ compositions.










1.17 The essence of this strand is efficient communication of musical ideas. This is done through:
» demonstration and/or explanation;

» ‘fixing’ ideas on the page or on tape by
—written signs and symbols;
—recording on tape, or by some other form of technology;

o the revision and refinement of compositions.
1.18 For pupils to make proper use of written signs and symbols—notations (e.g. staff notation,
graphic scores, chord symbols)—they need to know:

o how to choose the most appropriate notation (and therefore the merits and demerits of
each);

» how to represent the musical elements (defined in AT2 PoS) and the proposed timescale
for the piece.

1.19 Note: this strand links with AT1 first strand (pages C1 and C2) and AT2 first strand (pages
C12 to C14).

1.20 For example:

Year 5 pupils were set the task of creating sounds which caught the mood of poems they
had written. In groups, they drew shapes to represent the chosen sounds and glued them
to a large piece of paper on which the words of the poem had been written. Some groups
used pitched instruments (recorders, glockenspiels and chimebars) and recorded their
chosen sounds with the names of the notes. Others concentrated on rhythm and used
simple symbols to show how and when the rhythmic pattern should be played. Different
levels of loudness were represented by the size of the shapes, or were indicated by written
description, or use of musical terminology (f—fortissimo; p—piano). Later they listened to
tapes of each group’s work and discussed them.
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2.0 ATTAINMENT TARGET 2

2.1

Listening and identifying musical elements and structures

Practical work in music requires a sound theoretical understanding and an ‘ear’ which has
been developed by the consideration of a wide range of music. There is therefore a powerful
relation between the two ATs. This strand, with its dual emphasis—on knowing the

musical elements and on listening to a wide range of music—is an important point of
connection.







2.2

2.3

The musical elements provide the means by which pupils can go beyond the superficial in
their response to music. Each element becomes progressively more complex through the
KS1-3 PoS. For example, texture:

KS1—distinguishing between one and several sounds;

KS2—recognising melody, accompaniment and polyphony (many sounds);

KS3—density of instrumentation (the relative ‘weight’ of the constituent instruments in a
piece).

Pupils need to have these distinctions drawn to their attention. For example, timbre at KS1
can be demonstrated by playing a xylophone with both a hard and soft beater. In developing
the ability to apply a knowledge of the musical elements to what they hear, pupils need to:

listen to music from different times, cultures and styles;
be encouraged to respond to music in varied ways;

work on this strand in close juxtaposition with other strands of both ATs;

talk for carefully defined purposes about music.













2.9  The critical factors in implementing this strand are:
the provision of the widest possible range of music;
thorough grounding in the skills of AT1 and the knowledge of AT2;
the conscious attention paid to the development of pupils’ powers of analysis;
time given for pupils to reflect on what they have heard, performed and composed;
opportunities for discussion, with a clear focus for the talk;
pupils using the musical terminology in the first strand in AT2;
classrooms where opinions are freely shared,

not relegating it to the end of a lesson or the end of term, but ensuring that it is firmly
embedded into the other strands.

2.10 For example:

Year 8 pupils had been composing pieces for the voice. In this lesson, they were
introduced to a recording of ‘Sequenza III’ by Berio which demonstrated the same
techniques. A worksheet, with a series of sharply focused questions, helped pupils to
analyse what they were hearing. After hearing the music several times, the pupils used
graphic scores with a view to adopting similar structures in their own work.

2.11 Note: the activity above linked most of the strands in AT1 and the first and third strands
of AT2.
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} 4.0 A BALANCED PROGRAMME OF ACTIVITIES

The general requirements for the PoS make it clear that pupils should ‘. . . undertake a
balanced programme of activities . . . Balance can be achieved by:

« taking account in planning and teaching of the 2:1 weighting in favour of AT1;

¢ a musical repertoire which genuinely reflects the European ‘classical’ tradition, but
allows for non-Western, folk and popular music as well;

e recognising the importance of both singing and playing;

e planning with the full requirements of the PoS in mind, not just the end of key stage
statements;

e ensuring that forward planning reflects the relative importance of the strands and
elements of the PoS.
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2.1

A SCHOOL POLICY FOR MUSIC

The school’s policy needs to address the following key issues.

PROGRESSION

Both the end of key stage statements and the PoS indicate the ways in which achievement
and activities build on what has gone before. It is important, however, to ensure that the
work of individual pupils is genuinely progressing.

COVERAGE

The PoS have been designed to allow sufficient flexibility for teachers and pupils to follow
their particular interests. They leave important decisions about balance to the teacher as
well as the necessary amount of time required to cover adequately the PoS. However,
teachers must make sure all the material in the PoS is covered.
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> 3.0 KEY STAGE 3

3.1

3.2

ATi1

Pupils will be able to use sounds made by their voices and a range of instruments with
confidence and control. They will have explored different musical structures and have
expressed their own ideas, feelings and moods through improvisations and compositions.
They will be familiar with the various forms of musical language and be able to read and
write music with some fluency and accuracy. Over the key stage they will have learned a
range of songs and instrumental pieces and have acquired the confidence and skills to
perform to a variety of audiences.

AT2

Pupils will be able to listen to music and describe features using a developed musical
vocabulary. They will have heard a wide range of music and show an understanding of
musical traditions from different cultures and periods recognising the contribution of a
range of influential composers and performers. They will have begun to develop an
appreciation of a variety of music and be able to listen critically and express informed
opinions.
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