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FORCWORY

The Morthern Ireland Commuissioner for Children and Young People
(NICCY) was contacted in 2009 by children, parents and a range of

other stakeholders, concerned about the potentially negative impact on

P7 pupils of the new arrangements for transfernng pupils from primary

to post-primary school in 2010. Given the withdrawal of the Department

of Educaton transfer tests ("1 1plus’), the introduchion of unregulated

entrance tests and the ongoing uncertainty surrounding the transfer

process, NICCY responded by inihating a consultaton to review

the 2010 transfer process and specifically to explore the

expenences and views of P7 pupils.

THE ROLE OF RICCY

MNICCY was established in 2003 in occordance with the provisions of

The Commussioner for Children and Young Pecple (NI} Order 2003. The
principal aim of the Commussicner, as defined by Arhicle & of the Order,
s to sofeguard and promote the nghts ond best interests of children and

young persons. In undeﬁnk_ing this cnnsuhn’rfun, MICCY 1= Enguging

relevant arhcles of its legislahion, namely Arficles 7 and B.

Article 7: The Commissioner has a duty to keep under review the
adequocy and effechveness of law, prachce and services relating te

the nghts and best interests of children and young pecple by relevant

outhonties, and a duty to advise the Executive and relevant avthorhies on

matters concerning the nghts or best interests of children on cccasions
where the Commissioner thinks appropnate. The Commissioner alse has

a duty to toke reasonaoble sfeps to ensure that the views of children and
young people and their parents are sought in the exercise of her funchans.

Article 8: Grants the Commissioner, after consultation with bodies
or persons whom she thinks appropnate, the power to 1ssue guidance

on best prochice in relahion fo any matter concerming children’s nghts

or best interests. Arhcle 8 olso grants the Commussioner the power fo
provide and publish adwice on any matter concerning children’s

rghts or best interests, and to make representohons or
recommendahons to any boedy or persen about any

matter concerning children’s nghts or best inferests.
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| am delighted to present this report of our commitment to the consultation process
consultahon with P/ pupils about the transfer and their wilingness to arhiculate thesr
precess dunng 2009/10. | have been concerned experiences and opinions;
dait e chun.ges i the post prmiey Iransier ‘ The Parenting Forum NI, and parhcularly
AR Mot Eeloncicod ihe Alisan Loughlin and Sendra Couser for
|::n:::nivEn_h::|||1l||r adverse impact these could have Fedikidinig Wi onsiltation rheckgs
on children. My office has been contacted by b et
a number of children ond parents whe had !
concerns about different aspects of the process. ‘ Kotnna Lloyd, Lizanne Dowds and
Indeed, it was children themsehwes whe prompted colleagues from ARK, (Queen's University
me to invesﬁgufe this 1ssue and to consult with Belfast and U“'-‘-'El'“f'“'!l" of Ulster], for ther I'lEIP
those most directly affected. | am aware of the and advice in devising queshens for inclusion
strength of feeling surrounding this issue and in the Kids” Life and Times survey; and

therefore | parhicularly appreaate the involvement ‘ Al the sl s vy e

E'I: Cl” 'I'I'IEI'E'E WF‘lﬂ' p-l:lrl'l-l:ipr_ﬂEd in cﬂn5u|h'_ﬂ1-nn_ AL IR m‘,r 5|'E'H: 'dLII'II'Ig l'hE' {nrﬁul‘l‘uﬁnn

planming and disseminahon stages.

| weuld ke to thank everyone whe tock part
in the consultahon. In parhcular, | would like

to express my appreciaticn to all the P7 pupils
{end a small number of P& pupils), for therr %ﬂmﬁ%‘ ﬁ .

wi||ingness and enthusiasm to share their views

and experiences with me and my staff. | would Patricia Lewslay

alse like to acknowledge each

of the following: Commissioner
for Children

#l The schools who accommedated our visits el ngny

and especally the pnnapals and teachers Paople

and parents whe gave of their ime to
parhcpate in the consultahon either duning
awisit or as part of the Teacher

Feterence Group;

'. The parents who were members of the
Parent Reterence Group for their
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The Northern Ireland education
system and the transfer process

There are currently 866 primary schools
in Northern Ireland of which 46% are

‘controlled” schoels and 4 7% are "cathehc
maintained’ schools. Centrelled schecls are
non-denominahonal schools, managed by
Boards of Governors and the employing
authorities are the five Educaheon and Library
Boards . The majenty of pupils attending these
schools are Protestant. “Cathelic mointained’
primary schools are alse managed by Boards
of Governors and the Counal for Catholic
Maintained Schools (CCMS) 1s the employing
authority. The intake to these schools 15 almost
exclusvely Cathelic. The remaining 7% of
primary schools consist of integrated scheols
which atiract children frem oll denominahicons
and none, Insh medium schools, preparatery
departments in grammar schools and a small
number of independent schools .

The majenty of post-pnmary schools are

under three different fypes of management;
‘controlled’, ‘catholic mantained” or
‘voluntary’; scheools which are owned by

S school trustees and managed by a Board of
Governors. The pcrst-primurjr system is selechve

GO G
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and the majonty of pupils transfer from
primary school to a secendary or grammar
school; the latter seleching pupils on the basis
of academic ability. A small percentage of
pupils transfer to integrated and Insh Medium
schools. In 2009/10, approxamately 58%

of pupils attended nen-grammar schools

and 42% attended grammar schools . An
alternative transfer system in Merthern Ireland
15 the ‘Dhckson Plan’, eperating in schools in
parts of Co. Armagh. Pupils here have the
ophen to transfer from pnmary to jumor igh
schools before then transferning te senior high
schools at 14 years to complete compulsory
educahion. For pupils who opt out of transfer
tests at 11 years, or do not achieve a grammar
school place, they can transfer to o grammar
school at 14, by talang internal exams set by
indmidual scheols.

Until 2009, the Department of Educahen in
Marthern Ireland (DE) managed the selechon
procedure. If pupils wished to be considered
for a grammar school, they sat transfer tests
{commeonly known as the “11plus’), ond on the
basis of their results, Hﬂey went on to grammar

or non-selechve schoaols.

NICCY
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2010 sow a sigficant change in the transfer
process. In 2009, DE sioted that 1t would

no longer host acodemic selechon, instead
1ssuing guidance which detailled how post-
primary schools should conduct the selechon
process. |his was based on a ‘menu’ of
crntena recommending as the first critenon,
that prienty be grven to applicants entitled to
Free School Meals (FSME]". The St Andrews Act
2006, contains previsien allowing grammar
schools to use selection if they so wash,
therefore they are nof legally compelled fo
follow the Department’s guidance. Any new
legislatien regulating transfer would require
cross party support, however, nc agreement
has yet been reached. In this pelihical
vacuum, two private test bodies emerged,
representing fwo consortiums of grammar
schools, and they administered entrance tests
to defermine admissions to grammar schools
in 2009/10. The test bodies are not regulated
by Gevernment. The Educction Minister alse
issued a direchve to pnimary schools stating
that they should not prepare P7 pupils for the

entrance tests.

The Associaton for G}uu"l}r Education (AGIE]
caters for 34 centrolled and veluntary
grammar schools . The AQE Commen
Entronce Assessment (CEA) tests consist of
three papers with the results frem the best

two papers taken to calculate o standardised
age score. The tests included a senes of
‘assessments which took account of the English
and mathematics components of the primary
curnculum’. Far 2009/10, scores were spht

into five bands; greater than or equal fe 113,
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[ % |

106-112, 98-105, 88-97 and lessthonor
equal to 87, with 20% of scores falling withun
each of these bands. The bands do not relate
to the traditienal “11plus’ grodes. The tests
focus on English and maths assessments and
in 2009, were administered in Movember and
December.

The second test bedy, Granada Learning
[GL ) Assessment, dewvised tests which were
employed by 34 schools, mainly veluntary
[Catholic) gramimars, and a small minurff:.r
of non-dencminahicnal grammars and
infegrated ::c:Heges'- These schools came
together under the Post-Primary Transfer
Consortium. GL Assessment tests consist of
two mulhple choice tests in English and maths
and the results consist of a grude; A, B1, B2,
C1, C2 or D. This 1s assigned on the basis of

a pupil’s combined standardised age score.

for beth papers. In 2009/10, most grammar
schools opted to use the grade for admissions
purposes, however some used the score. The
entrance fests will be referred fo as the 'AGIE
tests” and 'GL tests’ througheout the report.

As in previous years, parents met with the
prinapal of their child’s primary school in
February 2010 tc complete the “Transfer Form’
which lists their preferences for post-pnimary
schools in order of pnonty. DE recommended
that parents included at least three schools
on this form. Transfer forms were then
ferwarded to the appropnate Education

and Library Beard and sent on to schools

for considerahon. Pupils were informed
about which schocl they had been

PINEFTRINY:
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. ﬁ“nculed in their ‘Placement Letter” issued on
28th May 2010 .

Both GL Assessment and AGE 1ssued specal
circumstances forms. If parents beheved there
were grounds for their child to be considered
under ‘speaal crcumstances’ provisions, they
were advised to complete this form and to
provide medical or other appropriate evidence.
Speaal arcumstances were defined as medical
or other problems which may have affected
pupils” perfermance in the entrance ’rEIs-.

The form and accompanying evidence were
submitted with the Transfer Form.

f parents believed there were ‘compelling’

or ‘excephonal’ reasons why their child
should ottend a parhcular schoal, they were
given an ocppertunity to apply for their case

to be considered as part of an exceptional
circumstances process, managed by DE. This
could only be inthated if their child had net
been offered a place at the school through
the nermal admissions process. Parents were
advised that further information regarding the

process would accompany placement letters
issued at the end of May 2010 .

Desprte faang ongoing pressure, the Minister
anncunced, in June 2010 that there would be
ne reintreduchon of the DE transfer procedure
in 2010/11" In July, new guidance was issued
for admissions dunng the 2010/11 school year
and the annual transfer processes for 2011/12
and beyond. Shortly before this, in Apnil 2010,
representatrves of the twe grammar school

Eﬂﬂﬁ-ﬂl’ﬁﬂ, were '...II'IEIhlE fo agree a EI-HHIE

entrance test for the intake to grammar scheols
in 201 1. Consequently, the entrance tests are
again being administered by GL Assessment
and AGIE and the arrangements for 2010/11
remain breadly similar fo those in 2009/2010.
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The key objective of the consultation was to
explore the impact of the transfer process
dunng 2009/10, on P/ pupils. This report
therefore prevides an insight infe primary
school pupils’ views and expenences, with
particular reference to key aspects of the
process. It 1s important to note that the views
expressed in the report are not those of NICCY
but of the children, parents and teachers whe
partcipated in the consultahon. NICCY has
sought fo repert pupils’ views and expenences,
using their own werds and accounts as for as
pns;ih|e-- While the focus of the consultahon
was P7 pupils’ expenences, NICCY beleved

1t was alse important to consider teachers”

and parents’ percephons of how the process
may have impacted on children and to collect
contextual informathon in erder to moamise

our understanding of pupils” expenences.

The transter process 15 a complex, mulh-
faceted 1ssue therefore it 1s important te
point out that not every aspect of the process
15 addressed in the report. As the primary
aim was to record pupils’ voices, the report
documents their perspechves of the 1ssues
which interested or concerned them. In
addihen, the consultaton was carmed out
between Movember 2009 and early May
2010, therefore stages in the process occurning
outside of this penod, may not have been

RGO G

addressed, e.g. nohce of school allocahion and

claims for excephional circumstances.

Consultation participants
These included:

| Pupils from 29 pnmary schools ocross
Merthern Ireland. The vast majenty of
the 964 pupils were in F7, although a
small minenty of P& pupils also tock
part;

¥ Primary school principals and
teachers. Forty-two teachers from
parhcpating primary schools tock
part in the consuliohen;

¥ Parents of P7 children. Twenty-three
parenis enrclled in the Parent Reference
Group and four meehngs were
convened throughout the ye::lr-; and

¥ Pupils who completed the Kids’ Life and
Times survey. This survey 1s devised and
administered by ARK, a joint imhahve
between Queen's University Belfast and
University of Ulster. The 2010 survey
contained queshons on a range of 1ssues
relevant te P/ pupils, including the Transfer
process and 5,192 pupils from 321
primary schecls completed it

NICCY



School recruitment to the
consuliation

|niliu||:.r, prirnur}r schools were recruited ﬂ"lrnugh
self-neminahon. In Movember 2009, NICCY
mgh! Exprﬁiinns of interest from schools wia
emall and a ronge of |'.:||".irr|||::r'g|.l schools then
contacted MICCY, ind;m!ing their desire to
take park. Addihonal scheols were identthed

in erder to achieve a reprEEEntn'l'ivE 5|:|mp|e in
terms of schoaol management fype, locahon
and size. The 5ump|e included controlled,
catholic mantained, ini'egrui'ed, Insh Medium,
and preparatory schoaols, located in both
urban and rural areas of Merthern Ireland. It
also included schocls where every P7 pupil sat
entrance tests (n=23) and schools where none

of the pupils sat the tests (n=3).

Consultation with pupils
Consultahion sessions with pupils teck place
between Movember 2009 and early May

2010 and were faalitated by NICCY staff.

As indicated above, almest 1000 pupils
parhcipated, with the number of consultees

in each school, ranging from five to 90.
Sesmions commenced with an infreduchen to
MICCY and an explanaton of the objectives of
the consultahon. Pupils were informed that the
purpese of the session was to hear their views
and to learn more about their expenences of
the transfer process dunng 2009/10. Time
waos also ollecated to addressing any gueshons
or concerns that pupils may have had. A
structured set of gueshons was designed in
odvance, most of which were relevont to all

pupils and some which were relevant only to

NICCY
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those children wheo hed taken the entrance
tests.

These addressed:

¥ Their expenences of P7, parhcularly before
and after the entrance tests and after
receipt of test results;

The decsion to =it or not sit the entrance
tests -

-’

Expenences of preparing for and talang
the tests;

Pupils’ preferences regarding post-
prnmary schecls and feelings about
changing schools;

Pupils’ proposed soluhons to the
tronsfer 1ssue; and

The messages which pupils wished to
convey to Government.

Mﬂ'lul.lgh a pre-de’rerm;ned sat of queﬂinns
was employed, this did not preclude

discussion of other transfer-related 1ssues o
these were raised by pupils. The pnmary aim
of the sessions was te foalitote a discussion
where pupils felt able to share their views

and expenences. With this in mind, care wos
taken to explain 1ssues carefully and to employ
language which was appropnate for the pupils
invalved. Following an evaluation of different
recerding methods, a deasion was made to
employ a scnbe fo record the consultahons
with pupils and teachers. This method caused
minimal disruphien and given the large
numbers of consultees in some schools and the

drversity of locations in which the consultations
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tock place, ensured that pupils’ contnbuhens
were recorded as accurately and fully

as possible.

Consultation with teachers
A rn»r:ql::lnh,nI of the 42 purﬁcfpuﬁng teachers and
prinapals were consulted in their schosols. A

5411|::|i E-ElITlFllE EIIS-'D PCII"l'iEIPEI"'EEI I-F'I a TEEI'EI'IET

Reference Gmup which was convened in
MICCY s ofthces. Teachers oddressed some
of the 1ssues raised with pupﬂs and |'I'EE]I' also
shared ther pen:epl'inns of the impud of the
transfer process on |:|U|::|-|-|5r thear i'euching
and the reluiic:nf.hipE between schools. Mnn}r
teachers were keen to coninbute their views
and this is reflected in the high participation
rate across schools. A ml-nnl'ii],r of teachers
up!'ed not to take part. In some coses this was
attributed to the sensihve and controversial
nature of the transfer 1ssue.

Consultation with parents
MICCY commissicned the Parenting Forum

Ml to recrust o Parent Reference Group and

to facilitate consultahen sessions with the
group on four occasions during 2009/10.

The purpose of the Group was to coninbute
addimonal insights inte pupils’ expenences of
the transfer process and P7 and to provide
contextual infermahon against which pupils’
views and expenences could be considered.
Parents commented on mest of the 1ssues
explored wath pupils, while alse shanng their
own experiences of the transfer precess and in
particular the impact they believed this had on
their children who were in P7, and other farmuly

ITIEF‘I'IIJETE-
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The Kids' Life and

Times survey

The Kids’ Life and Times is an annual suUrvey
imrnhing 7 pupils in Merthern Ireland. The
suUrvey 15 carmed cut online in schools and
includes qu-EEHnns about school ond other
issues that are of impertance te childran.
MNICCY devised a set of queslfnns arcund the
transfer process, in collaboraton with the Kids
Life and Times researchers for inclusion in the
2010 sSUTvey. Fupils'r responses fo |-:e1,r quesﬁnns
cuncemfng transfer are iniers.per*seci I'|1r-|::ug|‘lm.ﬂ'
the report. (Tables of resulis for the 2010 SUrvey

are EI'-."CII-[EIbl-E' at wmv.urk.uc-uh‘rkh]

Ethical considerations

The sensitraty of the 1ssues assoaated with the
transfer process was an impeortant considerahen
when planming the consultahon vath pupils.
During early planning meehngs, NICCY was
advised by educahonal stokehclders, that the
most appropriate approach fo informahon
gathenng would be to conduct "school wsits’,
engaging with children in surroundings that
were familiar ta them and so that there would
be minimal disruption to their reutine. The
sessions therefore tock place in a vanety of
settings, including classrooms, school halls,

|IbFﬂﬂE5 und lll:l.l"ll:ll!' i'l-l'l'!E' Spaces.

Consultahion methods were discussed with
primary principals or feachers in advance of
visits to ensure they were appropnate and fo
ensure MICCY stoff were informed if thers were
pupils whe had parhcular needs or if there were
any sensifive issues that had to be bome

NICCY
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in mind. Pnmary schools dealt with the
1ssue of parental consent regarding pupils’

parhicipation. At the beginming of each wisit,
pupils were reassured that they did not have
to discuss any issue if they did not wash to.
Pupils were alse given the ophion of speaking
indmdually to o member of NICCY staff if they
wished.

Fnally, it 1s impertant fo note that all NICCY
staff involved in the consultahon were vetted
and appropnately trained in child protechon
issues. Robust child protechen profocols
operate in relahon to all work carned out with
chuldren.

As highlighted previously, the consultation
process involved almest 1000 pupils, with
the number of consultees ranging between
frve and 90 in each participating schocl. The
populanty of different views was recorded
dunng discussions, however, given the large
numbers of pupils in some schools and a
desire nof to dwell on sensihve topics, it was
difficult, on cccasions, to quanhfy pupils’
responses precisely. Mevertheless, it has been
possible to appro;amate the weight of pupl
responses concerning many issues, and the

report employs the following definthons:

=it
=k

‘Majority” or ‘Mest’ = 70% +
‘Many’ = 55% - 69%
‘Around half’ = 41% - 54%
‘Some’ = 21% - 40%

A Few’ = 20% or less.

The same defimtions are employed when
referencing teachers’ views.
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PUPILS* EXPERIENCES OF P/

In each scheol, the consultation began by
asking pupils what they thought was different
about P7 1in 2010. Around half of the sample
made seme reference to the transfer fests
being ‘different”. Pupils noted that the tests in
2009/10 did not include scence, which for
some pupils was not a posthve change; T was
annoying. Science nermally gave you all the
good marks”. Pupils alse noted that some tests
were based on ‘mulfiple choce questions’, and
that the Government had ‘got nd of the 11
plus”.

When asked to descnbe their expenences of
F'}'-, pupils recalled a range of positive and
negative experiences which often corresponded
with key stages of the transter process and
their deasion to toke part in or opt out of the
enftrance tests.

It 1s important to note that the transfer
arrangements which were i1n place before the
intreduchon of entrance tests, alse required
pupils to sit fransfer tests if they wished to be
considered for a grammar school. It should
be borne in mind that some of the views
expressed by pupils about the entrance tests,
for example, in relaten to addihonal work or
thair feelings of armaety may have been equally
applicable to their assessment of the fransfer
tests set in previous years.

Before the tests

For many pupi|5 who had deaded to sit GL or
AGE tests, or both, the pericd preceding the
tests was descnbed as “sfressful”. Parents spuﬂll:e
of children having ‘sfeepless mights” and pupils
themselves E:q:iciﬂed that i'hE]r felt ‘nernvous”

NICCY

md Jﬂﬂﬂ:ﬂusiﬂnd I-n sSome Cases, under
‘infense pressure’;

-rre = | = o —— -
‘It was stressful, so you really had to
concentrate, so much to think about, doing

 the test and all the practice tests’;

| ‘There was too much pressure on you and
you didn’t really know what to do’.

Some pupils desenbed how their workload

had been increased and had beceme more
challenging; W was harder work.._a lof of work
fo put in and a lof expected of you”.

Refernng to the level of work, other pupils
described the perned before the fests as
‘heche’, "busy” or ‘chaotic”. For some children,
the sense of pressure began the previous
summer with prachce papers, and tutering

‘Most of us didn’t really talk about the
test — | gof scored over the summer when

- doing practice fesfs...talking about it built

up the pressure’.

Some pupills reported that the peried before
the tests had been ‘ok’, descnbing the work
as ‘easy..going over the same stuff or
‘inferesfing because [ learnt different sfuff”.

A few pupils thought that this period was
‘exciing’, while alse acknowledgqing that they
‘felt pressure but you were also happy”.

Pupils commented on the uncertainty and
lack of clanty around the transfer process,
parhcularly in relahon to the provision of
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prachce papers, the format of the new entrance
tests, arrangements for their administrahon
and scerning. They also talked about the
confusion expenenced by parents and
teachers. The latter were almest unanimeus In
their criicism of the lack of information about
the transfer process, refernng te the ambiguity
surrounding the situahion while P7 pupils were
shll in P&, ond lock of informaotion about test
arrangements ‘even up fo [pupils] going fo

the test’. Pnnapals reported that information
concerning the new enfrance tests was sent
directly to parents, so they were kept “out of the
locp”. Both teachers and parents describad the
transfer process in 2009/10 as ‘the vnknown’,
commenting that they felf “very much ot sea”
and that the arrangements seemed fo ke ‘up In
the air”. They alse acknowledged the knock-
on effect this had on children; “The whole
uncerfainty of the thing — us as adults can
cope, buf not 10 and 11 year olds”.

After the tests
."-"I.ur-r-_.r pupils repurled Feeiing a sense of relief
and being huppfer after the tests;

ey - .

I'm glad they're over ...but brain dead.

- e

You forget the things you've learnt;

“V’'m just really, really happy’;

‘Il felt more relaxed and life is just...

hbh...how s:l'it.'l‘I Five_r_ﬁ_m_ h thisg’

Dunng the consultohen, pupils enthusiastically
described the celebrations they enjoyed
fufﬂmufng the tests, |i5ling various achvies and
events, including helidays, parhes, shopping,

Gl i & 0 .
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ice-skating, swimming and mps te restavrants
and the ainema. Pupils alse indicated that
there were now more opportunities for them
ta study other subjects, to engoge in different
educahonal actvities and go on school trips;

L -
“We've got more space now fo give our

- o — -

opinions and not just the answers’;

| ‘[We] get less homework than other classes
' and other opportunities other closses and

schools don’t do like playground pals,

recreation club and film club”,

Some pupils were excted about being the
eldest in their scheol or were locking forward
to moving fo a new school;

I'm happy because I'm the oldest and
locking forward fo another school...the wee
ones look up to you’,

Some parents felt that their children’s “sfress
levels dropped” ofter the tests. However,
around a third of pupils said they remained

'm:'.trnecl or QnXIous;

‘After the fest Christmas was coming up so

the worries were put fo the side but then |

got worried again’.

Some pupils adrmtted they felt nervous about
gething their resulis dunng the ‘fong waort’ affer
the tests and in the days immediately prior to
receivi ng results. Parents, ngl::in, commented

on childran E:{F-El'iEFH:I-I‘Ig E.E-epﬁas ruglﬁh'i
showing unusually high signs of hredness not

NICCY
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‘very low in the run up to the resulis. A few
parents believed that the stress had become a
learned behavicur for their child, who began
to oct out the “sfress”when 1t came to other
achvihies.

Getting results

Pupils talked about postal delays and parents
having to arrange speaal collechon of

their results on the day these were 1ssued.
Describing how they felt after recering the
results, pupils continued to use terms such

as ‘nervous’, ‘stressed and ‘worned”. They
attributed these feelings to concerns about their
performance in the tests, not being admitted to
their school of choice, Teffing the family down’,
and constantly being asked about their test
scores. Others said they hod been “excifed”,
were ‘nof really bothered” or simply, felt #ne
about if. However some parents indicated that
their child had been quite unperturbed;

—

‘It was no big deal for my daughter on
the day. She was mildly curicus about her

friends but waited until they phoned her".

Oher parents reported that their child’s
expenence had been more unsetiling;

rew = B —

‘A horrendous day — my child was crying

- — — -

and wouldn’t answer the phone’;

"My son was very stressed when he got
the grade, making himself ill, especially

when he heard other people’s resulfs’,

T —— i,
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Some parents also believed that their children’s
conhdence waned as they awarted o deasion
regarding schogol allocation;

‘My child keeps asking me, “How confident are
you Mum that I'll gef in2” "

Pupils who did not sit the

entrance tests
F'upils who decided not to sit the entrance fests

recounted a range of different Eiq:ﬂ!l’l-El‘IEEE-
Some descnbed feeling ‘excluded or

'wd'ﬁm ther peers wihilst ﬂ'ne:.r weres

prep-miﬂg for entrance tests;

‘I felt left out because they were all talking

about fests’.

A tew pupils sond ’r[r'leyﬁ'zh '}utfgerfﬁ:u’ not
duing the tests and parents also referred

to children Euperiencing low self-esteem

and stress. One parent felt that the media
attenhon on the new tests gave the 'unﬁe:";:n'i.rr
in\pressim that children were mf5sing out

b]r not dning them. Several teachers ugreed
that in some coses, children’s self-confidence
was affected b}r not dﬂing the tests. One
commented;

‘They never actually said it, but you could
see it — “the best of the best are going to do

it s0 we must be crap” °.

(g
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On the whole, however, parents of children
not sii'ﬁng the entrance tests and the children
themselves, repnrled that this had been o
pnsilive EIPET‘I-EFIEE- F'upﬂs commented that



than test preparahon. Others pointed out that
it was not necessary for them to do tests fo
secure a place in their preferred scheol;

ey = § — ——

“It was an easy decision — [ didn’t want to go

. to a grammar school’;

" ‘Don’t need them...the school I'm going to is
just as good as a grammar school’.

Many of the parents of children not sitting tests
agreed with these mare positive perceptions;
‘Unfair system is gone. My child won't be
‘deemed a failure ot such a tender age of
- development. He's enjoying school without
the unjust grading”.

P/ the whole experience
Reflecting on P7 in general, some pupils

-

described it as being "nme—wr:rcb}r_q", ‘aveful
or ‘sfressful”

“It was a rollercoaster...you worried about
the results and you get the results and then

- [you're] stressed about what school you're

going to...a lot of pressure’,

Parents of P7 pupils whao sat enfrance fests
echoed this assessment, reporting an increase
in thesr children’s stress levels in the run up

to the tests, o decrease after the tests, and
another nse as they awarted results. A few
parents felt that althcugh the expenence might
have a negahve impact, their child knew

v T MR _

that they had to go through it os they were
‘focused” on gething into a speahc school;

ey = W —_ ————

‘He wasn't sleeping, though it was his

- decision because he knew what the outcome

would be if he didn’t do the entrance

eXams .

Some parents alse commented on the impact
of the transfer process on family hife;

g . W — e — -

‘Less quality fime, less relaxation, less

_money, more sfress’;

‘Owerall it has been ok as we've made a

conscious effort to do lots of fun things’.

In many cases, primary school teachers

adrutted that they had found the transfer
arrangements during 2009/10 very difficult.
They felt uninfermed abeout the entrance tests
and unable to give parents the same advice
and support they had previded in previous
years. some teachers sought to recancile their
desire to suppert pupils in advance of the tests,
with DE guidance which directed them neot te
prepare pupils. Teachers also believed that
pupils talked more about the transfer process,
that it had a greater impact an them and that
more puplls oppeared to be ‘siressed” about

the process, than in previous years.

The impact on relahenships between primary

schools was alse highhghted by principals.
Many descnbed how their school had clustered

with other pnmary schools in thair area
and agread to adopt a joint strateqy; ether
presading preparation through addihienal
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classes or in school or by deading to adhere
to DE gundance. This strotegy generated
suppert between schools and alse avoided
the possibiliy of parents removing pupils
from a scheol which was not prepanng pupils
for the tests and placing them in a school
where preparation was being grven. However,
principals did indicate that having agreed o
strategy; usually not to undertake preparation,
some individual schools then reneged, due

to parental pressure or concerns about the
potenhally detnmental impact this might have
on their intake the following year.

SUMMARY

As anhiapated, pupils’ expenences of P7 dunng
the transfer process vaned quite considerably.
Some pupils coped well with the addihienal
work required in preparafion for entrance tests
and navigated their way through the year with
relative ease. For many mere pupils however,
the fransfer process was difficult, unsettling and
nerve-wracking. Many parents’ and teachers’
accounts of the year corroborated those of
pupills as they referred to the uncertainty and
confusion of the transter arrangements and the

anxiety and siress expenenced by children.
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