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The Active Shakespeare: Capturing evidence of learning materials provide teachers with 

a way of building assessment into their ongoing teaching of Shakespeare that supports 

the periodic assessment of reading. The supporting exemplification materials give 

examples of evidence generated by pupils working at different levels and can be used as 

a resource and reference point for teachers. Each set of exemplification includes: 

 examples of the pupil’s classroom work drawing on the synoptic task and the 

reflection log  

 commentary on the evidence at assessment focus (AF) level which contributes to a 

judgement on the pupil's overall reading level  

 teacher observations contributing to the assessment judgement  

 an assessment summary outlining the overall evidence that could contribute to a 

periodic reading judgement for the different AFs.  

These Active Shakespeare materials provide a useful and varied range of written 

and oral evidence that will contribute towards a periodic review of pupils' progress 

in reading using the Assessing Pupils' Progress (APP) guidelines. Because the 

material relates to a single text and helps to generate evidence for selected 

assessment focuses only, it does not provide sufficient evidence on its own to 

make an overall judgement of a pupil's reading level. 
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STAGE 1 

Taking it further B: Romeo’s first soliloquy 

Romeo compares Juliet to both the sun and to the stars. Think about the setting of this 

scene, for example time and place. In what ways do Romeo’s words suggest what an 

audience would actually be seeing on stage at this point?  

Now have a look at one other ‘night’ scene in the play. Does your chosen night scene 

have the same impact as Romeo’s soliloquy? 

 

This response shows evidence of a close engagement with the text, with some detailed 

explanation of the impact of the language, These discriptions make use reailise that 

Romeo is a very romantic and dreamy character (AF5 L6 b1). There is also an 

appreciation of how particular techniques and devices achieve their effects, for example 

the pupil is able to make the connection between the on stage physical, textual and 

metaphorical references to light and darkness (AF6 L7 b3).   

Some detailed 
explanation, 
with appropriate 
terminology, of 
how language is 
used  

AF5 L6 b1 

Responses 
begin to 
develop an 
appreciation of 
how particular 
techniques and 
devices achieve 
the effects they 
do 

AF6 L7 b3 
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STAGE 1 

  Task 1: Romeo’s soliloquy 

Use highlighter pens to select all the words and phrases in the speech that refer to: 

the stars and the heavens 

light and brightness. 

Write two short paragraphs to explain why Shakespeare uses each of these words and 

phrases in this soliloquy.  

 

This response to Romeo’s soliloquy begins to make connections and interpretations 

across texts teasing out other levels of meaning, their fate was written in the stars - an 

implicit reference to “star crossed lovers” (AF3 L7 b1). The drama of the scene, 

heightened by the contrast of light and dark, is analysed and evaluated in terms of both 

the characters’ feelings for each other and the possible audience response to Romeo 

(AF6 L7 b1).   

Comments begin to 
develop an 
interpretation of the 
text(s), making 
connections between 
insights, teasing out 
meanings or 
weighing up evidence 
AF3 L7 b1 

Responses begin to 
develop some 
analytic or 
evaluative comment 
on author’s purpose 

AF6 L7 b1 
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STAGE 2 

  Task 1: Juliet’s soliloquy 

Use a highlighter pen and find lines or phrases in the speech that refer to: 

 ‘speed’ or ‘time’. 

Looking at the speech as a whole write a paragraph in which you analyse three of these 

phrases closely and describe how the references to time and speed build anticipation and 

tension for the audience. Look at the way Shakespeare ends the soliloquy. Why does the 

list of adjectives in the last line make an effective ending?  

 

This evidence shows a detailed engagement with the text. The focus of attention is the 

language and impact of the text and the pupil is able to use some appropriate 

terminology, such as her analysis of the use of syllables (AF5 L6 b1). The pupil draws 

together a range of comments on how the writer’s use of language contributes to the 

overall effect on the reader. These comments are consistently linked to the ways in which 

various techniques contribute to the overall impact of the writing upon their intended 

 

Some detailed 
explanation, with 
appropriate 
terminology, of how 
language is used 
 
Some drawing 
together of comments 
on how the writer’s 
use of language 
contributes to the 
overall effect on the 
reader 
AF5 L6 b1 and b2 
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audiences, for example The references to time make the audience feel tense as they 

don’t want time to run out for Romeo and Juliet (AF5 L6 b2). 
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STAGE 3 

  Resource 2:  ‘as ifs’  

 

 

In this brief annotation, the pupil shows the ability to speculate intelligently on the 

thoughts and feelings driving Juliet’s need to speak. Comments make a reasonably 

insightful connection between Romeo’s past actions and the need for revenge which may 

motivate the ghost of Tybalt and develop an interpretation of Juliet’s desire to have, the 

whole thing over and done with (AF3 L7 b1).   

Comments 
begin to 
develop an 
interpretation of 
the text(s), 
making 
connections 
between 
insights, teasing 
out meanings or 
weighing up 
evidence 
AF3 L7 b1 
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STAGE 3 

  Task 1: Juliet’s soliloquies 

In the soliloquy on page 8 Juliet imagines a series of increasingly terrifying images of her 

future. By carefully selecting six different images from the speech show how Shakespeare 

structures the soliloquy to become more and more dramatic and to build up the sense of 

horror and anticipation in the audience.  

 

This analysis of how language is used largely focuses on Juliet’s internal processing of 

her current dilemma, and shows some appreciation of how the writer’s language choices 

contribute to the overall effect on the reader. For example, she comments on the effect of 

punctuation and the use of commas and questions to add drama and effect (AF5 L7 b2). 

The pupil also makes connections, teasing out meanings and weighing up evidence, for 

example Juliet is starting to panic about the fact that no air can get into the vault … This 

image of Juliet suffocating scares the audience (AF3 L7 b1). This is also one of two 

examples within this response that show an appreciation of how techniques and devices 

achieve the writer’s purposes (AF6 L7 b3). 

 
 

Some 
appreciation of 
how the writer’s 
use of language 
contributes to 
the overall 
effect on the 
reader 

AF5 L7 b2 

Comments 
begin to 
develop an 
interpretation of 
the text(s), 
making 
connections 
between 
insights, teasing 
out meanings or 
weighing up 
evidence 
AF3 L7 b1 
 

Responses 
begin to 
develop an 
appreciation of 
how particular 
techniques and 
devices achieve 
the effects they 
do 
AF6 L7 b3 
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STAGE 4 

  Task 1: Romeo’s soliloquies 

Look at Romeo’s speech alongside Juliet’s soliloquy in Act 4 Scene 3. Using a highlighter 

pen choose five details that link the two speeches. Write a short explanation of why you 

have chosen to compare the two lines/phrases in each case and discuss how 

Shakespeare structures the two speeches for dramatic effect. How do your chosen 

lines/phrases link in to the themes of the play? 

 

In this evidence the pupil identifies and summarises two of the most relevant themes of 

the play death and love and the commentary incorporates appropriate quotations in order 

to support the argument that Romeo is promising Juliet that even in death, they will be 

together (AF2 L6 b1 and b2). The commentary establishes clear connections between the 

two speeches – Romeo and Juliet keep refering to death and taking a last breath – 

showing recognition of the writer’s skilful choice and organisation of echoing lines or ideas 

(AF4 L7 b2). 

Relevant points clearly 
identified, including 
summary and synthesis 
of information from 
different sources or 
different places in the 
same text 
 
Commentary 
incorporates apt textual 
reference and quotation 
to support main Ideas 
or argument 
 

AF2 L6 b1 and b2 

Some appreciation of 
the skill with which a 
range of features 
relating to organisation 
at text level are used 

AF4 L7 b2 
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  SYNOPTIC TASK: A commentary on two soliloquies 

Write a detailed commentary comparing and contrasting two of the soliloquies you’ve 

studied. These should be either Juliet’s two soliloquies OR Romeo’s two soliloquies. 

 

 

Some detailed 
explanation, 
with appropriate 
terminology, of 
how language is 
used 
AF5 L6 b1 

Some 
appreciation of 
the skill with 
which a range 
of features 
relating to 
organisation at 
text level are 
used 

AF4 L7 b2 
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SYNOPTIC TASK: A commentary on two soliloquies (continued) 

 

 

 

Comments 
begin to 
develop an 
interpretation of 
the text(s), 
making 
connections 
between 
insights, teasing 
out meanings or 
weighing up 
evidence 
AF3 L7 b1 

Responses 
begin to 
develop an 
appreciation of 
how particular 
techniques and 
devices achieve 
the effects they 
do 
AF6 L7 b3 
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SYNOPTIC TASK: A commentary on two soliloquies (continued) 

 

 

 

In the synoptic task the pupil explores the relationship between language, devices and 

wider themes in the play in a clear and detailed response.    

This account of Romeo’s development through the play begins with some detailed 

explanation of the constant references to light in his speeches (AF5 L6 b1). The pupil then 

begins to show some appreciation of textual features running throughout the play in her 

reference to – hands and cheeks, this discription runs throughout the play, the fact that 

Romeo and Juliet are so close to being together but they can’t quite touch (AF4 L7 b2). 

In a close reading of the text, the pupil is able to identify and show an appreciation of a 

range of techniques such as personification and the use of imagery (AF6 L7 b3). There is 

particular evidence of the pupil’s ability to interpret text and develop insights into meaning 

such as Romeo’s belief, that death has no power over thier relationship (AF3 L7 b3).  

Comments 
begin to 
develop an 
interpretation of 
the text(s), 
making 
connections 
between 
insights, teasing 
out meanings or 
weighing up 
evidence 
AF3 L7 b1 
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Assessment summary  

This selection of evidence from the reflection log shows the pupil engaging fully with the 

text to develop an individual interpretation. Whilst much of the evidence in the reflection 

log fulfils the criteria for level 6, the synoptic task shows the pupil’s increasing ability to 

interpret and make precisely focused comments that fulfil the level 7 criteria. In addition 

there is evidence for AF2 and AF3. 

AF4 The pupil shows an appreciation of how a range of features are used at text level, for 

example Romeo and Juliet’s constant references to death. 

AF5 In her response to Juliet’s soliloquy the pupil is able to articulate how monosyllables 

affect pace and is able to demonstrate a sophisticated appreciation of language use in her 

analysis of Juliet’s second soliloquy, for example where she comments on Shakespeare’s 

use of punctuation, commas and questions.  

AF6 The pupil consistently demonstrates work at level 7 for AF6. For example, in Stage 1 

Task 1 the pupil shows some analysis of writer’s purpose when she comments that, The 

fact that Juliet cannot see Romeo during this soliloquy makes the audience feel sorry for 

him.  
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