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Rank ordering task instructions and FAQs

Important:
Please complete the familiarisation task before starting on the rank-ordering task.

Please read the whole instructions and FAQ sheet carefully before starting the rank-
ordering task.

The purpose of this rank ordering exercise

In your familiarisation task, you will have gained a sense of a ‘quality scale’ or a ‘language
ladder’ of competences, as presented in the CEFR descriptors.

Using your knowledge of this ‘quality scale’, this exercise will allow us to link writing
performances and speaking performances in GCSE exam to the CEFR. You will conduct a
number of ‘mini’ rank order exercises, where, using your expert judgement, you will be
combining GCSE performances and previously CEFR benchmarked performances into a
single rank order for each set. You will do this first for writing performances, and then for
speaking performances.

We will combine the data from your rank orders with that of all the other judges in this
exercise and putting all of them together we will be able to estimate how standards of a
sample of GCSE writing and speaking performances relate to standards of CEFR
benchmark writing and speaking performances.

What is rank ordering?

Rank ordering is a technique for capturing expert judgement in a variety of contexts. It has
been used considerably in the assessment context in the last decade or so. For example,
previous research exercises have found that rank ordering is a valid method for comparing
performance standards between examinations from different years. In the current study,
you will be comparing the standards of a sample of GCSE writing performances, followed
by a sample of GCSE speaking performances with benchmark writing and speaking
performances of candidates from various international examinations which have a known
CEFR level.

Essentially, a sample of candidate performances (scripts) from two or more examinations
are rank ordered by multiple judges (examiners, subject experts). These rankings are then
combined and analysed to place each script onto a single scale of quality. In the current
study, by looking at how the marks and grades from GCSE and benchmark CEFR levels
are distributed on this scale of quality we can relate the performance standards in GCSE to
the CEFR scale.
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Instructions

1. The materials for rank-ordering
All the materials you will require for this task are in electronic format.

You have been allocated six sets of written scripts to rank order, followed by six sets of
audio files with speaking performances.

Each set contains four scripts. In each case, three of these are from the GCSE June 2018
exam, and one is a CEFR benchmark script from an international exam.

All marks, annotations and levels from both GCSE and CEFR scripts have been removed.

Some sets contain scripts moderately close to one another when marked conventionally,
while others might contain scripts with a greater range of quality.

You should make no assumptions about the way in which the scripts are ordered within
each set. They are deliberately randomised.

The script labels do not relate to script total marks or levels and were randomly generated.

2. Where to find your sets of scripts

We recommend that you use Internet Explorer browser for doing the rank-ordering task,
as it will allow you to open documents in separate tabs easily, which will make ranking
easier.

You can access your allocation here. Once you open this link, please identify the folder
with your Judge ID to access your allocation of script sets.

In your folder, you will find two sub folders, writing and speaking. Each of these folders also
contains a recording sheet, in which you should record your rank order for each script set.
You can either edit the recording sheets online where any changes are autosaved, or
download them to your computer, work on them and save, then upload into your allocated
folder.

3. The rank ordering task

Please complete the task for writing first before doing the speaking.

Consider one set of scripts at a time. For each set, place the scripts into a single rank order,
from best (rank 1) to worst (rank 4), based on a holistic judgement of overall quality. It is
important that you use the important aspects of language competence according to CEFR
as the basis for your judgements of quality, even if these may be different from what is
currently considered important for GCSE MFL qualifications and assessments.
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The task should be carried out once for each set of scripts. Do not consider scripts from
different sets at the same time — scripts from different sets have to be kept separate.

You will be comparing GCSE performances with one another and also with the
performance from a different examination. It is important to focus on the qualities of the
writing or speaking (as elucidated in the CEFR) in order to do this successfully. Essentially,
the question you are asking is ‘which is the better/best quality performance’.

4. GCSE written performances - how to deal with the translation task

The GCSE written paper contains a translation task. It may not be appropriate to use the
CEFR scale for translating written text (mediation) as this task may be focused on just
testing vocabulary and grammar more than other aspects of translation. If you feel this may
be the case, then feel free to judge the quality of translation in terms of vocabulary and
grammar merits alone, without considering the relevant CEFR mediation scale. If you
believe that the mediation translation scale is appropriate, please by all means use it.

5. The speaking performances
The benchmark CEFR speaking performances consist of two audio files per performance.

¢ One audio file is the performance of a person in a monologue, and
¢ The second one is the same person taking part in a role-play with another person.
When considering the quality of the speaking performance, please focus on the person

named in the monologue file, and only consider the performance of that person when
listening to the role-play audio.

In addition, please note that each GCSE speaking audio file contains the name of the
school, examiner and the candidate. It is not possible to redact these details and, as per
your contract, we remind you to treat this information entirely confidentially. [NB You are
obliged to treat all information you access as part of this study as confidential as per your
contract.]

6. Making the judgements

For each set, you should endeavour to make a holistic judgement about each script’s
quality and its overall merit, relative to the other scripts in the set. You may use any method
you wish to do this based on scanning the scripts and items and using your judgement to
summarise the relative merits. You may wish to open the writing scripts in separate tabs, to
be able to compare them alongside each other.

No tied ranks are allowed. You must choose a different rank for each script on the recording
form.
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Whilst it can be difficult to make relative judgements about scripts from different
examinations, and with different knowledge and skills profiles, we ask that you do this as
best you can, forming a holistic judgement of each script while using the important aspects
of language ability as per CEFR as the basis for your judgements.

You must take account of the whole work of each student. It is vitally important for the
success of the research exercise that your judgment is based upon a holistic evaluation of
each script. Please do not be tempted to base your judgments upon just one guestion or a
subset of questions. Please consider all the responses that each student gave, and try to
come to a view on the quality of the student’s work relative to that shown in the other scripts
in the set.

Please do not collaborate with any of your colleagues who are completing this exercise as it
is important that we have independent responses to the tasks. We are interested in your
personal judgement about the quality of the scripts. Additionally, your colleagues will have a
different combination of scripts in different sets.

If you have any uncertainties about what you are doing at any point in the process, please
get in touch and we will be happy to talk you through it.

7. Use of mark schemes

We have provided the mark schemes for reference only — e.g. if you do not know a correct
answer for a specific question. They are not to be used as the basis for the rank ordering.

You must not re-mark the scripts. You need to make an overall (or holistic) judgement
about the quality of the scripts.

8. Recording your judgements

Once you have decided upon a single rank order for the scripts from a set, please record
the order in the appropriate recording sheet provided in each folder. You can choose the
rank from drop down menus in the Rank column. Remember that 1 is best, and 4 is worst.
The script ID is the name of each script file.

Please also record your judge ID in the appropriate place on the form.

9. Deadline

Please complete the rank ordering exercise by the evening of 26" February.
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FAQs

How should | arrive at a rank order?

You should make a holistic judgement of the quality of each script, based on what
constitutes ‘better quality’ as elucidated in the CEFR scales in the familiarisation task.

Different judges may use slightly different procedures and you may determine your own
procedure. Some judges like to create a very brief note, as a form of script summary or
‘aide memoir’ for some scripts (e.g. “good on X but less convincing on Y”) after
reading/scanning to help them in the final consideration of script order.

Will re-marking the scripts help me?

No. In fact, it will work against the objectives of the exercise. Because mark scales for
different specifications are not identical (in this case the GCSE and the CEFR benchmark
scripts are from different exams), remarking the scripts will not help us place the two sets of
scripts on a single scale. This can only be done by making holistic judgements about the
quality of each script and the performance within it, relative to the other scripts.

How do | compare scripts from GCSE with CEFR benchmarks when they come from
different examinations?

Please try as best as you can to focus on the important aspects of language quality as per
CEFR when making your comparisons, ignoring the fact that the scripts come from different
examinations or that the quantities of writing or speaking are sometimes significantly
different between CEFR benchmarks and GCSE scripts.

Is there a ‘right’ answer to the order of the scripts?

This is not a ‘test’ whereby the researchers know the right answer and want to see if you
can get it right! The ‘right’ order of scripts in any set is the order that you determine by
making a holistic judgement about the quality of each script relative to the other scripts in
the set.

Should | complete the whole task in one go?

You can work flexibly to fit around other commitments. There is no need to complete the
whole task in one sitting.
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How long should each set take me?

Gradually as you become accustomed to this task you will no doubt speed up. We
anticipate that each set will take approximately 30 minutes in this context. Remember that
the aim is to make holistic, intuitive judgements. Read each script or listen to each audio,
think about which are better or worse and put them in order. Try not to dwell on your
decisions for too long.

It should not take longer than 7 hours (one working day) to complete the rank-ordering task
for both writing and speaking.

What should I do if | have any questions?
Feel free to get in touch with us at any time!

Please contact Milja Curcin on milja.curcin@ofqual.gov.uk
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JUDGE ID:

Rank
1=BEST

Set Script ID 4 = WORST

1 CFWO05
1 GFW30
1 GFW17
1 GFW42
2 CFW02
2 GFW50
2 GFW29
2 GFW33
3 CFW04
3 GFW10
3 GFW16
3 GFW31
4 CFW06
4 GFW45
4 GFW16
4 GFW18
5 CFW04
5 GFW10
5 GFW18
5 GFwW43
6 CFWO03
6 GFW50
6 GFW35
6 GFW43
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Survey tool contents
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2. Judge detail s

Pl ease provide your judge | D

Pl ease provide your initials

Pl ease tell wus a bit about your current expe

None SomeSi gni

I have interest in CEFR.

I have theoretical/ academic Kk

I have practical experi ethneactho

and mar ki ng.

I have practical experience o

test/ resource development .
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a foreign | anguage.
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3. CEFR il lustrative descript
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Now | ook at the correct responses:

7. @eslsfessment

Usi ng talses essesinfent grid provided (Document 2),
proficiency | evel in your second or third | a
would | i ke *to consider).

Pl ease niostseueasnyyou may have had estimating your prc

8 . Examples of writing at dif
Now please | ook at the examples of writing e
Documents 4, 5 and 6 from your pack, and the
assigned to each performance (included in th
itself), brhapds ybptatlek ywef @eatuBes or using
most salient aspects of performance that dis

Al vs* B1:
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B1l1 v s~ c?2

9. Marks vs. grades in GCSE a

I f youfamelmnatr with the difference between
pl ease read Document 7, included in your pac

10. GCSE specification and wr
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Tier paper.
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11. GCSE writing performances
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writing performances and rank them in order

t he nfaimees i n the appropriate boxes below. Pl e
|l anguage competence according to CEFR, which
exercises, as the basis for your judgements

is currenedyi mpostidetr for GCSE MFL qualifica
Pl ease do mar kttphwetsecréepts. We need you to n
about these performances wi®thout using the n

1 Besi
*
2 Mi di
*
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Briefly describe how you decided on this rank orde

Pl ease briefly state (by noting down a few Kk
performance that distinguish between the fol
Mi ddling *vs. worst:

Pl ease |l ook at the writing examples provided
examples, but in this activity you are asked
Pl ease rank the examples from best (1) to wo
appropriate boxes bel ow Try to ignore the f
and focus on i mportant performance features
| anguage competence according to CEFR as the
1 Be

2

3 *

4 Wo

How did you decide on this rank order?
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12. Examples of speaking at d

Now please |isten to the examples of speakirt
each | evel also contains an explanation of w
performance. Please note that the folder for
contgiainole play and one containing a monol
folder refers to the | evel of the student pe
focus on the performance of the person named
to the r odremagn caey. plesrifng Documents 6 and 8, a
for the CEFR | evel assigned to ea#edhykelyriefly
features or using keywords) the most salient
bet ween the 60l Abwvyag A2vel

A2 Vv s* B1:
Bl vs* B2:

B2 vs* C2:

13. GCSE speaking assessment

Now please familiarise yourself with the GCE¢
your pack.

There is no need famspeadi ai hgngour el f w
specifications in great detail. They ar
t h

t h
ro
and you wi |l not need to use them in en

-5 —

e
e

To help you become familthrnWwi abouhehoepewgh
about answering fully. You could sketch ou

—
>
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identifying the key points you might make an
response.

14. GCSE speaking performance
Listen to themasmeakifnrgome@@IE 2018 exam The
contain "mark sheets”" which will tell you wh
answering Rank the three performances in or
inserting the file namelsow.n Rlheasagpuoert lad ei
aspects of |l anguage competence according to
previous exercises, as the basis for your ju
from what i1is currently consi dertadnismpaoardt ant
assessments. Pl eansaer kd ot hneont. tWey nteoe dr eyou t o m
judgement about these performances.

1 Bes1*

2 Midt*

3 Wor

Briefly describe how you decided on this rank orde

Pl ease briefly state (by noting down a few Kk
performance that distinguish between the ffol
Best vs. *middling:

Mi ddling *vs. worst:

Pl ease |isten to theespeMkUngaperabrmady ebeh
examples, but in this activity you are sked
Rank the examples from best (1) to worst (4)
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and focus on i mportant performance features.
|l anguage competence according to CEFR as the
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*
2

*
3

*
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How didlegyiodie on this rank order?

15. Familiarisation and train
Thank you for completing the familiarisatior
could you briefly evaluate the training prov
statement bel ow:

Stro Stro

Agr(NeutDlsadisa

agr ¢

I foundst hections cl ear

I found the material s an
foll ow.

The materials and acti vi
me understand the meanin

The materials and acti vi
me familiarise myself wi
paper/ specification.

I n general, I agree with
di fferences between abil

If ound rank ordering thre
speaking) feasible.

I found rank ordering fo
speaking) feasible.

I n general, I think unde
relation to the CEFR is
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Comment s:

How confident do you *feel about the foll owin

VeryConfiSOmew Not

conf i conficonfi

| understand the differe
writisgeakdng.

I have put the GCSE writ
performances into the co
gual ity.

Comment s:
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Supporting documents and scal es

GCSE MFL Standards
- Project summary -

- The aim of this study is to help us understand performance and grading standards in GCSE MFL and how these relate to an internationally
widely used framework such as the Common European Framework of Reference for languages (CEFR). We are looking at this issue for German,
French and Spanish. In doing this, we will be in a better position to understand the potential desirability or acceptability of changing grading
standards.

- The graphic below shows the sequence and brief outline of activities that will take place for each language. There will be a 13-participant panel
for each language. The participants will include A level teachers, Higher Education CEFR experts, CEFR experts from French, German and
Spanish testing organisations, Ofqual subject experts, representatives of language teaching associations and representatives of awarding
organisations.

Content mapping
- productive and
receptive skills

Familiarisation
activity -
productive skills

Rank ordering
exercise -
productive skills

Familiarisation
activity -
receptive skills

Panel meetings -
linking to CEFR of
receptive skills

eCarried out by *CEFR concepts *Rank order *CEFR concepts *Day 1 - Reading
two CEFR/GCSE and scales samples of and scales comprehension
experts *GCSE GCSE and CEFR «GCSE test linking
«Will help to assessments benchmarked assessments eDay 2 -
understand the and sample performances and sample Listening
alignment scripts *Derive a scale tasks comprehension
between CEFR *Rank ordering of quality eTask demand test linking
and GCSE performances where we can «All participants eSummary and
constructs *All participants see how GCSE discussion of
performances findings and
compare to the implications for
CEFR GCSE standards
benchmarked «All participants
ones
*All participants
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GERMAN - PRODUCTION

Familiarisation instructions
- productive skills -

Purpose of the familiarisation task

The purpose of this activity is to ensure you are familiar with the relevant aspects of CEFR and the GCSE
assessments. This familiarisation will help ensure the quality and integrity of your judgements about quality of
writing and speaking performances in the subsequent rank ordering task.

Introduction

The materials contained in this pack, used alongside the activities included in the survey tool we have set up (see
below), should help familiarise you with global CEFR scales as well as those specifically relevant for writing and
speaking skills. It will be important for the success of this study that you feel comfortable that you understand the
main CEFR descriptor scales and recognise the aspects of language competence that come through as important in
CEFR descriptors. All the exercises that we will ask you to complete as part of familiarisation, as well as the main
activities in the study, will require you to consider the important aspects of language competence according to
CEFR, even if these may be different from what is currently considered important for GCSE MFL qualifications, or
may differ from your personal views about what constitutes language competence.

You will also familiarise yourself with the relevant GCSE specification and examination from June 2018, as well as
understand the difference between marking and grading in GCSEs. The activities will also help prepare you for the
rank ordering comparative judgement task, which you will be required to do once you complete the familiarisation
activities.

These activities are the first part of your familiarisation and are only concerned with writing and speaking. We will
provide another set of familiarisation materials for reading and listening comprehension at a later stage.

How to compete the familiarisation activities

1. Access the survey tool here: https://www.smartsurvey.co.uk/s/YF70S/

2. You have been emailed your judge ID and your log in details for our document sharing hub. You will need
these in order to complete the survey.

3. Follow the instructions in the tool. They will guide you through the activities and tell you which of the
documents included in your pack to read at which point, and which exemplar performances to access when.
The links that will take you to all the relevant electronic resources are embedded in the survey tool.
However, the instructions are also saved here if you would like to access any links through them at a later
stage.

4. Complete the activities and answer all questions included in the tool.

5. Should you wish to make any notes beyond what is required by the questions in the survey tool, please make
them outside of the tool so you can keep them after you have completed and submitted the survey. We will
also send you a pdf of the completed survey after you have submitted it.

6. The activities should take about 3.5 hours to complete.

7. Please retain all of the hard copy materials from your pack, as you will need them for subsequent tasks and
the panels.
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Activities and materials

The materials in your pack

The materials included in this pack will be required in order to complete the activities in the tool. The tool will guide
you regarding which documents need to be read at various stages. These documents are also saved in here if you
would prefer to use electronic versions.

Exemplar performances

In order to complete some of the activities in the tool, you will be required to access examples of writing and
speaking performances. The links through which to access these are included in the tool at points when they are
needed. However, we have also included them below should you wish to access them again at any point after you
have completed familiarisation activities. You should also be able to navigate your way around the document sharing
area once you are in there to find the relevant documents in different folders without using these links.

Writing
Writing CEFR benchmarked examples

Writing GCSE examples

Ranking GCSE and CEFR writing examples

Speaking
Speaking CEFR benchmarked examples

Speaking GCSE examples
Ranking GCSE and CEFR speaking examples

Optional materials
We have included a copy of CEFR (2001) as well as CEFR companion volume (2018) with new descriptors, in case you
are interested and would like to do some further reading. These are saved here

Deadline

The familiarisation activities for productive skills should be completed as soon as possible and before you start on
the rank ordering tasks for writing and speaking. The familiarisation and rank ordering tasks (instructions to follow)
should be completed by the evening on 26" February.
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1 The Common European Framework in its political
and educational context

1.1 What is the Common European Framework?

The Common European Framework provides a common basis for the elaboration of lan-
guage syllabuses, curriculum guidelines, examinations, textbooks, etc. across Europe. It
describes in a comprehensive way what language learners have to learn to do in order to
use a language for communication and what knowledge and skills they have to develop
soastobeable toacteffectively. The description also covers the cultural contextin which
language is set. The Framework also defines levels of proficiency which allow learners’
progress to be measured ateach stage of learningand on a life-longbasis.

TheCommon European Framework isintended to overcome the barriers to communi-
cation among professionals working in the field of modern languages arising from the
differenteducational systemsin Europe. [t provides the means foreducational adminis-
trators,coursedesigners, teachers, teachertrainers,examiningbodies, etc., toreflecton
their current practice, with a view to situatingand co-ordinating theirefforts and to
ensuringthattheymeettherealneedsofthelearnersforwhomtheyareresponsible.

By providing a common basis for the explicit description of objectives, content and
methods, the Frameworkwillenhancethetransparencyofcourses, syllabusesand qual-
ifications, thus promoting international co-operation in the field of modern languages.
The provision of objective criteria for describing language proficiency will facilitate the
mutual recognition of qualifications gained in different learning contexts, and accord-
ingly will aid European mobility.

The taxonomic nature of the Framework inevitably means trying to handle the great
complexity of human language by breaking language competence down into separate
components. This confronts us with psychological and pedagogical problems of some
depth. Communication calls upon thewhole human being. The competences separated
andclassified belowinteractin complexwaysin the development of each unique human
personality. As a social agent, each individual forms relationships with a widening
cluster of overlapping social groups, which together define identity. In an intercultural
approach,itis acentral objective of language education to promote the favourable devel-
opmentofthelearner’swhole personalityand sense of identity in responseto the enrich-
ingexperience of otherness in language and culture. It must be left to teachers and the
learners themselves toreintegrate themany partsintoa healthilydevelopingwhole.

The Framework includes the description of ‘partial’ qualifications, appropriate when
only a more restricted knowledge of a language is required (e.g. for understanding
ratherthanspeaking),orwhenalimitedamountoftimeisavailableforthelearningof
athirdorfourthlanguageandmoreusefulresultscan perhapsbeattained byaiming

1
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at, say, recognition rather than recall skills. Giving formal recognition to such abilities

will help to promote plurilingualism through the learning of a wider variety of
European languages.
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2 Approach adopted

2.1 An action-oriented approach

A comprehensive, transparent and coherent frame of reference for language learning,
teaching and assessment must relate to a very general view of language use and learn-
ing. The approach adopted here, generally speaking, is an action-oriented one in so far
asit views users and learners of a language primarily as ‘social agents’, i.e. members of
society who have tasks (not exclusively language-related) to accomplish in a given set of
circumstances, in a specific environment and within a particular field of action. While
acts of speech occurwithin language activities, these activities form part of a wider
socialcontext, which alone is able togive them their fullmeaning. Wespeak of ‘tasks’
in so farasthe actionsare performed by one or more individuals strategically usingtheir
own specificcompetences toachieve agiven result. The action-based approach therefore
alsotakes intoaccount the cognitive, emotionaland volitional resources and the full
range of abilities specific to and applied by the individual as a social agent.
Accordingly, any form of language use and learning could be described as follows:

Language use,embracinglanguage learning, comprises the actions performed by
persons whoas individualsand as socialagents developa range ofcompetences,
both general and in particular communicative language competences. They draw
on the competences at their disposal in various contexts under various conditions
andunder various constraints toengage in language activities involving language
processes to produce and/orreceive textsin relation to themes in specific domains,
activatingthosestrategieswhich seemmostappropriate forcarryingoutthe tasks
tobe accomplished. The monitoring of these actions by the participants leads to the
reinforcement or modification of their competences.

= Competences are the sum of knowledge, skills and characteristics that allow a person
to perform actions.

= General competences are those not specific to language, but which are called upon for
actions of all kinds, including language activities.

= Communicative language competences are those which empower a person to actusing
specifically linguistic means.

= Context refers to the constellation of events and situational factors (physical and
others), both internal and external to a person, in which acts of communication are
embedded.
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= Language activities involve the exercise of one’s communicative language competence
inaspecificdomainin processing (receptively and/ or productively) one or more texts
in order to carry out a task.

= Language processes refer to the chain of events, neurological and physiological,
involved in the production and reception of speech and writing,

= Textisanysequenceordiscourse(spokenand/orwritten) related toaspecificdomain
andwhichinthecourseofcarryingouta taskbecomes theoccasion ofalanguage
activity, whetheras a supportoras a goal, as product or process.

= Domain refers to the broad sectors of social life in which social agents operate. A
higher order categorisation has been adopted here limiting these to major categories
relevant to language learning/teaching and use: the educational, occupational,
public and personal domains.

= Astrategyisanyorganised, purposeful and regulatedline of action chosen by an indi-
vidualtocarryoutataskwhichheorshesets forhimselforherselforwithwhich he
or she isconfronted.

= Ataskisdefinedasany purposeful action considered by an individual asnecessaryin
order to achieve a given result in the context of a problem to be solved, an obligation
to fulfiloran objective to be achieved. This definition would covera wide range of
actions such as moving a wardrobe, writing a book, obtaining certain conditions in
thenegotiation ofacontract, playinga gameofcards,orderingamealinarestau-
rant, translating a foreign language text or preparing a class newspaper through
group work.

Ifitisaccepted that thedifferentdimensions highlighted aboveare interrelated inall
forms of language use and learning, then any act of language learning or teaching is in
some way concerned with each of these dimensions: strategies, tasks, texts, an individ-
ual’s general competences, communicative language competence, language activities,
language processes, contexts and domains.

Atthe sametime,itisalso possiblein learningand teaching that the objective,and
thereforeassessment, maybefocusedon aparticularcomponentorsub-component(the
other components then being considered as means to an end, or as aspects to be given
more emphasis at other times, or asnot beingrelevant to the circumstances). Learners,
teachers, course designers, authors of teaching material and test designers are inevita-
blyinvolved in this process of focusingona particulardimension anddecidingon the
extent to which other dimensions should be considered and ways of taking account of
these: this is illustrated with examples below. It is immediately clear, however, that
although the often stated aim of a teaching/learning programme is to develop commu-
nication skills (possibly because this is most representative of a methodological
approach?), certain programmes in reality strive to achieve a qualitative or quantitative
development of language activities in a foreign language, others stress performance in a
particular domain, yet others the development of certain general competences, while
others are primarily concerned with refining strategies. The claim that ‘everything is
connected’does not mean that the objectives cannot be differentiated.

Each ofthe main categoriesoutlined above can be divided intosub-categories, still very
generic, whichwillbe looked atin the following chapters. Here, weare lookingonly at
the various componentsofgeneral competences,communicative competence, language
activities and domains.

10
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2.1.1 The general competences of an individual

The general competences of language learners or users (see section 5.1.) consist in particu-
lar of their knowledge, skills and existential competence and also their ability to learn:
Knowledge, i.c. declarative knowledge (savoir, see 5.1.1.), is understood as knowledge result-
ing from experience (empirical knowledge) and from more formal learning (academic
knowledge). Allhuman communication dependson a shared knowledgeofthe world. As
faraslanguage use and learning are concerned, the knowledge which comes into play is
notdirectlyrelated exclusively tolanguage and culture. Academic knowledgein ascien-
tific or technical educational field, and academic or empirical knowledge in a profes-
sionalfield clearly have an important part to playin the reception and understandingof
textsin a foreign language relatingto those fields. Empirical knowledge relatingto day-
to-day living (organisation of the day, mealtimes, means of transport, communication
and information), in the public or private domains is, however, just as essential for the
management of language activities in a foreign language. Knowledge of the shared
values and beliefs held by social groupsin othercountriesandregions, such asreligious
beliefs, taboos, assumed common history, etc., are essential to intercultural communica-
tion. These multiple areas of knowledge vary from individual to individual. They may be
culture-specific, but nevertheless also relate to more universal parameters and constants.
Anynew knowledgeis not simply added onto the knowledge one had beforebutiscon-
ditionedbythenature, richnessand structureofone’s previous knowledgeand,further-
more, serves to modify and restructure the latter, however partially. Clearly, the
knowledge which an individual has already acquired is directly relevant to language
learning. In many cases, methods of teachingand learning pre-suppose this awareness
of the world. However, in certain contexts (e.g. immersion, attending school or univer-
sitywherethelanguage oftuition isnotone’smothertongue), thereis simultaneousand
correlated enrichment of linguistic and other knowledge. Careful consideration must
then be given to the relationshipbetween knowledge and communicative competence.
Skills and know-how (savoir-faire, see section 5.1.2.), whether it be a matter of drivinga
car, playingthe violin or chairing a meeting, depend more on the ability to carry out pro-
cedures than on declarative knowledge, but this skill maybe facilitated by the acquisi-
tion of forgettable’ knowledge and be accompanied by forms of existential competence
(forexamplerelaxedattitudeortensionincarryingoutatask). Thus,in theexample
quoted above, driving a car, which through repetition and experience becomes a series
of almost automatic processes (declutching, changing gear, ete.), initially requires an
explicitbreak-down ofconscious and verbalisableoperations(‘Slowlyreleasetheclutch
pedal, slipintothird gear, etc.) and the acquisition of certain facts(therearethree pedals
inamanualcarsetoutas follows, etc.) which one does not have toconsciously think
aboutonceone knows how todrive’. When oneislearning todrive, one generally needs
ahigh levelof concentration and heightened self-awareness since one’s own self-image
isparticularly vulnerable (riskof failure,ofappearingincompetent). Once the skillshave
been mastered, the driver can be expected to be much more at ease and self-confident;
otherwise this would be disconcerting for passengers and other motorists. Clearly, it
would not be difficult to draw parallels with certain aspects of language learning (e.g.
pronunciation and some parts of grammar, such as inflexional morphology).
Existential competence (savoir-étre, see 5.1.3.) may be considered as the sum of the individ-
ual characteristics, personality traits and attitudes which concern, for example, self-image

11
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andone’s view ofothersandwillingness toengagewith other peoplein social interaction.
Thistypeofcompetenceisnot seen simplyasresultingfromimmutable personality char-
acteristics. It includes factors which are the product of various kinds of acculturation and
may be modified.

These personality traits, attitudesand temperamentsare parameterswhich havetobe
taken into account in language learning and teaching. Accordingly, even though they
may be difficult to define, they should beincluded in a framework of reference. They are
considered to be part of an individual’s general competences and therefore an aspect of
his or her abilities. In so far as they are capable of being acquired or modified in use and
through learning (for example, of one or more languages), attitude formation may be an
objective. Ashasfrequentlybeen noted, existentialcompetencesareculture-related and
therefore sensitive areas for inter-cultural perceptions and relations: the way one
member of a specific culture expresses friendliness and interest may be perceived by
someone from another culture as aggressive or offensive.

Ability to learn (savoir apprendre, see 5.1.4.) mobilises existential competence, declarative
knowledge and skills, and draws on various types of competence. Ability to learn may
alsobeconceived as knowing how,orbeingdisposed, to discover “otherness™-whether
theotherisanotherlanguage, anotherculture, other people or new areas of knowledge.
Whilst the notion of ability to learn is of general application, it is particularly relevant
tolanguage learning. Dependingon the learners in question, the ability tolearnmay
involve varying degrees and combinations of such aspects of existential competence,
declarative knowledge and skills and know-how as:

« Existential competence: e.g. awillingness to take initiatives or even risks in face-to-
facecommunication, soastoafford oneselftheopportunityto speak, topromptassis-
tance from the people with whom one is speaking, such as askingthem to rephrase
what they have said in simpler terms, etc; also listening skills, attention to what is
said, heightened awareness of the risks of cultural misunderstanding in relations
with others.

* Declarative knowledge: e.g. knowledge of what morpho-syntactical relations corre-
spond to givendeclension patterns fora particular language; or,awareness that
there maybea taboo or particular rituals associated with dietary or sexual practices
in certain cultures or that they may have religious connotations.

» Skillsand know-how: e.g. facilityin usinga dictionary orbeingable to find one’s way
easily around a documentation centre; knowing how to manipulate audiovisual or
computer media (e.g. the Internet) as learning resources.

For the same individual there can be many variations in the use of skills and know-how
and the ability to deal with the unknown:

e Variations according to the event, depending on whether the individual is dealing
with new people, a totally unknown area of knowledge, an unfamiliar culture, a
foreign language.

» Variationsaccordingtocontext: facedwith the sameevent (e.g. parent/childrelation-
ships in a given community), the processes of discovery and seeking meaning will
doubtless bedifferent for an ethnologist, tourist, missionary, journalist, educatoror
doctor, each acting according to his or her own discipline or outlook.

12
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= Variations accordingto the prevailing circumstances and past experience: it is quite
probable that the skills applied in learning a fifth foreign language will be different
from those applied in learning the first.

Such variations should be considered alongside concepts such as ‘learning styles’ or
‘Jlearner profiles’aslongas thelatterare notregarded asbeing immutably fixed once and
for all.

Forlearning purposes, the strategies selected by the individual in order toaccomplish
agiven taskwill depend on the diversity of the various abilities tolearn at his/ herdispo-
sal. Butitisalsothrough thediversity of learningexperiences, provided they are not
compartmentalised nor strictly repetitive, that the individual extends his/her ability to
learn.

2.1.2 Communicative language competence

Communicative language competence can be considered as comprising several compo-
nents: linguistic, sociolinguistic and pragmatic. Each ofthese componentsispostulated as
comprising, in particular, knowledge and skills and know-how. Linguistic competences
include lexical, phonological, syntactical knowledge and skills and other dimensions of
language as system, independently of the sociolinguistic value of its variations and the
pragmatic functionsofits realisations. This component, considered here from the point
of view of a given individual’s communicative language competence, relates not only to
therangeand qualityofknowledge (e.g. in terms of phoneticdistinctions madeorthe
extent and precision of vocabulary) but also to cognitive organisation and the way this
knowledge is stored (e.g. the various associative networks in which the speaker places a
lexical item) and to its accessibility (activation, recall and availability]. Knowledge may
be conscious and readily expressible or may not (e.g. once again in relation to mastery
of a phonetic system). Its organisation and accessibility will vary from one individual to
anotherand vary alsowithin the same individual (e.g. for a plurilingual person depend-
ingonthevarieties inherentin his orher plurilingualcompetence). Itcanalsobe held
that the cognitive organisation of vocabulary and the storing of expressions, etc.
depend,amongstotherthings,on theculturalfeatures of thecommunityorcommu-
nities in which the individual has been socialised and where his or her learning has
occurred.

Sociolinguistic competences refer to the sociocultural conditions of language use.
Through its sensitivity to social conventions (rules of politeness, norms governingrela-
tions between generations, sexes, classes and social groups, linguistic codification of
certain fundamental ritualsin the functioningof a community), the sociolinguistic com-
ponent strictly affects all language communication between representatives of different
cultures, even though participants mayoften be unaware of its influence.

Pragmatic competences are concerned with the functional use of linguistic resources
(production oflanguagefunctions, speech acts), drawingon scenariosor scriptsofinter-
actional exchanges. It also concerns the mastery of discourse, cohesion and coherence,
the identification of text types and forms, irony, and parody. For this component even
more than the linguistic component, it is hardly necessary to stress the major impact of
interactionsandculturalenvironments inwhichsuchabilities areconstructed.
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