Tickell Review of the Early Years Foundation Stage 

– results of the call for evidence

Introduction

1.
This document describes the responses to the ‘call for evidence’ on the Early Years Foundation Stage (EYFS), launched in August 2010, as part of the review of the EYFS.  It also briefly describes how the review will report, and how the Government will consider its findings.
Background

2.
On 6 July 2010, The Minister of State for Children and Families, Sarah Teather, invited Dame Clare Tickell to conduct an independent review of the EYFS. The review’s purpose was to look at how EYFS could best protect young children's safety and welfare, and support their development and learning. The review covered for main areas:-

· Regulation – whether there should be one single framework for all early years providers

· Learning and development – examining the latest evidence on children’s development and what is best for getting children ready for school

· Assessment – whether young children’s development should be formally assessed at a certain age, and what this should cover

· Welfare – the minimum standards to keep children safe and support their healthy development

3.
Dame Clare was asked to report her findings by spring 2011. She was supported on the review by a secretariat of Department for Education officials.  

4.
In addition to the call for evidence, which ran from 2 August 2010 until 30 September 2010, the Review also involved a series of workshops with practitioners, parents and other key partners, visits to EYFS providers including schools, and analysis of existing research, including international evidence, and the views of leading academics.

Overview of Responses to the Call for Evidence 
5.
A total of 3338 responses were received. Headline messages from the responses are:-

· Many respondents stressed that they did not want the EYFS to be suddenly removed, or to undergo major changes, as the most vulnerable children were likely to suffer the most.

· Most respondents believed that the EYFS themes, principles and commitments provided an excellent framework which supported practitioners in providing high quality care and education for all children in their settings.   However, many were of the opinion that it could be simplified so that practitioners could focus on the important aspects of learning and development. Some respondents also believed that EYFS requirements and terminology should be made clearer, e.g., some found the Early Learning Goals complex and confusing.
· The majority agreed that there was an important role for parents in EYFS, and if parents were involved during the early years it would have a positive impact on a child’s learning and development.
· Most respondents felt that assessment through observation played a key role in supporting a child’s learning and development.
· Most respondents thought the framework should continue to combine the welfare and learning and development requirements, as children could only learn and develop when their welfare needs were met.  Most respondents said that all early years providers should be delivering the requirements of the EYFS, as that ensured that all children had equal opportunities to achieve their potential.

· Most respondents expressed concern that paperwork within the EYFS was bureaucratic and overwhelming. It was mentioned that reductions in the burdens of paperwork would allow practitioners more time to spend with children.

· The majority of respondents supported the structure of EYFS but suggested the structure must be more flexible and not too prescriptive.  They believed a prescriptive structure would not suit all children, as gifted and talented children may achieve some goals early, whilst the less able could struggle.

Next Steps

6.
The call for evidence responses described in this report, along with other evidence gathered during the review (see paragraph 4 above), have informed Dame Clare Tickell’s final set of recommendations on EYFS, published and presented to the Department for Education on 30 March 2011.

7.
DfE Ministers will consider these recommendations, and consult on any changes they would like to make to the EYFS statutory framework and legislation in light of the findings of the review. The current aim is to publish final details of any changes to the statutory framework later in 2011, with implementation of any revisions to EYFS commencing in September 2012.

Detailed analysis of responses to the call for evidence

As some respondents may have offered a number of options for questions, total percentages listed under any one question may exceed 100%.  Throughout the report, percentages are expressed as a measure of those answering each question, not as a measure of all respondents.  

The organisational breakdown of respondents was as follows:

Maintained School







568

Local Authority







494

Parent/Carer








455


Childminder








416

Nursery








383

Early Years sector representative





317

Pre School/playgroup





           298

Independent school







126

National/Professional Organisation



             83

Academic








  67

Other*









  57

Breakfast/after school club






  32

SEN provision






             31 

Play sector








  11

*Those which fell into the ‘other’ category included those who did not specify a type, individual and group responses.

Multiple responses were received from a small number of 
Organisations /respondents, but these did not need to be classed as a ‘campaign’. 

Summary

Q1. 
How many children do you have aged between birth - 5 who are looked after in any form of early learning or childcare provision? Please include children who go to nursery or reception class in a school as well as other types of early years provision.

There were 858 responses to this question.


	515
	60%
	One

	195
	23%
	Two

	92
	11%
	Five+ 

	43
	5%
	Three

	26
	3%
	Four


Q2. 
What type of early years provision do you use for your children?

There were 885 responses to this question.


	193
	22%
	Reception Class

	189
	21%
	Other

	170
	19%
	Childminder

	164
	19%
	Playgroup/Pre-school

	146
	16%
	Day nursery

	124
	14%
	Nursery school

	102
	12%
	Children’s centre

	66
	7%
	Nursery class

	56
	6%
	Breakfast/afterschool club or activity

	30
	3%
	Holiday club/scheme

	2
	0%
	Special day school or activity for SEN


Q3. 
What kind of information would you look at to help you choose early learning and care provision for your child?  Please tick your most important 3.

There were 1056 responses to this question.

The table below places the options given in the consultation paper in order of priority and importance to parent’s when they considered choosing early learning and care provision for their children.

	579
	55%
	Activities and daily routines of the provision

	557
	53%
	Reputation

	530
	50%
	Recommendation

	505
	48%
	Support for children’s learning and development

	424
	40%
	Ofsted inspection reports

	343
	32%
	Location

	296
	28%
	Staff qualifications

	211
	20%
	Cost

	187
	18%
	Opening Hours

	181
	17%
	Other – please see below


121 (11%) respondents considered that the most important factor they looked for  when considering early learning and care provision for their children was a  welcoming, warm supportive and caring ‘feel’ or atmosphere.  They mentioned that an initial visit to the care provider was extremely important so they could judge the ethos of the setting.  

83 (8%) believed young children needed emotional closeness and familiarity and said they looked at factors such as how friendly, attentive and interactive staff were with their children as it was vital that children were happy, supported and stimulated.  

Q4. 
The EYFS sets out the standards that should be in place to help create a safe, healthy environment in early learning and childcare settings. What are the most important things to you when it comes to protecting your child's safety and supporting their health in a nursery or reception class in school or another early years setting?  Please tick your most important 3.

There were 1125 responses to this question. 

The table below places the options given in the consultation paper in order of priority and importance to parent’s when they considered the health and safety of their children in nurseries, reception classes or other early year’s settings.

	719
	64%
	Safe and secure premises and equipment

	627
	56%
	Having staff with early years qualifications, training skills and knowledge

	479
	43%
	Access to an out door play area

	405
	36%
	Safe recruitment of staff

	394
	35%
	The number of children to staff

	325
	29%
	Good behaviour management

	304
	27%
	Provision of healthy meals and drinks

	276
	25%
	Staff knowing local safeguarding procedures

	241
	21%
	Each child having a ‘key’ person

	160
	14%
	The amount of space available

	102
	9%
	Other – please see below


184 (16%) said it was impossible to just consider 3 options from the given list, and either selected more than the 3 options or suggested they were all of equal importance.  Respondents mentioned that they would expect any setting to be implementing all or most of these very essential principles in order to provide a safe and healthy environment for children.

66 (6%) thought that parents must feel happy and confident about leaving their children and this came down to more than just the standards listed.  They believed the setting must have a happy and relaxed atmosphere and they must have a good level of confidence in the setting and of the practitioners who worked there.

Q5. 
Young children can learn incredibly quickly from birth, and need lots of interesting things to do as they develop and learn. What are the most important things that you think schools or other settings should be required to do to support your child's learning and development?  Please tick your most important 3.

There were 1184 responses to this question.

The table below places the options given in the consultation paper in order of priority and importance to respondents when they considered what schools and other settings should be doing to support a child’s learning and development. 

	959
	81%
	Help them to build good personal social and emotional skills

	811
	68%
	Help to develop their communication, speaking and listening skills

	620
	52%
	Provide them with opportunities to explore creativity

	441
	37%
	Develop the knowledge to help children make sense of the world

	288
	24%
	Support their physical development

	206
	17%
	Other – please see below

	172
	15%
	Begin to support them to read and write

	130
	11%
	Support them in problem solving & numeracy


The majority said that the most important area was the development of personal, emotional and social skills, as without these young children would struggle to access all the other areas.  Communication was a strong second choice with respondents suggesting that speaking and listening skills were the basics upon which all other learning was built.  The third most important option was creative development with respondents suggesting this allowed children to explore, take risks, think and develop confidence and cognitive skills. 

190 (16%) respondents believed that all these options were crucial to a child’s holistic development and stressed that all these areas were interlinked and of equal importance. 

172 (15%) said that children must be allowed to be children in these formative early years, and learning through play was vital to support a child’s future learning and development.  Respondents believed that young children would develop a thirst for knowledge if they learnt through play, exploration and through a variety of fun activities which would allow them to develop the communication, speaking and listening, and social and emotional skills necessary for entering the school environment.   

98 (8%) were of the opinion that children in the early years were being pressurised into early reading, writing and numeracy before they had attained the necessary skills to do so.  Respondents said this had a huge impact on a child’s enjoyment of learning and stressed that the emphasis must not be on formal educational attainment such as literacy and numeracy.  It was also mentioned the UK must look at other countries such as Sweden and Italy (i.e. Reggio Emila) were these aspects of learning were left until children were aged between 6 and 7.

Q6. 
Would you want all schools and early years settings to have to do the same things? If no, please say which types of provider you think should not have to do them.

There were 1426 responses to this question.

604 (42%)
Yes


670 (47%)
No

152 (11%) 
Not Sure 

There was a mixed response to the above question.

Those respondents who agreed said that all providers must do the same things to ensure an equitable set of opportunities were offered, so that no matter where a child attended they would receive the same experiences and continuity of development.  

Those respondents, who said no, were of the opinion that if all settings had to offer the same prescriptive provision, it would limit parental choice, stifle a child’s individuality, and would run the risk of limiting children and the providers who worked with them.  It was felt that although children needed the same standards of care and learning opportunities, how these were delivered must be left up to the different providers.  Respondents also expressed concern over a child’s age, and stressed that children under 3 had different needs to children aged 4 or 5.  It was mentioned that this younger group needed a more nurturing environment to develop social and emotional skills, whilst the older group needed a less nurturing environment, with more exploration, stimulation and engagement.

204 (14%) respondents were of the opinion that childminders should not have to follow the EYFS, as they were there to provide care in a home-like environment for a child and not to provide a curriculum or to educate them.  It was mentioned that parents were concerned about the amount of paperwork, planning and observations that childminders were currently being asked to complete rather than providing play activities, rest and relaxation for their children.  Respondents also mentioned that childminders did not have the same training and expertise as teachers.

204 (14%) suggested that some settings such as Steiner/Montessori had their own childcare philosophies, and these types of settings must be respected and acknowledged for their differences.  Respondents said there was documented conflict between the EYFS and established Steiner practice which must be addressed.  It was mentioned if an effective safe and balanced curriculum was offered, and the welfare requirements were adhered too, then providers should not have to follow the EYFS.

155 (11%) were of the opinion that all settings must follow the same guidelines as it was important to have continuity and the same requirements to ensure a consistent approach to early years care and education.  Respondents said if all settings followed the same curriculum and assessment methods then transition would be easier for teachers, children and parents.  

62 (5%) believed it was unrealistic to expect breakfast clubs, holiday play schemes, of after school clubs to work towards the EYFS agenda.  Respondents said these types of setting were chosen for care, enjoyment and relaxation and not for teaching and learning. 

Q7. 
The practitioners who work in schools and other early years settings are uniquely placed to talk to you about your child's development. What information, if any, would you like them to give you about your child's learning and development?
There were 1191 responses to this question.

The table below places the options given in the consultation paper in order of priority and importance to respondents when they considered what information schools and other settings should be providing about a child’s learning and development. 

	828
	70%
	Interests

	817 
	69%
	Achievements

	640
	54%
	Learning style

	382
	32%
	How their development compares to other children of the same age 

	271 
	23%
	Other – please see below


The respondents who ticked the ‘other’ category raised the issues mentioned below, or asked for information, advice and guidance on how they could support their child’s learning and development at home. 

125 (10%) said they wanted to know how their child was developing socially, how they related with, and played and interacted with other children. 

112 (9%) believed children should not be compared against other children or against a national average because there was no such thing as an ‘average child’ in the early years.  Respondents said children developed in different ways and rates, with different interests and abilities.

102 (9%) respondents said it was more important to know if their child was happy and settled in their chosen setting.

Q8. At what point would you like them to give you this information?

There were 1176 responses to this question.

	627
	53%
	Informally when appropriate

	335
	29%
	At the end of each term/every three months

	143
	12%
	Other – please see below

	34
	3%
	When they first start going to a nursery or reception class

	28
	2%
	On a yearly basis

	9
	1%
	Just before they move into year 1


143 (12%) ticked the ‘other’ option for this question and said that there must be flexibility for parents as to when they received information.  Respondents suggested that different types of information may be needed at different times of the year and throughout foundation stage, and so all the given options could be appropriate.  It was mentioned that information could be given very informally on a day by day or week by week basis, but then provided more formally at set points i.e. at the end of term or the end of the year when a child moved into the next class or setting.

65 (6%) suggested that any information about a child needed to be shared informally on a daily basis and said this continual contact was an important way for parents to establish a relationship, rapport and trust with the practitioner and with the setting.  It was also mentioned that a daily learning diary was useful, and this was a less formal way of sharing a child’s interests and the early sharing of any concerns.

Q9. 
Do you think that it would be useful for early years practitioners to, with your permission, talk to other professionals such as health visitors about your child's development?

There were 1181 responses to this question.

658 (56%)  Strongly agree  


269 (23%)  Partly agree
120 (10%)  Neither agree or disagree
42 (3%)      Partly disagree
92 (8%)      Strongly disagree

The majority fully supported the need for good partnerships and strong working links between professionals and believed early years practitioners should be able to get advice and information from as many sources as possible.  It was mentioned that currently there appeared to be many restrictions about seeking advice and support from others in regard to a child, and this had resulted in a breakdown of communication and delays with referrals for children that really needed additional help.


122 (10%) said it was important that discussions about a child's development was undertaken with parental consent, and they stressed that a child’s health was a serious parental responsibility and as such they should be involved at every stage. 

Q10. 
Parents and carers have the biggest influence on their children's learning and development. Do you think there's a role for early years practitioners to work with parents and carers to help improve children's learning and development at home?

There were 1237 responses to this question.

827 (67%)  Strongly agree  


277 (22%)  Partly agree
72 (6%)      Neither agree or disagree
27 (2%)      Partly disagree
34 (3%)      Strongly disagree

The vast majority agreed with a role for early years practitioners to work with parents and carers to improve a child’s learning and development.  It was suggested that good early years practice had always advocated the development of trustful and sensitive relationships with parents and families, and this should continue and built upon.  Respondents who disagreed did not believe that children should be constantly pushed and assessed at such a young age, and parents should not be told what to do or how to bring their children up.

63 (5%) respondents said effective partnerships with parents were extremely valuable to the development of a child, but believed that such partnerships should be developed appropriately and must not become intrusive into family relationships and family life, or to be made compulsory.  

Q11. 
Do you have any other comments you'd like to make?

There were 73 responses to this question.

A fuller list of comments to this question can be found at Annex B, Q11. 

73 (100%) respondents were of the opinion that the EYFS was successful and provided a strong framework which supported a child’s learning and development through a focus on play, and through a child’s own interests.  They believed that the EYFS considered a child individually and holistically, and the statutory nature had ensured that practitioners were accountable and knowledgeable, and provision was consistent and of a good standard.

Questions for practitioners, owners/managers, schools, academics, sector representative bodies, training providers, local authorities etc.  
Q12. 
Many people have views about the EYFS. Many think that it has been very successful and would like it to remain unchanged. Others think parts of it need changing, or that there shouldn't be a mandatory framework at all. What is your overall view of the EYFS?

There were 2724 responses to this question.

1960 (72%) respondents believed that the EYFS had been successful and was an excellent framework for the care and education of children, and should remain mandatory.  It was mentioned that integrating the Birth to Three Matters, Foundation Stage National Curriculum, and National Day Care Standards had raised the awareness of the importance of continuation for children, and how similarly their developments could be observed, extended and tracked.  Respondents also mentioned that the EYFS had enabled settings; including schools to work together within one framework and ensured a consistent approach, raising quality and standards.

816 (30%) respondents did not believe that a child’s learning benefited from recording numerous observations and assessments and completing vast amounts of paperwork.  They stressed that observation and recording requirements were very time consuming and prevented practitioners from interacting properly with children.  Childminders especially believed that paperwork had overtaken the need to care for children.  Respondents also said that the amount of paper work that teachers were required to collect for each child as evidence of their achievements towards the scale points was unwieldy and was currently putting far too much pressure on teachers.

388 (14%) said the EYFS lacked flexibility because of the level of detail and associated prescriptive recording requirements, and the setting of very high targets which had led to target driven environments.  Respondents believed it was overly prescriptive in terms of its educational directives and expressed concern that it could be misused by inexperienced practitioners.  It was mentioned that the children’s profiles were particularly confusing as they were too detailed and were broken down into too many sub sections.  Respondents also said that there should not be a formalised structure, and linking care and learning and development together had led to confusion and some duplication.  
361 (13%) mentioned that the EYFS was unclear and too ‘woolly’ and asked if some parts could have further guidance, or be made clearer and more consistent.  Some of the areas put forward by respondents which would help with their understanding were:

· The development matters statements and profile points needed to be more specific to enable more consistent understanding of their meaning

· A review of the transition to the National Curriculum was needed

· The EYFS should be more flexible in its approach as a ‘one size fits all’ approach could sometimes be restrictive and frustrating 

· Clarification of what was statutory and what was guidance, and phrases such as ‘statutory guidance’ must be removed

· There should be more consistency with the criteria for assessment.

356 (13%) did not want the EYFS to fundamentally change, but suggested that minor changes would be acceptable in light of two years of implementation, as practitioners were now familiar with the document.  Respondents thought the EYFS was working well, and had given early years the status that it deserved, and practitioners were currently in a learning process.  It was suggested that it would be helpful to have a period without major change so the principles of the EYFS could be embedded into daily work routines.  It was also mentioned that any major changes would require costly implementation, further training and more resource and said this was completely unnecessary.  Respondents stressed that the review of the EYFS must not be a government cost cutting exercise as it was clear that investment in high quality early years provision was vital for positive outcomes for young children.  
223 (8%) believed that out of school clubs, holiday play-schemes and childminders who cared for children in the defined early years’ age group, before and after school and during the holidays should be exempt from the learning and development requirements.  

209 (8%) expressed concerns about the Ofsted inspection process, mainly in terms of the interpretation of what was expected in individual settings for assessment requirements, paperwork and procedures.  Respondents were of the opinion that there were differences in judgements between the welfare and learning and development requirements stating that welfare requirements appeared to be more straight forward for Ofsted to assess.  It was also mentioned that if a lighter touch was implemented for providers in the EYFS then this must be reflected in Ofsted inspections.

201 (7%) were of the opinion that to ensure the EYFS was effective in supporting children in their learning and development, staff must be highly skilled and fully understand and implement the foundation stage principles successfully.  They believed that practitioners interpreted the EYFS too literally and prescriptively due to a lack of training and experience.  Respondents therefore suggested that better training must be provided to all practitioners to explain how they should be implementing the EYFS, so they were confident about what was expected of them.  It was suggested that it would be useful if initial teacher training programmes were to include modules on child development to ensure key stage 1 practitioners would have the knowledge and skills to understand the flexible curriculum offered by the EYFS. 

128 (5%) thought the welfare requirements must be statutory but suggested there may be a case for the learning and development requirements to be for guidance only, and not mandatory.

Q13.  
Do you think there should be a framework that covers both welfare requirements and learning and development requirements? If you have views on the content of the welfare or learning and development requirements, note there are specific questions on this later on in the questionnaire.

There were 2789 responses to this question.

1635 (59%)  Strongly agree  


636   (23%)  Partly agree
217   (8%)    Neither agree or disagree
154   (5%)    Partly disagree
147   (5%)    Strongly disagree

The vast majority of respondents agreed with a single framework that covered both welfare and learning and development requirements.  They said a successful setting must have both of these elements in place as they were mutually supportive and virtually impossible to separate in best practice.  

Those respondents who disagreed believed that there should be separate welfare and learning and development requirements to allow for differences in education systems.  Respondents believed that combining welfare with learning and development aspects put undue pressure on all providers to cover everything, regardless of practitioner or carer qualifications and circumstances.  Childminders in particular said they should only have to follow the welfare requirements as the learning and development part was complicated and time consuming.  Respondents mentioned that there were enormous differences between how a childminder and a maintained school reception class operated and was managed, and the learning and development requirements in the single framework were hard to interpret in the context of each setting.  It was also suggested that the welfare and care of children could work together with the learning and development requirements only if school nurses were made a fundamental part of school staff.  

694 (25%) respondents said that having one framework had brought together both welfare and learning and development requirements and had raised the quality of early years provision and childcare.  Respondents believed that a child’s welfare was intrinsically interlinked with a child’s learning and development and the EYFS should continue to be inspected as a single framework and must not be separated. 
138 (5%) preferred to have separate frameworks, and did not agree with having both the welfare and learning and development requirements together, respondents said having different frameworks would allow for differences in education systems.  They suggested that children's welfare was an integral part of a good play setting, but learning and development should be left to teachers and practitioners to focus on. 

Q14. 
Some providers argue that they should not have to deliver the learning and development requirements of the EYFS - for example, independent schools, parts of the play sector/out of school care, and some childminders. What are your views on moving away from a single framework and having different or lighter touch requirements for some types of provider?

There were 2467 responses to this question.

1096 (44%) said there must be a single framework for all settings to follow, and believed it would be a backward step if this was removed for the early years profession because the learning and development requirements had led to children having a consistent experience.  Respondents also thought it was wrong that the training and hard work many practitioners had completed to follow the EYFS framework would be lost as they were now being respected by other professionals and had gained qualifications to ensure all children received the best possible care and learning.  It was also suggested that all settings and childminders could put their own ‘style’ and approach into the EYFS requirements already so they did not need to have further lighter touch requirements.  

710 (29%) were of the opinion that childminders should have fewer requirements in terms of assessments and planning and said excessive written records detracted from the quality of childcare.  It was mentioned that during childcare sessions, sole child carers were severely limited in the quality and quantity of observations they could record without compromising the quality of care and supervision.  It was also suggested that childminders were not qualified teachers, did not receive as much training, and did not receive the same rates of pay as qualified teachers.

690 (28%) respondents were of the opinion that secondary provision should be exempt from the learning and development requirements.  They said children who attended these clubs received these requirements during the school day whilst attending nursery or reception class, and therefore should not be subjected to further education.  Respondents reiterated that out of school clubs were initially set up to provide a safe haven for children while their parents were at work or in training, and where somewhere that children could play, relax and let off steam after school or during the school holidays. 

630 (26%) respondents believed that there should be a single framework for all providers to work to, but this must have sufficient flexibility to enable adaptation and freedom to meet differing needs and circumstances and parental choice.  It was mentioned that sound framework principles should be transferable to differing circumstances and would provide consistency for all children.  Respondents also said that providers were best placed to establish development and learning requirements to suit the children in their care, and they should be able to respond appropriately to their needs. 

159 (6%) did not agree that independent schools should have a ‘lighter touch’ from following EYFS.  Respondents thought that the learning and development element was essential for all providers of learning and education for 3 and 4 year olds, and a differing philosophy should not exempt anyone from providing high quality learning and development for young children.

157 (6%) respondents said that where a provider had a specific philosophy which conflicted with particular aspects of the EYFS e.g. independent schools, then they should have lighter touch requirements for learning and development, with an opportunity to request an exemption.  Respondents stressed that independent schools and settings should be allowed to provide enhanced provision without fear of local or government interference.  However, it was mentioned that independent providers must be able to demonstrate that a child’s overall long term outcome would not be compromised by such an exemption.

Q15. 
What providers, if any, do you think should have fewer learning and development requirements? 
There were 2744 responses to this question.

1334 (49%) Secondary providers
841   (31%) None
418   (15%) Providers who don’t receive government funding
377   (14%) Providers whose philosophy conflicts with the EYFS

308   (11%) Other

There were mixed views from providers about the need to have fewer learning and development requirements.  Most agreed that secondary providers should have fewer learning and development requirements as a child would be supported in the primary setting for their learning and development requirements.  Respondents said children needed time to relax and play freely after school, and constant learning activities could be too much for them in secondary provision settings.  However, many said that no providers should have different requirements as this was impractical and potentially divisive.  Respondents believed that that the EYFS already had the flexibility to provide high quality learning that was complimentary to the provision in other settings.  

412 (15%) respondents said that out of school clubs i.e. breakfast and after school clubs should have lighter touch requirements and more flexibility.  It was mentioned that the observation, assessment and planning (or look, listen and note), could be undertaken but there should be no need to record this information to reduce the large amounts of paperwork involved in using this approach.  
240 (9%) thought that childminders who provided wrap around care should have fewer learning and development requirements.  Respondents said that the resources and support available to this type of setting was very limited in comparison to other types of settings such as a day nursery.

104 (5%) said if settings had fewer learning and development requirements then it was vital that children’s experiences complimented each other and there were clear communication systems and information sharing between providers, plus parental engagement.  Respondents were of the opinion that  the whole day mattered to a child as they did not stop learning, so they believed that if a child attended more than one setting, then all providers should be working together to share what the child had done with them so that no 'repeats' and overlaps occurred.

Q16. 
It could be argued that if providers receive government funding - for example for delivering free nursery education for 3 and 4 year olds - then they should be required to deliver the things that Government thinks are important and sets out in the EYFS. What are your views on this?

There were 2851 responses to this question.

1335 (47%) Strongly agree  


928   (33%) Partly agree
178   (6%)  Neither agree or disagree
170   (6%)  Partly disagree
240   (8%)  Strongly disagree

The vast majority agreed that if the government was providing the funding to enable parents to facilitate free educational funding for their children, then it should be able to dictate the framework used in the settings claiming this free educational entitlement to enable a consistent high quality approach across the sector.  However, it was mentioned that this question was ambiguous as many respondents thought that other non-funded or Ofsted registered settings should equally deliver the things set out in the EYFS, otherwise children could experience very poor provision in settings which were not in receipt of nursery education funding.  It was also noted that agreement with this was for the EYFS as it currently stood as it had been developed by research and expert knowledge.  

251 (9%) respondents said providers in receipt of public funding must be accountable and monitored in how well they used the funding to deliver high quality childcare and best outcomes for children against the EYFS.  It was mentioned that unless there was some compliance with the agreed framework then providers should not receive public funding.

211 (7%) agreed with this in theory because the EYFS was developed and agreed by many early years specialists, and was based on previous good practice and research.  Respondents felt that the Government must continue to take advice from experts and providers in the field of early years learning and development to ensure that young children carried on receiving the best possible learning approaches.  It was mentioned that the needs of the children did not change with any new government, but invariably did so with a change of government, and therefore any new requirements must be developed through true consultation and research. 

208 (7%) respondents said that ‘one size did not fit all’ and believed that providers should not be constrained and judged because they were in receipt of government funding.  They believed the EYFS was overly prescriptive and did not allow for a ‘common sense’ attitude, and practitioners should be able to adopt a more flexible approach and tailor their settings to the needs of their children whilst maintaining the principles set out in the EYFS.

Q17. 
Do you have any other comments you'd like to make?
There were 402 responses to this question.

224 (56%) said the EYFS had only been up and running for 2 years and must not be  changed as the linked care and learning requirements, the emphasis on outdoor,  indoor, and emotional environments were essential.  Respondents mentioned that practitioners should be allowed to embed the EYFS to continue to provide a solid foundation for children’s development.  

152 (38%) mentioned many different and diverse issues concerning funding and the following key issues were raised by respondents: 

· The EYFS was a framework for children 0 to 5, but funding only covered 3 and 4 year olds  
· Childminders expressed concern that children were being removed from their settings when a child reached age 3 as parents could then access nursery care at a lower rate as the nursery could access government funding

· The full implementation of the Single Funding review in April 2011 would force Independent schools to withdraw from the funding scheme 
· If providers who accepted government funding were required to deliver and meet requirements over and above other providers, then the level of funding should reflect this i.e. the level of funding was considerably less that the hourly rate for many childminders, so few were accredited to take the funding
· The EYFS should be linked as a condition to the free nursery entitlement for 3 and 4 year olds to enable a consistent high quality approach across the sector

· All children should be provided with the same quality of provision regardless if they received funding or not and stressed that funding had not got anything to do with the needs of a child.
53 (13%) were of the opinion that the EYFS was unsuitable for childminders because their time should be spent teaching a child basic life skills such as social skills, eating, and manners, not looking for the next developmental stage.  Respondents suggested that registered childminders were dwindling in numbers because the education, observation, learning and assessment required within the EYFS were not working for providers who offered a simple ‘care’ service.  They said they had no problem fulfilling the welfare requirements, but the learning and development requirements were too restrictive for their kind of setting.  Respondents mentioned the EYFS had lengthened their working day as after the children had left their care, they were then completing bureaucratic paperwork in the evenings which had an impact on their own family life.  It was also mentioned that they did not receive the re-numeration as teachers for this out of hours work 

The themes and objectives of the EYFS 
Q18. 
The EYFS is currently based around four themes that are designed to provide a context for the EYFS requirements, and describe how practitioners should provide good quality and consistent support for the learning, development and care of young children. These themes are:

·  A unique child

·  Positive relationships

·  Enabling environments

·  Learning and development

Would you take a different approach to these themes and underpinning principles? If yes, please specify what approach you would take.

There were 2756 responses to this question.

293 (11%)
Yes


2120 (77%)
No

343 (12%) 
Not Sure      

The majority said the introduction of the four themes provided a holistic child and family centred framework which was crucial to supporting the development of a child aged 0-5 to achieve their highest potential.  Respondents believed the four themes were extremely appropriate, accessible and meaningful to all practitioners whatever their level of understanding.  They were totally against any changes to the themes and principles, and stressed that good practice relied on stability and consistency.  It was mentioned that the positive impact these themes had on the early years should be fully incorporated into everyday practice before revision was considered and believed if after the review it was decided to significantly change the themes, then practitioners could struggle to implement them.    

Those respondents who wanted a different approach believed the themes were unclear, and the detail within the themes had caused constraint and a prescriptive approach.  It was mentioned that the themes were often overlooked in favour of the six areas of learning and development.  It was also noted that the themes needed to be integrated more with the Every Child Matters (ECM) five themes, as having four in the EYFS and five in the ECM was confusing and unhelpful.

577 (21%) were of the opinion that the four themes worked well, and fitted in with whole child development philosophies.  Respondents said the themes had been thoroughly researched and covered everything a child needed to develop in a happy and safe environment.  It was also mentioned that the themes fitted with ECM extremely well.

173 (6%) asked for the themes to be made clearer.  Respondents said that it took time to relate holistically to the 4 themes and it was difficult to align them with the six areas of learning/development matters as they appeared to sit apart from the ages and stages.  It was mentioned that the 6 areas of learning and the 4 themes needed to be integrated to avoid the misinterpretation that the areas of learning and development were only a small part of the commitments.  

Q19. 
The overarching aim of the EYFS is to improve children's developmental outcomes and to reflect that it is every child's right to grow up safe, healthy, enjoying and achieving, making a positive contribution and with economic wellbeing. Do you think the EYFS should have a different aim?  If yes, please specify what aim you would have.

There were 2779 responses to this question.

204 (7%)
Yes


2390 (86%)
No

185 (7%) 
Not Sure    

Few respondents disagreed with the overarching aim and said this aim was fundamental to a child’s needs, was very specific, and covered what providers felt was important in the EYFS principles and practice.  Respondents thought the EYFS linked to the Every Child Matters agenda (ECM), and both were excellent strategies which worked well together to provide a sound basis for children and a focus for those working with children.  Respondents believed to change the focus now would be wrong as so many documents were structured around the 5 outcomes, and to introduce a new aim at the point where people were just getting used with the old one would just cause confusion and could suggest that ‘every child’ did not matter after all. 

A list of comments can be found at Annex B Q19 with respondent’s comments and views for a different aim.

325 (12%) approved of the overarching aim and fully supported the view that children had the right to grow up safe, healthy, enjoying and achieving and learning how to make positive contributions within today’s society. 

158 (6%) thought that working to the Every Child Matters (ECM) outcomes worked well and covered every aspect of care and learning across the 0-19 age range.  Respondents said the ECM offered a broad and balanced overview and had a positive impact on the long term future of a child, and supported smooth transitions between the EYFS, key stage 1 and beyond. 

Q20 a)    Underneath this overarching aim, the objectives of the EYFS are to:

·  Objective 1: Set the standards for early years providers

·  Objective 2: Provide for equality of opportunity

·  Objective 3: Create the framework for partnership working

·  Objective 4: Improve quality and consistency

·  Objective 5: Lay a secure foundation for future learning.

Do you think these objectives are the right ones?  If no, please specify what you think the objectives of the EYFS should be.

There were 2746 responses to this question.

2402 (87%)
Yes


151 (6%)
No

193 (7%) 
Not Sure

The vast majority believed these objectives were the right ones as they set the standards across sectors, aided partnership working and ensured that children received the same opportunities and competences from the providers who cared for them.    

A list of comments can be found at Annex B Q20a with respondent’s comments and views on different EYFS objectives.

75 (3%) felt there should be more emphasis on the learning through play being interlinked with the objectives.  Respondents mentioned that it needs to be clearly recognised that learning could be achieved through play and the role of the practitioner was to enable and facilitate this play. 

Q20 b)   Which of these objectives do you think is the most important of all?

There were 2710 responses to this question.

The list below ranks the objectives in order of priority by respondents who answered this particular question, and is followed by a summary of the reasons why respondents choose that particular objective.

Objective 5   was ranked as the most important objective


1066 (39%) were of the opinion that laying a secure foundation was the most important as other aspects of development would follow if the foundation was right. Respondents said laying a firm foundation was important in the first years of a child’s life and it was vital that any framework acknowledged the whole child and used this knowledge to support their development and attitudes and allowed them to have a smooth transition to school and future learning. 

Objective 1   was ranked 2nd in order of priority 

509 (19%) believed that in order to create consistency, everyone in early years should be working to the same standards as this would form the basis on which to develop all the other elements.  Respondents said this was essential because there were such a wide variety of providers across early years.  It was mentioned that this objective supported parental choice as it allowed parents to choose any setting with the knowledge that their child would receive the same level of care and learning.  Respondents also said prior to the EYFS there were different standards and the objective of the EYFS when it was introduced was to stop this.

Objective 4   was ranked 3rd in order of priority

447 (16%) said if improvement and quality and consistency of provision were not maintained then the other objectives could not be achieved.  Respondents mentioned it was important to raise the profile and sense of professionalism in the early year’s sector and the quality of staff must be higher, with an aim to attract more qualified people into the sector as the skills and roles had expanded.  It was also mentioned that it was essential for staff to undertake continuing professional development.  
Objective 2   was ranked 4th in order of priority 

238 (9%) said equality of opportunity should be every child’s right, and ensuring children had equal opportunities to learn and develop would ensure that their individual needs were being provided.

Objective 3   was ranked 5th in order of priority 

49 (2%) recognised that close working with other professionals and families was central to a child’s well-being and fully supported partnership working  between various providers and parents.  It was mentioned that it was important to have more input and communication with the health services. 

586 (22%) said all the objectives were of equal importance or they had ticked more than one objective from the given list.  Respondents believed that all of the objectives were vital and must be addressed together to create early years provision that provided the best possible start for all children.  They believed it was impractical to state that one objective was more important than the others as they were by their very nature dependant on one another and should never seen in isolation. 

Q21.   Do you have any other comments you'd like to make?

There were 101 responses to this question.

101 (100%) respondents said where practitioners had fully embraced the themes and commitments in the EYFS as part of their principled approach it had raised standards, and led to high quality early years provision and positive outcomes for children.  It was mentioned that the EYFS had also raised standards because of the research and planning that had been undertaken prior to its release. 

Enjoying, learning and developing 
Q22.
The six areas of learning and development are well established areas   that are intended to provide a structure for young children's development and learning. Do you think they achieve this?   If no, please specify what structure you think should be used.

There were 2782 responses to this question.

2273 (82%)
Yes


230 (8%)
No

279 (10%) 
Not Sure      

The majority said that the six areas of learning and development were well established and supported practitioners in providing a stimulating learning environment for young children and also helped them to plan a child’s next steps. Respondents reiterated that they wanted the six areas of learning and development to stay exactly as they were. 

Respondents who disagreed, or were uncertain said the six areas were too complicated or did not have equal weighting in practice.  It was mentioned that the areas of CD and KUW were ambiguous and encompassed too wide a range of subjects and concepts in comparison other areas for example PRSN.  It was also mentioned that the CLL early learning goals in particular were very challenging as there was a huge jump from 30 to 50 months to 40 to 60 months in communication, language and literacy.  Respondents said the profile points were so huge in some areas that children needed to achieve several different skills, just to achieve one profile point.  These respondents believed there must be a through review of the current structure and areas of learning. 

368 (13%) said the six areas worked well and thought this was the most effective and efficient element of the EYFS framework as it brought together skills in a very creative way.  It was mentioned that using the six areas of learning and development was an excellent way to structure the national and early years’ curriculums.
171 (6%) respondents were unhappy with the structure in the six areas of learning, and believed there should be greater scope for children to follow their interests and use free flow play and child centred planning.  They were concerned that too great a focus was placed on to achievement rather than the process of learning. 

133 (5%) said although the six areas of learning were a helpful breakdown of a child’s learning they believed them to be far too detailed and complex for effective implementation.  Respondents suggested that there should be areas of learning, but they needed to be simplified and properly structured to provide an easily understandable framework.  It was also mentioned that parents did not understand the language used in the six areas of learning and were of the opinion that it needed to be more parent user friendly.

Q23. 
One of the aims of this review is to identify the knowledge and skills that are most important for young children to develop and thrive, particularly so that when they move into Year 1 they will continue to make good progress and achieve well in later school life. What do you think are the most important skills, knowledge, attitudes and dispositions that children need to develop from birth to five years?

There were 2768 responses to this question.

1955 (71%) All of the current six areas of learning
437   (16%) A subset of the six areas of learning
376   (13%) Other

The majority said it was vital that the six areas of learning were seen as of equal importance as they all linked and fed into one another.  They were of the opinion that children did not compartmentalise their learning, and the six areas of learning ensured that practitioners provided a wide range of experiences for children to learn and develop, rather than sticking to a narrow curriculum.  Respondents thought that often there was an emphasis on literacy and mathematics, but these areas did not develop in isolation, and children were often very good at doing other things, and these deserved to be as important and valued.  

Those respondents who thought that a subset of the six areas of learning was needed said personal, social and emotional development and language and communication were the most important areas during these years because if a child was unable to relate to and work with others, or was unable to communicate effectively their development in other areas would be adversely effected. 

Those respondents who ticked the ‘other’ category believed there must be a higher priority on personal, social and emotional skills , as relationships, confidence, self esteem, disposition to learning, self care, respect for self and others would allow children to make good progress and achieve well in later school life.  

805 (29%) respondents mentioned that PSED was particularly vital to a child’s future development, because if children were not emotionally stable they were very unlikely to be able to learn and thrive throughout school and beyond.

490 (18%) said the ability to communicate successfully was key to a child’s learning and development, as without this children would struggle to make good progress in all other areas.  Respondents mentioned that there must be more emphasis particularly on speaking and listening skills and children would achieve more all round when CLL skills were a primary focus. 

300 (11%) said the most important skill a child needed to develop and thrive was that they must be confident and have self-esteem.  Respondents thought that if a child was happy, able to share, negotiate, take responsibility and work alongside others then they would settle and do well in a school environment. 

179 (7%) said it was vital that an academic curriculum was not prescribed which focused on more formal skills such as reading, writing and arithmetic  before children were developmentally ready for such formal education.  Respondents were of the opinion that early years should not be seen purely as a preparation for school but it was a vital stage of learning and development in its own right.  They believed that teaching these skills later to slightly older children would be more effective in the long term, as it would prevent young children from feeling they had failed and being turned off learning too early.  Respondents mentioned the Government must look to other models in other countries as they did not begin formal learning until a child was 6 or 7 years old. 

178 (7%) respondents were of the opinion that developing a positive attitude and disposition to learn was important and must be developed in children rather than achieving specific learning goals.  They said a love of learning must be built into a child so they were curious and eager to learn in order to achieve their full potential

Q24. 
Currently, the EYFS says that children should be supported to develop equally across all six areas of learning at all ages. Neurological evidence suggests that there are some things it's important for young children to learn when they're very young - for example emotional control - and other things that they can pick up at an older age - for example peer social skills. Should the areas of learning be tailored for specific ages and stages?

There were 2818 responses to this question.

1535 (55%)
Yes


741 (26%)
No

542 (19%) 
Not Sure      

The majority of respondents agreed that the areas of learning should be tailored for specific ages and stages.  They said by tailoring the learning to different ages and stages in the EYFS would show that there was a sequence and progression to child development.  Those respondents who disagreed, thought it was essential that the six areas of learning should retain equal importance, and believed tailoring them would result in a narrowing of experiences for young children and the breadth of experience was essential to every child’s learning development.  It was mentioned that very often more was made of PSED and CLLD at the expense of the other areas. 

723 (26%) believed there was no set age when all children would learn something.   Respondents said that the areas of learning must be driven by a child’s individual need and the readiness to learn as children would attain things at different ages.  It was mentioned that the ‘age’ column could be removed form the EYFS as this only served to reinforce negativity for parents whose child was working significantly below their peers.  Respondents also mentioned that there was a difference in the learning and development of boys, and it must not be expected that boys would achieve as well as girls.

284 (10%) respondents thought this question was ambiguous.  It was suggested that the areas of learning were already tailored for specific ages and stages in the EYFS through development matters, and this enabled practitioners to either further support or extend children as and when necessary.  It was mentioned that the EYFS was designed for every child to develop at their own pace and across the full range of skills. 

238 (8%) said they would like to see a move away from the focus of the six areas of learning, towards an approach that emphasised emotional well-being, 
communication skills, and attitudes and dispositions as the primary areas for observing and planning next steps.  

112 (5%) respondents said that providers should be able to use their professional judgement of what was developmentally appropriate for a child so that they could support and extend their learning effectively.  They said providers were in closest contact with children, so they were more able to understand what was appropriate for them to learn and when.  It was also mentioned that practitioners must value every child as an individual and be aware of their own unique strengths, skills and challenges.

Q25. 
The early learning goals (ELGs) set out the things that most children should be able to do by the age of 5. The goals provide a structure for early year’s practitioners to work towards, but some people have told us that there are too many goals, with some duplication, and that some of the goals are too hard for some 5-year-old children. Do you think there should be a structure for practitioners to work towards?

There were 2839 responses to this question.

958   (34%)  Strongly agree  


1228 (43%)  Partly agree
240   (8%)    Neither agree or disagree
200   (7%)    Partly disagree
213   (8%)    Strongly Disagree

The majority of respondents said a structure to work towards provided clear guidance for practitioners to follow, and suggested it was important they were properly trained in its use in order to recognise the developmental needs of individual children.

Respondent’s who disagreed, said a structure was unnecessary and guidance and indications on different approaches to child development which were not linked to any specific goals would be more helpful.  They believed the statutory goals for literacy and numeracy was developmentally inappropriate for most young children.  It was mentioned there was no real evidence that children were able to do specific things by a certain age, and other countries did not have prescriptive structures and early learning goals, or the demand for such rigorous education for children under 6. 
921 (32%) believed some structure was desirable and there should be learning goals for children to work towards otherwise the transition to national curriculum would be a lot more difficult.  However, the structure must be realistic across all the areas of learning.  It was mentioned that not all children would be able to achieve at the same pace even though the opportunity would be given to them.  They believed that the EYFS could allow more flexibility so that planning and assessments could be made according to each child's individual needs.  Respondents also mentioned it was important that the ELGs were simplified and streamlined as some were much harder to achieve than others, some were duplicated, and some wording was slightly ambiguous which could lead to inconsistencies when assessing.  They mentioned that consideration must be made to the presentation and terminology around the goals with a greater emphasis on learning and development as a process rather than a focus on goals to achieve by a certain age.  

378 (13%) said some goals were much harder than others for children to achieve and thought there were huge disparities in the levels,  with literacy targets being very hard, and numeracy too easy, and there were many targets within the areas that were very woolly, or consisted of far too many aspects.  Respondents mentioned that the CLL early learning goals in particular were very challenging as there was a huge jump from 30 to 50 months to 40 to 60 months in communication, language and literacy.  Respondents also expressed concern that there were difficulties in interpreting KUW due to its large and random coverage.
238 (8%) did not want a structure to follow, and were of the opinion that following a structure made learning too rigid and prescriptive for young children.  They said the current structure was too detailed and complex and respondents were of the opinion that guidelines without a compulsory structure would be more helpful and less demanding.   

Q26. 
If you think there should be a structure for practitioners to work towards, what do you think this should include?

There were 1013 responses to this question.

421 (42%) said the current  EYFS structure worked well and had ensured that all practitioners had considered and planned for a child’s learning and development using a broad and effective range of opportunities.  Respondents thought it would be counter productive to narrow the EYFS to specific skills as each child was unique and must be developed through a structure within which they could thrive as an individual, so all areas must be included.  It was mentioned that practitioners had embedded the EYFS and that making changes to it now would undermine this good practice.

385 (38%) respondents said although the early learning goals should be used as a structure for practitioners to work towards as these were an established way of working, a review must be undertaken to reduce the number, stop any duplication, and take account of a child’s ability to achieve them.

269 (27%) said the current structure was too prescriptive and complicated and needed simplifying.  Respondents suggested that there should be a looser structure which worked more as a guidance tool to chart a child’s progress.  They also mentioned that any structure must be flexible and allow for different approaches to be incorporated.  Respondents reiterated that they wanted a structure that was easier to manage and allowed practitioners to assess a child on their knowledge of each child as an individual rather than being subsumed it in a ‘one size fits all’.  Other comments put forward about what a more flexible structure could entail were as follows:

· The structure should not group in ‘ages’ i.e. what a child should be able to do at 30-50 months. It would be better structured so the guidelines point to next steps/goals to aim for after a child had achieved a certain level but not necessarily what they should be able to do at their age

· There should be an almost two storey approach for those of a lesser ability and those of a higher capability, so practitioners could ensure that they were encouraging and developing all the children in their care

· Some of the points needed to be more realistic and in line with a child’s cognitive, physical and emotional development, also practitioners should be made more aware that every 5 year old did not have to achieve point 6 or more in every area

· The writing element in the structure seriously needed to be reviewed and the goals in KUW need to either be broken into separate headings or have less wording

· If the outcomes of the EYFS were to be improved then the government must review key stage 1 SATs so teachers would not be pressurised into reaching targets and standards all the time. 

77 (8%) respondents were of the opinion that any structure should include the ELGs as these were established and understood by most practitioners.  They suggested that these broadly reflected a comprehensive range of achievement and provided a good basis for the next stage in a child’s learning, and there had already been many amendments for practitioners to take on board. 

Q27. 
What do you think are the most important areas to focus on to support disadvantaged children to progress? Please tick your most important 3.

There were 2887 responses to this question.

The table below places the options given in the consultation paper in order of priority and importance to respondents when they considered what the most important areas were to support disadvantaged children to progress.

	2569
	89%
	Personal Social & Emotional skills

	2445
	85%
	Communication Speaking & Listening

	875
	30%
	Opportunities to explore Creativity

	745
	26%
	Knowledge to Make Sense of the World

	576
	20%
	Physical Development

	573
	20%
	Reading and Writing

	348
	12%
	Other* see below

	312
	11%
	Problem Solving & Numeracy


The majority said without focusing on the areas of Personal Social & Emotional Skills, Communication, Listening & Speaking, and Creative Development disadvantaged children would struggle to develop in all the other areas.  They felt it was important that disadvantaged children should be nurtured in emotionally warm environments.  Respondents were of the opinion that there were some key skills that needed to be embedded before more formal aspects of learning could begin to take effect.  They said that goals such as self esteem, self regulation, coordination, social interaction and speaking and listening skills to develop understanding and communication should take precedence over other areas.  They also said that it was important for disadvantaged children to have opportunities to explore creativity which facilitated problem solving, reading, writing, physical development through role play and communication.  

312 (11%) said that all the areas of learning had equal importance and there was an inherent danger that focussing on just 3 areas would cause gaps in a child’s learning.  Respondents believed developing skills across all six areas of learning was important to all children irrespective of whether they were disadvantaged or not. 
203 (7%) were of the opinion that another important area was partnerships with parents.  They said this was vital and underpinned all learning and development to ensure that an individual child’s needs were being fully met, and any problems could be addressed to help them to make progress.  Respondents believed that parents were the major influence on their child's success as they were ‘first and enduring educators’ and parents must be engaged and given the knowledge, tools and encouragement to support their children.  

130 (5%) said it was very difficult to select only 3 areas, so they ticked all or more than 3 of the options.  It was mentioned that children had very different needs, for example some could need more emotional development, whilst others would need more physical space if they had no opportunities for outside play, and others could need help with early reading.  Respondents reiterated that all areas would need to be looked at in order to narrow the gap. 

Q28. 
Parents have the biggest influence on their children's learning and development. Do you think there's a role for early years practitioners to work with parents to help improve children's learning and development at home?

There were 2863 responses to this question.

2550 (89%)
Yes


96 (3%)
No

217 (8%) 
Not Sure      

The majority agreed that there was an important role for the early year’s practitioner to work with parents, and if parents were involved during the early years it would have a positive impact on a child’s learning and development.  It was suggested that it was crucial for practitioners to know what impact the home environment was having on a child’s learning and development, and believed that if a child was given support and encouragement at home they would more likely to be happy and to achieve more.  However those who disagreed or were unsure believed that parents may see this as being invasive or patronising and preferred to keep their home lives private.  It was also mentioned that government resources should be strongly targeted at hard to reach parents as early year’s practitioners were not skilled or trained to involve or influence them.

306 (11%) respondents said in reality parents in the most disadvantaged sector found engagement with schools difficult and therefore engaging with them was very challenging.  It was suggested that although this sounded good in theory, if you had good parents they would automatically help to improve their child’s learning and development, but if you had parents that were too tired after working long hours, or did not care, it would not matter what was suggested as they would not become involved.
129 (5%) respondents thought it would be more sensible if this role was attached to children’s centres, schools, midwives, or health visitors as they had the necessary skills and therefore would have more success in supporting and working with parents.  It was mentioned that children's centres in particular were emerging as key places for parent partnerships as their services were targeted explicitly towards the needs of hard to reach families and the context of the local area.  
Q29. 
Learning and development in the early years is complex. Do you have any further comments on the current six areas of learning and development, ELGs and educational programmes in the EYFS?

There were 656 responses to this question.

236 (36%) respondents said some of the ELGs and development matters statements were in need of re-wording to make their meaning clearer.  It was mentioned that there were too many unnecessary and unclear goals which overlapped the six areas of learning and these goals put pressure on practitioners to meet targets rather than focus on the child’s learning and development.  Respondents said that simplification of some of the ELGs would be useful as it was important that children should not be made to feel that they were failing early on. 

174 (27%) respondents said that observation and reflective practice was key to a practitioner’s delivery of the EYFS, and this was a skill which needed to be developed in all practitioners.  It was mentioned that a child’s formative years must be supported by high quality staff so it was essential that staff themselves were supported through a programme of training and development to ensure equality of opportunity for all children.  Respondents reiterated that a critical element in addressing disadvantage and closing the attainment gap was having a highly skilled and competent workforce.  It was suggested that the role of a skilled practitioner would have a big impact on a child’s development, and the key person role was specifically mentioned.

124 (19%) were of the opinion that the concept of a play based curriculum which was focused on an individual child should be retained.  Respondents said that through play children could be excited and motivated by learning, and gained many skills by being supported to learn independently.  They said pressure put on a child to read and write too early would destroy their self confidence and inhibit their future learning.  It was mentioned if there were to be any changes to provision then these changes must still reflect the way in which young children thought and learnt through play.

121 (18%) said children developed at different rates and in different areas.  Respondents mentioned that children grew up and developed holistically rather than in discrete areas, so it would be more appropriate to have framework that did not rely on areas for planning and assessment purposes.  It was also mentioned that the age ranges listed within the pages of the EYFS made it difficult when discussing a child’s progress with parents as they could become worried if their child was not at the appropriate stage for their age.

100 (15%) were of the opinion that there must be less paperwork and observations in the EYFS as these were produced at the expense of practitioners time not being spent on genuine interaction with children.  Respondents said the balance must be swung back from paperwork to ‘hands-on’ again. It was also noted that the observational assessment implications were also a burden for classroom teachers who did not have the same capacity as day care settings.  
Assessing children's progress 
Q30. 
It's an integral part of caring for young children that practitioners should, on an ongoing basis, observe and understand what children are capable of and enjoy, and tailor what play and activities they do with them to reflect this. This cycle of observation and assessment, known as formative assessment (or ‘Listen, Look and Note') informs or guides everyday planning. What do you think of this approach?

There were 2516 responses to this question.

1846 (73%) fully supported the ‘Listen, Look and Note’ approach and were of the opinion that observation was key in supporting a child’s learning and development. Respondents mentioned that the three elements of observation, assessment and planning were now seen by most practitioners as a whole, and not three separate units and this had been extremely beneficial for young children.
751 (30%) respondents liked this approach but were of the opinion there was far too much paperwork, and thought practitioners were completely overwhelmed with the amount required.  They were of the opinion that the demands made for evidence gathering was extreme and unreasonable and there was too much emphasis placed on ticking boxes and paper chasing exercises.  

293 (12%) said the issues around this approach did not arise because it was an ineffective method but it was because of a lack of staff knowledge and understanding, and believed that too many unnecessary observations were being collected rather than having a few higher quality observations.  Respondents emphasised the need for a skilled and confident workforce who were sufficiently trained so that they could implement the guiding principles to create an inclusive environment, focus on a child as an individual, involve parents and use specialist help as and when necessary. 

132 (5%) disliked this approach and believed that many practitioners struggled with this element of the framework and therefore the outcomes were less valid and meaningful.  The following reasons were put forward by respondents:   

· This approach removed a lot of the interaction between teacher and child

· It was too involved and too much paperwork was expected

· Too much of a burden for after school and holiday clubs 

· Incompatible with a summative approach to assessment that was used at the end of the foundation stage i.e. could not combine a developmentally appropriate approach to assessment with a summative approach

· No set formats to use so practitioners do too much, too little or ineffective planning and observations.

130 (5%) believed that professional judgement should be used as a measure of evidence, and not enough credit was given to a teachers or practitioners knowledge of a child.  Respondents said they must be empowered and given the freedom to make their own assessments to reduce the need of having to write everything down.

Q31. 
Summative assessment is a summary of all the formative assessment done over a long period and the Early Years Foundation Stage Profile (EYFSP) is a way of capturing this at the age of 5. It is intended to provide Year 1 teachers with each child's level of learning and development as they reach the end of the EYFS, so that they should be able to tailor learning to individual children's abilities, and to inform parents/carers how their child is developing.  However, some practitioners tell us that this takes up too much time, and that not all Year 1 teachers find the EYFSP useful. What are your views on the EYFSP?

There were 2504 responses to this question.

707 (28%) Liked it as it is
792 (32%) Thought it should be slimmed down
343 (14%) Thought it should be non-statutory
378 (15%) Thought it should be got rid of completely  

There were mixed views in response to this question. 

Those respondents who liked the EYFSP said that having a common profile meant that every child was assessed in all the areas of learning and development and gave more opportunities to identify and address any emerging problems or difficulties early.  They believed the EYFSP was the best way to assess the EYFS as it was based on the achievement of the ELGs.  Respondents also believed that the profile was being used by practitioners for a purpose for which it was not intended and therefore had resulted in an overly burdensome focus on outcomes and targets.

Those respondents who suggested the EYFSP needed to be slimmed down said there needed to be a massive simplification of the EYFS profile, with all the irrelevant and ambiguous targets removed.  They thought there needed to be a close examination of the EYFSP, with a view to retaining only that which was useful and informative to teachers and parents alike.  Respondents reiterated that if a target required pages of explanation and exemplification, then it was too complicated and this applied to most of the current targets. 

Those respondents who said it should be got rid of completely said there was too much paperwork and data collection, and an over emphasis on targets and analysis making this an unworkable document.

Those respondents who thought it should be non-statutory thought the EYFSP should be used as guidance only. 

484 (19%) respondents were of the opinion that Year 1 teachers did not use the profile and any records produced prior to transition was ignored or discarded with many teachers preferring to do their own assessment of a child.  It was mentioned that the profile reflected the EYFS and not the National Curriculum therefore Year 1 teachers had to interpret where the profile points lay within the National Curriculum.  Respondents believed there was no correlation, so Year 1 teachers were provided with information they could not use. 

470 (19%) were of the opinion that the EYFSP took up too much time and left little time for playing with children in order to move their learning on.  They believed it must be simplified, and it was unnecessary to have so many points.  They said some points were made up of many elements, and it was impossible to collect all the evidence required from child initiated play.  It was also mentioned that the amount of evidence required was unmanageable.

332 (13%) said that when a child was transitioning between the EYFS and key stage 1 there was currently no common link to make a smooth transition onto the national curriculum and it was suggested that the EYFS should be extended to the end of Year 1 so that children could continue to have access to a play based curriculum and have more chances of achieving early learning goals at a later age.  Respondents believed the EYFS was sitting outside the national curriculum and this must be reviewed so that year 1 teachers could then regard the EYFSP data in some relevance. 

222 (9%) said this approach depended on the knowledge of staff and their ability to be able to observe and evaluate observations which required a lot of training and knowledge of child development.  It was noted that Year 1 teachers who did not find the summative assessment useful needed training and support to improve their understanding which could then ensure a smooth transition from reception to year 1 for all children.  Respondents were of the opinion that specific training would alleviate misunderstandings and render the EYFSP more useful as a source of valuable information for Year 1 teachers.  

220 (9%) respondents expressed concerns about scale points and believed the number of points per scale could be reduced.  The following issues concerning the profile, and the scale points were raised by respondents:

· EYFS points did not transfer to curriculum levels and therefore children were set targets for Year 1 that were unrealistic 
· Many of the points were based on value judgements that one settings interpretation of a point could be very different to another setting, even with cross school moderation it was extremely difficult to get consistency
· The EYFSP was being used inappropriately as scale points to teach to and was often used as the curriculum.  Respondents believed the collection of the data and the expectations around these were leading to a narrowing of the six areas of learning and the development matters and school, local and national level data was being used in a way that it was never intended to be

· There was a clear disparity between the equal areas of learning within the EYFS and a profile that had 4 scales for CLL and 1 for KUW which contained a number of different strands

· To reduce the duplication currently in place would it be possible to develop a profile of 6 assessment scales for each of the areas of learning rather than the 13 that were currently in place

· Disagreed with profile points in June after a child’s 5th birthday as they could not be fairly compared with other children who had many more months of learning and development

· The profile and its scale points were not discussed in enough depth with the providers who used it on a daily basis and thought further consultation with these practitioners would result in more concise and appropriate set of scale points.
114 (5%) said teachers in Year 1 liked to make their own minds up about what a child’s capabilities were.  Respondents believed that qualified and experienced staff were able to assess a child’s level and capabilities.  They were of the opinion that providers must be trusted more as they were required to reach a level of qualification which had proved their abilities and knowledge to judge a child’s development.

106 (5%) thought that it would be very easy to incorrectly label a child if individual learning was tailored to a child’s abilities in the EYFSP as they were too young to be accurately assessed at this age.  Respondents said a child could quite easily change their mind or their attitude towards a certain subject, and become more or less interested or respond differently to a new teacher, and all of this could affect their progress.

32 a)     Young children go through a number of transitions. As well as the transition from early years provision to Year 1, other examples of transition are between different early years providers, and into nursery classes in schools at the age of 3. Do you think there should be a summative assessment of a child's learning and development to help inform parents and to help support transition?

There were 2792 responses to this question.

1614 (58%)
Yes


670 (24%)
No

508 (18%) 
Not Sure     

The majority said that a summative assessment was vital to support year 1 practitioners in continuing to meet a child’s needs, and believed there must be an expectation that year 1 practitioners would use this assessment.  Those respondents who disagreed said formalising a summative assessment would not benefit children as the child based approach to learning would be lost.

478 (17%) respondents were of the opinion that transition should be supported but any assessment must be a simple informal process, and mentioned that face to face meetings between settings would be very useful.  Respondents also mentioned this should be in the form of a simple transition document for each child which involved writing a brief summary of their development in each area of learning, with an overall picture of the child to help the next setting.  They also suggested that it was vital the assessment did not just become a list of targets.

235 (8%) said a child’s progress was already summarised before transition and that achievement reports were completed for parents.  Respondents mentioned that the EYFS stated that practitioners must share information about a child's learning with other EYFS providers, and many local authorities had already provided clear transition forms to support this. 
157 (6%) said a ‘Learning Journey’ or ‘Learning Profile’ document had been developed for use as a summative assessment and respondents were of the opinion that these could be used flexibly across all settings.  Respondents believed these documents actively encouraged the sharing of information between practitioners and parents, and ensured that information was gathered and shared throughout the child's learning experience.  Respondents also mentioned the need to raise awareness that nursery and reception should be following the principles of a Learning Journey record.

138 (5%) questioned the value of completing a summative assessment and were of the opinion that assessment at this stage was subjective, unhelpful and labelled children unnecessarily.  It was mentioned that a problem with this approach was that parents started to compare their child's progress with that of others, and this caused many problems for children, parents and practitioners.

Q32 b) 
If yes, when do you think this should take place?

There were 1189 responses to this question.

418 (35%) respondents said it was essential for a summative assessment at all points of transition i.e. room to room within settings, setting to school, and nursery to reception.  They believed that this must be in a form that reflected the EYFS principles and processes and was clearly understood by all involved, including parents. 

414 (35%) believed an assessment should be completed every time a child moved between settings or changed providers or rooms.  It was mentioned that if practitioners were keeping clear documentation of a child’s learning at regular intervals during the year, they would be able to provide a summative assessment at any time when a child moved to another early years setting.

231 (19%) believed that summative assessments should be completed when a child commenced compulsory schooling, i.e. between nursery/pre-school to reception year in school.

211 (18%) said a summative assessment must be well before any transition took place to enable receiving practitioners to prepare for a child's individual needs and put in place any additional provisions before the child moved.  

94 (8%) respondents said a summative assessment was not needed until the transition into year 1.

Q33.
If you think there should be a summative assessment of a child's development, what do you think this should cover?  Please tick your most important 3.

There were 2168 responses to this question.

	1787
	82%
	Personal, social and emotional development

	1726
	80%
	Communication, speaking & listening skills

	878
	40%
	Physical development

	560
	26%
	Knowledge & understanding of the world

	549
	25%
	Problem solving, reasoning & numeracy

	477
	22%
	Other – please see below

	467
	22%
	Creative development

	444
	20%
	Reading & Writing


Respondents were of the opinion that the summative assessment must cover PSHE and CLLD as these were of the utmost importance for young children to be ready to learn.  They rated personal social and emotional skills as being vital.  They then said speaking and listening skills had to be in place before a child could learn phonics and was able to learn to read.  The third most important area of development was physical development and many thought this was under emphasised (particularly for birth to 22 months) and was important because of the health aspect (i.e. eating sensibly).  Respondents mentioned that children needed a great deal of support in this particular area and skills including motor control for writing, and being able to dress themselves were paramount so that a child was able to care for themselves and be independent. 

524 (24%) were of the opinion that it was impossible to simply tick the most important areas as all areas of learning were of equal importance and should all be assessed.  Respondents believed that research had shown that it was a broad and developmentally appropriate curriculum which made a positive difference, if children received a narrowed educational experience; they would have a narrowed perspective and reduced knowledge and skills.  

148 (7%) said summative assessments needed to reflect the whole child and should include things such as:

· What they liked or disliked

· Their friends/interaction 

· Their learning style 

· Their nature 

· Their interests and abilities 
· The things the child did well or found difficult
· The things that a child needed more support in to develop further.
130 (6%) ticked more than 3 of the given options.  Many ticked 4 areas of a child’s development namely, PSHE, CLL, CD and PD and believed these 4 areas were crucial to be included in the summative assessment at a child’s transition.

Q34. 
Adults who work with young children are uniquely placed to recognise and understand how children are developing. Many practitioners work closely with other agencies to help to identify children with special educational needs (SEN) before they reach compulsory schooling in Year 1. Do you think that identification of possible SEN could be integrated more explicitly into the cycle of early year’s observation and assessment?   If yes, how do you think this should work?

There were 2736 responses to this question.

1227 (45%) Yes   



423 (15%)  No   

709 (26%) Not Sure  


377 (14%) Yes in principle not in practice 

The majority said early intervention was key, and thought the earlier that SEN was recognised the more chance a child had to reach their full potential in all areas of learning.

Those respondents who said no or were unsure, said vulnerable children should already be identified through the current EYFS, as this structure actively promoted equality and inclusivity based upon early identification and assessment.  However, it was mentioned that integrated working and funding to support practitioners to identify and appropriately consider next steps for intervention and support would be useful.

533 (19%) respondents said that identification of SEN was already happening, or should be already happening by using the observation, assessment and planning cycle.  It was reiterated that if the EYFS observation & assessment & key worker systems were being used properly, then any special needs could be picked at a very early stage.

362 (13%) mentioned there was a need to provide easy access to professionals i.e. SENCOs who could advise on specific support for practitioners to work with children and their families.  It was mentioned that support in the EYFS was sometimes not available until year 1.  Respondents said this often meant that children, although they had been identified with SEN could sometimes wait up to 3 years before they were offered support.  It was also suggested that funding could be made available to allow for more regular visits from health visitors into settings to allow general observations and concerns of children to be monitored and addressed. 

298 (11%) suggested that early years practitioners must undergo further training to ensure they were capable of observing and making decisions based on child development.  Respondents were of the opinion that practitioners must be properly trained to assess SEN, and it was vital that they were up-skilled in order to identify the most common areas of SEN.
176 (6%) said early intervention was critical and fully-integrated working with other professionals was crucial in supporting practitioners to meet needs and ultimately provide the best support and outcomes for children.  It was mentioned that the CAF was supporting a multi-agency approach to indentify a child’s and a families holistic needs.  Respondents also mentioned that good links and partnerships with parents and the local inclusion team would ensure that children were supported.
124 (5%) suggested that children learned and developed at different ages and stages.  Respondents believed that a child in the foundation stage could be unnecessarily labelled at a very early age if they had not reached a set target at a given time.  Respondents said it was important to accept that some children may have a delay which could be rectified given the right kind of support.

Q35. 
Do you have any other comments you'd like to make?
Respondents did not provide any further comments to those already covered in other parts of the report.
Safe, happy and healthy children 

Q36. 
The welfare requirements in the EYFS currently cover a lot of things, from child protection, to supporting children's health, to the safety of premises and equipment. The five areas under which the welfare requirements are grouped are safeguarding and promoting children's welfare, suitable people, suitable premises, environment and equipment, organisation, and documentation.  Which of the welfare requirements do you think are essential?

There were 2497 responses to this question.

1786 (72%) respondents said that all the welfare requirements interlinked and were essential in order to protect and safeguard children.  They mentioned that the five aspects fitted in to the EYFS themes and should not be undermined in any way.  It was suggested that the welfare requirements should be regarded as the minimum standards for any early year’s settings. 

627 (25%) were of the opinion that safeguarding and promoting children's welfare was the most important welfare requirement as it was vital that a child was safe and should not be harmed when attending an early years setting.   

460 (18%) said having suitable, highly skilled and trained people in place was essential.  Respondents suggested that the right type of person who met the extensive checking requirements and could deliver good quality learning and development to the children in their care was vital for all settings.  It was mentioned that ‘suitable people’ should mean the best most qualified, and not the least qualified staff should be working with young children to improve the status of early years teaching. 

353 (14%) suggested that having suitable premises was important as unsuitable premises posed an immediate danger to a child.

Q37.
Some providers have told us that certain welfare requirements are overly burdensome, and that there's too much paperwork and box ticking included in the EYFS. Do you think any of the welfare requirements should be removed or simplified?  If yes, please specify.

There were 2623 responses to this question.

878 (33%)
Yes


1127 (43%)
No

618 (24%) 
Not Sure      

Those respondents who said no were of the opinion that all the welfare requirements were needed to ensure a safe and secure learning environment and should not be removed or diluted in any way.  They believed the requirements were not difficult to meet and strongly believed that the safety of children was important and that these regulations ensured this.  Those respondents who said that the welfare requirements needed simplifying said some of the requirements were poorly worded and needed to be reviewed for greater clarity and easier compliance.  Those who thought some of the welfare requirements should be removed said that safeguarding had become overly excessive, bureaucratic and onerous.

387 (15%) respondents noted that an immense amount of paperwork was required to maintain the welfare requirements, and believed the solution was to find new ways to support practitioners to provide evidence and complete the paperwork which was less burdensome.  It was suggested that providing a set format or a booklet to complete would be useful.

357 (14%) were of the opinion that the requirements needed to be simplified, but must not be removed.  Some of the ways put forward by respondents were as follows:

· Requirements need to be more user friendly i.e. a document could be produced alongside the requirements as an appendix.  This could bullet point the main themes, so the guidance could be referred to at a glance and references provided to where more details could be found on a specific requirement within the main guidance document if needed
· Documentation aspect was very time consuming and could be cut down especially for childminders and PVI settings. The emphasis on writing their own SEF and being 'self-reflective' was well intentioned but the demand to 'evidence' everything was burdensome
· Simplified risk assessments with traffic light system to highlight and prioritise the risks involved
· Merge some of the requirements for simplicity - for example merge safeguarding and promoting welfare, suitable people and organisation together, and merge suitable premises, environment and equipment and documentation.
157 (6%) thought that risk assessments could be less restrictive, as currently the requirements were inhibiting staff as they were afraid to undertake certain activities with the children in their care.  Respondents particularly mentioned ‘outings’ and ‘playing outside’ risk assessments should be simplified.  It was mentioned that some of the risk assessment requirements could be subsumed for example 'make sure all equipment used outside is checked and safe' so there were fewer requirements.  
147 (6%) said that children’s welfare was of paramount importance and said this used to be the National Standards and that the EYFS had placed equal importance on care and education as those standards.  Respondents said the EYFS had made access to welfare requirements much simpler, and statutory welfare requirements had enabled schools to develop an awareness of the importance of children’s welfare. 

Q38. 
Currently, the EYFS sets out only very high level requirements on supporting children's health - for example it says that children should be given nutritious meals and snacks, but doesn't include nutritional guidelines. What do you think the EYFS requirements should be in relation to children's health?

There were 1729 responses to this question.

640 (37%) respondents said nutritional guidelines would be extremely helpful and would fit in with the national move towards a healthier diet and help to reduce obesity in children.  It was mentioned that guidelines would help both practitioners and parents to know what was nutritionally best for children to eat to ensure a healthy life style.  It was suggested that the guidelines could include healthy menus 

451 (26%) respondents thought the EYFS requirements were fine as they were, and said there was a wealth of advice and information already from other sources.  They believed the inclusion of nutritional guidelines would make the requirements overly burdensome.  It was suggested that it would be better for settings to refer to local authorities and professional organisations for up-to-date guidance and expectations.  It was mentioned that all schools had to meet the healthy schools criteria and nutritional guidelines for food, and so nutritional guidelines were already covered.  It was suggested that it would be helpful to extend the Healthy Schools Programme to pre-schools and day nurseries as this programme captured the requirements that were integral within the EYFS.
267 (15%) believed that there should be some guidance produced but this should be flexible, not compulsory and must not be included as part of the EYFS document as this would like the requirements unwieldy.  It was suggested information and guidance could be provided as a supporting document only. 

193 (11%) were of the opinion that common sense should be applied, and said early years practitioners were intelligent enough to know what 'healthy and nutritious'  meant and did not need guidelines to spell this out to them.  Respondents believed if suitable people were employed and training standards were high then practitioners should be given credit for making decisions in respect of this.

179 (10%) believed parents must receive information and guidance and they should be educated in developing healthy lifestyles for their children rather than further complicating the EYFS guidelines.  Respondents suggested that practitioners could suggest a healthy menu to parents but could not dictate to them as to what their child should or should not eat.

172 (10%) said guidelines would be helpful on overall health matters and not just food, for example respondents mentioned rest, exercise and out door activities, dealing with sickness, cleanliness, drinks, clean hair and personal care.

113 (7%) said it was important that practitioners had the underpinning knowledge to support healthy eating, and training on child nutrition could be included in training courses.  They said it was essential that training should be given to practitioners whose settings provided food for children in their care, so that they had a basic idea of nutrition and what fundamental requirements were needed.

81 (5%) said children’s health, and what they wanted their children to eat was a matter for the parents to decide, and their wishes should be followed. 
Q39. 
The staff to child ratio and qualification requirements are included within the welfare requirements. How have you found implementing the ratio and qualification requirements?

There were 2096 responses to this question.

928 (44%) respondents had not experienced any problems with the current ratio and qualification requirements and said they had been easy to implement.  They suggested that the qualification requirements had been met through receiving local authority funding and support, which they said must continue, and they were in agreement that staff should be qualified to at least NVQ3.  However respondents said the ratio requirements were an absolute minimum for safe and effective operation, and there must be no further increasing of the current ratios for children less than 5 years of age.

476 (23%) respondents believed that the minimum ratio requirements were not ideal and implementing them was confusing and difficult to maintain.  It was mentioned that staff struggled to ensure the correct ratios during free flow outdoor play, breaks and lunches.  It was suggested that the ratios must be reviewed in order to make them clearer, and with a view to increasing the number of adults to children for all ages in all sectors.  The following issues were raised:

· Staff to children ratio had become more difficult with the introduction of 15 flexible hours of free entitlement  

· The ratio of 1:3 for babies under one was not sufficient, as this often resulted in one practitioner being in a room with three babies which was not good practice.  It was suggested that there should be a minimum requirement of two practitioners for babies under 1

· Respondents were struggling to deliver aspects of the EYFS and provide a suitable level of care with the Government ratio of 1:8 for 3 to 5 year olds. Respondents mentioned that this age group needed more assistance with personal hygiene and basic everyday tasks.  It was suggested that staff ratios would be better if brought down to minimum of 1:6 or 1:4 for children with SEN.

459 (22%) were of the opinion that the qualifications route had become very complicated.  Respondents expressed concerns about qualifications and training generally and put forward the following issues:

· Qualifications were problematic and did not take into account experience, natural ability and common sense.  Respondents mentioned the need to value an individual’s experience of working with children 

· There were a variety of different level three qualifications, i.e. HLTA, EYP and QTS status and there was confusion and misinterpret of what each qualification was and what it allowed

· Respondents questioned the need for an early years degree level qualification in a sector where pay was low  

· The Play work Induction Standard for temporary play scheme staff was no longer suitable or recognised as temporary staff working towards a level 2 qualification.  This had meant closures, only taking children over 6 years of age or running for only 14 days over the summer to be exempt for the EYFS. Respondents believed this had a huge impact on both the sustainability of play schemes and on working parents

· A current training assistant NVQ was not a recognised early year’s qualification and respondents asked if there would be any training which could make this qualification acceptable as an early year’s qualification.

352 (17%) believed that the EYFS had missed the vital opportunity to change the required ratio in reception classes.  They said the ratio of one qualified teacher for thirty children (1:30) had not supported reception classes, and some believed they should be under the same regulations as nursery classes for 3 and 4 year olds, which was currently 1:13, rather than under key stage 1 requirements.  Respondents said this ratio had direct implications for providing quality provision as it was impossible to meet all the requirements for a play based learning environment including access to outdoor provision, key people and observation based assessment for 30 children.

280 (13%) raised issues about sustainability, salaries and staff recruitment and retention in relation to implementing the ratio and qualification requirements included within the welfare requirements.  Their comments were dependent on which kind of setting they were responding from:

· It was difficult for schools to maintain the requirements as a teacher was expensive and a school was required to have a qualified teacher in a class, with a TA or nursery nurse 
· Recruitment and retention of staff in an out of school club setting was difficult as the hours were unsociable

· People were not keen to work in pre-school because of the amount of paperwork which they had to do in their own time

· Getting staff to become qualified in the child care sector was difficult as it was felt that the amount of time and effort put into gaining the qualification was not worth it for the poor wages

· Meeting qualification requirements was difficult in the private sector as finding the money for a qualified teacher salary could leave other good practitioners out of a job.  Respondents said the private sector had to pay for training, supply staff and wage increases once staff had qualified.
231 (11%) respondents expressed concern about the 1:13 ratio’s for teachers in nursery classes within primary schools.  They stressed that this ratio was too high for this kind of setting, and believed that having a teacher qualification did not mean that 13 children could be supervised and kept safe.  It was mentioned that this ratio must be reviewed and reduced to 1:8.

Q40. 
Do you have any other comments you'd like to make?

There were 411 responses to this question.

245 (60%) respondents said there must be no changes made to the EYFS because it was having a positive impact and was starting to narrow the gap between the least and most advantaged children.  They said it was important to promote the full EYFS and not dilute it.  It was suggested that the EYFS should be left alone to fully embed as there had been numerous early year’s frameworks during the last 10 years.   Respondents urged the Government to be cautious before attempting to slim down any of the welfare and learning and development requirements just to make administration easier as making any changes may not provide such comprehensive information on the achievements of children across all sectors. 

189 (46%) said the quality of the CPD provided had helped to increase the quality of all practitioners across the EYFS and needed to continue if the quality of care was to be upheld and improved.  Respondents therefore believed that more funding must be made available especially to support the PVI sector.  Other funding issues were as follows:

· Settings needed funding to support children with SEN, as they often required more 1 to 1 attention which impacted upon ratios and budgets

· Funding high quality staff was a huge issue and until highly qualified staff were valued through their pay, they would leave and move to maintained schools where they had a proper pay structure.  Respondents believed that for the EYFS to work across the board there had to be a level playing field with regards to funding and salaries

· The problem with EYPS qualified practitioners was keeping them in the provision once they had become qualified as the current grants only covered the time that practitioners were completing the training.

