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Introduction
Introduction
The challenges in autumn In this short report, we look at different aspects of attendance and how schools
2021 tackle the challenges they face.
Securing good attendance
Tackling persistent absence Schools that improve attendance from a low baseline, maintain high levels of
Notes attendance and minimise persistent absence all have different starting points and
Annex A: HMIsurvey question  take slightly different approaches. However, these approaches tend to have a
— autumn term 2021 number of features in common. They can best be summarised as ‘Listen,

understand, empathise and support — but do not tolerate’.
& Print this page
In these schools, leaders:
¢ have high expectations for every pupil’s attendance at school
e communicate these expectations clearly, strongly and consistently to parents
and to pupils
e set expectations about attendance from the outset — from Nursery onwards

e explain to parents and pupils why good attendance is important and how it helps
pupils to achieve

¢ listen to parents carefully to find out why their children are not attending well
enough so that they can act accordingly
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¢ challenge parents who do not make sure that their children attend, but also offer
support where needed

¢ have the right people in place to have these conversations with parents
e ensure that attendance is always recorded accurately

e systematically analyse attendance information so that they can see patterns and
trends

e use this analysis to target their actions, both for individuals and at a whole-
school level

e make sure that attendance is ‘everyone’s business’ in school

¢ understand that good attendance does not happen in isolation — there is an
interrelationship between attendance and the quality of the school’s curriculum,
ethos, behaviour and inclusivity

¢ do not stop pushing for whole-school improvement once attendance reaches
the national average

e see the process of securing good attendance for all pupils as an ongoing
process, never something that is ‘finished’

Many schools are, of course, experiencing higher-than-average absences
because some pupils have COVID-19. Schools also continue to face challenges
in tackling absence that is indirectly related to the pandemic, such as parents’ and
pupils’ anxieties. They also face some newer challenges such as parents not
understanding the latest rules about isolation, being generally cautious or taking
holidays now that they are able to.

However, inspection evidence and discussions with leaders indicate that schools
that usually tackle absence well are continuing to do so. Leaders are using the
same strategies that they usually do, showing the same persistence and
conveying the same high expectations. At the same time, they are asking
themselves their usual questions about what, if anything, they need to do
differently to remove barriers to pupils’ attendance, and are systematically acting
to do just that.

The challenges in autumn 2021

Continuing challenges

A Department for Education survey of Her Majesty’s Inspectors (HMI) in the
summer term 2021 found that around a fifth of all the schools inspected that term
were experiencing more attendance issues than they would normally see. At that
time, the 3 most common reasons for absence were that:

e pupils were anxious



e pupils or parents had specific health needs, including those identified at that
time as clinically vulnerable or extremely clinically vulnerable

¢ pupils had disengaged from education during the pandemic

A second survey of HMI was carried out in the autumn term 2021 (see Annex A).
COVID-related challenges were clearly continuing for schools. For example,
sometimes parents themselves had COVID-19 and could not bring their children
to school, particularly if they were lone parents. The survey found that the most
common reason for higher-than-normal absences was pupils having COVID-19.
However, this was closely followed by parents’ anxiety, then pupils’ own anxiety.

Pupils’ anxieties are often not related directly to school but to their various
experiences since the pandemic began. Sources of anxiety for pupils of different
ages include:

e family members being ill or pupils’ concern that this might happen
e seeing parents under more stress than usual

e experiencing domestic violence

e experiencing financial hardship

Older pupils worry about whether their Year 11 examinations might be cancelled
and how this might affect their future. Some worry about not being able to come to
school if there is another national lockdown. More time spent online over the
successive national lockdowns has fuelled social anxiety for some. One
secondary school leader described how pupils were much more immersed in
social media than they ever had been before, and said that the resulting
breakdowns in friendships were ‘through the roof’. Although many of these
concerns are not directly related to school, they can affect pupils’ mental health
and then their attendance suffers accordingly.

Sometimes a particular event or news item can raise anxiety levels further. One
leader, for example, described how primary-age pupils were very upset by ‘anti-
vaxxer’ protests outside the school, and a great deal of work had to go into
alleviating their concerns. Another noted the ‘media-fuelled’ reactions from
families, describing how some families were quickly affected by reports of rising
COVID-19 rates in their local area. They then tended to keep their children off
school as a result.

New challenges

Schools have found that some new challenges have emerged since the start of
the autumn term 2021. These include:

¢ higher-than-usual numbers of pupils with non-COVID-related illnesses

e families that went to red-list countries in the summer to visit family then did not
return at the start of term because of the cost of isolating in hotels, or could not



afford the flights back

e families who say that they have not had a holiday for a long time, so take a
holiday, or a previously cancelled holiday, in term time (though some schools
are reporting fewer than normal term-time holidays)

e parents keeping children home unnecessarily because of proximity to COVID —
a relative or another child in a separate class testing positive, for example — and
finding it hard to move on from the ‘bubble—isolation mentality’

e families isolating before a family event, such as a wedding or a holiday

¢ pupils attending sporadically because of disaffection following the national
lockdowns

Leaders also described situations where ‘possible COVID’ appears to be used as
an excuse by some families whose children are usually poor attenders. In these
situations, leaders say that they strongly encourage the family to either take the
child for a test at a test centre promptly or get one online if this is impossible.
Leaders stated that this does not always happen, meaning that the pupil then stays
away from school for 10 days. Some parents think that remote education can be
provided for non-COVID-related circumstances, such as being on holiday, which
leaders have to explain is not the case.

It appears that the provision of remote education during national lockdowns has
negatively affected some pupils’ perceptions of the need to be in school,
particularly in secondary schools. There is a sense from some pupils, as one
leader explained, that ‘you weren'’t fussed when we weren'’t in school all that time in
lockdown and we did our work at home, so why does it matter so much now?’
Some schools have continued to make all lessons available online as a matter of
course so that they are easy to access for pupils who are ill, but some pupils say
that they would rather work at home and do not understand why they cannot just
access this work remotely. Where one pupil has COVID-19 and is receiving
remote education, this can affect other pupils’ perceptions: ‘My mate’s home,
learning online, so the provision must be there, so why can’'t | have it too?’, as one
leader put it. Parents quickly learn when another pupil in their child’s class is
isolating, so can take this view too.

Schools continue to report increased requests from parents for elective home
education, as do local authorities. While these may not be as high as they were at
the peak of the pandemic, they continue to be higher than usual in some schools.
School leaders talked about working closely with parents to explain the
implications fully, giving them every chance to change their minds if this was not
an informed choice or if the school thought this would not be suitable for the pupil.
There is a sense that some parents think that because their children seemed to
learn reasonably well through remote education during the pandemic, that this will
be straightforward to continue. One leader, for example, explained how the school
had ‘sold’ to parents the benefits of learning using the Oak Academy platform in
order to get them to commit to this during the national lockdown. Parents saw the
benefits of this and a few now think that this is enough for their children, not
necessarily understanding the essential role that staff had played in delivering the
materials and helping pupils to learn from them.



The survey of HMI in the autumn term 2021 found that those responsible for
governance were not consistently setting a clear direction for leaders on
promoting attendance and challenging absence. Only around a quarter of
inspectors identified that in most or all of their inspections, those responsible for
governance had done this.

Removing barriers

Of course, COVID-19 rates vary considerably from one area to another, which is
having an impact on overall attendance in different schools across the country. In
some primary schools in particular, attendance is at least as high as it was before
the pandemic; others are greatly affected by COVID cases. But regardless of
overall attendance figures, some schools are now seeing pupils who were
previously poor attenders attending well. Leaders attribute this to the work that
they did with vulnerable pupils during the national lockdowns. Some of these
pupils attended school when schools were closed to most. During this time,
leaders and staff were able to work more intensively than usual with pupils
individually and in smaller groups. This led to some ‘poor patterns of attendance
being cracked’. Many families seem just to want their children to be back at
school, following such long periods of time at home.

In schools that are systematically removing barriers to attendance, pupils’
anxieties are not dismissed but are sensitively analysed — is this a mental health
issue that needs serious action, for example, or a worry that can be alleviated by
some discussion or adjustments? These schools also recognise parental
anxieties but sensitively challenge them, for example leaders explain to parents all
the steps they continue to take to mitigate the risk of COVID spreading in school.
In one secondary school, for example, pupils were very concerned about being
vaccinated, and take-up rates in the community were also low. Anxiety levels were
high as a result. Leaders decided to teach all pupils about the role vaccination has
played in public health over time, through their personal, social and health
education lessons. This had a positive effect both on vaccination take-up rates
among pupils and on them feeling less worried about the issue.

Itis clear, from inspection evidence and talking to leaders, that how well schools
are dealing with these challenges now is related to the approach, systems and
structures that schools already had in place. Where attendance is markedly low,
some of this is related to situations pre-pandemic, for example where leaders
have not tackled a culture of poor attendance in the past nor had systems in place
to monitor what was going on. On occasion, leaders have also held back from
challenging pupils and parents about poor attendance in the autumn term. Leaders
who have improved attendance in the past, kept levels of attendance high and
reduced persistent absence are applying the same principle of ‘listen, understand,
empathise and support — but do not tolerate’ now as they were before the
pandemic.



Securing good attendance

Communicating expectations to parents

Communication with parents about the importance of attendance is crucial. For
this communication to work effectively, leaders and other staff need to have built
positive working relationships with parents, so that parents trust them. At the same
time, these relationships need to be built on honesty, so that parents accept tough
messages about attendance when they need to. We heard from school leaders
about the importance of ‘overt messaging’, ‘straight talking’ and ‘spelling it out’.
We see the effectiveness of this approach time and time again in our inspections.

Leaders who are successful in improving attendance and maintaining high levels
of attendance over time have expectations are high for all pupils. They make it
clear to parents that parents are responsible for ensuring that their children attend
school: ‘Sometimes it's about making sure parents understand it’s the child’s right
to attend, not their right to keep their child at home’. They challenge parents who
do not make sure that their children attend but also offer support where needed.
Expectations are also communicated as soon as the child joins the school.
Leaders of successful schools with nurseries, for example, explained that once
the child has a place, they are expected to attend. Parents are helped, where
necessary, to establish good attendance routines, and challenged if their child is
not in school.

Leaders who do this well also challenge parents’ misconceptions about what
‘good’ attendance looks like. They tell parents why they are not going to authorise
a holiday in term time. They talk openly to parents about the relationship between
attendance and achievement. Often, they exemplify what attendance percentages
really mean in terms of learning that the pupil will miss out on — how many phonics
sessions or GCSE science lessons will be missed, for example.

Tenacity is very important when schools are trying to improve attendance. As one
leader put it: ‘It's about parents knowing that we are not going to let go’. Leaders
who have to undo a legacy of poor attendance often have to ‘ride the storm’
before some parents accept the new expectations. Working closely with a family
to improve attendance can be seen as ‘a personal attack’. As one headteacher
said, ‘We upset a lot of parents early on’. Parents can become upset and angry
when they receive a letter to say their child’s attendance is not as good as it
should be, for example — particularly if this is the first time anyone has ever told
them this. When parents are challenged about taking unauthorised holidays in
term time because someone has seen their social media posts so know the child
is not ill, they can be defensive.

Yet leaders who have taken their schools through this process of raising
expectations describe a point where the culture changes. At this point, parents’
pride means that they want to receive a congratulatory letter, for example, rather



than one saying that attendance is not good enough. Most families accept that
term-time holidays are not going to be authorised. The emphasis shifts to
concentrating on celebrating good attendance, improvements in attendance and
achievement.

Communicating expectations to pupils

Communicating with parents without paying equal attention to communicating with
pupils is unlikely to be successful in securing good attendance at school. This is
particularly the case at secondary schools where older pupils are more able to
‘vote with their feet’. This came through strongly in our discussions with leaders
and in inspection evidence.

Leaders emphasised the importance of the leadership team having a positive
‘presence’ in school. This meant different things to different people, but in all
cases the common element was communicating to pupils that leaders wanted
them to be in school — setting the tone — as well as communicating high
expectations. Many talked about the start to the day — the importance of leaders
being out in the playground or at the front of the school to greet pupils. Some
secondary leaders noted how important it is for that greeting to come from the
headteacher or the deputy headteacher. They emphasised how this first
interaction of the day must be a positive one and not ‘someone barking at them
about uniform or being late’.

Some leaders talked about noticing when a pupil who was often absent was there
— greeting them and mentioning something positive about the following day: ‘It's
our sticker club tomorrow, remember, looking forward to seeing you there’. In one
secondary school, attendance data is shared with the whole senior team, so
anyone in the team can praise a pupil for their improved attendance, or comment
on a concern as appropriate.

Some leaders set great store by helping the pupils to understand why attendance
at school is important. One secondary leader noted that pupils will not necessarily
make the link between attendance, achievement and future plans. In this school,
leaders explained, overt links are made to the importance of attendance when
teaching pupils about careers and about being a good citizen, for example.

Attendance rewards are part of many schools’ strategies for communicating the
importance of good attendance to pupils, particularly in primary schools and for
younger secondary-age pupils. However, no leaders saw this as the most
important part of their approach.

Finding out what the problem is

This communication is a 2-way process. It is clear that leaders who have



succeeded in raising attendance levels listen to parents properly and ask the right
questions in order to find out why their children are not attending well enough. One
leader described this as ‘remembering that there are families behind those
attendance figures’.

The reasons for non-attendance can be many and varied. For example,
sometimes:

e parents of young children (in Nursery and Reception) do not think it is important
for them to attend regularly at that age

e parents did not have a good experience of school themselves and do not see
the importance of attendance

e attendance data is misunderstood by parents — while 90% may be good as a
mark in a test, in attendance terms it means one day a fortnight being missed

¢ basic routines are not in place at home, leading to lateness, which can lead to
non-attendance through embarrassment or frustration

e parents cannot get their secondary-age children to come to school, even
though they understand the importance of attendance

e older pupils’ non-attendance is affecting their younger siblings — the whole
family stops attending

¢ the pupil is a young carer
¢ there are financial barriers, for example parents being unable to afford transport
to school or school uniform

e pupils are anxious about attending school

e parents feel generally anxious around other people, or have fallen out with other
parents, sometimes on social media, and do not want to encounter them while
bringing their child to school

By listening, sometimes problems can be solved easily. Leaders have many
examples of how they have ‘tackled the simple stuff first’. One headteacher, for
example, described how she had found out that sometimes, when parents were
running really late, they were too embarrassed to come into school so kept their
children off for the whole day. Having discovered this, she was able to convey to
them that it is ‘better for your child to arrive at 9.30 than to take the whole day off’.
Once the parents had stopped keeping their children off for the whole day, then
the issue of lateness could be addressed. In another school, a parent was so
anxious about waiting with other parents in the playground that she had stopped
bringing her children to school. The headteacher allowed the parent to drive into
the car park to drop her child off — the problem, in the short term at least, was
solved.

Equally, leaders who have got this right listen to pupils in order to find out why they
are not attending well. Although the issues are sometimes complex, a simple
action can go at least part of the way to solving the problem. One leader, for
example, asked a pupil why they were not coming to school. They discovered that
the family was not waking up in the morning, and when they did wake up, it was
‘too late’ to bring the child to school. The leader bought the pupil an alarm clock, to



enable them to get up on time and wake up their parents. Many schools use pupil
premium funding or help families to claim the benefits to which they are entitled.
Some schools find that their breakfast clubs make a great deal of difference to
pupils and their families, providing a safe and relaxed start to the day and a meal.
And attendance issues can, of course, indicate safeguarding issues, where
decisive action needs to be taken.

In secondary schools, it can be more complicated to find out what the problems
are and to notice smaller issues before they become larger ones. Comprehensive
pastoral support, where staff have roles dedicated to pupils’ well-being, including
attendance, is often a key factor in improving attendance.

Having ‘the right people’ in place

Leaders emphasise the importance of identifying ‘the right people’ to have
conversations with parents about attendance, including when issues start to
emerge. For example, in primary schools, sometimes the class teacher or
teaching assistant may be the most suitable person to have a ‘quiet word’ with
parents about attendance when they are bringing their child to school in the
morning. This can be a less threatening and therefore more productive
conversation than ‘being called into the head’s office’.

In secondary schools, depending on how they operate, this point of contact may
be the form tutor, head of year or head of house. One leader emphasised the
importance of giving staff ‘really strong professional development’ to enable them
to have ‘the courageous conversations’ about attendance that may quickly
become challenging. Unless the conversation is ‘incisive enough’, it is unlikely that
the right questions will be asked in order to work out what the barriers are.

The concept of a ‘constant person’ to work with a family once attendance issues
become more serious was mentioned a number of times by leaders. This person
may not be a teaching member of staff — indeed, leaders talked about the
valuable skills and knowledge brought to this role by staff who have come from
social work, police, mentoring or other backgrounds.

Noticing patterns

All schools record pupils’ attendance, but not all use this information well to target
their actions. Systematic analysis of attendance information is very important.
Where leaders systematically analyse attendance information, they can notice
patterns, for example as one leader said, ‘you realise that they’'ve missed the past
4 Mondays’. This is particularly important in secondary schools, where pupils do
not spend the whole time with one class teacher and patterns can be easily
missed, but it is important in all schools.



Absence patterns can be as simple as the pupil missing a week because they are
ill, and attending well the rest of the time, or much more complex. When they are
less easily explained, close analysis allows leaders to ask the right questions. Is
the absence each Monday related to what happens at home at the weekend, for
example? Is it because the pupil has a lesson that they really do not like on that
day? Is weekend use of social media a factor? As one leader put it, ‘acting swiftly
when things start to slide’ is crucial and can prevent attendance issues for
individuals becoming more embedded. This includes, as another put it, ‘noticing
the odd days off’ and doing something about it. Moreover, where schools do this
well, they consider attendance issues alongside other factors, such as what
bullying or behaviour records show.

The importance of ambition

Many schools that are successful in securing high levels of attendance adopt a
similar approach to attendance as they do to safeguarding. They make it
‘everyone’s business, all the time’. Leaders of schools where attendance had
previously been too low had challenged their staff to understand that noticing
absence, following this up and promoting good attendance are ‘everyone’s job’.
One leader of a secondary school, for example, described how ‘the receptionist,
the lunchtime supervisor, the person out on duty — they’ll all talk to pupils about the
importance of good attendance’.

In schools with high expectations for attendance, leaders seem to see it as ‘the
bedrock of all that the school does’, as one put it. A high level of attendance, for
all pupils, is part of the school’s overall ambition. These leaders are clear that if
pupils are not in school, they cannot be learning, however good the curriculum is
or the opportunities for personal development are. One leader explained how they
had worked with staff to change thinking about the interrelationship between
attendance and achievement from ‘this child is not achieving because they are not
attending’ to ‘what do we need to do to improve their attendance so that they can
achieve?’

Those leaders who have improved attendance have seldom focused on
attendance in isolation. Leaders emphasised the importance of making school a
safe place where pupils really want to be, with the right ethos, a curriculum worth
studying and lessons that are worth attending. Making sure that pupils feel that
learning is worthwhile is important. A primary school leader noted that in their
school, ‘pupils don’t want to miss out — the curriculum is so exciting that they know
they’ll miss things if they’re not here’. The curriculum and overall provision for
pupils with special educational needs and/or disabilities (SEND) are important so
that these pupils — too many of whom often have poor attendance — have a
positive experience of school. Many leaders in these schools have also worked
on behaviour in lessons, anti-bullying measures and the wider school culture as
part of this. As one primary school leader put it: ‘Kids should feel safe and happy
when they come to school’.



One leader described how in their school, which is in an area of high deprivation,
celebrating pupils’ successes with both the pupils themselves and with the
parents was a key part of improving attendance. Overtly demonstrating to parents
that the children are learning and want to come to school had a positive impact.
Once the pupils in this school really wanted to be there, they started to put
pressure on their parents to take them each day. At the same time, some leaders
had also worked on breaking down preconceptions about education, for example
through supportive workshops for parents.

Attendance in these schools becomes much broader than just being in school — it
is also about being punctual to school, being present in all lessons, all year groups
having high attendance, including the sixth form, and being part of clubs and
enrichment activities. So, when leaders think about attendance, they are thinking
about much more than simply being present in school, important though that is. It
is also about all pupils attending, including, and often especially, those who are
disadvantaged, those who have SEND and those who attend some alternative
provision.

The role of governors

How well those responsible for governance consider attendance practices and
challenge attendance figures varies widely. It is not uncommon for governors to
look only at the overall attendance figure for a school to consider where this sits in
relation to national averages. But that figure can disguise variations in the
attendance of groups, and sometimes real issues. Some leaders who have
improved attendance in their schools spoke about how they worked with their
governing body to change mindsets and raise expectations. Some had had to
move governors away from what one leader described as a ‘well, what can you
expect here?’ attitude to one of high expectations and challenge.

This shared understanding of the importance of attendance for all can be
particularly important when it comes to taking a firm stance against families taking
holidays during term time. Where leaders are trying to change ingrained local
patterns of absence, for example pupils always taking time off related to seaside
seasonal work or during harvest, governors can be influential, especially if they are
members of the local community.

Weaknesses in schools’ practices

It does not always follow that schools that are judged to be inadequate have poor
attendance or weak processes for promoting or monitoring attendance. In some
schools, particularly primary schools, pupils still attend well, even if they are not
getting an adequate quality of education. But there are inadequate schools where
weak systems to shape, monitor and evaluate the school’s work in general are



also evident in their work around attendance. Common factors include:

e an inaccurate recording of attendance, sometimes including inaccurate coding
of absence

¢ alack of analysis leading to lack of ability to see patterns — sometimes an over-
reliance on a ‘knowing all pupils as individuals’ approach instead; sometimes no
analysis at all

¢ alack of a coherent strategy — the school is doing different things to try to
improve attendance but without being clear how everything ties together and
what it is seeking to achieve

e using part-time timetables, usually for pupils with SEND or behavioural
difficulties, which are not well planned, not tracked and/or not time-limited

¢ alack of urgency about when to intervene or challenge, for example not
contacting parents about attendance concerns until attendance drops below
90%

¢ individual staff working hard to try to improve pupils’ attendance but with
negligible impact because of some of the factors above

Tackling persistent absence

Getting beneath the surface

Schools that tackle persistent absence successfully tend to have all the basics in
place to promote good attendance generally. They are then really analytical about
what is stopping individuals from attending. Particularly where persistent absence
appears to be intransigent, there are often complex factors at play. These factors
can be related to family circumstances, and often involve some of the most
vulnerable pupils. As one leader put it: ‘It's about working out what is needed to
break down the barriers’. The most effective schools go out of their way to make
sure that they notice the pupils who are often not there and persist with them.
‘Hard to reach’ families become reconceptualised as ‘too easy to ignore’, and
therefore the ones who need the most attention.

Primary and secondary school leaders working together can be powerful in finding
out why issues are arising when pupils from the same family have poor
attendance. Passing on key information when pupils move from one school to the
next is important too when attendance is an issue. Leaders in the receiving school
need to know, for example, what the issue was, what the patterns were, what
solutions had worked at the feeder school and what had failed.



Working with each individual

The attention that some schools give to detail, and the lengths they go to to
analyse the barriers, is striking. Many schools had examples of how they had
successfully adapted approaches for individuals, which have led to huge
improvements in attendance. One school, for example, let a pupil spend time in
school once the school was closed for the day, to overcome her anxiety about
being in the building. Another had a staff member meet the pupil in the morning
with the school dog. Once the pupil had walked the dog for a short while, they felt
able to come in.

Schools have given families a wake-up phone call every day, given pupils special
responsibilities in school to motivate them to be there, arranged transport and
made home visits. They have also stepped back from assuming that ‘the basics’
are in place. For example, when needed, staff have taught pupils how to have
routines in place in the morning — alarm set, shoes ready, bag packed — rather
than assuming that they know what a good routine looks like. There is, of course, a
balance to be found so that parents do not come to rely too much on the intensive
support from the school.

Schools that work well with persistently absent pupils recognise the small
improvements that pupils make. For example, if a pupil who is seldom in school is
not there on Monday but is present on Tuesday, or arrives but is late, staff praise
the success. But at the same time, they convey what needs to happen next.
Expectations are not lowered but are broken down to become more achievable.

When pupils come back to school after absence, particularly if they have been
away for a long time, it is important that this return is carefully managed. Without
this, they will go back into lessons where they will feel, and be, very behind in their
learning. The right support being put in place, including to help the pupil catch up
where practical, can make or break the return to school.

The issues that lead to deeply ingrained patterns of persistent absence are often
much wider than the school alone can deal with. Working with other professionals
and agencies, such as social care, local authority attendance officers and virtual
school headteachers, then becomes crucial.

Notes

We have based this report on evidence from the following sources:

e focus groups with HMI

e focus groups with primary school leaders (headteachers and trust chief
executive officers)

e conversations with secondary school leaders
¢ inspection evidence from schools with high deprivation and with persistent low



absence rates over time, inspected under the education inspection framework
(mainly in the autumn term)

¢ inspection evidence from schools that have been judged to be inadequate in
the autumn term

e survey of schools HMI about challenges in the autumn term

Annex A: HMI survey question — autumn
term 2021

How often have you heard from leaders that the
following are contributory factors to higher-than-
normal absences this term?

covID19 cases - staff [ 33 17

Parents and/or pupils getting out of good attendance routines during the_

pandemic
COVID19 cases — parents -

Headteachers feeling uncertain/unhappy about challenging absence 18 41

33 18

Confusing or conflicting advice on who should be in school- 18 43

Pupils attending sporadically because of ‘disengagement’ or ‘disaffection’
post-lockdowns

Lack of support from external services - 20 42
Holidays in term time - 14 49
Pupils not returning at all from abroad . 36 29
Conflicting advice about issuing fines . 10 55
Other I 3 64

®In allinspections = In most inspections In some inspections Never

Based on 69 responses

COVID-19 cases - staff: for example, class or school closures

COVID-19 cases — parents: for example, not being able to bring children in

Headteachers feeling uncertain/unhappy about challenging absence: for example, in the light of
experiences of COVID-19 in the school community

Confusing or conflicting advice on who should be in school and when: for example, around isolation
Lack of support from external services: for example, education welfare officer

Holidays in term time: for example, when travel restrictions are lifted/altered



Response data in accessible table format

COVID-19 cases — pupils
Anxiety — pupils

Anxiety — parents
COVID-19 cases - staff

Parents and/or pupils
getting out of good
attendance routines
during the pandemic

COVID-19 cases —
parents

Headteachers feeling
uncertain/unhappy
about challenging
absence

Confusing or conflicting
advice on who should
be in school

Pupils attending
sporadically because of
‘disengagement’ or
‘disaffection’ post-
lockdowns

Lack of support from
external services

Holidays in term time

Pupils not returning at
all from abroad

Conflicting advice about
issuing fines

Other

In all
inspections

20

7

In most
inspections

27
20
13
11

12

In some
inspections

20
34
42
33

33

29

18

18

32

20

14

36

10

Never

17

18

29

41

43

29

42

49

29

55

64



Is this page useful?

Report a problem with this page

Coronavirus (COVID-19)

Coronavirus (COVID-19): guidance and support

Services and information

Benefits

Births, deaths. marriages and care
Business and self-employed
Childcare and parenting
Citizenship and living in the UK
Crime, justice and the law

Disabled people

Driving and transport

Education and learning

Employing people

Environment and countryside
Housing and local services

Money and tax

Passports, travel and living abroad
Visas and immigration

Working, jobs and pensions

Help Privacy Cookies Accessibility statement

DhAactr A \NMAcAanAan thAaii Cvmrarann~ NRAviAarnrmAan + Ninital CAndin~n

Terms and conditions

Brexit

Check what you need to do

Departments and policy

How government works

Departments

Worldwide

Services
Guidance and regulation
News and communications
Research and statistics

Policy papers and consultations

Transparency and freedom of information
releases



https://www.gov.uk/coronavirus
https://www.gov.uk/brexit
https://www.gov.uk/browse/benefits
https://www.gov.uk/browse/births-deaths-marriages
https://www.gov.uk/browse/business
https://www.gov.uk/browse/childcare-parenting
https://www.gov.uk/browse/citizenship
https://www.gov.uk/browse/justice
https://www.gov.uk/browse/disabilities
https://www.gov.uk/browse/driving
https://www.gov.uk/browse/education
https://www.gov.uk/browse/employing-people
https://www.gov.uk/browse/environment-countryside
https://www.gov.uk/browse/housing-local-services
https://www.gov.uk/browse/tax
https://www.gov.uk/browse/abroad
https://www.gov.uk/browse/visas-immigration
https://www.gov.uk/browse/working
https://www.gov.uk/government/how-government-works
https://www.gov.uk/government/organisations
https://www.gov.uk/world
https://www.gov.uk/search/services
https://www.gov.uk/search/guidance-and-regulation
https://www.gov.uk/search/news-and-communications
https://www.gov.uk/search/research-and-statistics
https://www.gov.uk/search/policy-papers-and-consultations
https://www.gov.uk/search/transparency-and-freedom-of-information-releases
https://www.gov.uk/help
https://www.gov.uk/help/privacy-notice
https://www.gov.uk/help/cookies
https://www.gov.uk/help/accessibility-statement
https://www.gov.uk/contact
https://www.gov.uk/help/terms-conditions
https://www.gov.uk/cymraeg
https://www.gov.uk/government/organisations/government-digital-service
https://www.nationalarchives.gov.uk/information-management/re-using-public-sector-information/uk-government-licensing-framework/crown-copyright/

INLITCOU VU vvasdaliacuiau U!IIIIGUS DUVCIHTITTITHIL I.IIUILGI DCIVILT - "‘hﬁT —. '?:l"
2
X TX

OGL Al content is available under the Open Government Licence v3.0, except where otherwise stated © Crown copyright



https://www.nationalarchives.gov.uk/doc/open-government-licence/version/3/

	www.gov.uk
	Securing good attendance and tackling persistent absence - GOV.UK


