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The object of this unit is to provide suggestions, ideas and materials to support teachers in

helping children to understand and respond to narrative texts, and to develop higher order

reading skills. Children need to explore a range of comprehension strategies, using a variety of

learning styles, that will enable them to probe beyond the literal. Key to the expansion of

children’s understanding will be the teacher’s skill in questioning. All children need frequent

exposure to ‘open’ questions that allow and encourage deduction, speculation, prediction,

inference and evaluation. These should be part of the ‘book talk’ that takes place at various

times in the classroom to enhance and develop children’s analytical thinking.

Children need plenty of experience in tackling these kinds of questions orally before they can

successfully attempt written answers. It will be helpful to most children if teachers frame the

questions in as many different ways as possible, gradually incorporating into this oral work the

kinds of wording that are typically used in written questions.  Removing the obstacle of the

unfamiliar language of written questions, by introducing it and explaining it orally, will enable

children to demonstrate and teachers to assess what children do and do not understand

about texts. Teachers may find it helpful to review past reading papers, list the relevant

questions and think about how they can be adapted for use in various speaking and listening

contexts, including shared and guided reading. 

Four narratives are supplied in this unit: two short stories, which are worked on over several

sessions and two extracts from novels, each studied for one session. After exploring one of

the longer texts through reading, there is an opportunity to work with the children on

converting part of the story into a playscript.

Resources

The resources include:

• lesson notes for each of the 10 lessons in the unit;

• a copy of each narrative text for the teacher to enlarge or turn into an overhead transparency

and use for demonstrating reading strategies such as text marking and note making;

• a copy of the text to photocopy for pupils so that they can practise active reading strategies;

• annotated texts or sections of text for teachers to use as support during the shared reading

sessions in order to unpick aspects of the text  and lead the children through questioning

and discussion to a deeper level of understanding. The annotations are designed to prompt

discussion, and begin to include some of the more formal language of questions;

• suggested activities for independent work that build on and extend the speaking and

listening that has taken place in the shared session. The writing tasks also include elements

of formal question language and teachers will want to ensure that they provide a clear

explanation of these where necessary: they are not intended as test questions. 

Introduction
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Resource Purpose
Sheet

1a–e Lesson notes and resources for ‘The long walk’

2a–n Lesson notes and resources for ‘The giant’s necklace’

3a–b Lesson notes and resources for ‘Transforming narrative 

to playscript’

4a–d Lesson notes and resources for ‘Freddie Pilcher’

5a–d Lesson notes and resources for ‘Meatpie on the  

Masham Road’

Word level work

Word level teaching and learning is incorporated into the close reading of texts, particularly

strategies for working out the probable meanings of unfamiliar words using context cues.

However, focused spelling, like mental maths, needs concentrated daily attention so that

writing words correctly with a fluent hand is automatic and children’s cognitive capacity is

released to attend to the content and form of their writing. Ten minutes at the beginning of 

the literacy hour every day can be spent on sharpening up children’s spelling knowledge 

(W2 and 3).
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‘Meatpie on the Masham Road’ by Pie Corbett (unpublished)
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Year 6 Term 2

Text

1. to understand aspects of narrative structure, e.g.:

• how chapters in a book (or paragraphs in a short story or chapter) are linked together;

• how authors handle time, e.g. flashbacks, stories within stories, dreams;

• how the passing of time is conveyed to the reader;

2. to analyse how individual paragraphs are structured in writing, e.g. comments sequenced

to follow the shifting thoughts of a character, examples listed to justify a point and

reiterated to give it force;

7. to identify the key features of different types of literary text, e.g. stock characters, plot

structure, and how particular texts conform, develop or undermine the type, 

e.g. through parody;

8. to analyse the success of texts and writers in evoking particular responses in the reader,

e.g. where suspense is well-built;

Sentence

4. to revise work on contracting sentences:

• summary;

• note making;

• editing;

Year 6 Term 1

Word 

7. to understand how words and expressions have changed over time, e.g. old verb endings

–st and –th and how some words have fallen out of use, e.g. yonder, thither.

Framework objectives
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Lesson notes for days 1 and 2
Day 1

Shared text work – reading, sentence and word level and
speaking and listening
• Display an enlarged/OHT copy of the first half of ‘The long walk’ (Resource sheet 1a) up to 

‘ . . . don’t be frightened’, page 31 and distribute copies to pairs/individuals (Resource 

sheet 1b).

• Read the story aloud, using the sample questions and comments on Resource sheet 1c

(annotated copy of story) as prompts. Model for the children how to text mark key words,

phrases, sentences and passages for closer scrutiny. Demonstrate writing brief comments

or notes in the margins, and encourage the children to make their own notes. Use paired talk

to explore some of the questions. Intersperse your reading with opportunities for the

children to read short passages independently before annotating them.

Independent work  – reading, sentence and word level and
speaking and listening
Working in pairs, ask the children to 

• Text mark and reread the paragraph of the description of the boy and the grandad as they

leave the house (‘My mum gave us . . . find out’) on page 29, then discuss and list the

differences and similarities in appearance, based on the information in the text. They can

use a chart or matrix of their own devising. 

• Skim read and highlight all the boy’s spoken words up to this point. What do they notice?

Plenary – reading, sentence and word level and speaking
and listening 
• Pose the following question for discussion: ‘This story is about a boy and his grandad. 

How does the author show the contrasts between the two characters?’ Children use the

conclusions from their independent work and share ideas. Summarise a verbal answer to

the question.

Day 2

Shared text work – reading, sentence and word level and
speaking and listening
• Recap on day 1’s work and briefly discuss whether any themes are emerging. Read the

second half of the story, using the sample questions on Resource sheet 1c and continuing

to demonstrate text marking and annotating. Intersperse your reading with opportunities for

the children to read short passages independently before annotating them.

• After concluding the story, use the questions on Resource sheet 1d to reflect on the story as

a whole, giving children time to discuss and prepare oral responses with a partner.

Year 6 Planning Exemplification 2002–2003:

Narrative Reading Unit

Resource Sheet 1

The long walk
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Resource sheet 1

contd.

• Text mark key moments in the story, e.g. when Grandad arrives at the house, when he wipes

his eyes, as he looks out of the bus window, when he looks at his plot in the graveyard.

• Remind the children that the story has been told from the boy’s point of view. Ask them to

imagine what Grandad’s thoughts might be at these key moments. If necessary, model an

example for them orally. 

Independent work – reading response through journal

• Ask the children to compose individual journal entries of Grandad’s thoughts and feelings at

each or some of the key moments identified in shared reading.

Plenary – reading response

• Share a few responses, discussing how the children were able to imagine the character’s

thoughts and feelings. Help the children to identify any techniques the author used in the

story that enabled them to empathise. Note these briefly.
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Resource sheet 1a

The long walk OHT A

‘The long walk’ by George Layton in
The Fib and other stories

I loved it when my grandad took me out – just me and
him. I never knew when I was going out with him. It just
happened every so often. My mum’d say to me, ‘C’mon,
get ready. Your grandad’s coming to take you out. Get
your clogs on.’ That was the one thing that spoilt it – my
clogs. Whenever my grandad took me out, I had to wear
a pair of clogs that he’d given to me. Well, he’d made
them you see, that was his job before he retired, clog-
maker. I didn’t half make a noise when I was wearing
them an’ all. Blimey, you could hear me a mile away. I
hated those clogs.

‘Aw, Mum, do I have to put my clogs on?’
‘Now don’t ask silly questions. Go and get ready.’
‘Aw, please ask Grandad if I can go without my

clogs.’
‘Do you want to go or don’t you?’
My mum knew I wanted to go.
‘Course I want to.’
‘Then go and put your clogs on.’
‘Oh, heck.’

© George Layton 2002
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Resource sheet 1a contd.

The long walk OHT B

Honest, I’d never seen anyone else wearing clogs. I
wondered where my grandad would take me today. Last
time I’d gone to the zoo with him. It was great. I was just
about ready when I heard him knock at the front door. I
knew it was my grandad, because he always had his own
special knock. Everybody else used the bell. I could hear
him downstairs, he was wearing clogs himself.

‘I’m nearly ready, Grandad.’
I put on my windcheater that I’d been given last

Christmas. It was maroon coloured. My friend Tony had
got one as well only his was green, but I liked mine best.
Then I went downstairs.

‘Hello Grandad.’
My mum told me to give him a kiss.
‘He’s getting too big to give his old grandad a kiss,

aren’t you son?’
He always called me son.
‘No, course not, Grandad.’
He bent down so I could kiss him on his cheek. He

was all bristly and it made me laugh.
‘Ooh Grandad, you haven’t shaved today, have

you?’
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He was laughing as well. We were both laughing, we
didn’t really know why, and my mum started laughing.
There we were, all three of us laughing at nothing at all.

‘No, son, I haven’t shaved. But it doesn’t matter
today. It’ll bother nobody else today. There’s just the two
of us.’

‘Where are we going, Grandad? Where are you
taking us?’

He looked at me. His eyes were watering a bit and
he wiped them with a dark blue hanky he always had in
his top pocket.

‘We’re going on a walk, a special walk.’
He was almost whispering, as if he didn’t want my

mum to hear, bending down with his whiskery face next
to mine.

‘Where are we going, Grandad? Where are we
going? Is it a secret?’

‘You’ll see son, when we get there.’
He looked a bit sad for a MINUTE, but then he

smiled and put on his flat cap.
‘C’mon son, let’s get going.’
My mum gave us each a pack of sandwiches, and

off we went. We must have looked a funny sight walking
down the road together, me and my grandad. Him
dressed in his flat cap and thick overcoat and clogs. Me
in my maroon windcheater and short grey trousers and 

Resource sheet 1a contd.

The long walk OHT C
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Resource sheet 1a contd.

The long walk OHT D

clogs. But I was so happy. I didn’t know where we were
going and neither did anyone else. Only Grandad knew,
and only I was going to find out.

‘Are we walking all the way, Grandad?’ He took such
big strides that I was half walking and half running.

‘No, son, we’ll get a trackless first to get out a bit.’
By ‘trackless’ he meant a bus, and I’d heard him say

it so often that I never wondered why he said trackless.
‘I’ll show you where I used to go when I was a lad.’

We didn’t have to wait long before a bus came, and
we went upstairs and sat right at the front. Grandad was
out of breath when we sat down.

‘Are you all right, Grandad?’
‘Oh, aye, son. You get a better view up here.’
‘Yes Grandad, you do.’
Soon we were going through the ‘posh part’ where

the snobs lived. This was on the other side of the park. 
‘At one time there were no roof on’t top deck. That

were before the trackless. Completely open it was – daft
really.’

The conductor came round for our fares.
‘One and t’lad to the basin.’
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I’d never heard of the basin before. I asked my
grandad what it was.

‘What’s the basin, Grandad?’
‘That’s where we start our walk.’
‘What basin is it? Why is it called “basin”?’
‘The canal basin, it’s where the canal starts. You’ll

see.’
By now we were going through a brand new

shopping centre.
‘Hey look Grandad, that’s where that new bowling

alley is. My friends Tony and Barry have been. They say
it’s smashing.’

Grandad looked out of the window.
‘That’s where I used to play cricket a long time ago.’
‘Where the bowling alley is?’
‘That’s right, son, when they were fields. It’s all

changed now. Mind, where we’re going for a walk, it’s not
changed there. No, it’s just the same there.’

We heard the conductor shout ‘basin’.
‘C’mon, son, our stop, be careful now.’
While we were going down the stairs, I held tight to

my grandad. Not because I thought I might fall, but I was
scared for him. He looked as though he was going to go
straight from the top to the bottom.

Resource sheet 1a contd.

The long walk OHT E
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Resource sheet 1a contd.

The long walk OHT F

‘Are you all right, Grandad? Don’t fall.’
He just told me not to be frightened and to hold on

tight.
‘That’s right, you hold on to me, son, you’ll be all

right, don’t be frightened.’
We both got off the bus, and I watched it drive away.

I didn’t know where we were, but it was very quiet.
‘It’s nice here, isn’t it, Grandad?’
‘This is where my dad was born, your great-

grandad.’
It was a lovely place. There weren’t many shops and

there didn’t seem to be many people either. By the bus
stop there was a big stone thing full of water.

‘Hey, Grandad, is that where the horses used to
drink?’

‘That’s right, son. I used to hold my grandad’s horse
there while it was drinking.’

I couldn’t see anything like a basin.
I wondered where it was.
‘Where’s the basin, Grandad?’
‘We’ve got to walk there. C’mon.’

We went away from the main street, into a side street,
past all these little houses. I don’t think any cars ever
went down this street because there was washing strung
out right across the road all the way down the street. 
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Outside some of the houses were ladies washing the
front step and scraping that yellow stone on the edges. A
lot of the houses had curtains over the front door, so you
could leave the door open and the wind didn’t blow in.
Mind you, it wasn’t cold even though it was October. It
was nice. The sun was shining, not hot, but just nice.
When we got further down the street, I saw that it was a
cul-de-sac.

‘Hey, Grandad, it’s a dead end. We must’ve come
the wrong way.’

Grandad just smiled.
‘Do you think that I’m that old, that I can’t remember

the way? Here, look.’
He took my hand and showed me the way. Just

before the last house in the road was a tiny snicket. It
was so narrow that we had to go through behind each
other. I wouldn’t even have noticed this snicket if my
Grandad hadn’t shown it to me.

‘Go on, son, through there.’
It was very dark and all you could see was a little

speck of light at the other end, so you can tell how long it
was.

‘You go first, Grandad.’
‘No, after you, son.’
I didn’t want to go first.

Resource sheet 1a contd.

The long walk OHT G
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The long walk OHT H

‘No, you’d better go first, Grandad. You know the
way, don’t you?’

He laughed and put his hand in his pocket and
brought out a few boiled sweets.

‘Here you are. These are for the journey. Off we go
for the last time.’

I was just going to ask him what he meant, but he
carried on talking. ‘I mean it’ll soon be winter, won’t it?
Come on.’

And off we went through the dark passage. Grandad
told me that when he was a kid they used to call it the
Black Hole of Calcutta. Soon we reached the other end
and it was quite strange because it was like going
through a door into the country. We ended up at the top
of some steps, high up above the canal basin, and you
could see for miles. I could only see one barge though, in
the basin. We went down the steps. There were a
hundred and fifteen steps – I counted them. 
Grandad was going down slowly so I was at the bottom
before him.

‘Grandad, there are a hundred and fifteen steps
there. C’mon, let’s look at that barge.’

I ran over to have a look at it and Grandad followed
me.

‘It’s like a house isn’t it, Grandad?’
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‘It is a house. Someone lives there. C’mon, let’s sit
here and have our sandwiches.’

And we did.
The sun was very big and round, though it wasn’t

very hot, and the leaves on the trees were golden, and
the reflection in the water made the canal look golden.
There was nobody else about, and all the noises that you
never notice usually suddenly sounded special, different.
Like the siren that let the workers know it was dinner
time. I’ve heard sirens lots of times since then but they
never sound so sweet. The same with the train. It must
have been miles away because I couldn’t see any steam
or anything, and you had to listen quite hard, but behind
the hum of the country and town sounds mixed together
you could hear this knockety-knock.

When we’d finished our sandwiches we walked
along the canal. Grandad showed me how to open the
lock gates, and we were both puffed out afterwards
because it was hard work. After a while we walked away
from the canal, up a country lane. I don’t suppose we
were really that far away from home, but we seemed to
be miles out in the country, and soon we came to a
village. My Grandad said we’d catch a bus home from
there, but first he wanted to show me something, and he
took hold of my hand. I didn’t have a clue where he

Resource sheet 1a contd.

The long walk OHT I



The National Literacy Strategy

19

Year 6 Planning Exemplification 2002–2003:

Narrative Reading Unit

Resource sheet 1a contd.

The long walk OHT J

was taking me, but I got a shock when we ended up in
the graveyard. It had gone cold now. I wanted to go
home.

‘C’mon, Grandad, let’s go home now.’
But he didn’t seem to be listening properly.
‘In a minute, son, I just want to show you summat.’
And hand in hand we walked among the

gravestones.
‘There you are son, there’s my plot. That’s where I’ll

be laid to rest.’
I didn’t know what to say.
‘When, Grandad?’
‘Soon.’
He smiled and looked very happy and he bent down

and pulled out a couple of weeds. It was a very neat plot.
‘C’mon, son, we’d best get going now.’
When I told my mum that night that Grandad was

going to die soon, she got very cross and told me not to
talk like that.

‘He’s as fit as a fiddle is your grandad. Don’t you talk
like that.’

It happened three days later, at dinner time. It came
as a great shock to everybody, except of course to me
and Grandad. 
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 c
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 b
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 p
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 c
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 c
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 d
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 b
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t b
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 d
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w
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 l
ot

 o
f 

th
e 

ho
us

es
 h

ad
cu

rt
ai

ns
 o

ve
r 

th
e 

fr
on

t 
do

or
,

so
 y

ou
 c
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 c
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 d
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 c
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 m
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 m
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 m
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 c
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.
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I d
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e 

si
re

n 
th

at
 le

t t
he

w
or

ke
rs

 k
no

w
 i

t 
w

as
 d

in
ne

r 
ti

m
e.

 I
’v

e 
he

ar
d 

si
re

ns
 

lo
ts

 o
f t

im
es

 s
in

ce
 th

en
 b

ut
 th
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 c
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 f
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 c
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ro
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Annotated Long walk 
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Resource sheet 1c

Annotated Long walk contd.
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Annotated Long walk contd.
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Resource sheet 1c
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Questions on The long walk

Questions to discuss after finishing
‘The long walk’

• Why do you think Grandad took his grandson to the
graveyard?

• ‘You’ll see son, when we get there.’ Why won’t Grandad
tell the boy where they are going?

• In the story, we don’t know the boy’s name. Why do you
think the author chose not to tell us?

• We find out about Grandad’s death suddenly at the end
of the story. Why do you think the author ended the story
this way?

• At several places in the story the author has hinted at
what the ending will be. Find two examples.

• The final words in the story are ‘me and Grandad’. Why
do you think the author chose these as the final words?
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Lesson notes for days 3, 4 and 5
The page numbers in these notes refer to the version of ‘The giant’s necklace’ in From Hereabout Hill (reproduced

here as Resource sheet 2a). Introduce the story and read up to ‘ . . . before the sea took her away.’ on page 11 before

this first.

Day 3

Shared text work – reading, word and sentence level 
and speaking and listening

• Give copies of the story up to the paragraph ‘Oh pay him no heed . . . nothing else to do.’ (page 20) to pairs/

individuals. Recap on the part you have read to them so far, noting the author’s use of a break in the text at this

point, as if a new episode or chapter might be beginning, and pointing out that the main character appears to have

drowned a third of the way through the story. Ask for reactions to this and predictions about the rest of the story. Note

these. Ask the children to read the next paragraph and then ask the question: how much time has passed? Discuss

possibilities. Read on to page 14 in the book. Have a copy of the paragraph on page 14 (‘At first . . . down again.’)

enlarged or on OHT (Resource sheet 2b). Using Resource sheet 2c for reference, analyse the use of language. How

does the author enable us to visualise the cliff-climbing scene? Text mark and discuss key language features, e.g.

the verbs the author has chosen. Notice the change of tense at the end of the paragraph: what does it imply? 

• Ask them to read the next two paragraphs, then display an enlarged/OHT version of the paragraph beginning ‘She

had asked about the man-made walling . . . ’ on page 15 (Resource sheet 2d). Using Resource sheet 2e for

reference, underline the words ‘lodes’ and ‘adits’ and discuss with the children strategies for working out the

probable meanings of unfamiliar words like these, i.e. without using a dictionary. Establish through reading round

the words that they are likely to be associated with mining, and guess at likely meanings. Make brief notes on sticky

notes, e.g. ‘lode, adit – check meanings’ and also ‘tin mines – Cornwall’ to demonstrate that sometimes readers

make notes to follow up later, in order not to break the flow of the story.

• Continue reading the story, pausing at the words ‘adit’ (‘The adit became narrower and narrower’) and ‘lode’ 

( . . . candles that lined the lode wall’) to ask the children to deduce whether these sentences confirm the meanings

of the words they ascribed earlier. 

• Read on to ‘She was in the shadows and they still could not see her.’ (page 17).

Independent work – reading, word and sentence level 
and speaking and listening

Ask the children to read the next section of the story up to ‘ . . . nothing else to do.’ (page 20) to themselves. Assign two

activities for the children to do during and after reading: 

• text mark and annotate any words or phrases that suggest that there is something strange or unusual about the men 

• summarise who they think the two men are and why they are there. 

Plenary

• Share children’s responses, text marking and annotating an enlarged copy of the same section of text as a model

(Resource sheet 2f). Use Resource sheet 2g for your reference. Draw out in discussion the author’s use of

antiquated language to suggest that the men are from another time, and the use of descriptive vocabulary and of

mysterious phrases that leave the reader with unanswered questions. Emphasise the author’s evocation of an eerie

atmosphere through the creation of a world that seems both real and unreal.

Resource sheet 2

The giant’s necklace
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Day 4

Shared text work – reading, word and sentence level
and speaking and listening

• Give out copies of the story, making sure that children have the same copies that they annotated

yesterday. Continue to read from ‘He had a kind voice . . . ’ to ‘ . . . she smiled back.’ (page 20). Ask

them to read the next three paragraphs closely, up to ‘ . . . if he ever knew.’ (page 21), annotating the

text when they find evidence of who the men are and why they are there. Take feedback from the

children, asking them to cite their evidence (Resource sheet 2h). Use Resource sheet 2i for your

reference. Establish that this episode is a story within a story. Read on, pausing to work out the

meanings of any unfamiliar words, e.g. ‘perplexed’, ‘wrecking’, etc. up to ‘once again in their

affection’ (page 26).

• Display an OHT/enlarged version (Resource sheet 2j) of the section beginning ‘She saw as she came

round the corner . . . ’ to ‘ . . . presume that she is drowned’ on page 26. Use Resource sheet 2k for

your reference. Ask the children what they can deduce from the Land Rover marked Coastguard. Do

a close reading of this section, encouraging the children to deduce and infer from the text. Read to

the end of this section to confirm what is presumed to have happened to Cherry.

• Read on to the end of the story. 

Independent work – reading, word and sentence level 
and speaking and listening

• Ask the children to compose a brief reading journal entry that reflects their response to Cherry’s

realisation that she is no longer alive. Ask them to consider whether we as readers realised the truth

at the same time as Cherry, or whether there were hints earlier on in the story. Children can skim read

from page 16 of the book and mark/note any such points. 

Plenary

• Share the children’s responses and evidence. Draw their attention, if necessary, to the following:

She felt a strange affinity with him and his father. (page 25). Ask them to explain what this means and

why it is important to the story.

Resource sheet 2

contd.
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Day 5

Shared text work – reading, word and sentence level 
and speaking and listening

• Recap on yesterday’s discussion about when they, as readers, realised what had happened to

Cherry. Refer back to the hints the author made, and explain that you are going to look more closely

at how the author managed to drop hints, without giving away the ending. Briefly discuss why he

wanted to do this.

• Ask the children to find the part of the story where Cherry ‘ . . . was on her feet suddenly and backing

away.’ (page 22). Talk through and complete enlarged Resource sheet 2l to help the children see that

Cherry doesn’t really understand what the young miner is trying to tell her, and he thinks Cherry

knows she has died. Taking each numbered comment in turn, ask them to find and underline it in the

text, and then discuss with their talk partner what they think the character is assuming or implying

when they speak these words. Do the first one together as an example. As they feed back their

ideas, write these in the appropriate thought bubbles for each character. Use Resource sheet 2m for

your reference.

• Move on to considering how the author uses time in the story. 

• Display an uncompleted version of the chart on Resource sheet 2n and involve the children in rapidly

filling in the information to give an overview of the structure and time frame of the story, which takes

place over approximately 24 hours. 

• Ask the children to consider the other aspect of ‘time’ in the story: in what ‘time’ do the miners exist,

and in what ‘time’ will Cherry now exist?  

Independent work – reading, word and sentence level 
and speaking and listening

• Ask the children to reflect on the story as a whole, and on their discussions around the author’s craft,

and then make a journal entry in response to ‘Write down what you think about the story, giving

reasons for your ideas’.

Plenary

• Remind them of the planning frame they used last term when analysing and writing suspense stories,

i.e. opening/build-up/dilemma/events/resolution. Investigate whether that frame fits this story, using

Resource sheet 2n. 

• Conclude with a question for them to ponder: is this a suspense story? A ghost story? An adventure

story? Or something else?

Resource sheet 2

contd.
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h
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h

e 
su

n
 a

s 
ev

en
in

g 
ca

m
e 

o
n

 

an
d

 t
h

e 
se

a 
tu

rn
ed

 g
re

y,
 s

h
e 

sh
iv

er
ed

 w
it

h
 c

o
ld

 a
n

d
 

p
u

t 
o

n
 h

er
 s

w
ea

te
r 

an
d

 j
ea

n
s.

  
S

h
e 

d
id

 l
o

o
k

 u
p

 t
h

en
 

an
d

 s
aw

 t
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 d
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 t
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 c
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b
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n
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h
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 l
it

tl
e

b
ea

ch
, 
em

er
gi

n
g 

fr
o

m
 t

h
e 

se
a 

al
l 
go

gg
le

d
 a

n
d

 f
li

p
p

er
ed

 

to
 m

o
ck

 h
er

. 
 B

u
t 

as
 s

h
e 

p
ai

d
 t

h
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h
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b
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p
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h
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b
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 t
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b
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 t
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n
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 t
h

at
 h

ad
 g

at
h

er
ed

 

se
v
er

al
 h

u
n

d
re

d
 m

il
es

 o
u

t 
in

 t
h

e 
A

tl
an

ti
c,

 b
ri

n
gi

n
g 

w
it

h
 

it
 a

ll
 th

e 
m

o
m

en
tu

m
 a

n
d
 v

io
le

n
ce

 o
f t

h
e 

d
ee

p
 o

ce
an

.

T
h

e 
ro

ck
s 

w
er

e 
sl

ip
p

er
y

 u
n

d
er

fo
o

t 
an

d
 m

o
re

 t
h

an

o
n

ce
 C

h
er

ry
 s

li
p

p
ed

 d
o

w
n

 i
n

to
 s

ee
th

in
g 

w
h

it
e 

ro
ck

 

p
o

o
ls

 w
h

er
e 

sh
e 

h
ad

 p
la

y
ed

 s
o

 o
ft

en
 w

h
en

 t
h

e 
ti

d
e 

w
as

o
u

t.
  B

u
t 

sh
e 

st
ru

gg
le

d
 o

n
 u

n
ti

l,
 f

in
al

ly
, s

h
e 

h
ad

 c
li

m
b
ed

11
10

Th
e 

G
ia

n
t’

s 
N

ec
kl

ac
e

Th
e 

G
ia

n
t’

s 
N

ec
kl

ac
e

Resource sheet 2a

Copy for children cont.



The National Literacy Strategy

43

Year 6 Planning Exemplification 2002–2003:

Narrative Reading Unit

as
 t

h
e 

se
a 

cr
ep

t 
ev

er
y
 c

lo
se

r,
 e

ac
h

 w
av

e 
la

sh
in

g 
h

er
 w

it
h

sp
ra

y
 a

n
d

 e
at

in
g 

aw
ay

 g
ra

d
u

al
ly

 a
t 

th
e 

b
ea

ch
. 

 S
h

e 

cl
o

se
d

 h
er

 e
y

es
 a

n
d

 p
ra

y
ed

, 
h

o
p

in
g 

ag
ai

n
st

 h
o

p
e 

th
at

w
h

en
 s

h
e 

o
p

en
ed

 t
h

em
 t

h
e 

se
a 

w
o

u
ld

 b
e 

re
tr

ea
ti

n
g.

  

B
u

t 
h

er
 p

ra
y

er
s 

w
en

t 
u

n
an

sw
er

ed
 a

n
d

 t
h

e 
se

a 
ca

m
e 

in
 

to
 c

o
v

er
 t

h
e 

b
ea

ch
. 

 O
n

ce
 o

r 
tw

ic
e 

sh
e 

th
o

u
gh

t 
sh

e 

h
ea

rd
 v

o
ic

es
 a

b
o

v
e 

h
er

 o
n

 t
h

e 
cl

if
f 

p
at

h
, 

b
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 p
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 d
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 d
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 c
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 f
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 f
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 c
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 c
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d
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 d
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 f
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h
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 t
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b
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 c
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d
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 b
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h
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 b
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h
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h
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 t
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n
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 t
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p
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p
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 f
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 f
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h
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 d
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b
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 d
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d
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h
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 d
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 m
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 b
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b
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 c
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 p
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p
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 b
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 f
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w
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 t
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 f
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 t
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 b
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 c
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 t
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 c

o
u

ld
 n

o
t 

se
e 

h
er

.

o
w

n
er

s 
ra

n
 

o
u

t 
o

f 
m
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 c
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 d
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 l
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ra
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p
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w
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 d
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 f
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 c
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 c
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 t
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 d
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 b

la
ck

, 
an

d
 t

h
e 

o
th

er
 

w
ay

 w
as

 li
gh

te
d

 w
it

h
 c
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b
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f d

ri
p
p
in

g 
w

at
er

.

T
h

e 
tu

n
n

el
 w

id
en

ed
 n

o
w

 a
n

d
 s

h
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h
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 c
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o
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b
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 m
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 m
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 c
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 d
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n
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p
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h
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A

n
d

 s
o

 f
o

r 
th

at
 m

at
te

r

d
o

 I
, b

u
t 

th
at

 d
o

n
’t

 s
to

p
 h

er
 m

o
an

in
g 

at
 m

e 
an

d
 it

’l
l n

o
t

st
o

p
 m

e 
m

o
an

in
g 

at
 h

er
. 

 I
f 

w
e 

d
id

n
’t

 m
o

an
 a

t 
ea

ch
 

o
th

er
, 

la
d

, 
w

e’
d

 h
av

e 
p

re
ci

o
u

s 
li

tt
le

 e
ls

e 
to

 t
al

k
 a

b
o

u
t,

 

an
d

 t
h

at
’s

 a
 f

ac
t.

  S
h

e 
ex

p
ec

ts
 it

 o
f 

m
e,

 la
d

, a
n

d
 I

 e
x

p
ec

ts
 

it
 o

f h
er

.’

‘E
x

cu
se

 m
e,

’ 
C

h
er

ry
 s

ai
d

 t
en

ta
ti

v
el

y.
  

S
h

e 
fe

lt
 s

h
e 

h
ad

 e
av

es
d

ro
p

p
ed

 f
o

r 
lo

n
g 

en
o

u
gh

. 
 S

h
e 

ap
p

ro
ac

h
ed

th
em

 s
lo

w
ly

. 
 ‘

E
x

cu
se

 m
e,

 b
u

t 
I’

v
e 

go
t 

a 
b

it
 l

o
st

. 
 I

 

cl
im

b
ed

 t
h

e 
cl

if
f,

 y
o

u
 s

ee
, 

’c
o

s 
I 

w
as

 c
u

t 
o

ff
 f

ro
m

 t
h

e 

C
o

v
e.

  I
 w

as
 t

ry
in

g 
to

 g
et

 b
ac

k
, 
b

u
t 

I 
co

u
ld

n
’t

 a
n

d
 I

 s
aw

 

th
is

 li
gh

t 
an

d
 s

o
 I

 c
li

m
b

ed
 u

p
.  

I 
w

an
t 

to
 g

et
 h

o
m

e 
an

d
 I

w
o
n

d
er

ed
 if

 y
o
u

 c
o
u

ld
 h

el
p
 m

e 
ge

t t
o
 th

e 
to

p
?’

‘T
o

p
?’

 s
ai

d
 t

h
e 

o
ld

er
 o

n
e,

 p
ee

ri
n

g 
in

to
 t

h
e 

d
ar

k
.

‘C
o
m

e 
cl

o
se

r,
 la

d
, w

h
er

e 
w

e 
ca

n
 s

ee
 y

o
u

.’

‘S
h

e’
s 

n
o

t 
a 

la
d

, 
F

at
h

er
. 

 A
re

 y
o

u
 b

li
n

d
? 

 C
an

 y
o

u
 

n
o

t 
se

e 
’t

is
 a

 f
il

ly
. 

 ’
T

is
 a

 y
o

u
n

g 
fi

ll
y,

 a
ll

 w
et

 t
h

ro
u

gh
 

fr
o

m
 t

h
e 

se
a.

  C
o

m
e,

’ 
th

e 
y

o
u

n
g 

m
an

 s
ai

d
, 
st

an
d

in
g 

u
p

an
d

 b
ec

k
o

n
in

g 
C

h
er

ry
 i

n
. 

 ‘
D

o
n

’t
 b

e 
af

ea
re

d
, 

li
tt

le
 g

ir
l,
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Narrative Reading Unit

‘T
h

at
’s

 m
y

 g
ir

l.
  

It
 w

as
 a

 n
ew

 m
in

e 
th

is
, 

p
ro

m
is

in
g,

ev
er

y
o

n
e 

sa
id

.  
T

h
e 

b
es

t 
ti

n
 in

 C
o

rn
w

al
l a

n
d

 t
h

at
 m

ea
n

s

th
e 

b
es

t 
ti

n
 i

n
 t

h
e 

w
o

rl
d

. 
 1

8
6

5
 i

t 
st

ar
te

d
 u

p
 a

n
d

 t
h

ey
 

w
er

e 
lo

o
k

in
g 

fo
r 

ti
n

n
er

s,
 a

n
d

 s
o

 F
at

h
er

 f
o

u
n

d
 a

 c
o

tt
ag

e

d
o

w
n

 b
y

 T
re

v
ea

l a
n

d
 c

am
e 

to
 w

o
rk

 h
er

e.
  I

 w
as

 a
lr

ea
d

y

fo
u

rt
ee

n
, 

so
 I

 j
o

in
ed

 h
im

 d
o

w
n

 t
h

e 
m

in
e.

  
W

e 
p

ro
s-

p
er

ed
 a

n
d

 t
h

e 
m

in
e 

p
ro

sp
er

ed
, 

to
 s

ta
rt

 w
it

h
. 

 M
o

th
er

 

an
d

 t
h

e 
li

tt
le

 c
h

il
d

re
n

 h
ad

 f
u

ll
 b

el
li

es
 a

n
d

 t
h

er
e 

w
as

 

ta
lk

 o
f 

si
n

k
in

g 
a 

fr
es

h
 s

h
af

t.
  

T
im

es
 w

er
e 

go
o

d
 a

n
d

 

p
ro

m
is

ed
 to

 b
e 

be
tt

er
.’

C
h

er
ry

 s
at

 t
ra

n
sf

ix
ed

 a
s 

th
e 

st
o

ry
 o

f 
th

e 
d

is
as

te
r

u
n

fo
ld

ed
. 

 S
h

e 
h

ea
rd

 h
o

w
 t

h
ey

 h
ad

 b
ee

n
 t

ra
p

p
ed

 b
y

 a
 

fa
ll

 o
f 

ro
ck

, 
ab

o
u

t 
h

o
w

 t
h

ey
 h

ad
 w

o
rk

ed
 t

o
 p

u
ll

 t
h

em

aw
ay

, 
b

u
t 

b
eh

in
d

 e
v

er
y

 r
o

ck
 w

as
 a

n
o

th
er

 r
o

ck
 a

n
d

an
o

th
er

 r
o

ck
. 

 S
h

e 
h

ea
rd

 h
o

w
 t

h
ey

 h
ad

 n
ev

er
 e

v
en

 

h
ea

rd
 a

n
y

 s
o

u
n

d
 o

f 
re

sc
u

e.
  

T
h

ey
 h

ad
 d

ie
d

, 
h

e 
sa

id
, 

in
 

tw
o

 d
ay

s 
o

r 
so

 b
ec

au
se

 t
h

e 
ai

r 
w

as
 b

ad
 a

n
d

 b
ec

au
se

 

th
er

e 
w

as
 to

o
 li

tt
le

 o
f i

t.

‘F
at

h
er

 h
as

 n
ev

er
 a

cc
ep

te
d

 i
t;

 h
e 

st
il

l 
th

in
k

s 
h

e’
s 

al
iv

e,
 t

h
at

 h
e 

go
es

 h
o

m
e 

to
 M

o
th

er
 a

n
d

 t
h

e 
li

tt
le

 c
h

il
-

d
re

n
 e

ac
h

 e
v

en
in

g.
  B

u
t 

h
e’

s 
d

ea
d

, 
ju

st
 l

ik
e 

m
e.

  I
 c

an
’t

 

te
ll

 h
im

 t
h

o
u

gh
, 

fo
r 

h
e’

d
 n

o
t 

u
n

d
er

st
an

d
 a

n
d

 i
t 

w
o

u
ld

br
ea

k
 h

is
 h

ea
rt

 if
 h

e 
ev

er
 k

n
ew

.’

‘S
o

 y
o

u
 a

re
n

’t
 r

ea
l.

  
I’

m
 j

u
st

 i
m

ag
in

in
g 

al
l 

th
is

. 
 

Y
o
u

’r
e 

ju
st

 a
 d

re
am

.’

‘N
o

 d
re

am
, 

m
y

 g
ir

l,
’ 

sa
id

 t
h

e 
y

o
u

n
g 

m
an

 l
au

gh
in

g 

C
an

’t
 y

o
u

 s
ee

? 
 N

o
w

 l
et

’s
 m

ak
e 

a 
li

tt
le

 f
ir

e 
to

 w
ar

m
 h

er

th
ro

u
gh

.  
S

h
e’

s 
sh

iv
er

ed
 r

ig
h

t 
th

ro
u

gh
 t

o
 h

er
 b

o
n

es
.  

Y
o

u

ca
n

 s
ee

 s
h

e 
is

.’

‘T
h

ey
 a

ll
 a

re
,’

 s
ai

d
 t

h
e 

o
ld

 t
in

n
er

 p
u

ll
in

g 
h

im
se

lf
 t

o
 

h
is

 f
ee

t.
  ‘

T
h

ey
 a

ll
 a

re
.’

  A
n

d
 h

e 
sh

u
ff

le
d

 p
as

t 
h

er
 in

to
 t

h
e

d
ar

k
. 

 ‘
I’

ll
 f

et
ch

 t
h

e 
w

o
o

d
,’

 h
e 

m
u

tt
er

ed
, 

an
d

 t
h

en
 

ad
d
ed

, ‘
fo

r 
al

l t
h

e 
go

o
d
 it

’l
l d

o
.’

‘W
h

at
 d

o
es

 h
e 

m
ea

n
?’

  
C

h
er

ry
 a

sk
ed

 t
h

e 
y

o
u

n
g 

m
an

, f
o

r 
w

h
o

m
 s

h
e 

fe
lt

 a
n

 in
st

an
t 

li
k

in
g.

  ‘
W

h
at

 d
id

 h
e

m
ea

n
 b

y 
th

at
?’

‘O
h

 p
ay

 h
im

 n
o

 h
ee

d
, l

it
tl

e 
gi

rl
,’

 h
e 

sa
id

.  
‘H

e’
s 

an
 o

ld

m
an

 n
o

w
 a

n
d

 t
ir

ed
 o

f 
th

e 
m

in
e.

  W
e’

re
 b

o
th

 t
ir

ed
 o

f 
it

, 

b
u

t 
w

e’
re

 p
ro

u
d

 o
f 

it
 s

ee
, 

an
d

 w
e’

v
e 

n
o

w
h

er
e 

el
se

 t
o

 

go
, n

o
th

in
g 

el
se

 to
 d

o
.’

H
e 

h
ad

 a
 k

in
d

 v
o

ic
e 

th
at

 w
as

 r
ea

ss
u

ri
n

g 
to

 C
h

er
ry

. 
 

H
e 

se
em

ed
 

so
m

eh
o

w
 

to
 

k
n

o
w

 
th

e 
q

u
es

ti
o

n
s 

sh
e 

w
an

te
d

 t
o

 a
sk

, 
fo

r 
h

e 
an

sw
er

ed
 t

h
em

 n
o

w
 w

it
h

o
u

t 
h

er

ev
er

 a
sk

in
g.

‘S
it

 d
o
w

n
 b

y 
m

e 
w

h
il
e 

yo
u

 li
st

en
, g

ir
l,
’ h

e 
sa

id
.

‘F
at

h
er

 w
il

l 
m

ak
e 

a 
fi

re
 t

o
 w

ar
m

 y
o

u
 a

n
d

 I
 s

h
al

l 
te

ll

y
o

u
 h

o
w

 w
e 

co
m

e 
to

 b
e 

h
er

e.
  

Y
o

u
 w

o
n

’t
 b

e 
af

ea
re

d
 

n
o
w

, w
il
l y

o
u

?’

C
h

er
ry

 l
o

o
k

ed
 u

p
 i

n
to

 h
is

 f
ac

e 
w

h
ic

h
 w

as
 y

o
u

n
ge

r

th
an

 s
h

e 
h

ad
 e

x
p

ec
te

d
 f

ro
m

 h
is

 v
o

ic
e;

 b
u

t 
li

k
e 

h
is

 

fa
th

er
’s

, 
th

e 
ey

es
 s

ee
m

ed
 s

ad
 a

n
d

 d
ee

p
 s

et
, 

y
et

 t
h

ey
 

sm
il
ed

 a
t h

er
 g

en
tl

y 
an

d
 s

h
e 

sm
il
ed

 b
ac

k
.
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Narrative Reading Unit

so
 d

o
 I

. 
 Y

o
u

’l
l 

w
an

t 
m

e 
to

 g
u

id
e 

y
o

u
 t

o
 t

h
e 

su
rf

ac
e 

I

s’
p
o
se

.’

‘I
’m

 n
o

t 
th

e 
fi

rs
t 

th
en

?’
 C

h
er

ry
 s

ai
d

. 
 ‘

T
h

er
e’

s 
b

ee
n

o
th

er
s 

cl
im

b
 u

p
 i

n
to

 t
h

e 
m

in
e 

to
 e

sc
ap

e 
fr

o
m

 t
h

e 
se

a?

Y
o
u

’v
e 

sa
ve

d
 lo

ts
 o

f p
eo

p
le

.’

‘A
 fe

w
,’
 s

ai
d
 th

e 
ti

n
n

er
 n

o
d
d
in

g.
  ‘

A
 fe

w
.’

‘Y
o

u
’r

e 
a 

k
in

d
 p

er
so

n
,’

 C
h

er
ry

 s
ai

d
, w

ar
m

in
g 

to
 t

h
e

sa
d

n
es

s 
in

 t
h

e 
y

o
u

n
g 

m
an

’s
 v

o
ic

e.
  

‘I
 n

ev
er

 t
h

o
u

gh
t 

gh
o
st

s 
w

o
u

ld
 b

e 
k
in

d
.’

‘W
e’

re
 ju

st
 p

eo
p

le
, p

eo
p

le
 w

h
o

’v
e 

p
as

se
d

 o
n

,’
 r

ep
li

ed

th
e 

y
o

u
n

g 
m

an
, 

ta
k

in
g 

h
er

 
el

b
o

w
 
an

d
 
le

ad
in

g 
h

er
 

to
w

ar
d

s 
th

e 
fi

re
.  

‘T
h

er
e’

s 
n

ic
e 

p
eo

p
le

 a
n

d
 t

h
er

e’
s 

n
as

ty

p
eo

p
le

. 
 I

t’
s 

th
e 

sa
m

e 
if

 y
o

u
’r

e 
al

iv
e 

o
r 

if
 y

o
u

’r
e 

d
ea

d
.

Y
o

u
’r

e 
a 

n
ic

e 
p

er
so

n
, 

I 
ca

n
 t

el
l 

th
at

, 
ev

en
 t

h
o

u
gh

 I
 

h
av

en
’t

 k
n

o
w

n
 y

o
u

 f
o

r 
lo

n
g.

  
I’

m
 s

ad
 b

ec
au

se
 I

 s
h

o
u

ld
 

li
k

e 
to

 b
e 

al
iv

e 
ag

ai
n

 w
it

h
 m

y
 f

ri
en

d
s 

an
d

 g
o

 r
ab

b
it

in
g 

o
r

b
la

ck
b

er
ry

in
g 

u
p

 b
y

 t
h

e 
ch

ap
el

 n
ea

r 
Tr

ev
ea

l 
li

k
e 

I 
u

se
d

 

to
. 
 T

h
e 

su
n

 a
lw

ay
s 

se
em

ed
 t

o
 b

e 
sh

in
in

g 
th

en
. 
 A

ft
er

 i
t

h
ap

p
en

ed
 I

 u
se

d
 t

o
 g

o
 u

p
 t

o
 t

h
e 

su
rf

ac
e 

an
d

 m
o

v
e

am
o
n

gs
t 

th
e 

p
eo

p
le

 in
 t

h
e 

vi
ll
ag

e.
  I

 w
en

t 
o

ft
en

 t
o

 s
ee

 m
y

fa
m

il
y,

 b
u

t 
if

 I
 s

p
o

k
e 

to
 t

h
em

 t
h

ey
 n

ev
er

 s
ee

m
ed

 t
o

 h
ea

r

m
e,

 a
n

d
 o

f 
co

u
rs

e 
th

ey
 c

an
’t

 s
ee

 y
o

u
.  

Y
o

u
 c

an
 s

ee
 t

h
em

,

bu
t t

h
ey

 c
an

’t
 s

ee
 y

o
u

.  
T
h

at
’s

 th
e 

w
o
rs

t o
f i

t.
  S

o
 I 

d
o
n

’t
 g

o

u
p

 m
u

ch
 n

o
w

, 
ju

st
 t

o
 c

o
ll

ec
t 

w
o

o
d

 f
o

r 
th

e 
fi

re
 a

n
d

 a
 b

it
 

o
f 

fo
o

d
 n

o
w

 a
n

d
 t

h
en

.  
I 

st
ay

 d
o

w
n

 h
er

e 
w

it
h

 F
at

h
er

 in
 

th
e 

m
in

e 
an

d
 w

e 
w

o
rk

 a
w

ay
 d

ay
 a

ft
er

 d
ay

.  
F

ro
m

 t
im

e 
to

o
u

t 
lo

u
d

.  
‘N

o
 m

o
re

’n
 w

e’
re

 im
ag

in
in

g 
y

o
u

.  
W

e’
re

 r
ea

l

ri
gh

t 
en

o
u

gh
, b

u
t 

w
e’

re
 d

ea
d

 a
n

d
 h

av
e 

b
ee

n
 f

o
r 

a 
h

u
n

-

d
re

d
 y

ea
rs

 o
r 

m
o

re
. 

 G
h

o
st

s,
 s

p
ir

it
s,

 t
h

at
’s

 w
h

at
 l

iv
in

g 

fo
lk

 c
al

l 
u

s.
  C

o
m

e 
to

 t
h

in
k

 o
f 

it
, 

th
at

’s
 w

h
at

 I
 c

al
le

d
 u

s

w
h

en
 I 

w
as

 a
li
ve

.’

C
h

er
ry

 w
as

 o
n

 h
er

 fe
et

 s
u

d
d
en

ly
 a

n
d
 b

ac
k
in

g 
aw

ay
.

‘N
o

 n
ee

d
 t

o
 b

e 
af

ea
re

d
, 

li
tt

le
 g

ir
l,

’ 
sa

id
 t

h
e 

y
o

u
n

g 

m
an

 h
o

ld
in

g 
o

u
t 

h
is

 h
an

d
 t

o
w

ar
d

s 
h

er
.  

‘W
e 

w
o

n
’t

 h
ar

m

y
o

u
.  

N
o

 o
n

e 
ca

n
 h

ar
m

 y
o

u
, n

o
t 

n
o

w
.  

L
o

o
k

, h
e’

s 
st

ar
te

d

th
e 

fi
re

 a
lr

ea
d

y.
  C

o
m

e 
o

v
er

 a
n

d
 w

ar
m

 y
o

u
rs

el
f.

  C
o

m
e

it
’l

l 
b

e 
al

l 
ri

gh
t,

 g
ir

l.
  

W
e’

ll
 l

o
o

k
 a

ft
er

 y
o

u
. 

 W
e’

ll
 h

el
p

 

yo
u

.’ ‘B
u

t 
I 

w
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At first, she imagined that the glow above
her was from a torch. She shouted and
screamed until she was weak from the effort of it.
But although no answering call came from the
night, the light remained pale and beckoning,
wider than that of a torch. With renewed hope
Cherry found enough strength to inch her way up
the cliff, until she reached the entrance to a
narrow cave. It was filled with a flickering yellow
light like that of a candle shaken by the wind. She
hauled herself up into the mouth of the cave and
sat down exhausted, looking back down at the
furious sea frothing beneath her. She laughed
aloud in triumph. She was safe! She had defied
the sea and won! Her one regret was that she
had had to leave her cowrie shells behind. She
would fetch them tomorrow after the tide had
gone down again.
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Annotated version of OHT

page 14
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Resource sheet 2d

OHT pages 15 and 16

She had asked about the man-made walling,
and her father had told her of the old tin mines
whose lodes and adits criss-crossed the entire
coastal area around Zennor. This one, he said,
might have been the mine they called Wheel
North Grylls, and he thought the adit must have
been walled up to prevent the seas from entering
the mine in a storm. It was said there had been an
accident in the mine only a few years after it was
opened over a hundred years before, and that the
mine had had to close soon after when the mine
owners ran out of money to make the necessary
repairs. The entire story came back to her now,
and she wondered where the cuckoo was and
whether the rock pipit had died with the effort of
keeping the fledgling alive. Tin mines, she
thought, lead to the surface, and the way home.
That thought and her natural inquisitiveness
about the source of light persuaded her to her feet
and into the tunnel.
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‘Tea looks cold again,’ one of them said gruffly.
‘’Tis always cold. I’m sure she makes it wi’ cold
water.’

‘Oh stop your moaning, Father,’ said the other, a
younger voice, Cherry felt. ‘She does her best. 
She’s five little ones to look after and precious little
to do it on. She does her best. You mustn’t keep 
on at her so. It upsets her. She does her best.’

‘So she does, lad, so she does. And so for that
matter do I, but that don’t stop her moaning at me
and it’ll not stop me moaning at her. If we didn’t
moan at each other, lad, we’d have precious little
else to talk about, and that’s a fact. She expects it 
of me, lad, and I expects it of her.’

‘Excuse me,’ Cherry said tentatively. She felt
she had eavesdropped for long enough. She
approached them slowly. ‘Excuse me, but I’ve got 
a bit lost. I climbed the cliff, you see, ’cos I was cut
off from the Cove. I was trying to get back, but I
couldn’t and I saw this light and so I climbed up. I
want to get home and I wondered if you could help
me get to the top?’

‘Top?’ said the older one, peering into the dark.
‘Come closer, lad, where we can see you.’
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‘She’s not a lad, Father. Are you blind? Can you not
see ’tis a filly. ’Tis a young filly, all wet through from the
sea. Come,’ the young man said, standing up and
beckoning Cherry in. ‘Don’t be afeared, little girl, we
shan’t harm you. Come on, you can have some of my 
tea if you like.’

They spoke their words in a manner Cherry had never
heard before. It was not the usual Cornish burr, but
heavier and rougher in tone, more old-fashioned
somehow. There were so many questions in her mind.

‘But I thought the mine was closed a hundred years
ago,’ she said nervously. ‘That’s what I was told,
anyway.’

‘Well, you was told wrong,’ said the old man, whom
Cherry could see more clearly now under his candle. 
His eyes were white and set far back in his head,
unnaturally so, she thought, and his lips and mouth
seemed a vivid red in the candlelight.

‘Closed, closed indeed, does it look closed to you?
D’you think we’re digging for worms? Over four
thousand tons of tin last year and nine thousand of
copper ore, and you ask is the mine closed? Over 
twenty fathoms below the sea this mine goes. We’ll

Resource sheet 2f
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dig right out under the ocean, halfway to ’Merica 
afore we close down this mine.’

He spoke passionately now, almost angrily, so that
Cherry felt she had offended him.

‘Hush, Father,’ said the young man taking off his
jacket and wrapping it round Cherry’s shoulders. 
‘She doesn’t want to hear all about that. She’s cold 
and wet. Can’t you see? Now let’s make a little fire to
warm her through. She’s shivered right through to her
bones. You can see she is.’

‘They all are,’ said the old tinner pulling himself to 
his feet. ‘They all are.’ And he shuffled past her into the
dark. ‘I’ll fetch the wood,’ he muttered, and then 
added, ‘for all the good it’ll do.’

‘What does he mean?’ Cherry asked the young
man, for whom she felt an instant liking. ‘What did he
mean by that?’

‘Oh pay him no heed, little girl,’ he said. ‘He’s an old
man now and tired of the mine. We’re both tired of it,
but we’re proud of it see, and we’ve nowhere else to
go, nothing else to do.’
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‘That’s my girl. It was a new mine this, promising,
everyone said. The best tin in Cornwall and that
means the best tin in the world. 1865 it started up
and they were looking for tinners, and so Father
found a cottage down by Treveal and came to 
work here.  I was already fourteen, so I joined him
down the mine.  We prospered and the mine
prospered, to start with.  Mother and the little
children had full bellies and there was talk of 
sinking a fresh shaft.  Times were good and
promised to be better.’

Cherry sat transfixed as the story of the disaster
unfolded. She heard how they had been trapped 
by a fall of rock, about how they had worked to 
pull them away, but behind every rock was 
another rock and another rock. She heard how 
they had never even heard any sound of rescue.
They had died, he said, in two days or so because
the air was bad and because there was too little of it.

‘Father has never accepted it; he still thinks he’s
alive, that he goes home to Mother and the little
children each evening.  But he’s dead, just like 
me. I can’t tell him though, for he’d not understand
and it would break his heart if he ever knew.’

Resource sheet 2h
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She saw as she came round the corner by the
cottage that there was a long blue Land Rover
parked in the lane, bristling with aerials.
‘Coastguard’ she read on the side. As she came
down the steps she noted that the back door of the
cottage was open and she could hear voices
inside. She stole in on tiptoe. The kitchen was full
of uniformed men drinking tea, and around the
table sat her family, dejection and despair etched
on every face. They hadn’t seen her yet. One of 
the uniformed men had put down his cup and was
speaking. His voice was low and hushed.

‘You’re sure the towel is hers, no doubts 
about it?’

Cherry’s mother shook her head.
‘It’s her towel,’ she said quietly, ‘and they are

her shells. She must have put them up there, must
have been the last thing she did.’

Cherry saw her shells spread out on the open
towel and stifled a shout of joy.

‘We have to say,’ he went on. ‘We have to say
then, most regrettably, that the chances of finding
your daughter alive now are very slim. It seems 
she must have tried to climb the cliff to escape the

Resource sheet 2j

OHT pages 26 and 27
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heavy seas and fallen in. We’ve scoured the cliff top
for miles in both directions and covered the entire
beach, and there’s no sign of her. She must have
been washed out to sea. We must conclude that she
is missing. We have to presume that she is drowned.’
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OHT pages 26 and 27 contd.

© Michael Morpurgo 2002



The National Literacy Strategy

67

Year 6 Planning Exemplification 2002–2003:

Narrative Reading Unit

26

Th
e 

G
ia

n
t’

s 
N

ec
kl

ac
e

h
e 

w
as

 g
o

n
e,

 b
ac

k
 in

to
 t

h
e 

tu
n

n
el

.  
C

h
er

ry
 w

ai
te

d
 u

n
ti

l

th
e 

li
gh

t 
fr

o
m

 t
h

e 
ca

n
d

le
 i

n
 h

is
 h

at
 h

ad
 v

an
is

h
ed

 a
n

d
 

th
en

 t
u

rn
ed

 e
ag

er
ly

 t
o

 t
h

e 
la

d
d

er
 a

n
d

 b
eg

an
 t

o
 c

li
m

b
 u

p

to
w

ar
d
s 

th
e 

li
gh

t.

S
h

e 
fo

u
n

d
 h

er
se

lf
 in

 a
 p

la
ce

 s
h

e 
k

n
ew

 w
el

l,
 h

ig
h

 o
n

th
e 

m
o

o
r 

b
y

 Z
en

n
o

r 
Q

u
o

it
. 

 S
h

e 
st

o
o

d
 b

y
 t

h
e 

ru
in

ed
 

m
in

e 
w

o
rk

in
gs

 a
n

d
 lo

o
k

ed
 d

o
w

n
 a

t 
th

e 
sl

ee
p

in
g 

v
il

la
ge

sh
ro

u
d

ed
 i

n
 m

is
t,

 a
n

d
 t

h
e 

ca
lm

 b
lu

e 
se

a 
b

ey
o

n
d

. 
 T

h
e

st
o

rm
 h

ad
 p

as
se

d
 a

n
d

 t
h

er
e 

w
as

 s
ca

rc
el

y
 a

 b
re

at
h

 o
f 

w
in

d
 e

v
en

 o
n

 t
h

e 
m

o
o

r.
  I

t 
w

as
 o

n
ly

 t
en

 m
in

u
te

s’
 w

al
k

d
o

w
n

 t
h

ro
u

gh
 t

h
e 

b
ra

ck
en

, 
ac

ro
ss

 t
h

e 
ro

ad
 b

y
 t

h
e 

E
ag

le
’s

 N
es

t 
an

d
 d

o
w

n
 t

h
e 

fa
rm

 t
ra

ck
 t

o
 t

h
e 

co
tt

ag
e 

w
h

er
e 

h
er

 f
am

il
y

 w
o

u
ld

 b
e 

w
ai

ti
n

g.
  S

h
e 

b
eg

an
 t

o
 r

u
n

,

b
u

t 
th

e 
cl

o
th

es
 w

er
e 

st
il

l 
h

ea
v

y
 a

n
d

 w
et

 a
n

d
 s

h
e 

w
as

 

so
o

n
 r

ed
u

ce
d

 t
o

 a
 f

as
t 

w
al

k
. 

 A
ll

 t
h

e 
w

h
il

e 
sh

e 
w

as
 

d
et

er
m

in
in

g 
w

h
er

e 
sh

e 
w

o
u

ld
 b

eg
in

 h
er

 s
to

ry
, 

w
o

n
-

d
er

in
g 

h
o

w
 m

u
ch

 t
h

ey
 w

o
u

ld
 b

el
ie

v
e.

  
A

t 
th

e 
to

p
 o

f 

th
e 

la
n

e 
sh

e 
st

o
p

p
ed

 t
o

 c
o

n
si

d
er

 h
o

w
 b

es
t 

to
 m

ak
e 

h
er

en
tr

an
ce

.  
S

h
o

u
ld

 s
h

e 
ri

n
g 

th
e 

b
el

l a
n

d
 b

e 
fo

u
n

d
 s

ta
n

d
-

in
g 

th
er

e,
 o

r 
sh

o
u

ld
 s

h
e 

ju
st

 w
al

k
 i
n

 a
n

d
 s

u
rp

ri
se

 t
h

em

th
er

e 
at

 b
re

ak
fa

st
? 

 S
h

e 
lo

n
ge

d
 t

o
 s

ee
 t

h
e 

jo
y

 o
n

 t
h

ei
r

fa
ce

s,
 t

o
 f
ee

l t
h

e 
w

ar
m

th
 o

f 
th

ei
r 

ar
m

s 
ar

o
u

n
d

 h
er

 a
n

d
 t

o

ba
sk

 o
n

ce
 a

ga
in

 in
 th

ei
r 

af
fe

ct
io

n
.

S
h

e 
sa

w
 a

s 
sh

e 
ca

m
e 

ro
u

n
d

 t
h

e 
co

rn
er

 b
y

 t
h

e 
co

t-

ta
ge

 t
h

at
 t

h
er

e 
w

as
 a

 l
o

n
g 

b
lu

e 
L

an
d

 R
o

v
er

 p
ar

k
ed

 i
n

 

th
e 

la
n

e,
 b

ri
st

li
n

g 
w

it
h

 a
er

ia
ls

.  
‘C

oa
st

gu
ar

d’
sh

e 
re

ad
 o

n
 

W
ha

t i
s 

a 
C

oa
st

gu
ar

d
? 

W
hy

w
ou

ld
 h

e 
b

e 
at

 C
he

rr
y’

s
ho

us
e?

Resource sheet 2k

Annotations for page 26 



The National Literacy Strategy

68

Year 6 Planning Exemplification 2002–2003:

Narrative Reading Unit

27

Th
e 

G
ia

n
t’

s 
N

ec
kl

ac
e

W
ha

t i
s 

th
e 

ef
fe

ct
 o

f t
hi

s
im

ag
e?

 W
hy

 d
o 

th
ey

 lo
ok

 li
ke

th
is

?

Im
p

lie
s 

th
ey

 w
ill

 s
ee

 h
er

 s
oo

n.

W
ho

 c
ou

ld
 th

ey
 b

e?
 W

ha
t

un
ifo

rm
?

W
hy

 d
o 

p
eo

p
le

 u
se

 lo
w

 
hu

sh
ed

 v
oi

ce
s?

 W
ha

t 
d

oe
s 

th
is

 s
ug

ge
st

?

H
er

 m
ot

he
r t

hi
nk

s 
sh

e 
ha

s
d

ie
d

.

C
he

rr
y 

th
in

ks
 s

he
 w

ill
 g

et
 to

fin
is

h 
he

r n
ec

kl
ac

e.

th
e 

si
d

e.
  

A
s 

sh
e 

ca
m

e 
d

o
w

n
 t

h
e 

st
ep

s 
sh

e 
n

o
te

d
 t

h
at

 

th
e 

b
ac

k
 d

o
o

r 
o

f 
th

e 
co

tt
ag

e 
w

as
 o

p
en

 a
n

d
 s

h
e 

co
u

ld
 

h
ea

r 
v

o
ic

es
 i

n
si

d
e.

  S
h

e 
st

o
le

 i
n

 o
n

 t
ip

to
e.

  T
h

e 
k

it
ch

en
 

w
as

 f
u

ll
 o

f 
u

n
if

o
rm

ed
 m

en
 d

ri
n

k
in

g 
te

a,
 a

n
d

 a
ro

u
n

d
 

th
e 

ta
b
le

 s
at

 h
er

 f
am

il
y,

 d
ej

ec
ti

o
n

 a
n

d
 d

es
p

ai
r 

et
ch

ed
 o

n

ev
er

y
 f

ac
e.

  
T

h
ey

 h
ad

n
’t

 s
ee

n
 h

er
 y

et
. 

 O
n

e 
o

f 
th

e 
u

n
i-

fo
rm

ed
 m

en
 h

ad
 p

u
t 

d
o

w
n

 h
is

 c
u

p
 a

n
d

 w
as

 s
p

ea
k

in
g.

  

H
is

 v
o
ic

e 
w

as
 lo

w
 a

n
d
 h

u
sh

ed
.

‘Y
o
u

’r
e 

su
re

 th
e 

to
w

el
 is

 h
er

s,
 n

o
 d

o
u

bt
s 

ab
o
u

t i
t?

’

C
h

er
ry

’s
 m

o
th

er
 s

h
o
o
k
 h

er
 h

ea
d
.

‘I
t’

s 
h

er
 t

o
w

el
,’

 s
h

e 
sa

id
 q

u
ie

tl
y,

 ‘
an

d
 t

h
ey

 a
re

 h
er

sh
el

ls
. 

 S
h

e 
m

u
st

 h
av

e 
p

u
t 

th
em

 u
p

 t
h

er
e,

 m
u

st
 h

av
e 

be
en

 th
e 

la
st

 th
in

g 
sh

e 
d
id

.’

C
h

er
ry

 s
aw

 h
er

 s
h

el
ls

 s
p

re
ad

 o
u

t 
o

n
 t

h
e 

o
p

en
 t

o
w

el

an
d
 s

ti
fl

ed
 a

 s
h

o
u

t o
f j

o
y.

‘W
e 

h
av

e 
to

 s
ay

,’
 h

e 
w

en
t 

o
n

.  
‘W

e 
h

av
e 

to
 s

ay
 t

h
en

,

m
o

st
 

re
gr

et
ta

b
ly

, 
th

at
 

th
e 

ch
an

ce
s 

o
f 

fi
n

d
in

g 
y

o
u

r 

d
au

gh
te

r 
al

iv
e 

n
o

w
 a

re
 v

er
y

 s
li

m
. 

 I
t 

se
em

s 
sh

e 
m

u
st

 

h
av

e 
tr

ie
d

 t
o

 c
li

m
b

 t
h

e 
cl

if
f 

to
 e

sc
ap

e 
th

e 
h

ea
v

y
 s

ea
s 

an
d

 f
al

le
n

 i
n

. 
 W

e’
v

e 
sc

o
u

re
d

 t
h

e 
cl

if
f 

to
p

 f
o

r 
m

il
es

 i
n

 

b
o

th
 

d
ir

ec
ti

o
n

s 
an

d
 

co
v

er
ed

 
th

e 
en

ti
re

 
b

ea
ch

, 
an

d
 

th
er

e’
s 

n
o

 s
ig

n
 o

f 
h

er
.  

S
h

e 
m

u
st

 h
av

e 
b

ee
n

 w
as

h
ed

 o
u

t 

to
 s

ea
.  

W
e 

m
u

st
 c

o
n

cl
u

d
e 

th
at

 s
h

e 
is

 m
is

si
n

g.
  W

e 
h

av
e 

to
 p

re
su

m
e 

th
at

 s
h

e 
is

 d
ro

w
n

ed
.’

C
h

er
ry

 c
o

u
ld

 l
is

te
n

 n
o

 l
o

n
ge

r 
b

u
t 

b
u

rs
t 

in
to

 t
h

e 

ro
o
m

 s
h

o
u

ti
n

g.

Resource sheet 2k

Annotations for page 27



The National Literacy Strategy

69

Year 6 Planning Exemplification 2002–2003:

Narrative Reading Unit

Resource sheet 2l

W
he

n 
C

he
rr

y 
sa

ys
 .

..
S

he
 is

 im
p

ly
in

g 
..

.
W

he
n 

th
e 

yo
un

g 
m

in
er

 s
ay

s 
..

.
H

e 
is

 im
p

ly
in

g 
..

.

2.
  T

he
y’

ll 
b

e 
ou

t
lo

ok
in

g 
fo

r m
e.

Yo
ur

 li
gh

t s
av

ed
m

y 
lif

e.

4.
  Y

ou
’v

e
sa

ve
d

 lo
ts

 o
f

p
eo

p
le

.

1.
  N

o 
on

e
ca

n 
ha

rm
yo

u,
 n

ot
no

w
.

3.
  S

’p
os

e 
yo

u’
ll

w
an

t t
o 

se
e 

yo
ur

fa
m

ily
 a

ga
in

?

5.
  Y

ou
 c

an
 s

ee
th

em
 b

ut
 th

ey
ca

n’
t s

ee
 y

ou
.

Th
at

’s
 th

e 
w

or
st

of
 it

.



The National Literacy Strategy

70

Year 6 Planning Exemplification 2002–2003:

Narrative Reading Unit

W
he

n 
C

he
rr

y 
sa

ys
 .

..
S

he
 is

 im
p

ly
in

g 
..

.
W

he
n 

th
e 

yo
un

g 
m

in
er

 s
ay

s 
..

.
H

e 
is

 im
p

ly
in

g 
..

.

2.
  T

he
y’

ll 
b

e 
ou

t
lo

ok
in

g 
fo

r m
e.

Yo
ur

 li
gh

t s
av

ed
m

y 
lif

e.

I n
ea

rly
 d

ie
d

, b
ut

I’m
 a

liv
e.

Li
ke

 y
ou

 s
av

ed
 m

y
lif

e.

4.
  Y

ou
’v

e
sa

ve
d

 lo
ts

 o
f

p
eo

p
le

.

1.
  N

o 
on

e
ca

n 
ha

rm
yo

u,
 n

ot
no

w
.

3.
  S

’p
os

e 
yo

u’
ll

w
an

t t
o 

se
e 

yo
ur

fa
m

ily
 a

ga
in

?

5.
  Y

ou
 c

an
 s

ee
th

em
 b

ut
 th

ey
ca

n’
t s

ee
 y

ou
.

Th
at

’s
 th

e 
w

or
st

of
 it

.

N
ot

 n
ow

 y
ou

’r
e

d
ea

d
.

I u
nd

er
st

an
d

 th
at

yo
u 

st
ill

 c
ar

e 
ab

ou
t

th
em

, e
ve

n 
th

ou
gh

yo
u’

re
 d

ea
d

.

Yo
u 

w
ill

 fi
nd

 o
ut

ho
w

 u
p

se
tt

in
g 

th
is

is
 w

he
n 

it 
ha

p
p

en
s

to
 y

ou
.

Resource sheet 2m



The National Literacy Strategy

71

Year 6 Planning Exemplification 2002–2003:

Narrative Reading Unit

O
ve

rv
ie

w
 o

f ‘
Th

e 
gi

an
t’s

 n
ec

kl
ac

e’

W
he

re
?

In
 th

e 
ki

tc
he

n 
at

 th
e 

 
O

n 
th

e 
b

ea
ch

 
O

n 
th

e 
cl

iff
 

In
 th

e 
ca

ve
/t

in
 m

in
e 

B
ac

k 
at

 th
e 

co
tt

ag
e 

 

co
tt

ag
e

W
ha

t t
im

e 
o

f
In

 th
e 

m
or

ni
ng

 a
ft

er
  

In
 th

e 
af

te
rn

oo
n 

A
t n

ig
ht

 
A

t n
ig

ht
 

E
ar

ly
 n

ex
t m

or
ni

ng
  

d
ay

/n
ig

ht
?

b
re

ak
fa

st

Resource sheet 2n



The National Literacy Strategy

72

Year 6 Planning Exemplification 2002–2003:

Narrative Reading Unit

Lesson notes for days 6, 7 and 8
Transforming part of ‘The giant’s necklace’ into 
a playscript
Day 6

Shared text work – reading and speaking and listening

• Explain that you are going to take a section of the short story you have been working on and turn it into a playscript.

• Create two lists, headed ‘Features of narratives’ and ‘Features of playscripts’. Ask the children to discuss with talk partners

and note down as many features as they can for each list. Take feedback, discuss and agree. The ‘Features of playscripts’

can become a checklist to be added to and used later by the children for reference. Use Resource sheet 3a for your reference.

• Remind the children that in a play, everything has to be conveyed to the reader or audience through what the characters say

and do. There are no passages of description, or characters’ thoughts.

• Discuss with the children that when adapting a story into a script, they need to identify the conversations in the story that will

become the dialogue in the play, who spoke the words and how the words were spoken, and other text in the story that may

be used or adapted into stage directions for the actors. Point out that, occasionally, text in the story may have to be

discarded in the playscript, or changed into extra dialogue: for example, descriptive passages.

• Demonstrate this process by using three different coloured highlighters and creating a key as follows: first colour to highlight

words inside speech marks; second colour to highlight who spoke, and how they spoke; third colour to highlight other text.

Start with the section of the story beginning ‘Tea looks cold again . . . ’ (page 18 of ‘The giant’s necklace’) up to ‘She

approached them slowly.’ Explain your reasons for choosing each colour, i.e. how you identified which kind of text it is. 

Independent work

• Ask the children to work through this part of the story, continuing the process of highlighting, and thinking carefully about

each phrase in the text and what function it is performing.

• Ask them to text mark any points where they had difficulty in coming to a decision.

Plenary

• Identify points of difficulty, scribe alternatives and discuss which is preferable.

Day 7

Shared text work – reading, writing and sentence level

• Referring back to the checklist of playscript features, remind pupils of the layout of a play, showing examples if possible.

(N.B. It is advisable not to use plays with a narrator, as this confuses the issue of moving the action along through speech and

dialogue alone.) 

• Use demonstration-writing to transform the first few paragraphs of the highlighted part of the story into playscript (from ‘Tea

looks cold . . . ’). Explain as you go along the decisions you are making about layout, the conversion of some verbs and

adverbs into stage directions, and the cutting of sections that relate to the characters’ thoughts or feelings. Use Resource

sheet 3b for your reference. 

• Ask the children to monitor what you are writing against the checklist of key features.

Resource sheet 3

The Giant’s Necklace
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Independent work – reading, writing and sentence level

• Ask the children to carry on from where you stopped, converting their highlighted narratives into playscripts.

• Remind them to use the checklist for reference.

Plenary

• Ask children to share how they tackled parts of the text where speech was mixed in with information about who spoke, and

their thoughts or feelings, i.e. all three coloured highlighters were used. For example, how did they convert the following:

‘What does he mean?’ Cherry asked the young man, for whom she felt an instant liking. ‘What did he mean by that?’

Day 8

Shared text work – speaking and listening, writing, sentence and word level

• Remove the checklist from view, and ask children in pairs to note down as many key features of playscripts as they can.

Display the checklist. Recap on how to incorporate stage directions, based on the work done so far. 

• Tell the children that up to now, they have been able to concentrate on applying the conventions of playscript to existing

content, because they have been using someone else’s story. Explain that today they are going to create their own playscript

by inventing some content, and writing it according to playscript conventions.

• Remind the children that in the story the younger miner led Cherry to the way out of the mine, then returned to his father. Ask

them to imagine what conversations the two men might have had after Cherry had gone. Collect a few ideas, e.g. the

younger one may have wondered aloud if Cherry would come back; they might have talked about the storm that brought her

there and about other storms they remembered; the old man might have talked about his daughter Martha; they might have

shared some food. 

• Ask the children to discuss their ideas in pairs, and take some feedback so that there is a variety of suggestions to 

choose from.

• Choose one of the options and use teacher scribing to compose a few lines of dialogue, using and encouraging the children

to use oral rehearsal before committing ideas to writing. 

Independent work – writing, sentence and word level 

• Ask the children to compose a short scene of dialogue, either continuing from the shared text you scribed, or using their 

own ideas.

• Remind them to refer regularly to the checklist to ensure that they are applying the conventions correctly.

Plenary

• Hear a couple of volunteers’ scenes, then ask children to swap scripts with a partner and check each other’s work against

the checklist.

Resource sheet 3

contd.
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Checklist of key features of playscripts

• No speech marks.

• Each person’s speech starts on a new line.

• Character’s name in the left-hand margin denotes who is speaking.

• The setting is briefly described at the beginning of the scene.

• Stage directions for the actors, explaining  how the characters say their lines, or any actions

they make while saying those lines, are in brackets after the character’s name, e.g. 

Wizard (waving his wand threateningly): I’m warning you!
Witch (sneering): As if I care!

• Movements by the characters, including exits and entrances, are written on separate lines,

often in italics, and in the present tense, e.g.

The wizard grabs his hat and rushes out, followed by the frog.

• Plays are usually divided into a number of scenes. If there is a change of time or place, a new

scene is needed.

Resource sheet 3a
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Lesson notes for 
‘Freddie Pilcher’ by Pie Corbett
Day 9

Shared text work – reading, sentence and word level and speaking and listening

• Display enlarged copy/OHT of the story (Resource sheet 4a), with only the opening paragraph visible. Ask the children to

read it, then to jot down as many ideas, questions and thoughts as they can about these two sentences. Use Resource

sheet 4c (annotated copy of the story) for your reference.

• Share initial responses, discuss some of the questions raised, and possible answers.

• Give out copies of the story (Resource sheet 4b) to the children so that they can text mark. Read up to ‘Through the bottom

of a milk bottle’ aloud, demonstrating for the children how to interrogate the text, and how they can deduce and infer from a

limited amount of information. 

• Model for the children ways to underline, circle or in other ways mark a text, and make notes and comments in the margins.

• Use paired talk to explore some of the questions.

• Ask the children to read and text mark the next two paragraphs, take some feedback, then read aloud to the end, using

Resource sheet 4c for your reference.

Independent work – reading, writing, sentence and word level

• Give the children a copy of Resource sheet 4d ‘Questions about “Freddie Pilcher”’.

• Explain  that for question 1, in order to summarise information in the text, they will need to skim read, looking for and

marking any evidence of what Freddie looks like.  For question 2, which asks them to predict, they will need to refer to the

notes they and you have made in shared reading, before they make their predictions.

• You may wish some children to complete their independent work on OHT so that it can be shared with the class, if this is

appropriate and is part of your usual practice.

Extended plenary

• Share children’s responses, drawing out in the discussion successful ways of writing concisely, e.g. there is no need to

incorporate the question into the answer.

• Highlight the need for conditional verbs in answers which predict possible future events, e.g. might, could, may, would, etc.

and suitable connectives, e.g. It is likely that, perhaps, possibly, maybe, it could be that, etc.

Resource sheet 4

Lesson notes for day 9
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From ‘Freddie Pilcher’ by Pie Corbett

Grandma Pugh sized the baby up like a pig at the cattle
market. There was a pause and then she pronounced.

‘He’s got nice long legs.’ She smacked her lips together
in approval. But then she frowned and leaned forwards.
Everyone waited anxiously. The baby had opened his
eyes and was staring up at her from his cot. ‘But that
squint won’t do!’ she declared firmly, turning her back
on him and tut-tutting.

That had been Freddie Pilcher’s first meeting with
Grandma Pugh. Since then, ten years had passed.
Much to his grandmother’s satisfaction, his legs had not
let her original pronouncement down. She had been
correct. The boy was a regular beanpole.

Grandma Pugh had also been correct about his
eyesight. At first, he had worn glasses. The lenses were
so thick that it was like looking at the world through the
bottom of a milk bottle. 

When he was old enough Freddie had been to hospital
to have an operation. Now he no longer squinted. He
still wore glasses. Without them, he was like a fish out of
water. His mother had to fix his glasses to his ears with
sticking plaster; otherwise he kept losing them. And as
she kept saying, they might be National Health but that

Resource sheet 4a

Freddie Pilcher OHT

© Pie Corbett 2002
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wasn’t the point. Freddie not only had poor eyesight,
but he was also clumsy.

Freddie did not really seem suited to schoolwork. But
there was one thing that he was good at and it was all
on account of the length of his legs. His grandma had
been right to be proud of him. He could jump.

Freddie was the best jumper in school. Not only could
he leap the furthest but also the highest. At break-
times, he entertained the little ones by leaping over the
school wall into Mrs Hobson’s garden and then rapidly
vaulting back. She had been up to see the Head
Teacher several times because somebody had been
trampling on her vegetables. 

It was badgers, Freddie suggested, when quizzed by
Miss Harpy – definitely badgers. His dad had terrible
problems with badgers. Only last week he had lost two
rows of carrots. Freddie had woken one night and heard
them rampaging through the garden, a whole herd of
them. They rooted up the lawn, dug up the vegetables
and crunched up the snails like boiled sweets. Terrible
things, badgers. All the other children nodded their
heads sagely. There was a moment’s pause in class
three as everyone pondered on the dreadful damage
that badgers could do.

Resource sheet 4a

Freddie Pilcher OHT contd.
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Resource sheet 4b

Children’s copy

From ‘Freddie Pilcher’ by Pie Corbett

Grandma Pugh sized the baby up like a pig at
the cattle market. There was a pause and then
she pronounced.

‘He’s got nice long legs.’ She smacked her
lips together in approval. But then she
frowned and leaned forwards. Everyone
waited anxiously. The baby had opened his
eyes and was staring up at her from his cot.
‘But that squint won’t do!’ she declared firmly,
turning her back on him and tut-tutting.

That had been Freddie Pilcher’s first meeting
with Grandma Pugh. Since then, ten years
had passed. Much to his grandmother’s
satisfaction, his legs had not let her original
pronouncement down. She had been correct.
The boy was a regular beanpole.

Grandma Pugh had also been correct about
his eyesight. At first, he had worn glasses. The
lenses were so thick that it was like looking at
the world through the bottom of a milk bottle. 

When he was old enough Freddie had been to
hospital to have an operation. Now he no
longer squinted. He still wore glasses. Without
them, he was like a fish out of water. His
Mother had to fix his glasses to his ears with
sticking plaster; otherwise he kept losing
them. And as she kept saying, they might be
National Health but that wasn’t the point.

© Pie Corbett 2002
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Freddie not only had poor eyesight, but he
was also clumsy.

Freddie did not really seem suited to
schoolwork. But there was one thing that he
was good at and it was all on account of the
length of his legs. His grandma had been right
to be proud of him. He could jump.

Freddie was the best jumper in school. Not only
could he leap the furthest but also the highest.
At break-times, he entertained the little ones by
leaping over the school wall into Mrs Hobson’s
garden and then rapidly vaulting back. She had
been up to see the Head Teacher several times
because somebody had been trampling on her
vegetables. 

It was badgers, Freddie suggested, when
quizzed by Miss Harpy – definitely badgers. His
dad had terrible problems with badgers. Only
last week he had lost two rows of carrots.
Freddie had woken one night and heard them
rampaging through the garden, a whole herd of
them. They rooted up the lawn, dug up the
vegetables and crunched up the snails like
boiled sweets. Terrible things, badgers. All the
other children nodded their heads sagely.
There was a moment’s pause in class three as
everyone pondered on the dreadful damage
that badgers could do.

Resource sheet 4b

Children’s copy contd.
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Resource sheet 4c

Annotations for Freddie

Pilcher

Why is a pig at the cattle
market? Suggests baby is
an oddity.

Deduce whose mother she
is from surname. (Freddie’s
mum’s.)

What does this idiomatic
phrase mean? What does it
suggest about Grandma P?

What are cattle? What
happens at a cattle
market? Why has the
author chosen this simile?

‘Pronounced’ makes her
seem important. Why is
everyone anxious? Her
opinion matters.

Can deduce Freddie was a
baby.

a regular = just like a

From ‘Freddie Pilcher’ by Pie Corbett

Grandma Pugh sized the baby up like a pig at
the cattle market. There was a pause and then
she pronounced.

‘He’s got nice long legs.’ She smacked her
lips together in approval. But then she
frowned and leaned forwards. Everyone
waited anxiously. The baby had opened his
eyes and was staring up at her from his cot.
‘But that squint won’t do!’ she declared 
firmly, turning her back on him and tut-tutting.

That had been Freddie Pilcher’s first meeting
with Grandma Pugh. Since then, ten years
had passed. Much to his grandmother’s
satisfaction, his legs had not let her original
pronouncement down. She had been correct.
The boy was a regular beanpole.

Grandma Pugh had also been correct about
his eyesight. At first, he had worn glasses. The
lenses were so thick that it was like looking at
the world through the bottom of a milk bottle. 

When he was old enough Freddie had been to
hospital to have an operation. Now he no
longer squinted. He still wore glasses. Without
them, he was like a fish out of water. His
Mother had to fix his glasses to his ears with
sticking plaster; otherwise he kept losing
them. And as she kept saying, they might be
National Health but that wasn’t the point. 

Suggests she might eat
him!

Meaning? Reread 
previous sentence: to do
with eyes?

Phrase with two meanings,
literal and figurative.

Can deduce his age.

Meaning? Look within
word at ‘pole’. Connects
back to ‘his legs’, so
probably to do with his
height.

What is the effect of this
simile? How does it help us
to picture Freddie?

Contributes to picture of
Freddie.

Meaning? Refers to
glasses that he kept 
losing, which were free.
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Contributes to picture of
Freddie.

Short sentence for effect.

What does this name
suggest? Harpy = mythical
female beast.

Meaning? Something had
destroyed vegetable plot.

Why do they support
Freddie?

Meaning? Verb that looks
like ‘wonder’ – happens
during a pause, so can
deduce it is something one
does silently.

Freddie not only had poor eyesight, but he
was also clumsy.

Freddie did not really seem suited to
schoolwork. But there was one thing that he
was good at and it was all on account of the
length of his legs. His grandma had been right
to be proud of him. He could jump.

Freddie was the best jumper in school. Not
only could he leap the furthest but also the
highest. At break-times, he entertained the
little ones by leaping over the school wall into
Mrs Hobson’s garden and then rapidly vaulting
back. She had been up to see the Head
Teacher several times because somebody had
been trampling on her vegetables. 

It was badgers, Freddie suggested, when
quizzed by Miss Harpy – definitely badgers. His
dad had terrible problems with badgers. Only
last week he had lost two rows of carrots.
Freddie had woken one night and heard them
rampaging through the garden, a whole herd of
them. They rooted up the lawn, dug up the
vegetables and crunched up the snails like
boiled sweets. Terrible things, badgers. All the
other children nodded their heads sagely.
There was a moment’s pause in class three as
everyone pondered on the dreadful damage
that badgers could do.

Specific verbs have
cumulative effect.

Economical phrase: can
deduce he is suspected of
causing the damage and is
being questioned.

Words chosen for effect.
Suggest wild dangerous
destructive beasts.

Meaning? Two meanings: a
herb and a wise person.
Sagely = wisely.

Resource sheet 4c

contd.

Summarise what we have found out about Freddie as a person.

1. He is not clever at school.

2. He can jump amazingly.

3. He can make up convincing lies, blaming the damage to Mrs H’s garden on badgers.

4. Other children like him: they all supported his badger story and no one told on him.
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Resource sheet 4d

Questions

Questions about ‘Freddie Pilcher’

1. Use the information from the story to write a brief
description in your own words of Freddie Pilcher’s
physical appearance.

2. This is the opening chapter of a book. From what you
have read so far, speculate on what might happen in
other chapters. You will need to bear in mind what you
have found out about Freddie and any other characters
that have appeared.



The National Literacy Strategy

84

Year 6 Planning Exemplification 2002–2003:

Narrative Reading Unit

Resource sheet 5

Lesson notes for day 10

Lesson notes for 
‘Meatpie on the Masham Road’ 
by Pie Corbett
Day 10

Shared text work – reading, sentence and word level and
speaking and listening

• Distribute copies of the story to individuals (Resource sheet 5b) and display an enlarged/OHT

copy (Resource sheet 5a) to annotate with the class.

• Read the story, using the sample questions and comments on Resource sheet 5c as prompts.

Model for the children how to text mark key words, phrases, sentences and passages for

closer scrutiny. 

• Demonstrate writing brief comments or notes in the margins, and encourage the children to

make their own notes. Use paired talk to explore some of the questions.

• Ask the children to read and text mark occasional paragraphs independently, and take 

some feedback.

Independent work – reading, writing, sentence and word level

• Give the children a copy of Resource sheet 5d ‘Questions about ‘Meatpie on the Masham

Road’.

• Tell them that when they tackle questions 1, 2 and 3, they must first find the quotes and text

mark them in their copy of the story so they can re-read them in context, before they answer the

questions.

Extended plenary

• Share children’s answers to the four questions, drawing out in the discussion the need to be

very clear about exactly what the question is asking, and strategies for answering.



The National Literacy Strategy

85

Year 6 Planning Exemplification 2002–2003:

Narrative Reading Unit

From ‘Meatpie on the Masham Road’
by Pie Corbett

‘It’s a tortoise, I tell you, it’s a tortoise.’ There
we were, tearing towards Masham and I saw
this tortoise, making its way up the side of the
road. At first, I couldn’t believe it. We shot past
so quickly. But I knew that I had seen it. Its 
little head poking out as it ambled along.

Honestly, my dad never believes anything I
say. Take for instance the time that I saw a
UFO in Mrs Carter’s garden. Well, I wasn’t to
know that it was her new satellite dish, was I?

Anyone would think that I exaggerated. Next
thing, he’ll need glasses. I mean there it was,
plain as a plum pudding. Well, as plain as a
tortoise can be – and he just whizzes by
without a care in the world. 

‘Will you sit still and stop distracting me. If 
you carry on like that we’ll have a crash.’ You
see – he’s getting grumpy now. The next 
thing, he’ll be threatening to stop the car and
leave me by the side of the road.

Resource sheet 5a

Meatpie on the Masham

Road OHT

© Pie Corbett 2002



The National Literacy Strategy

86

Year 6 Planning Exemplification 2002–2003:

Narrative Reading Unit

‘But if we don’t go back, she’ll be 
squashed!’ I was pleading by now. ‘I tell you 
it was a tortoise and it’s in great peril.’

‘Nonsense, it must have been a brick or
something. What do you think a tortoise is
doing at the side of a busy road?’

‘Well, it’s not out shopping,’ I snapped back.
‘It’s in mortal danger Dad, and you’ve got to
do something. I mean if we don’t go back it’ll
be just like murder!’

It took all of ten miles with me pleading and
begging. I would have gone down on 
bended knees but in the back of a Vauxhall
that’s not too easy. Give him his due, Dad
came off at the next roundabout, went all the
way round it and drove back slowly along the
other side of the road so we could look out of
the window.

‘There it is. I told you.’

‘Steady on there,’ grunted Dad.

We pulled over onto the verge. Dad wouldn’t
let me get out of the car. He said that I might

Resource sheet 5a

Meatpie on the Masham

Road OHT contd.
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get excitable and put off passing motorists. I
could see him bending down and picking
something up. A moment later he was coming
back.

‘You’re right,’ he said as he clambered back
into the car. Under his jacket he had a tortoise.

‘Here, you hold it, while I drive.’ 

So, I sat in the back of the car holding the
tortoise. It kept quite still and felt rather cold.
At first I wondered if the shock of seeing Dad
had been too much for it. (Well, you should
see him . . .) 

I could feel its claws. The shell was criss-
crossed like a noughts and crosses game in
shades of brown. It looked as if it had been
dragged through several hedges backwards.

‘I don’t think that this tortoise has had a good
time,’ I muttered.

Dad didn’t reply. He turned up the car heater
and drove towards home.

‘Lord alone knows what your Mother will say,’
was his only comment.

Resource sheet 5a

Meatpie on the Masham

Road OHT contd.
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From ‘Meatpie on the Masham Road’
by Pie Corbett

‘It’s a tortoise, I tell you, it’s a tortoise.’

There we were, tearing towards Masham and I
saw this tortoise, making its way up the side of
the road. At first, I couldn’t believe it. We shot
past so quickly. But I knew that I had seen it.
Its little head poking out as it ambled along.

Honestly, my dad never believes anything I
say. Take for instance the time that I saw a
UFO in Mrs Carter’s garden. Well, I wasn’t to
know that it was her new satellite dish, was I?

Anyone would think that I exaggerated. Next
thing, he’ll need glasses. I mean there it was,
plain as a plum pudding. Well, as plain as a
tortoise can be – and he just whizzes by
without a care in the world. 

‘Will you sit still and stop distracting me. If you
carry on like that we’ll have a crash.’ You see –
he’s getting grumpy now. The next thing, he’ll
be threatening to stop the car and leave me by
the side of the road.

‘But if we don’t go back, she’ll be squashed!’
I was pleading by now. ‘I tell you it was a
tortoise and it’s in great peril.’

‘Nonsense, it must have been a brick or
something. What do you think a tortoise is
doing at the side of a busy road?’

Resource sheet 5b

Children’s copy

© Pie Corbett 2002
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‘Well, it’s not out shopping,’ I snapped back.
‘It’s in mortal danger Dad, and you’ve got to
do something. I mean if we don’t go back it’ll
be just like murder!’

It took all of ten miles with me pleading and
begging. I would have gone down on bended
knees but in the back of a Vauxhall that’s not
too easy. Give him his due, Dad came off at
the next roundabout, went all the way round it
and drove back slowly along the other side of
the road so we could look out of the window.

‘There it is. I told you.’

‘Steady on there,’ grunted Dad.

We pulled over onto the verge. Dad wouldn’t
let me get out of the car. He said that I might
get excitable and put off passing motorists. I
could see him bending down and picking
something up. A moment later he was coming
back.

‘You’re right,’ he said as he clambered back
into the car. Under his jacket he had a tortoise.

‘Here, you hold it, while I drive.’

So, I sat in the back of the car holding the
tortoise. It kept quite still and felt rather cold.
At first I wondered if the shock of seeing Dad
had been too much for it. (Well, you should
see him . . . ) 

Resource sheet 5b

Children’s copy contd.



The National Literacy Strategy

90

Year 6 Planning Exemplification 2002–2003:

Narrative Reading Unit

I could feel its claws. The shell was criss-
crossed like a noughts and crosses game in
shades of brown. It looked as if it had been
dragged through several hedges
backwards.

‘I don’t think that this tortoise has had a
good time,’ I muttered.

Dad didn’t reply. He turned up the car heater
and drove towards home.

‘Lord alone knows what your Mother will
say,’ was his only comment.

Resource sheet 5b

Children’s copy contd.
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From ‘Meatpie on the Masham Road’
by Pie Corbett

‘It’s a tortoise, I tell you, it’s a tortoise.’

There we were, tearing towards Masham and I
saw this tortoise, making its way up the side of
the road. At first, I couldn’t believe it. We shot
past so quickly. But I knew that I had seen it.
Its little head poking out as it ambled along.

Honestly, my dad never believes anything I
say. Take for instance the time that I saw a
UFO in Mrs Carter’s garden. Well, I wasn’t to
know that it was her new satellite dish, was I?

Anyone would think that I exaggerated. Next
thing, he’ll need glasses. I mean there it was,
plain as a plum pudding. Well, as plain as a
tortoise can be – and he just whizzes by
without a care in the world. 

‘Will you sit still and stop distracting me. If 
you carry on like that we’ll have a crash.’ You
see – he’s getting grumpy now. The next thing,
he’ll be threatening to stop the car and leave
me by the side of the road.

‘But if we don’t go back, she’ll be squashed!’
I was pleading by now. ‘I tell you it was a
tortoise and it’s in great peril.’

‘Nonsense, it must have been a brick or
something. What do you think a tortoise is
doing at the side of a busy road?’

Who are ‘we’? Read on to
find out.

Informal, chatty style.

Contrast two verbs.

Effect of word = pace of
tortoise. If unsure of
meaning, try to work out
from context, prior
knowledge.

This suggests he has done
this in the past. What does it
add to our picture of the
child?

What does it add to our
picture of the child?

Informal, chatty style.

Resource sheet 5c

Annotations for Meatpie on

the Masham Road
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What is the effect of this
sentence? How does it
contribute to the style?

What is the image we get
from these words and why
is it effective?

What does this phrase
imply?

‘Well, it’s not out shopping,’ I snapped back.
‘It’s in mortal danger Dad, and you’ve got to
do something. I mean if we don’t go back it’ll
be just like murder!’

It took all of ten miles with me pleading and
begging. I would have gone down on bended
knees but in the back of a Vauxhall that’s not
too easy. Give him his due, Dad came off at
the next roundabout, went all the way round it
and drove back slowly along the other side of
the road so we could look out of the window.

‘There it is. I told you.’

‘Steady on there,’ grunted Dad.

We pulled over onto the verge. Dad wouldn’t
let me get out of the car. He said that I might
get excitable and put off passing motorists. I
could see him bending down and picking
something up. A moment later he was coming
back.

‘You’re right,’ he said as he clambered back
into the car. Under his jacket he had a tortoise.

‘Here, you hold it, while I drive.’ 

So, I sat in the back of the car holding the
tortoise. It kept quite still and felt rather cold.
At first I wondered if the shock of seeing Dad
had been too much for it. (Well, you should
see him . . . ) 

Resource sheet 5c

Annotations for Meatpie on

the Masham Road contd.
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I could feel its claws. The shell was criss-
crossed like a noughts and crosses game in
shades of brown. It looked as if it had been
dragged through several hedges backwards.

‘I don’t think that this tortoise has had a good
time,’ I muttered.

Dad didn’t reply. He turned up the car heater
and drove towards home.

‘Lord alone knows what your Mother will say,’
was his only comment.

Explain what you think the
author means by these
words.

Resource sheet 5c

Annotations for Meatpie on

the Masham Road contd.
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Questions about 
‘Meatpie on the Masham Road’

1. ‘It’s in great peril’       ‘it’s in mortal danger’      ‘it’ll be just like murder!’
Explain as fully as you can a) why you think the narrator uses these words
and b) what they tell us about the narrator.

2. ‘Give him his due, Dad came off at the next roundabout, went all the way
round it and drove slowly back down the other side of the road.’
What does this tell us about Dad? 
Find and copy another example of Dad’s behaviour that shows a similar
response.

3. ‘Lord alone knows what your Mother will say,’ was his only comment.
What impression of the narrator’s mum do we form from reading 
these words?

4. Is ‘Meatpie on the Masham Road’ a good title for this story? Give 
your reasons.

Resource sheet 5d

Questions


