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Appendix A
Departmental Employability Skills Scores

As described in Chapter 3, on the basis of interviews with university academic
staff and careers service managers at the outset of the project, ‘employability
skills were defined to comprise the following areas of skills and knowledge:
Communication, Numeracy, Communications and Information Technology
(C&IT), Problem-solving, ‘Understanding World of Work’ and Team-
working. In order to derive the departmental-level employability skills scores
shown in Chapters 3 and 4, the data gathered in the course of departmental
visits were alocated to the following four-point scales:

A. Importance attached by departmental interviewees to employability
skills [versus specialist subject knowledge and theoretical
understanding] in TEACHING AND LEARNING

Defined as the difference between score given to employability skills LESS
score given to subject knowledge/theoretical understanding, where these two
dimensions of teaching were ranked by interviewees on the following four-
point scale: 4=Very important, 3=Fairly important, 2=Not very important,
1=Not at al important.

4. Average score for employability skills 0.5 points or more above average
score for subject knowledge/theoretical understanding

3. Average score for employability skills 0.15-0.49 points above average
score for subject knowledge/theoretical understanding

2. Average score for employability skills falls within —=0.14 and +0.14 of
average score for subject knowledge/theoretical understanding

1. Average score for employability skills falls 0.15 or more points below
average score for subject knowledge/theoretical understanding

B. Importance attached by departmental interviewees to SPECIALIST
SUBJECT KNOWLEDGE AND THEORETICAL
UNDERSTANDING

4=Very important, 3=Fairly important, 2=Not very important, 1=Not at al

important.

C. Importance attached by departmental interviewees to TEACHING
AND LEARNING of employability skills

4=Very important, 3=Fairly important, 2=Not very important, 1=Not at all
important.

D. Importance attached by departmental intervieweesto ASSESSMENT
of employability skills
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4=Very important, 3=Fairly important, 2=Not very important, 1=Not at al
important.

E. Student involvement in structured work experience, industry-based
proj ects

4. Average 50% or more of undergraduate students undertake work
placements as part of their studies;

3. Average 10-49% of students undertake work placements as part of
their studies;

2. Less than 10% of students undertake work placements as part of their
studies; some involvement with industry-based project work of different
kinds,

1 Less than 10% of students undertake work placements as part of their
studies; no involvement with industry-based project work of any kind.

F. Employer involvement in course planning, design, teaching and
assessment

4, Some employer involvement in course planning/design, teaching and
assessment;
3. Some employer involvement in course planning/design and teaching

but not assessment;

2. Some employer involvement in course planning/design but not
teaching or assessment;

1 No employer involvement in course planning/design or teaching or
assessment.

G. Major innovations in course content, teaching and assessment
methods over last ten years with explicit aim of improving graduate
employability

4. Wideranging efforts to change traditional course content and teaching
methods in response to employability skills agenda;

3. Moderate efforts to change traditional course content and teaching
methods in response to employability skills agenda;

2. Some minor efforts to change traditional course content and teaching
methods in response to employability skills agenda;

1. No evidence of efforts to change traditional course content and teaching
methods in response to employability skills agenda.
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Scores A-D were based on departmental interviewees written responses to
guestion sheets of which copies are provided in Appendix D. Scores E-G were
based on statistics and other information provided in interviews or later during

follow-up enquiries.

For the analysis of the determinants of graduate employment outcomes
described in Chapter 4, the departmental-level measures of involvement in
employability-skills development were defined as follows:
Teaching, learning and assessment of employability skills (A+C+D+G);
Student participation in work experience (E);
Employer involvement in course design and delivery (F).
A detailed listing of departmental scores on these measures is shown in Tables
A1-A5 below.

Given that our departmental data were gathered during research visits in early
2001, it was necessary to review the measures in order to ensure that so far as
possible they reflected teaching and learning practices during the period
1996/7 to 2000 when most 2000 graduates were attending university. As
described in Chapter 4, this led to appropriate downward adjustments being
made for 10 out of the 34 departments which had only recently introduced
certain innovations in respect of employability skills teaching, and it was these
adjusted measures of involvement in employability skills development which
were included in the gtatigtical analysis.

Table Al: Employability skills scores. BIOLOGY departments (under graduates)

University: OIdA OldB OIdC OIdE OIldF NewA NewB NewC

A Relative importance of 1.0 4.0 4.0 1.0 1.0 1.0
employability skillscompared
to subject
knowledge/theoretical
understanding

B Importance of specialist subject 3.8 3.0 25 4.0 35 4.0
knowledge/theoretical
understanding

C Importance of employability 32 4.0 3.6 34 34 31
skills in teaching and learning

D Importance attached to 29 30 29 36 26 2.7
assessment of employability
skills

E Student involvement in work 1 4 1 1 15 3
experience
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F Employer involvement in 1 4 3 15 1 3 1 4
courses

G Major innovations in course 2 4 4 4 3 3 3 3

content, teaching & assessment
methods

Table A2: Employability skills scoress BUSINESS STUDIES departments
(under graduates)

University: OIdA OIldB OIdC NewB NewC NewD

A Relativeimportance of employability skills 4.0 40 1.0 4.0 20 3.0
compared to subject knowledge/theoretical
understanding

B Importance of specialist subject knowledge/ 26 25 4.0 30 35 35

theoretical understanding

C Importance of employability skillsin 39 3.6 34 37 34 38
teaching and learning

D Importance attached to assessment of 36 29 29 36 36 31
employability skills*

E Student involvement in work experience 30 4.0 1.0 4.0 4.0 4.0
F Employer involvement in courses 20 20 20 30 30 30
G Major innovations in course content, 3.0 4.0 1.0 4.0 4.0 3.0

teaching & assessment methods

* Note: Old A score on (D) estimated due to lack of response to assessment worksheet
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Table A3: Employability skills scores: COMPUTER STUDIES/ SCIENCE
departments (under graduates)

University: OIdA OldB OldC OldD OldF NewA NewB NewC NewD

Relative importance of 1.0 30 1.0 1.0 20 20 30 20 1.0
employability skills compared to

subject knowledge/theoretical

understanding

Importance of specialist subject 4.0 33 4.0 35 35 4.0 30 35 3.8
knowledge/theoretical
understanding

Importance of employability 24 35 33 31 34 4.0 37 34 34
skillsin teaching and learning

Importance attached to 15 35 31 29 36 39 31 30 25
assessment of employability
skills*

Student involvement in work 1.0 4.0 3.0 2.0 1.0 2.0 2.0 4.0 4.0
experience

Employer involvement in courses 4.0 2.0 20 1.0 1.0 20 2.0 2.0 4.0

Major innovationsin course 1.0 3.0 3.0 3.0 4.0 3.0 4.0 3.0 2.0
content, teaching & assessment
methods

* Note: Old A score on (D) estimated due to lack of response to assessment worksheet
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Table A4: Employability skills scores. DESIGN STUDIES departments
(under graduates)

University: New A New B New C New D

A Relative importance of 1.0 20 20 20
employability skills compared to
subject knowledge/theoretical
understanding

B Importance of specialist subject 4.0 35 35 4.0
knowledge/theoretical
understanding

C Importance of employability 38 34 3.6 4.0
skillsin teaching and learning

D Importance attached to 2.6 29 29 36
assessment of employability
skills*

E Student involvement in work 4.0 4.0 4.0 3.0
experience

F Employer involvement in courses 4.0 4.0 4.0 30

G Major innovations in course 30 4.0 30 30
content, teaching & assessment
methods

* Note: New A and New C scores on (D) estimated due to lack of response to assessment
worksheet
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Table A5: Employability skills scores: HISTORY departments (under graduates)
University: OIdA OIdB OldC OIldD OIdE  OldF

A Relative importance of 20 1.0 1.0 1.0 1.0 1.0
employability skills compared to
subject knowledge/theoretical
understanding

B Importance of specialist subject 35 4.0 4.0 3.0 4.0 35
knowledge/theoretical
understanding

C Importance of employability skills 3.6 3.6 29 30 2.7 31
in teaching and learning

D Importance attached to assessment 34 3.0 2.7 2.7 23 23
of employability skills

E Student involvement in work 10 10 10 1.0 10 10
experience

F Employer involvement in courses 1.0 2.0 1.0 1.0 1.0 1.0

G Major innovationsin course 2.0 2.0 1.0 1.0 1.0 1.0
content, teaching & assessment
methods
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Appendix B:

Telephone Survey Sample Selection M ethods and
Response Rate

As described in Chapter 5, telephone interviews were carried out with
graduates and line managers in 120 establishments between May and August
2001. Our target was 500 20 minute interviews with recent graduates from the
32 university departments visited in the first phase of the study, which would
be complemented by the same number of (15 minute) interviews with their
line managers. In the event, after expending a great deal of time and effort in
tracking down graduates, we only succeeded in interviewing 247 graduates
and 210 line managers. After carrying out 18 paired interviews during a pilot
survey, this left a main sample for analysis of 192 paired graduates/line
managers and another 37 graduates whose line managers could not be
contacted for interview in the time available. In order to achieve even this
number of interviews, it was necessary to extend the sampling frame to
graduates from other universities besides those visited in the first phase of the
study. However, we continued to confine the sample to graduates in the five
selected subject areas in order to make best use of the subject-specific
information on employability skills teaching gathered during university visits.

The initial stage of contacting graduate employers to seek permission for the
pared interviews was subcontracted to Research Partnership, with the
understanding that contact details of target graduate employers would be
supplied by the Careers Services of the universities we had visited (based on
First Destination returns). ldeally we would have obtained the names of
graduates along with the names of their first employers. However, problems
of confidentiality precluded this. In addition, we were reluctant to make the
initial contact via the individual graduates because we thought that in many
cases it would be difficult for them to broach the question of paired interviews

to their line managers.

Although the Careers Services provided every assistance, it turned out that
many of the contact details supplied by graduates were incomplete or
incorrect. As Table B1 shows, Research Partnership processed some

information relating to as many as 9101 different establishments. However, in
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spite of systematic searching of Yellow Pages telephone databases, adequate
contact details could only be established for 2355 establishments. (This
included 483 members of the Association of Graduate Recruiters who agreed
to circulate its members with details of the study).

Of these 2355 establishments, just under-two thirds failed to respond and/or
provide details of graduate employment in response to repeated contacts by
telephone, fax and email. As many as 69% of those that did provide
employment details reported that they did not employ any graduates in the
selected subjects. This left 227 establishments which did employ such
graduates and 61% of these agreed in principle to participate in the study
(after securing permission for interviews from at least one graduate and
his/her line manager).

Hence, the two main problems in achieving our desired sample size were,
firsly, the incomplete nature of employer contact details held in First
Dedtination records and, secondly, the relatively smal proportion of
employers who in fact employed at least one graduate in one of our selected
degree subjects. If we assume that the proportion of outright non-respondents
employing a least one such graduate was the same as found among those
establishments which did respond and provide information (31%), then the
overal positive response rate in Stage 1 of sampling is estimated at 21% of al
establishments which were in principle eligible to participate (see Table B1
for details of calculations).

However, from their contacts with employers, Research Partnership staff were
convinced that only a very small proportion of non-respondents actually
employed any of the graduates in question. Hence, an dternative estimate of
the initia response rate (assuming the proportion of non-respondents eligible
to participate was only haf that among those who did provide information) is
approximately 31%. This is not high for a telephone survey, but most
telephone surveys do not attempt the difficult task of securing the separate
agreement of linked pairs of respondents.

In Stage 2 of the survey, the contact information was supplied to the National
Centre for Sociad Research (NCSR) which succeeded in carrying out full
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interviews with as many as 97% of the eligible graduates who had agreed in
principle to participate, together with 87% of eligible line managers.
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Table B1l: Summary details of establishments contacted and sampling responserates

STAGE 1: (Research Partnership)

A Total contacts supplied by University Careers Offices and Association of 9101
Graduate Recruiters
B Total no. of establishments for which contact information could be identified 2355

C Total closed / number unobtainable / duplicate establishments 244
Sub-total: Total establishments contacted 2111
Results: %

D Employed graduates in chosen subjects and agreed to participate 138 7

E Did not employ any graduates in chosen subjects 504 24

F Did employ some graduates in chosen subjects but refused to participate or 89 4
provide details by cut-off date

G Total failed to respond and/or provide details of graduate employment 1380 65

Sub-total: 2111 100

H Total establishments providing information about graduate employment 731
[=D+E+F]
| Proportion of establishments providing information which employed 0.31

graduates in chosen subjects (=(D+F)/H)
Alternative estimates of Stage 1 response rates (%):

1) Positive responses as % of all establishments who reported employing 61%
graduates in chosen subjects [=D/(D+F)]

2) Assuming some graduates in chosen subjects employed by 31% of 21%
establishments which did not respond or provide information about graduate
employment [=D/(D+F+(G*I))]

3) Assuming some graduates in chosen subjects employed by 15.5% of 31%
establishments which did not respond or provide information about graduate
employment [=D/(D+F+(G*I*0.5))]

STAGE 2: (National Centre for Social Research)

Number of graduate / line manager pairs for whom information supplied by 264
Research Partnership

Paired interviews secured in pilot phase 18

Untraceable/ineligible:

Graduates 10

Line managers 15

Line managers not contacted because graduate interview not secured or 10
graduate ineligible/untraceable

No. of eligible graduates available for contact in main phase of survey 236

No. of eligible line managers available for contact in main phase of survey 221

No. of eligible graduates interviewed 229

No. of eligible line managers interviewed 192

No. of establishments where interviews were secured 120

Stage 2 response rates (%):
Graduates 97%
Line managers 87%
Establishments 87%

Estimated overall response rate at establishment level: 31% X 0.87= 27%
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Appendix C:
Supplementary Tables (Chapter 7)

Table 7.13: Graduates assessments of skillsused in workplace

D10. For each of the following, please say how often you are required to do this in your job. Please answer ‘often’,

b)

<)

d)

e)

9)

h)

‘occasionally’, or ‘not at all'.

Biological Business Computer Design
sciences studies studies studies

How often does your job require you to...

... seek out new information?

Often 72 82 79 77
Occasionally 25 18 21 23
Not at all 3 0 0 0
TOTAL 100 100 100 100
.. analyse and interpret statistical data?
Often 41 44 35 31
Occasionally 31 43 38 38
Not at all 28 13 26 31
TOTAL 100 100 100 100
.. tackle problems with no clear solution?
Often 63 71 82 69
Occasionally 31 24 15 23
Not at all 6 5 3 8
TOTAL 100 100 100 100
.. work on your own (without close supervision)?
Often 91 89 91 85
Occasionally 9 11 9 15
Not at all 0 0 0 0
TOTAL 100 100 100 100
.. write reports, evaluations or similar documents?
Often 59 54 26 31
Occasionally 25 35 68 15
Not at all 16 10 6 54
TOTAL 100 100 100 100
.. argue the case for a proposed course of action?
Often 47 46 53 54
Occasionally 34 44 44 23
Not at all 19 10 3 23
TOTAL 100 100 100 100
.. make formal presentations to groups?
Often 22 25 12 31
Occasionally 41 52 56 38
Not at all 38 23 32 31
TOTAL 100 100 100 100
.. work in teams or groups?
Often 78 67 76 69
Occasionally 22 23 21 15
Not at all 0 10 3 8
TOTAL 100 100 100 92
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History

80
20

100

30

70

100

80

20

100

90

10

100

55

45

100

60

40

100

15

70

15

100

75
25

100

TOTAL (a)

80
19

100

40
42
18
100

71
24

100

90
10

100

48
39
13
100

48
42
10
99

21
52
27
100

71
23

99



Table 7.13: (continued)
Graduates assessments of skillsused in workplace

Biological Business Computer Design History TOTAL (a)

sciences studies studies studies
i) ... work with members of other teams?
Often 53 46 41 46 50 46
Occasionally 34 44 50 23 45 43
Not at all 13 10 9 31 0 10
TOTAL 100 100 100 100 95 99
)] ... supervise other staff?
Often 25 28 18 15 15 22
Occasionally 34 35 35 31 50 36
Not at all 41 37 47 54 35 42
TOTAL 100 100 100 100 100 100
k) ... build up contacts outside your organisation?
Often 41 54 32 54 75 49
Occasionally 31 34 50 8 25 35
Not at all 28 10 18 38 0 16
TOTAL 100 99 100 100 100 99
1) ... explain products or services to clients?
Often 31 53 26 38 40 41
Occasionally 28 38 35 23 35 34
Not at all 41 9 38 38 25 25
TOTAL 100 100 100 100 100 100
m) ... suggest solutions to clients’ business problems?
Often 22 41 29 23 45 34
Occasionally 22 39 26 31 35 32
Not at all 56 20 44 46 20 34
TOTAL 100 100 100 100 100 100
n=32 n=79 n=34 n=13 n=20 n=192

D12 Inyour current job, how would you describe the tasks you do by computer. Would you say they were.......

Biological Business Computer Design History TOTAL (a)

sciences studies studies studies
Very complex (e.g., advanced 0 4 62 23 5 15
programming)
Complex (e.g., data analysis or 22 30 24 46 5 26
product design)
Moderate (e.g., word 69 63 12 15 85 54
processing)
Simpler tasks than this 9 3 3 8 5 4
Non-applicable 0 0 0 8 0 1
TOTAL 100 100 100 100 100 100
n=32 n=79 n=34 n=13 n=20 n=192

Note: (a) Total includes 14 graduates classified to 'Other subjects’
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Table 7.14: Line managers assessments of graduate skills used in wor kplace

J3 Line managers’ assessments of importance of the following
types of skill or knowledge in doing the type of job done by graduate (%):

Biological Business Computer Design
sciences studies studies studies
... computing and IT
skills?
Very important 38 49 88 69
Quite important 56 42 12 31
Not very important 6 4 0 0
Not at all important 0 4 0 0
Don’t know / No 0 1 0 0
information
TOTAL 100 100 100 100
... other practical or technical skills?
Very important 31 20 21 38
Quite important 56 51 68 54
Not very important 13 19 9 0
Not at all important 0 8 3 8
Don’t know / No 0 3 0 0
information
TOTAL 100 100 100 100
... Specialist subject
knowledge?
Very important 28 19 29 54
Quite important 31 39 38 31
Not very important 38 33 26 15
Not at all important 3 8 3 0
Don’t know / No 0 1 3 0
information
TOTAL 100 100 100 100
... problem solving
ability?
Very important 59 53 76 69
Quite important 31 41 21 31
Not very important 9 4 3 0
Not at all important 0 1 0 0
Don’t know / No 0 1 0 0
information
TOTAL 100 100 100 100
... written
communication skills?
Very important 63 65 32 31
Quite important 22 32 62 46
Not very important 16 3 6 15
Not at all important 0 0 0 8
Don’'t know / No 0 1 0 0
information
TOTAL 100 100 100 100
... verbal
communication skills?
Very important 75 81 41 54
Quite important 25 16 56 46
Not very important 0 1 3 0
Not at all important 0 0 0 0
Don’t know / No 0 1 0 0
information
TOTAL 100 100 100 100
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Table 7.14: (continued)
Line managers assessments of graduate skills used in workplace

... theoretical
knowledge?
Very important 19 18 24 15 15 18
Quite important 53 39 53 77 45 48
Not very important 28 39 21 0 35 31
Not at all important 0 3 0 8 5 2
Don't know / No 0 1 3 0 0 1
information
TOTAL 100 100 100 100 100 100
... a high standard of
numeracy?
Very important 31 34 47 23 40 38
Quite important 50 44 44 15 55 44
Not very important 19 18 9 54 5 17
Not at all important 0 3 0 8 0 2
Don't know / No 0 1 0 0 0 1
information
TOTAL 100 100 100 100 100 100
n=32 n=79 n=34 n=13 n=20 n=192

Note: (a) Total includes 14 graduates classified to 'Other subjects’

Table 7.15: Line managers assessments of abilitiesrequired by graduatesin
workplace

J4 Please say how important the following types of ability are in doing the type of job done by
(graduate). (Please say very important, quite important, not very important or not at all important.)

Biological Business Computer Design History TOTAL (a)
sciences  studies studies studies

.. the ability to work on your own (without close supervision)?

Very important 69 61 53 62 65 62

Quite important 31 35 44 31 35 35

Not very important 0 1 3 8 0 2

Not at all important 0 1 0 0 0 1

Don't know / No information 0 1 0 0 0 1
TOTAL 100 100 100 100 100 100

.. the ability to make formal presentations to groups?

Very important 25 33 3 8 25 22

Quite important 41 29 53 38 40 40

Not very important 31 30 41 46 30 32

Not at all important 3 6 3 8 5 6

Don’t know / No information 0 1 0 0 0 1
TOTAL 100 100 100 100 100 100

.. the ability to work in teams or groups?

Very important 84 76 79 77 80 79

Quite important 16 22 18 23 20 19

Not very important 0 1 3 0 0 1

Not at all important 0 0 0 0 0 0

Don’t know / No information 0 1 0 0 0 1
TOTAL 100 100 100 100 100 100
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Table 7.15: (continued)

Line managers assessments of abilities required by graduatesin workplace

... the ability to supervise other staff?

Very important

Quite important

Not very important

Not at all important

Don’t know / No information
TOTAL

.. the ability to explain products or services to clients?

Very important

Quite important

Not very important

Not at all important

Don’t know / No information
TOTAL

.. the ability to seek out new information?

Very important

Quite important

Not very important

Not at all important

Don’t know / No information
TOTAL

.. the ability to argue the case for a proposed course of action?

Very important

Quite important

Not very important

Not at all important

Don’t know / No information
TOTAL

.. the ability to suggest solutions to clients’ business problems?

Very important

Quite important

Not very important

Not at all important

Don't know / No information
TOTAL

16 18 9
41 29 29
41 42 53
3 10 9
0 1 0
100 100 100
38 43 24
28 33 50
25 19 15
9 4 6
0 1 6
100 100 100
63 59 56
25 34 44
13 4 0
0 1 0
0 1 0
100 100 100
38 51 35
34 37 53
28 9 9
0 3 3
0 1 0
100 100 100
41 43 41
13 37 29
41 16 24
6 3 6
0 1 0
100 100 100
n=32 n=79 n=34

Note: (a) Total includes 14 graduates classified to 'Other subjects’
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Appendix D:
Interview Schedule Used in Sample Univer sity Departments

A: FIRST DEGREE PROGRAMMES

Introductory discussion

1. How would you define ‘employability’ ?

2. Background information:

a) Number of applicants per place

b) Average A-level score of entrants

¢) Percent of non-A-level entrants

d) Most recent QA score

€) Most recent RAE score

Teaching and learning

3. (@) How many first degree students do you have in this department?

(b) What is the average size of classin your:

1) lectures

i) seminars

iii) tutorials
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4. Can you give each item on this list a score of 1-4 to indicate how important it isin
Teaching and Learning on your first degree programmes.

Employment Enhancing Activity

Very
important

Fairly
important

Not very
important

Not at all
important

Specialist subject knowledge

Theoretical understanding of the subject

Development of practical and/or technical skills

Development of key skills— communication skills

Development of key skills — numeracy

Development of key skills — literacy

Development of key skills—C & IT

Development of key skills — problem solving

Understanding of the world of work

Development of team working capabilities

Development of capability for self-management

Development of effective learning

Anything else you would like to include in this list

[Additiona: Also ask about course content designed to encourage business awareness and

commercia understanding]

5. Have there been any major innovations in your courses or teaching styles over the
past ten years that have had the explicit aim of improving the employability of

your graduates?

[Probe: How far have they moved from atraditional model of lecturing/ student note-taking/ tutorial
assistance/ terminal examinations? What impact has there been on course planning, recruitment of

students and delivery of courses?
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6. Can you give each item on this list a score of 1-4 to indicate how important it isin
assessing students on your first degree programmes.

Employment Enhancing Activity

Very
important

Fairly
important

Not very
important

Not at all
important

Specialist subject knowledge

Theoretical understanding of the subject

Development of practical and/or technical skills

Development of key skills— communication skills

Development of key skills — numeracy

Development of key skills — literacy

Development of key skills—C & IT

Development of key skills— problem solving

Understanding of the world of work

Development of team working capabilities

Development of capability for self-management

Development of effective learning

Anything else you would like to include in this list

7. Have there been changes in recent years in assessment methods to reflect that
students have developed employability skills during their degree in recent years?

[Probe: How far have they moved away from atraditional model of assessment? Do they offer students
formal accreditation of skills development within their degree? Are employability skills assessed
either formatively or summatively —where formative meansto ‘inform’ the students but not
counting towards their degree while summative means final assessment which normally counts

towards the degree.]

8. To what extent have you encouraged students to take stand-alone courses teaching
employability skillsin the department or elsewhere in the university?

[Probe: What isthe mix of embedded and stand-alone employability skills courses?]
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9. What training or staff development activities have academic saff in this
department taken part in to help them develop an appreciation of graduate
employability issues?

Employer involvement and work experience

10. In what ways, if any, are employers involved in

a) course planning?

b) course design?

C) teaching

d) assessment

11. What percentage of your first degree graduates on the course have undertaken any
of the following activities in recent years?

a) Sandwich courses?

b) Work experience / work-based learning?

¢) Industry-based projects?

d) Work specifically undertaken to meet licence to practise requirements?

€) Work specifically undertaken to meet other occupational requirements?

12. To what extent does this department / faculty / University

a) offer recognition for employability skills students have developed prior to
enrolling for their degree?

PROMPT:

Employment prior to entering university
Travel

Holiday work

Part-time work during degree studies

b) offer recognition for employability skills students have developed through
activities undertaken during their degree?
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Employability initiatives

13. Has this department been involved in any recent initiatives, externa to the
university or from within the university, aimed at increasing the employability of
graduates? Describe your experience with these initiatives.

Prompt External
Internal

Concluding discussion

14. Do you try to prepare graduates to use their specialist knowledge, skills or subject
understanding in employment? How?

[Probe: In what ways do they try to help studentsto learn how to apply academic skills and knowledge
in different contexts?]

15. Have you, and your staff, found it harder to develop some employability

skills than others?
[Probe: Are certain key skills harder to develop in ‘embedded’ coursesthanin ‘stand-alone’ or
‘parallel’ courses?]

16. Are there any other ways in which you consider being a [ hame of subject] student
at this University enhances employability?
[Probe re: extracurricular activities.]

17. Are there any issues we haven't touched on which you think are relevant to the
employability of graduates?

18. Can we have the names and addresses of any employers known to you who have
recruited any of your graduates in the past three years?
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B: TAUGHT POSTGRADUATE COURSES
Background
1. How would you define ‘employability’ in relation to your taught postgraduate

courses?

2. What type of taught postgraduate courses do you offer?
Prompt: Subject?
Level (i.e., Masters? Advanced Diplomas? Other?)

3. How many full time and part time students are there on your taught postgraduate
courses?

Full-time

Part-time

Demand for courses

4. What indicators of demand were identified in starting new courses in recent years?
[Probe: Students or employers or acombination of both?]
What information do you have on why students take these courses?

5. What information do you have on why students take these courses?
6. What do the courses am to add to students' first degrees?
7. How do the courses relate to students' current or previous work experience?

8. What are the main sources of funding for taught Masters students?
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Teaching, learning and assessment

9. Can you give each item on this list a score to indicate how important it isin
Teaching and Learning on your taught postgraduate programmes

Employment Enhancing Activity

Very
important

Fairly
important

Not very
important

Not at all
important

Extending their first degree subject knowledge

Learning a subject different from their first degree

Theoretical understanding of the subject

Development of practical and / or technical skills

Development of key skills— communication skills

Development of key skills — numeracy

Development of key skills — literacy

Development of key skills—C & IT

Development of key skills— problem solving

Better understanding of the area in which they are
working

Development of team working capabilities

Development of capability for self-management

Development of effective learning

Take responsibility for continuing
professional development

Anything else you would like to include in this list

10. Have there been any magjor innovations in your taught postgraduate courses or
teaching styles over the past ten years that have had the aim of improving the

students’ success in employment?

11. How are the taught Masters courses assessed?
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Employer involvement, work experience and career development

12. What percentage of your taught postgraduate students have undertaken any of the
following activities in recent years as part of their courses?

a) Work experience / work-based learning?

b) Industry-based projects?

c) Modules offered by the dept to support students employability?

d) Work specifically undertaken to meet licence to practise requirements?

e) Work specifically undertaken to meet other occupational requirements?

13. In what ways, if any, are employersinvolved in

a) course planning?

b) course design?

C) teaching

d) assessment

14. Do you have any direct evidence of career enhancement as a result of taking your
Courses?
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Careers Offices

1. Please can we have the names and addresses of all the employers who have
recruited graduates, or shown an interest in recruiting graduates of any of the
relevant subjects.

2. What involvement has the Careers Office had in planning, delivering or assessing
undergraduate or taught postgraduate courses in the department of:

a) Biology

b) Business studies

¢) Computer studies/sciences

d) Design

€) History

3. What provision does this university make for the enhancement of the
employability of its graduates other than through regular departmental teaching?
What improvements/initiatives would you like to see?

4. What is the Careers Office’ s specific contribution to this provision?
5. Roughly what proportion of First-degree graduates and Postgraduates take

advantage of the services the Careers Service offers? Does this vary greatly by
subject?

First-degree graduates

Postgraduates

Does this vary greatly by subject
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6. Roughly what proportion of First-degree graduates and Postgraduates take
advantage of the services the Careers Service offers after they have graduated
from the university? Does this vary by subject?

First-degree graduates

Postgraduates

Does this vary greatly by subject

7. Have you had any relevant feedback from any employer about the employability
of any graduates from:

a) any of the relevant subjects

b) any graduates from other subjects in this university

c) in relation to the contribution that Careers Office makes to enhancing graduate
employability

[Probe: May we have any reportsrelating to this feedback]

8. Areyou aware from your contacts with employers whether the employability
skills they are seeking are in line with the skills the university is trying to develop?
Are there any new demands for employability skills that are surfacing? Are these
specific to certain type of employers (e.g. multinationals, certain sectors of
industry or certain regions of the UK?)
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