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Introduction
This report summarises the response to the national consultation on proposals for national curriculum subject orders, held during the period 8 January – 30 March 2007.

An independent agency, Beaufort Research, was appointed to undertake the postal and online consultations.
Copies of the consultation documents were sent to all maintained schools in Wales; local education authorities (LEAs); teacher unions and school representative bodies; church diocesan authorities; national bodies in Wales and others with an interest in education. The consultation documents and online response forms were also made available on www.wales.gov.uk/consultations 
A total of 3416 responses were received either electronically or as hard copy. In addition to the questionnaire returns, valuable feedback on reactions to the proposals was received from 15 conferences held in the spring.  All responses have been considered carefully in order to inform the summaries of findings and outcomes within this report. 
The overall response to the consultation was very positive and the Welsh Assembly Government would like to take this opportunity to thank all those who responded to this consultation exercise.

Summary of findings 
The following sections set out the questions asked, outline the answers received and indicate any changes made. The response to the overview questionnaire is followed by the response to individual questionnaires for each subject.

The reports produced by Beaufort Research for each subject are also available on www.wales.gov.uk/consultations 

Overview
1. Including all learners: text has been included in the subject orders to clarify the responsibilities on schools and the entitlement of all learners to access relevant skills, knowledge and understanding at an appropriate level.

To what extent do you agree that this
· clarifies the responsibilities of schools towards learners
· clarifies the curriculum entitlement of all learners

· gives schools the flexibility to ensure their curriculum is appropriate for pupils with a range of additional educational needs?

The text that has been added to the subject orders to clarify the responsibilities on settings/schools and the entitlement of all learners to access relevant skills, knowledge and understanding at an appropriate level tends to be endorsed generally.

For all 3 questions, around 8 in 10 (or more) of respondents believe the new text has served its purpose. The three largest groups (in terms of numbers of questionnaires received), primary schools, secondary schools and LEA respondents, all display similar levels of agreement on the above issues.

In response to the consultation, small changes have been made to include references to the UN Convention on the Rights of the Child, Rights to Action and the need to safeguard children. The text has also been updated to refer to the 6 strands of the new Equalities Act.

2. Developing skills across the curriculum: the common requirements have been revised to clarify each subject’s contribution to developing skills across the curriculum.

To what extent do you agree that the revisions will help to 

· develop thinking skills
· develop communication skills
· develop ICT skills

· develop number skills?

When considering how the common requirements have been revised to clarify each subject’s contribution to developing skills across the curriculum, approaching 9 in 10 (85-91%) believe this has been achieved for each skill. 

Many respondents noted their satisfaction that key skills were being emphasised in this revision, and felt that skill development across the curriculum will be supported by this review.

In response to the consultation, changes have been made to recognise opportunities for assessing these skills at Key Stage 4.

3. Curriculum Cymreig and personal and social education across the curriculum: the common requirements have been revised to clarify each subject’s contribution to developing the Curriculum Cymreig and personal and social education across the curriculum.

To what extent do you agree that the revisions will help to 

· develop the Curriculum Cymreig
· develop personal and social education?

The contribution of the new text in helping to develop the Curriculum Cymreig was largely endorsed with 78% agreeing and 6% disagreeing.

Agreement that the new text will help develop personal and social education across the curriculum was at even higher levels with 85% agreeing and only 4% disagreeing.

In response to the consultation, changes have been made to recognise the links with 14-19 Learning Pathways, including the addition of text about Wales, Europe and the World, reference to the 14-19 Learning Core entitlement under personal and social education, and the creation of a new icon and text for careers and the world of work. 

4. Overview statements: the statements have been revised to reflect the importance of skills development and provide an overview of learning in the subject at each key stage.

To what extent do you agree that the revisions to the statements are helpful?

Almost 9 in 10 (87%) respondents agreed that the revisions to the overview statements reflected the importance of skills development and provide an overview of learning in the subject at each key stage.

In response to the consultation, no changes have been made; see comments at Question 11.

5. Format of the programmes of study: to aid skills development and identify the range of contexts, opportunities and activities through which these skills should be developed, the programmes of study in all subjects have been revised to follow a common structure of skills and range.

To what extent do you agree that this will help 

· increase the focus on skills

· curriculum assessment and planning?

The revision of the programmes of study to follow a common structure of skills and range was particularly seen to help increase the focus on skills – 90% agreed with this (with 50% agreeing strongly).
In terms of curriculum assessment and planning, a majority also agreed that the revision would help, although less strongly than was the case for helping focus on skills – 77% agreeing (with 29% agreeing strongly); 9% disagreed. 

In response to the consultation, no changes have been made.

6. Content of the programmes of study: the programmes of study have been revised to update and reduce content, where necessary, to ensure relevance to the twenty first century; to take account of learners’ personal development and well-being, their preparedness for citizenship, community life and employability within a bilingual Wales; and to support education for sustainable development and global citizenship.

To what extent do you agree that, taken together, the programmes of study

· are relevant to the twenty first century

· are focused on learners

· help prepare learners for citizenship, community life and employability within a bilingual Wales

· support education for sustainable development and global citizenship?

There was majority agreement that the revisions to the programmes of study taken together

· are relevant to the twenty first century

· are focused on learners

· help prepare learners for citizenship, community life and employability within a bilingual Wales

· support education for sustainable development and global citizenship.

Agreement is at its highest when considering whether or not the programmes of study are focused on learners – nearly 9 in 10 (87%) agree with this, with 40% agreeing strongly.

The lowest levels of agreement were that the revisions help prepare learners for citizenship, community life and employability within a bilingual Wales but even here approaching three-quarters (72%) agree and only 1 in 10 actually disagreed with this statement.

In response to the consultation, no over-arching changes have been made. Some amendments have been made to address subject-specific issues, these are highlighted in the subject summaries.

7. Attainment targets
a)  To simplify the processes of making best-fit, end of key stage teacher assessment judgements, and reporting, the number of attainment targets in mathematics and science has been reduced to one.

To what extent do you agree that 

· a single attainment target simplifies the processes of making end of key stage teacher assessment judgements and reporting

· one attainment target is sufficient to report attainment in mathematics and science?

The contribution of the new text in helping to simplify the process of making end of key stage teacher assessment judgements and reporting was largely endorsed, with 77% of respondents agreeing that it does so.

Agreement that one attainment target is sufficient to report attainment in mathematics and science, was slightly lower at 69%.  

In response to the consultation, minor editing has taken place to clarify progression in skills within the level descriptions. Guidance is being developed to exemplify the level descriptions and support teacher assessment.

b)  For English, Welsh, Welsh second language and Modern foreign languages, there are three separate attainment targets - oracy, reading and writing.

To what extent do you agree that it is helpful to have three separate attainment targets to report pupil attainment in languages?

Almost 9 in 10 (87%) agreed that it is helpful to have three separate attainment targets to report pupil attainment in languages.  Agreement was highest amongst primary schools where 95% agreed, compared with 78% of secondary schools.  LEA respondents were somewhere in between, with 88% agreement. 

In response to the consultation, no changes have been made. 

8. Level descriptions: the level descriptions have been revised, where necessary, to clarify progression in skills relevant to each subject.

To what extent do you agree that the level descriptions help clarify progression in skills?

The revisions of the level descriptions to clarify progression in skills relevant to each subject were largely endorsed by respondents, with 82% agreeing.  Agreement levels were fairly consistent across primary and secondary schools – 86% and 80% respectively.  However, LEA respondents were less positive about the revisions, with 60% agreeing that the revisions clarify progression in skills relevant to each subject.

In response to the consultation, changes have been made to clarify the progression in skills in some subjects. Guidance is being developed to exemplify the level descriptions for each subject.

9. National curriculum outcomes: national curriculum outcomes have been written to recognise the attainment of pupils working below Level 1. There are three outcomes for each subject. These broadly correspond to the Foundation Phase outcomes 1, 2 and 3.

To what extent do you agree that these outcomes are helpful in recognising attainment below Level 1?

85% of respondents agreed that the national curriculum outcomes are helpful in recognising the attainment of pupils working below Level 1.  Agreement levels vary across the different organisations, with 94% of primary schools, 79% of secondary schools and 64% of LEA respondents agreeing.

In response to the consultation, minor editing has taken place to clarify links with the Foundation Phase outcomes and progression into the level descriptions. Whilst there was strong support for these outcomes, some concerns were expressed about the relationship between them and the level descriptions. Additional text has been added to help clarify this relationship, and curriculum guidance will also address this issue.  

10. Key Stage 4: the level of prescription in the Key Stage 4 programmes of study has been reduced to allow qualifications that provide different and more inclusive pathways through each subject, giving learners greater opportunities for choice and participation.

To what extent do you agree that the level of prescription has been reduced?

When considering the reduction in levels of prescription in the Key Stage 4 programmes of study, agreement levels were less than in other sections at 65%.  It is worth noting that nearly a third of respondents neither agreed nor disagreed with this statement, reflecting some respondents’ inability to comment on this section - for example, 48% of primary schools fell into this category.

In response to the consultation, no changes have been made.

11. Progression from 3-19: the national curriculum subject orders have been revised to support progression in pupils’ learning.

To what extent do you agree that the revisions will support progression in learning 

· from Foundation Phase into Key Stage 2

· from Key Stage 2 into Key Stage 3

· from Key Stage 3 into Key Stage 4/14-19 Learning Pathways?

When considering to what extent the national curriculum subject orders have been revised to support progression in pupils’ learning between each phase/stage of learning, agreement levels varied at the different transition phases.  

The lowest level of agreement was recorded for the transition between the Foundation Phase and Key Stage 2 with 59% agreeing. 

Almost three-quarters of all respondents (74%) believed the progression between Key Stage 2 and 3 will be supported by the revisions.  Agreement levels here were consistent across organisations (primary schools - 80%, secondary schools – 73%, LEA respondents 71%).
6 in 10 respondents believe the revisions will support transition between Key Stages 3 and 4/14-19 Learning Pathways. 

In response to the consultation, the statement from the Foundation Phase Framework for the relevant area(s) of learning has been included in each subject order before the overview statement for Key Stage 2. Where a subject has a Key Stage 4 programme of study, the statement for Key Stage 4 has been inserted after the statement for Key Stage 3. This has created a double page spread for each subject summarising progression from the Foundation Phase to Key Stage 3/4. 

12. Timetable for implementation: it is proposed that the revised national curriculum subject orders will come into effect as detailed below.
	Date
	Key Stage 2
	Key Stage 3
	Key Stage 4

	September 2008
	Years 3, 4 and 5
	Years 7 and 8
	

	September 2009
	Year 6
	Year 9
	Year 10: English, Welsh, Welsh second language and Physical education

	September 2010
	
	
	Year 10: Mathematics

Year 11: English, Welsh,  Welsh second language and Physical education

	September 2011
	
	
	Year 11: Mathematics


To what extent do you agree that this phased implementation is manageable at

· Key Stage 2

· Key Stage 3

· Key Stage 4?

Just over a half of respondents believed the timetable for implementation was manageable at Key Stage 2 and Key Stage 3 (56% and 58% respectively).  

When looking at the key stages most relevant to the respondents, we can see higher levels of agreement, with 61% of primary schools agreeing about Key Stage 2, and 66% of secondary schools agreeing in relation to Key Stage 3.

Just over 6 in 10 (63%) of respondents agree that the timetable is manageable at Key Stage 4, with this increasing to 76% amongst secondary schools.

In response to the consultation, the timetable has been retained in its proposed form, except for an alteration at Key Stage 4 to match the revised implementation arrangements for GCSE.  This reflects the fact that the majority of respondents overall were in favour of the timetable outlined. The minority who expressed a preference for change were divided between those who sought a shorter implementation period and those who sought a longer implementation period.
English 

1. The numbering of statements in Skills and Range corresponds across the key stages in order to support continuity and progression.

To what extent do you agree that this has been achieved?

Overall, the vast majority (89%) agreed that the numbering of statements in Skills and Range across the key stages supports continuity and progression. 

94% of secondary schools were in agreement as were 87% of primary schools. All six special schools and seven of the ten LEA respondents were in agreement.

In response to the consultation, no changes have been made.

2. The programme of study for Reading includes references to learners’ understanding of how punctuation clarifies meaning.

To what extent do you agree that this is appropriate?

Overall, the vast majority (93%) agreed it was appropriate that the programme of study for Reading included reference to learners’ understanding of how punctuation clarifies meaning. 

96% of secondary schools were in agreement as were 91% of primary schools. Nine of the ten LEA respondents and five out of six special schools were in agreement

In response to the consultation, no changes have been made.

3. In the Skills section of the programme of study for Reading, talking and writing are identified explicitly as response modes in order to promote both written and oral response to reading. 

To what extent do you agree that this is appropriate?

Overall, a high percentage (93%) of respondents agreed that it was appropriate that in the Skills section of the programme of study for Reading, talking and writing were identified explicitly as response modes in order to promote both oral and written response to reading.

96% of secondary schools were in agreement with this statement, as were 92% of primary schools. Ten of the eleven LEA respondents were in agreement as were all six special schools.

In response to the consultation, no changes have been made.

4. In all key stages, the sections addressing presentations now contain explicit reference to keyboard skills and the use of ICT presentational devices as well as handwriting.

To what extent do you agree that this is appropriate?

Overall, a high percentage (84%) of respondents, agreed that it was appropriate that in all key stages, the sections addressing presentation should now contain explicit reference to keyboard skills and the use of ICT presentational devices as well as handwriting.

87% of secondary schools were in agreement with this statement, as were 83% of primary schools. Nine of the eleven LEA respondents were in agreement as were all six special schools.

In addition to the high level of agreement with this proposal, a significant number of respondents took the opportunity to express concern that there was no longer an explicit reference to ‘joined’ handwriting in the programme of study for Writing. It was not the intention of this omission to suggest that joined writing was no longer a relevant skill. 

In response to the consultation, the wording of Writing Skills, point 9 will now make reference to the features of presentation, layout and the use of ICT according to appropriateness in relation to task. Schools are free to continue to teach the style of handwriting (joined, italic or other) according to their agreed policies. 

5. The Range sections of the Writing programmes of study are deliberately common to all key stages. This is intended to ensure that the range of opportunities has been developed to provide a wide view of purposes, forms, audience and response to writing. It is also to make clear the importance of providing opportunities to reflect upon language use, whatever the developmental stage of the learner.

To what extent do you agree that this will improve flexibility for teaching and learning?

Overall, four fifths (80%) of respondents, agreed that the Range sections of the Writing programmes of study, being deliberately common to all key stages, improves flexibility for teaching and learning.

83% of secondary schools were in agreement with this statement, as were 80% of primary schools. All six special schools were in agreement as were seven of the ten LEA respondents.

In response to the consultation, no changes have been made.

6. Non-statutory examples are included (in italics) in the programme of study.

To what extent do you agree that these are appropriate and helpful?

Overall, a large majority (87%) of respondents agreed that the inclusion of non-statutory examples in the programmes of study was appropriate and helpful.

88% of primary schools were in agreement with this statement, as were 81% of secondary schools. All ten LEA respondents were in agreement as were all six special schools.

A significant number of respondents considered the examples to be a helpful means of offering support to non-specialist teachers. 

In response to the consultation, examples offered will now represent a degree of increased challenge through Key Stage 2 to Key Stage 3.

7. Skills have been highlighted in the programmes of study.

To what extent do you agree that these skills are clearly reflected in the level descriptions?

Overall, over four fifths (82%) of respondents, agreed that the skills highlighted in the programmes of study are clearly reflected in the level descriptions.

84% of primary schools were in agreement with this statement, as were 79% of secondary schools. Eight of the eleven LEA respondents were in agreement as were five of the six special schools.

In response to the consultation, no changes have been made.

8. National curriculum outcomes have been written to recognise the attainment of pupils working below Level 1. There are three outcomes and these broadly correspond to the Foundation Phase outcomes 1, 2 and 3.

To what extent do you agree that these outcomes are helpful in recognising attainment below Level 1?

Overall, over four fifths of respondents (86%) agreed that the national curriculum outcomes were helpful in recognising attainment below Level 1.

88% of primary school respondents were in agreement as were 81% of those from secondary schools. Of the eleven LEA respondents, ten agreed that the outcomes were helpful in recognising attainment below Level 1, as did four of the six special schools.

In response to the consultation and in order to be consistent across the national curriculum outcomes, and level descriptions, ‘Oracy’ replaces ‘Speaking and Listening’ as the heading.
9. The level descriptions have been revised.

To what extent do you agree that the revisions are sufficiently clear for the purposes of teacher assessment 
· in Key Stage 2
· in Key Stage 3? 

At Key Stage 2, overall three-quarters (75%) agreed that the revisions to the level descriptions were sufficiently clear for the purposes of teacher assessment. 

76% of primary schools thought that the revisions were sufficiently clear at Key Stage 2 with only 8% of primary school respondents disagreeing. Five of the nine LEA respondents agreed that the revisions were sufficiently clear.  

At Key Stage 3, overall more than three-quarters (77%) agreed that the revisions to the level descriptions were sufficiently clear for the purposes of teacher assessment. 

84% of secondary schools agreed that the revisions were sufficiently clear at Key Stage 3. Many of the primary school respondents neither agreed nor disagreed (38%) reflecting their limited Key Stage 3 involvement. Five of the seven LEA respondents agreed that the revisions were sufficiently clear.

In response to the consultation, no changes have been made.

10. Changes have been made to bring about a better correspondence between the national curriculum orders for English and Welsh.

To what extent do you agree that this has been achieved? 

Overall, only just over half (54%) agreed that the changes made have achieved a better correspondence between the national curriculum orders for English and Welsh. 

58% of primary schools were in agreement, as opposed to only 39% of secondary schools. Six of the nine LEA respondents agreed that the changes had achieved a better correspondence. 
Comments indicate that the reason for a lower percentage response here is that many respondents to the consultation on the English order had not read the Welsh order and therefore felt unable to comment
In response to the consultation, no changes have been made.
11. It is proposed that the revised national curriculum subject orders will come into effect as detailed below.
	Date
	Key Stage 2
	Key Stage 3
	Key Stage 4

	September 2008
	Years 3, 4 and 5
	Years 7 and 8
	

	September 2009
	Year 6
	Year 9
	Year 10: English, Welsh, Welsh second language and Physical education

	September 2010
	
	
	Year 10: Mathematics

Year 11: English, Welsh,  Welsh second language and Physical education

	September 2011
	
	
	Year 11: Mathematics


To what extent do you agree that this phased implementation is manageable at

· Key Stage 2

· Key Stage 3

· Key Stage 4?

At Key Stage 2, overall 61% agreed that that the phased implementation of the revised national curriculum subject orders, as per the above timetable, would be manageable. However 20%, mainly primary schools, disagreed that this timetable was manageable.

63% of primary school respondents agreed that the timetable would be manageable (23% disagreeing.) 58% of secondary schools were in agreement although they also had a tendency neither to agree nor disagree (35%), reflecting their limited Key Stage 2 involvement. Of the eleven LEA respondents replying, only five agreed that the timetable would be manageable.

At Key Stage 3, overall nearly two thirds, 64% agreed that the phased implementation of the revised national curriculum subject orders, as per the above timetable, would be manageable. 

76% of secondary school respondents agreed that the timetable would be manageable. Primary schools tended neither to agree nor disagree (64%) reflecting their limited Key Stage 3 involvement. Of the eight LEA respondents replying to this question, five agreed that the timetable would be manageable, as did four of the five special schools.

At Key Stage 4, overall nearly two thirds, (65%) agreed that the phased implementation of the revised national curriculum subject orders, as per the above timetable, would be manageable. 

77% of secondary school respondents agreed that the timetable would be manageable. Primary schools tended neither to agree nor disagree (64%) reflecting their limited Key Stage 4 involvement. Of the six LEA respondents replying to this question five agreed that the timetable would be manageable, as did three of the four special schools.

In response to the consultation, the timetable has been retained in its proposed form, except for an alteration at Key Stage 4 to match the revised implementation arrangements for GCSE.  This reflects the fact that the majority of respondents overall were in favour of the timetable outlined. The minority who expressed a preference for change were divided between those who sought a shorter implementation period and those who sought a longer implementation period.
Welsh
Welsh
1. The numbering of statements in the Skills and Range sections corresponds across the key stages in order to support continuity and progression.

To what extent do you agree that this is has been achieved?

The majority (90%) agreed that numbering the statements in the Skills and Range section supports continuity and progression. 

In response to the consultation, no changes have been made.

2. The programme of study for Reading includes references to learners’ understanding of how punctuation clarifies meaning.

To what extent do you agree that this is appropriate?

Approximately four fifths (83%) of respondents agreed that it was appropriate for the programme of study for Reading to include reference to learners’ understanding of how punctuation clarifies meaning. 

In response to the consultation, no changes have been made.

3. In the Skills section of the programme of study for Reading, talking and writing are identified explicitly as response modes in order to promote both oral and written response to reading.

To what extent do you agree that this is appropriate?

The majority (87%) again agreed that identifying talking and writing explicitly as response modes in the programme of study for Reading was appropriate.

In response to the consultation, the word ‘discuss’ has been removed from Reading, Skills 4 at Key Stage 2, and inserted at Key Stage 3 and Key Stage 4, where it is more appropriate. 

4. In all key stages, the sections addressing presentation now contain explicit reference to keyboard skills and the use of ICT presentational devices as well as handwriting

To what extent do you agree that this is appropriate?

Including specific reference to keyboard skills and the use of ICT presentational skills, as well as handwriting in the presentation section was thought appropriate by 86% of respondents. 

In response to the consultation, the reference to keyboard skills has been removed throughout, as it is implicit in ICT presentational skills.
5. The Range sections of programmes of study for Writing are deliberately common to all key stages. This is intended to ensure that the range of opportunities has been developed to provide a wide view of purposes, forms, audience and response to writing. IT is also to make clear the importance of providing opportunities to reflect upon language use, whatever the developmental stage of the learner.

To what extent do you agree that this will improve flexibility for teaching and learning?

Most respondents (86%) supported keeping the Range sections of the programmes of study for Writing common to all key stages.

In response to the consultation, no changes have been made.

6. Non statutory examples are included (in italics) in the programme of study.

To what extent do you agree that these are appropriate and helpful?

There was overwhelming agreement (90%) that the inclusion of non-statutory examples in the programmes of study is appropriate. Many of the comments on this revision welcomed the inclusion of non-statutory examples. The examples were viewed as being a good starting point, and also important in helping to ensure understanding and to nurture good practice amongst pupils.

In response to the consultation, phonics and word recognition have been inserted as examples of reading strategies at Reading, Skills 1 in Key Stages 2 and 3, and knowledge about language inserted at Reading, Skills 3, bullet point 5

7. Skills have been highlighted in the programmes of study.

To what extent do you agree that these skills are clearly reflected in the level descriptions?

The majority (87%) agreed that skills are clearly reflected in the level descriptions. The figure was slightly higher amongst secondary and special schools. Most of the comments supported the revision with respondents saying that they show clarity and reflect the skills.
In response to the consultation, no changes have been made.

8. National curriculum outcomes have been written to recognise the attainment of pupils working below Level 1. There are three outcomes and these broadly correspond to the Foundation Phase outcomes 1, 2 and 3.

To what extent do you agree that these outcomes are helpful in recognising attainment below Level 1?

Almost four fifths (79%) of all respondents agreed that the national curriculum outcomes are helpful in recognising attainment below Level 1.  

In response to the consultation, no changes have been made.

9. The level descriptions have been revised.

To what extent do you agree that the revisions are sufficiently clear for the purposes of teacher assessment 

· in Key Stage 2

· in Key Stage 3? 

At Key Stage 2, most (85%) agreed that the revisions to the level descriptions are sufficiently clear for the purposes of teacher assessment and only 7% disagreed.  
At Key Stage 3, approximately four fifths (81%) agreed that the revisions are sufficiently clear for the purposes of teacher assessment.

In response to the consultation, the phrase ‘they start to realise that they hear a variety of language about them’ has been removed at Welsh, Level 2, and the phrase ‘They begin to realise that there is variety in the language they hear around them’ inserted at Level 3.  This is now consistent with the current subject order. 
Welsh second language
10. The numbering of statements in the Skills and Range sections corresponds across the key stages in order to support continuity and progression.

To what extent do you agree that this is has been achieved?

There was overwhelming agreement (91%) that the numbering of statements in the Skills and Range sections across the key stages supported continuity and progression.

In response to the consultation, no changes have been made.

11. The programme of study for Reading includes references to learners’ understanding of how punctuation clarifies meaning.

To what extent do you agree that this is appropriate?

Just over three-quarters (76%) of all respondents agreed that it was appropriate that the programme of study for Reading includes reference to learners’ understanding of how punctuation clarifies meaning.

In response to the consultation, no changes have been made.

12. In the Skills section of the programme of study for Reading, talking and writing are identified explicitly as response modes in order to promote both oral and written response to reading.

To what extent do you agree that this is appropriate?

Four fifths (80%) of all respondents agreed it was appropriate that, in the Skills section of the programme of study for Reading, talking and writing are identified explicitly as response modes. 

In response to the consultation, the word ‘discuss’ has been removed from Reading Skills 4 in Key Stages 2 and 3. 

13. In all key stages, the sections addressing presentation now contain explicit reference to keyboard skills and the use of ICT presentational devices as well as handwriting

To what extent do you agree that this is appropriate?

84% of respondents agreed it was appropriate that, in all key stages, the sections addressing presentation now contain explicit reference to keyboard skills and the use of ICT presentational devices as well as handwriting.

In response to the consultation, the reference to keyboard skills has been removed throughout, as it is implicit in ICT presentational skills.
14. The Range sections of programmes of study for Writing are deliberately common to all key stages. This is intended to ensure that the range of opportunities has been developed to provide a wide view of purposes, forms, audience and response to writing. IT is also to make clear the importance of providing opportunities to reflect upon language use, whatever the developmental stage of the learner.

To what extent do you agree that this will improve flexibility for teaching and learning?

The majority of respondents (86%) agreed that making the Range sections of the programmes of study for Writing common to all key stages would improve flexibility for teaching and learning.  Respondents stated that flexibility within the development and teaching of Welsh as a second language was very important in that it will allow them to plan how best to deal with learners of different abilities.

In response to the consultation, no changes have been made.

15. Non statutory examples are included (in italics) in the programme of study.

To what extent do you agree that these are appropriate and helpful?

The vast majority (89%) agreed that including non-statutory examples in the programme of study is appropriate and helpful. 

In response to the consultation, phonics and word recognition have been inserted as examples of reading strategies at Reading, Skills 1 in Key Stages 2 and 3, and knowledge about language inserted at Reading, Skills 3, bullet point 5

16. Skills have been highlighted in the programmes of study.

To what extent do you agree that these skills are clearly reflected in the level descriptions?

Over four fifths (86%) of respondents said they agreed that skills were clearly reflected in the level descriptions.

In response to the consultation, no changes have been made.

17. National curriculum outcomes have been written to recognise the attainment of pupils working below Level 1. There are three outcomes and these broadly correspond to the Foundation Phase outcomes 1, 2 and 3.

To what extent do you agree that these outcomes are helpful in recognising attainment below Level 1?

Over four fifths (83%) of all respondents agreed that the national curriculum outcomes are helpful in recognising attainment below Level 1.  This was particularly likely to be the case among primary school respondents, where 89% agreed 
In response to the consultation, no changes have been made.

18. The level descriptions have been revised.

To what extent do you agree that the revisions are sufficiently clear for the purposes of teacher assessment 

· in Key Stage 2

· in Key Stage 3? 

At Key Stage 2, just under three-quarters (71%) agreed that the revisions to the level descriptions are sufficiently clear for the purposes of teacher assessment 
At Key Stage 3, 72% agreed that the revisions are sufficiently clear for the purposes of teacher assessment.
In response to the consultation, no changes have been made. Support will be provided through exemplification. 
Welsh and Welsh second language
19. Changes have been made to bring about a better correspondence between the national curriculum orders for Welsh and Welsh second language and the national curriculum orders for English and Welsh.

To what extent do you agree that this has been achieved
· between Welsh and Welsh second language
· between Welsh and English?

Around three-quarters (73%) agreed that the changes made have brought about better correspondence between Welsh and Welsh second language, whilst 74% thought that this had been achieved between Welsh and English.  
Respondents said they could see the links between Welsh and Welsh second language becoming even closer in future as the similarities and continuity between the two increased.

In response to the consultation, no changes have been made.

20. It is proposed that the revised national curriculum subject orders will come into effect as detailed below.
	Date
	Key Stage 2
	Key Stage 3
	Key Stage 4

	September 2008
	Years 3, 4 and 5
	Years 7 and 8
	

	September 2009
	Year 6
	Year 9
	Year 10: English, Welsh, Welsh second language and Physical education

	September 2010
	
	
	Year 10: Mathematics

Year 11: English, Welsh,  Welsh second language and Physical education

	September 2011
	
	
	Year 11: Mathematics


To what extent do you agree that this phased implementation is manageable at

· Key Stage 2

· Key Stage 3

· Key Stage 4?

At Key Stage 2, almost three fifths (57%) of all respondents agreed that the phased implementation of the revisions to national curriculum subject orders is manageable; more than a quarter (28%) disagreed.

At Key Stage 3, slightly fewer (51%) agreed that the phased implementation is manageable, with 14% disagreeing.

At Key Stage 4, just over half the respondents (52%) agreed that the phased implementation is manageable, with 12% disagreeing.

In response to the consultation, the timetable has been retained in its proposed form, except for an alteration at Key Stage 4 to match the revised implementation arrangements for GCSE.  This reflects the fact that the majority of respondents overall were in favour of the timetable outlined. The minority who expressed a preference for change were divided between those who sought a shorter implementation period and those who sought a longer implementation period.
Modern foreign languages
1. The skills – Oracy, Reading and Writing – and the range – Intercultural understanding, Language learning strategies, and Activities and contexts – have been written to provide an overall structure to support pupils’ learning of a modern foreign language.

To what extent do you agree that this structure will support learning in a modern foreign language?
Just over three-quarters (78%) of respondents agreed that the revised structure would support learning in a foreign language.    

In response to the consultation, some of the statements in range and skills have been amended to improve clarity.

2. The areas of experience have been removed to give teachers the flexibility to develop interesting, relevant and motivating contexts for language learning.

To what extent do you agree that this flexibility is helpful?

Over three-quarters (77%) of respondents agreed that removing areas of experience gave teachers the necessary flexibility to develop interesting, relevant, and motivating contexts for language learning.

In response to the consultation, no changes have been made, but the guidance will include examples of language learning in interesting and relevant contexts.
3. The statements in the programme of study have been substantially amended in order to improve clarity, and to place the emphasis firmly on developing pupils’ language skills through a wide range of activities. There is also a greater emphasis on making links with pupils’ study of Welsh and English as well as explicit opportunities to appreciate their own and other cultures and communities.

To what extent do you agree that 
· the revised statements succeed in supporting the development of pupils’ language skills

· the statements are sufficiently clear to support planning

· the more explicit links with English and Welsh support pupils’ language skills across languages

· the statements in ‘Intercultural understanding’ support pupils’ understanding of other communities and cultures, and place language learning in a clear cultural context?

Four fifths (83%) of respondents overall agreed that the revisions succeeded in supporting the development of language skills with just under               three-quarters (72%) saying that the revisions are sufficiently clear to support planning.

When asked whether or not respondents agreed that more explicit links with Welsh and English support pupils’ language skills across languages, 69% said they agreed. Agreement amongst secondary schools was slightly lower at 65%. Interestingly just under a quarter of all respondents were unsure.  

Asked whether or not the statements in ‘Intercultural Understanding’ support pupils’ understanding of other communities and cultures and place language learning in a clear cultural context, almost four fifths (78%) of respondents were in agreement. 
Respondents generally supported the emphasis on cross cultural skills, however many of them thought there was need for further clarification, guidance, examples, and support in pulling together links (especially cultural) between all the languages.

In response to the consultation no changes have been made but the guidance will include clarification and examples.

4. Speaking and Listening have been combined into a single attainment target for Oracy. This is to reflect the programme of study for Welsh and English and to enable a wider range of oracy skills to be assessed.

To what extent do you agree that this change 
· supports a wider range of oracy skills in modern foreign languages
· enables pupils to make links with Welsh and English?

Under two thirds (59%) of respondents agreed that combining Speaking and listening into a single target for Oracy would support a wider range of skills in modern foreign languages.

Just over a half (53%) of all respondents agreed that this change enables pupils’ to make links with English and Welsh.

In response to the consultation, no changes have been made but the guidance will show how the skills of speaking and listening are still equally important and that a wider range of activities can be developed as a result of the creation of the oracy attainment target.

5. The level descriptions have been rewritten in order to clarify progression in languages, including removing references to specific structures and content.

To what extent do you agree that the level descriptions clarify progression in languages?

Just under two thirds (61%) of respondents agreed that the level descriptions clarify progression in languages.

In response to the consultation, some of the level descriptions have been amended to improve clarity and exemplification will be provided to support teachers’ judgements.

6. National curriculum outcomes have been written to recognise the attainment of pupils working below Level 1. There are three outcomes and these broadly correspond to the Foundation Phase outcomes 1, 2 and 3.

To what extent do you agree that these outcomes are helpful in recognising attainment below Level 1?

76% of respondents agreed that national curriculum outcomes help to recognise the attainment of pupils working below Level 1.

In response to the consultation, no changes have been made.

7. The level descriptions have been revised.

To what extent do you agree that the revisions are sufficiently clear for the purposes of teacher assessment in Key Stage 3?

Only a half (51%) of all respondents agreed that the revisions to the level descriptions are sufficiently clear for the purposes of teacher assessment at Key Stage 3.

In response to the consultation, some of the level descriptions have been amended to improve clarity and exemplification will be provided to support teachers’ judgements.

8. It is proposed that the revised national curriculum subject orders will come into effect as detailed below.
	Date
	Key Stage 2
	Key Stage 3
	Key Stage 4

	September 2008
	Years 3, 4 and 5
	Years 7 and 8
	

	September 2009
	Year 6
	Year 9
	Year 10: English, Welsh, Welsh second language and Physical education

	September 2010
	
	
	Year 10: Mathematics

Year 11: English, Welsh,  Welsh second language and Physical education

	September 2011
	
	
	Year 11: Mathematics


To what extent do you agree that this phased implementation is manageable at Key Stage 3?

Slightly more than half (55%) of all respondents agreed that the phased implementation of the revisions to national curriculum subject orders is manageable at Key Stage 3, and a just under a quarter (22%) disagreed. Just over a third of primary schools were undecided. 

In response to the consultation, the timetable has been retained in its proposed form, except for an alteration at Key Stage 4 to match the revised implementation arrangements for GCSE.  This reflects the fact that the majority of respondents overall were in favour of the timetable outlined. The minority who expressed a preference for change were divided between those who sought a shorter implementation period and those who sought a longer implementation period.
9. There is a non-statutory framework for teaching modern foreign languages in Key Stage 2 which aims to develop pupils’ language skills in the primary context and to support progression into Key Stage 3.

To what extent do you agree that 
· the Key Stage 2 Framework is appropriate for the primary context and user-friendly for primary teachers

· the framework can support transition into Key Stage 3?

70% of respondents agreed that Key Stage 2 Framework was appropriate. primary schools (92%) were more supportive than secondary schools (61%) where just under a third of them were undecided.

Fewer respondents (64%) agreed that the framework could support transition into Key Stage 3. Again, primary schools were more supportive (92%) than secondary schools (53%).

In response to the consultation, no changes have been made. However, examples of good practice on using the Key Stage 2 Framework will be included in the guidance for modern foreign languages.
Mathematics
1. The Skills section is closely related to Using and Applying Mathematics in the current mathematics subject order. The strands for skills are Solve mathematical problems; Communicate mathematically; Reason mathematically.

To what extent do you agree that these strand headings are appropriate?

Overall, the vast majority (90%) agreed that the strand headings are appropriate. 

95% of primary schools were in agreement as were 81% of secondary schools.

In response to the consultation, no changes have been made. 

2. The Range section has been sub-divided into Number; Measures and money; Algebra (Key Stages 3 and 4 only); Shape, position and movement; Handling data.

To what extent do you agree that this subdivision is appropriate?

Overall, a large majority (91%) agreed that this subdivision is appropriate.

More primary schools (97%) were in agreement than secondary schools (75%)

In response to the consultation, no changes have been made. 

3. The numbered statements within the programme of study have, wherever possible, been linked across Key Stages 2 to 4. 

To what extent do you agree that progression across the key stages is clear?

Overall, four fifths, (80%) of respondents, agreed that the progression of the numbered statements within the programme of study across the key stages was clear.

83% of primary schools were in agreement with this statement, as were 72% of secondary schools. 

In response to the consultation, no changes have been made. The guidance materials will include examples of progression from the Foundation Phase to Key Stage 4.
4. The programme of study for Key Stage 4 includes that for Key Stage 3, extending some of the statements and adding others related to work at a higher level.

To what extent do you agree that the programme of study for Key Stage 4 is flexible enough to cater for a variety of learning pathways through mathematics?

Overall, only just over half (54%) agreed that the programme of study for Key Stage 4 was flexible enough to cater for a variety of learning pathways through mathematics.

When secondary schools were taken in isolation the percentage agreeing rose to 66%. The overall agreement figure may be suppressed by relatively large numbers of respondents “neither agreeing nor disagreeing”. This was particularly marked amongst primary schools where 56% fell into this category, and reflected their lack of knowledge in Key Stage 4 issues.

In response to the consultation, no changes have been made. 

5. By focusing separately on Skills and Range, duplication between different sections has been removed or reduced.

To what extent do you agree that these changes help to strengthen the emphasis on mathematical skills?

Overall, almost three-quarters of respondents (70%) agreed that by focusing separately on Skills and Range the emphasis on mathematical skills has been strengthened.

85% of primary schools were in agreement compared with only 42% of secondary schools. 32% of secondary schools disagreed that by focusing separately on Skills and Range the emphasis on mathematical skills has been strengthened.

In response to the consultation, the following changes have been made:

· The introductory bullets at the beginning of each programme of study have been amalgamated with the paragraphs in Skills across the curriculum.  

· New paragraphs have been added at the start of Skills and Range to put more emphasis on the link between the two.
· The guidance will include further detail on the inter-linking of skills and range, and how the range provides context for pupils to develop their mathematical skills.  The exemplification materials will have a very clear emphasis on skills.
6. Some of the detail has been removed. (For example, in the Key Stage 2 programme of study ‘Extend their understanding of the number system to negative numbers in context, and decimals with no more than two decimal places in the context of money, and three decimal places when working with metric units’ has become ‘Use negative numbers in the context of temperature and decimals in the contexts of money and measures’.)

To what extent do you agree that this reduction in text is helpful?

Overall, 65% of respondents agreed that the reduction of text was helpful.

79% of primary schools agreed that the reduction was helpful, compared with only 40% of secondary school respondents. This disparity is even more emphasised by the percentages ‘agreeing strongly’ (52% primary schools, compared with 17% secondary schools).
In response to the consultation, no changes have been made. 
7a References to probability, pie charts, translation, and circumference of a circle, and order of rotational symmetry have been removed from the Key Stage 2 programme of study, and added to the Key Stage 3 programme of study.

To what extent do you agree that this is appropriate?

Overall, nearly three-quarters (71%) agreed that it was appropriate to remove these references from Key Stage 2 and add them to Key Stage 3.

80% of primary schools were in agreement as opposed to only 59% of secondary schools. 

In response to the consultation, early ideas of probability (everyday language, and the likelihood of an event lying between impossible and certain) have been re-introduced to the Key Stage 2 programme of study. Despite the high proportions agreeing with the removal of these topics, where respondents made specific written comments the vast majority of these wished to see early ideas of probability retained.  This was also supported to a large measure by delegates at the consultation conference.  

7b References to higher order polynomial equations, loci, lines of best fit, correlation, dimensions, inter-quartile range, and calculation of probabilities of a combination of events have been removed from Key Stage 3 and placed in Key Stage 4.

To what extent do you agree that this is appropriate?

Overall, less than half (42%) agreed that it was appropriate to remove these references from Key Stage 3 and place them in Key Stage 4.

Secondary schools in isolation produced a 46% agreement figure. Primary schools were lower at only 32% agreement, although the latter’s high 68% neither agree nor disagree figure could reflect their lack of knowledge of Key Stage 3 and 4.

In response to the consultation, references to lines of best fit and correlation have been re-introduced. Where respondents disagreed with the removal of topics, this was largely related to lines of best fit and correlation.  This was also reflected in comments from delegates at the consultation conference. 

7c References to rational and irrational numbers, fitting functions to sets of data, vectors, standard deviation and sampling methods have been removed from the Key Stage 4 programme of study. 

To what extent do you agree that this is appropriate?

Overall, only just over a third (36%) agreed that it was appropriate to remove these references from the Key Stage 4 programme of study.

Secondary schools in isolation produced a 42% agreement figure. Primary schools were lower at only 28% agreement. The latter’s high 70% neither agree nor disagree figure could reflect their lack of knowledge of Key Stage 4.

In response to the consultation, reference to rational and irrational numbers has been re-introduced. Written comments expressed concerns about the removal of most of these topics, but the highest proportion related to rational and irrational numbers and their links to surds.  

8. National curriculum outcomes have been written to recognise the attainment of pupils working below Level 1. There are three outcomes and these broadly correspond to the Foundation Phase outcomes 1, 2 and 3.

To what extent do you agree that these outcomes are helpful in recognising attainment below Level 1?

Overall, over four fifths of respondents (82%) agreed that the national curriculum outcomes were helpful in recognising attainment below Level 1.

88% of primary school respondents were in agreement as were 71% of those from secondary schools. 

In response to the consultation, no changes have been made.  

9. The number of attainment targets in mathematics has been reduced to one.

To what extent do you agree that 

· a single attainment target simplifies the process of making best-fit end of key stage teacher assessment judgements

· one attainment target is sufficient to report end of key stage attainment in mathematics?

Overall, nearly three-quarters (72%) agreed that a single attainment target simplified the process of making best-fit end of key stage teacher assessment judgements. 

A similar number (68%) agreed that one attainment target was sufficient to report end of key stage attainment in mathematics.

In terms of a primary/secondary school split the percentages were not dissimilar with 75% and 66% (primary/secondary) agreeing that a single attainment target simplified the process of making best-fit end of key stage teacher assessment judgements, and 73% and 77% (primary/secondary) agreeing that one attainment target was sufficient to report end of key stage attainment in mathematics.

In response to the consultation, the single attainment target remains.

10. The level descriptions have been revised.

To what extent do you agree that the revisions are sufficiently clear for the purposes of teacher assessment 
· in Key Stage 2
· in Key Stage 3? 

At Key Stage 2, overall over two thirds (69%) agreed that the revisions to the level descriptions were sufficiently clear for the purposes of teacher assessment, although 18% disagreed. 80% of primary schools thought that the revisions were sufficiently clear at Key Stage 2 although 14% of primary school respondents disagreed. 

At Key Stage 3, overall less than half (46%) agreed that the revisions to the level descriptions were sufficiently clear for the purposes of teacher assessment, although only 18% disagreed. Virtually all this disagreement emanated from secondary schools, where 25% of respondents disagreed that the revisions were sufficiently clear. 54% of secondary schools agreed that the revisions were sufficiently clear at Key Stage 3. The primary school respondents tended to neither agree nor disagree (61%) possibly reflecting their lack of Key Stage 3 involvement.

In response to the consultation, the following changes have been made:

· Some statements have been added to the level descriptions to provide more reference to the skills.
· Some respondents felt that there was too little emphasis on skills in the level descriptions.  Some statements from Using and Applying mathematics in the current order have been added, e.g. Level 5: ‘Pupils … make general statements of their own, based on available evidence’.
· The guidance and exemplification materials will provide further support to teachers in using the new level descriptions to determine the level that gives the best-fit at the end of Key Stages 2 and 3.  Some examples will be included to show progression through the levels.
11. It is proposed that the revised national curriculum subject orders will come into effect as detailed below.
	Date
	Key Stage 2
	Key Stage 3
	Key Stage 4

	September 2008
	Years 3, 4 and 5
	Years 7 and 8
	

	September 2009
	Year 6
	Year 9
	Year 10: English, Welsh, Welsh second language and Physical education

	September 2010
	
	
	Year 10: Mathematics

Year 11: English, Welsh,  Welsh second language and Physical education

	September 2011
	
	
	Year 11: Mathematics


To what extent do you agree that this phased implementation is manageable at

· Key Stage 2

· Key Stage 3

· Key Stage 4?

At Key Stage 2, overall 63% agreed that that the phased implementation of the revised national curriculum subject orders, as per the above timetable, would be manageable. However, 21% disagreed that this timetable was manageable.

68% of primary school respondents agreed that the timetable would be manageable (23% disagreeing). Secondary schools tended neither to agree nor disagree, (47%), possibly reflecting their lack of Key Stage 2 involvement.

At Key Stage 3, overall only just over half (55%) agreed that the phased implementation of the revised national curriculum subject orders, as per the above timetable would be manageable; 17% disagreed.

69% of secondary school respondents agreed that the timetable would be manageable (21% disagreed). Primary schools tended neither to agree nor disagree (68%) possibly reflecting their lack of Key Stage 3 involvement. 

At Key Stage 4, overall just over half (52%) agreed that the phased implementation of the revised national curriculum subject orders, as per the above timetable would be manageable; 10% disagreed

66% of secondary school respondents agreed that the timetable would be manageable (12% disagreed). Primary schools tended neither to agree nor disagree (70%) possibly reflecting their lack of Key Stage 4 involvement. 

In response to the consultation, the timetable has been retained in its proposed form, except for an alteration at Key Stage 4 to match the revised implementation arrangements for GCSE.  This reflects the fact that the majority of respondents overall were in favour of the timetable outlined. The minority who expressed a preference for change were divided between those who sought a shorter implementation period and those who sought a longer implementation period.
Science 

1. The Enquiry section identifies type of enquiry, which differ from traditional fair test enquiry, to encourage the use of a wider range of enquiries.

To what extent do you agree that identifying other types of enquiry is helpful?

The majority of respondents (93%) agreed that identifying other types of enquiry is helpful.

Primary schools were even more positive, with 97% agreeing that identifying other types of enquiry is helpful.  90% of secondary school respondents thought this was the case.

In response to the consultation, no changes have been made. Guidance will reference the different types of enquiries and include a supporting section to describe each type of enquiry.
2. The Enquiry section has been split up into the three main areas of developing thinking - Plan, Develop, Reflect - to make these processes explicit to teachers.

To what extent do you agree that this helps develop enquiry skills in science?

Almost 90% of respondents agreed that dividing the Enquiry section into three main areas helps to develop enquiry skills in science.

Secondary and special schools were less likely to agree.  Two out of the 9 special schools were less likely to agree and two out of the 9 responding to this question disagreed. 7 secondary schools (10%) also disagreed.

In response to the consultation, no changes have been made. Guidance will reference the developing thinking processes to ensure that teachers are supported in developing enquiry skills.
3. The introduction to each section of the Range has a statement describing the ‘big picture’ for that section

To what extent do you agree that this is helpful?

Just under three-quarters (74%) of all respondents agreed having a statement describing the ‘big picture’ for each section of the Range was a good idea.

Secondary school respondents were less positive, with just under two thirds of them (62%) thinking that these statements were helpful.

In response to the consultation, these statements have been highlighted in the order as some respondents stated that they were difficult to read in the current font.
4. Non-statutory examples are included (in italics) in the programmes of study.

To what extent do you agree that these are appropriate and helpful?

The inclusion of non-statutory examples in the programmes of study was considered appropriate and helpful by almost four fifths (79%) of respondents.

Agreement was particularly common among primary schools where 86% agreed in comparison with 67% of secondary schools.

In response to the consultation, examples have been reviewed for clarity.

5. At Key Stage 3, Independence and interdependence of organisms, statements have been added concerning how human activity affects the global environment and how applications of medicine and technologies are used to improve quality of life.

To what extent do you agree that this will make learning more relevant to pupils and to life in the twenty first century?

The majority (83%) of respondents agreed the addition of Independence and interdependence of organisms statements helped to make learning more relevant to pupils.

Again, agreement was stronger amongst primary schools respondents (87%) than those in secondary schools (76%).

In response to the consultation, no changes have been made.

6. The Sustainable Earth covers areas such as recycling and sustainability.

To what extent do you agree that this will make learning more relevant to pupils and to life in the twenty first century?

The majority of respondents (85%) said that including areas such as recycling and sustainability made learning in the twenty first century more relevant to pupils.

As with the previous statement, primary school respondents (90%) were slightly more receptive than secondary school respondents (81%).

In response to the consultation, no changes have been made.

7. At Key Stage 2, How things work emphasises using science to explain how everyday machines, instruments, toys and devices work.

To what extent do you agree that this will make learning more relevant to pupils and to life in the twenty first century, at Key Stage 2?

Overall, 76% of respondents were in agreement that using science to explain how things work makes learning more relevant at Key Stage 2.

Secondary school respondents were less sure, with only 67% of respondents in agreement with the statement.

In response to the consultation, minor changes have been made to the Range to ensure parity with other Range areas.

8. At Key Stage 3, Energy, there is an increased emphasis on new technologies.

To what extent do you agree that this will make learning more relevant to pupils and to life in the twenty first century, at Key Stage 3?

Almost four fifths (79%) of all respondents agreed that the emphasis on new technologies at Key Stage 3 was positive.

This was especially true for LEA respondents and special schools where in each instance only one respondent disagreed with the statement.

In response to the consultation, forces have now been included, and the title of this section has changed to How things work to give greater continuity with Key Stage 2.

9. National curriculum outcomes have been written to recognise the attainment of pupils working below Level 1.  There are three outcomes and these broadly correspond to the Foundation Phase outcomes 1, 2, and 3.

To what extent do you agree that these outcomes are helpful in recognising attainment below Level 1?

Overall 78% of respondents agreed with this statement.  However, the overall figure hides the opposing opinions of primary and secondary school respondents.

91% of primary school respondents are in agreement that these outcomes are helpful in recognising agreement below Level 1, where as only 52% of secondary schools agree (just over two fifths, 42%, of secondary school respondents neither agreed nor disagreed). 
In response to the consultation, no changes have been made.
10. The number of attainment targets in science has been reduced to one.

To what extent do you agree that 

· a single attainment target simplifies the process of making best-fit end of key stage teacher assessment judgements

· one attainment target is sufficient to report end of key stage attainment in science?

Almost two thirds (64%) of respondents agree that a single attainment target simplifies the process of making best-fit end of key stage teacher assessment judgments.  
Secondary school respondents are somewhat more in agreement (67%) than primary school respondents (59%). 10 out of 14 LEA respondents are in agreement; the remainder neither agreed nor disagreed.

In response to the consultation, no changes have been made. Guidance will support teacher assessment using one attainment target.
11. The level descriptions have been revised to clarify progression skills.

To what extent do you agree that this has been achieved?

Overall, 71% of respondents agreed that the revisions to the level descriptions clarify progression in skills.

However, further examination of the findings highlighted that agreement was stronger amongst primary (77%) and special schools (78%, or 7 out of the 9 special schools respondents).

In response to the consultation, no changes have been made.

12. The level descriptions have been revised.

To what extent do you agree that the revisions are sufficiently clear for the purposes of teacher assessment
· in Key Stage 2

· in Key Stage 3? 

At Key Stage 2, most (57%) agreed that the revisions to the level descriptions are sufficiently clear for the purposes of teacher assessment and only 17% disagreed.  
At Key Stage 3, just under half (48%) agreed that the revisions are sufficiently clear for the purposes of teacher assessment.  This statement has the second lowest agreement scores of any of the statements reviewed.

Overall, agreement that the revisions are sufficiently clear at Key Stage 2 was highest among primary schools themselves.

In response to the consultation, the level descriptions have been revised to improve clarity.
13. It is proposed that the revised national curriculum subject orders will come into effect as detailed below.
	Date
	Key Stage 2
	Key Stage 3
	Key Stage 4

	September 2008
	Years 3, 4 and 5
	Years 7 and 8
	

	September 2009
	Year 6
	Year 9
	Year 10: English, Welsh, Welsh second language and Physical education

	September 2010
	
	
	Year 10: Mathematics

Year 11: English, Welsh,  Welsh second language and Physical education

	September 2011
	
	
	Year 11: Mathematics


To what extent do you agree that this phased implementation is manageable at

· Key Stage 2

· Key Stage 3?

This statement scored the lowest in terms of respondent agreement.
At Key Stage 2, slightly more than half (55%) of all respondents agreed that the phased implementation of the revisions to national curriculum subject orders is manageable; just over a quarter (26%) disagreed.

At Key Stage 3, only two fifths (40%) agreed that the phased implementation is manageable; just over a quarter (27%) disagreed.

In response to the consultation, the timetable has been retained in its proposed form, except for an alteration at Key Stage 4 to match the revised implementation arrangements for GCSE.  This reflects the fact that the majority of respondents overall were in favour of the timetable outlined. The minority who expressed a preference for change were divided between those who sought a shorter implementation period and those who sought a longer implementation period.
Information and communication technology
1. The title of the order has been changed to Information and communication technology to reflect the increasing use of computers for communication purposes. The change also means that the national curriculum, GCSE and AS/A Level qualifications will all have the same title (ICT).

To what extent do you agree with the change in title?

85% of secondary schools were in agreement to the change in title, as were 80% of primary schools and there were a large number of positive written comments.  Many of these referred to how the title linked skills and subjects, and placed more emphasis on this. Some mentioned that the title of ICT had been in use in school for some time, whilst others felt it helped clear up misunderstandings between IT/ICT.

In response to the consultation, no changes have been made.   

2. The strands in the programme of study have been changed to Create and communicate information (from Communicate and Handle Information) and Find and analyse information (from Modelling Information). This is intended to clarify the requirements of the programmes of study more clearly.
To what extent do you agree that this has been achieved 
· at Key Stage 2
· at Key stage 3?

At Key Stage 2, overall 84% agreed that the changed strands had clarified the requirements of the programmes of study.   

At Key Stage 3, overall 75% agreed that the changed strands had clarified the requirements of the programmes of study. 88% of secondary schools agreed that this had been achieved; nearly half of primary school respondents neither agreed nor disagreed, reflecting their limited Key Stage 3 involvement.

There were a large number of positive written responses. These mentioned the clarity of the changed strands in particular and how they bring things up to date in terms of pupils’ needs and requirements. However, there were a significant number of queries regarding the order of strands, with a feeling that ‘Find and Analyse’ should come before ‘Create and Communicate’ to reflect reality and prevent find and analyse being viewed as a stand alone function.

In response to the consultation, the order of the strands has been changed, as suggested above, which more accurately reflects the process of using ICT, as pupils need to find and analyse information before processing it.
3. The Skills and Range sections of the programme of study have been updated. This aims to take account of developments in computer-based technology.
To what extent do you agree that the changes describe the range of ICT skills and applications needed by young people in the twenty first century 

· at Key Stage 2

· at Key Stage 3?

At Key Stage 2, 92% of primary and 81% of secondary school respondents agreed that the changes to the Skills and Range sections of the programmes of study described the range of ICT skills and applications needed by young people in the twenty first century.   

At Key Stage 3, 80% of secondary schools agreed that this had been achieved, though 42% of primary school respondents neither agreed nor disagreed, reflecting their limited Key Stage 3 involvement. 

There were significant numbers of positive written statements. These praised the clear links to pupils’ needs, the accessibility and relevance, and how there was now a curriculum to encourage creativity and avoid the trap of teaching skills in isolation. Some respondents did, however, note the difficulty of keeping orders up to date given the speed of technological development.   

In response to the consultation, minor amendments have been made to the Skills and Range sections to ensure that they are up to date and take account of emerging technologies, so that they will encourage innovative work throughout the lifetime of the order.      

4. Non-statutory examples are included (in italics) in the programmes of study.

To what extent do you agree that these are appropriate and helpful?

Overall, 85% of respondents agreed that non-statutory examples in the programmes of study were appropriate and helpful. 92% of primary schools and 81% of secondary schools were in agreement with this statement. 

There were many positive comments:  several of these referred to the support given to staff at all levels of competence, including non-specialists.

A small minority commented that non-statutory examples could lead to expectations from inspectors that these should be covered by schools and, as with Question 3, the difficulty of keeping them up to date was noted. 

In response to the consultation, the following changes have been made:

· Amendments have been made to the text in Key Stages 2 and Stage 3 to clarify the Skills and Range statements. 
· The non-statutory examples have been updated, and are retained only where they are essential to meaning or to encourage schools to embrace new technologies. 
· Further examples will be included in the subject guidance, where it will be possible to directly cross-reference to samples of pupils’ work and reinforce their non-statutory nature.  

5. Greater emphasis has been given to health and safety and child protection in the new programmes of study. This aims to help to raise young people's awareness of dangers associated with misuse of sources of information, in particular the Internet.
To what extent do you agree that this emphasis is appropriate and helpful
· at Key Stage 2

· at Key Stage 3?

At Key Stage 2, overall 95% agreed that the greater emphasis given to health and safety and child protection was appropriate and helpful.  99% of primary schools and 93% of secondary schools agreed, as did all eight LEA respondents, and all four special schools.  

At Key Stage 3, overall 88% agreed that the greater emphasis given to health and safety and child protection was appropriate and helpful. 91% of secondary schools and 86% of primary schools agreed.

There was hardly any disagreement amongst all the written comments received. The main thrust of the comments related to the dangers to children that the internet posed.

In response to the consultation, the following changes have been made:

· The place of health, safety and child protection has been further strengthened by the inclusion of specific references in the Skills and Range statements at Key Stages 2 and 3. 
· Progression in the level descriptions has been improved, with pupils required to move from safe working under supervision in the lower levels to safe autonomous working, based on a clear understanding of the issues involved, at the higher levels.  
· In the ‘Developing learning across the curriculum’ section, an additional paragraph has been inserted under personal and social education. This text has been checked for consistency with the relevant sections in the PSE Framework and the Skills Framework.  

6. Skills have been highlighted in the programmes of study.
To what extent do you agree that these skills are reflected in the level descriptions?

Overall, 76% agreed that skills highlighted in the programmes of study were clearly reflected in the level descriptions. 87% of primary schools agreed, as opposed to 64% of secondary schools. 

There were a number of positive written comments. These referred to how the highlighting of skills was an improvement and clearer than before. However, a significant number of respondents felt that the highlighting of skills was too vague/broad and open to interpretation. Some stated this could also make it difficult for non-specialists to understand.
In response to the consultation, the following changes have been made:

· Level descriptions have been amended to ensure they clearly reflect the skills identified in the programmes of study. 
· The opportunity has been taken to strengthen health and safety and child protection, as noted in Question 5, and also to clarify progression through the levels. 

7. National curriculum outcomes have been written to recognise the attainment of pupils working below Level 1.  There are three outcomes and these broadly correspond to the Foundation Phase outcomes 1, 2, and 3.

To what extent do you agree that these outcomes are helpful in recognising attainment below Level 1?

Overall, 76% of respondents agreed that the inclusion of national curriculum outcomes to recognise the attainment of pupils working below Level 1 was helpful.  
83% of primary school respondents were in agreement, and 64% of secondary schools agreed but nearly a third (27%) of the secondary school respondents said they neither agreed nor disagreed. Of the eight LEA respondents, seven agreed that the outcomes were helpful in recognising attainment below Level 1. 

There were a significant number of positive written comments. These reflected respondents’ views of the excellence of the resource, how inclusive it was, and that it was a good way of pinpointing what stage a child was at.

In response to the consultation, no significant changes are proposed, given the high level of agreement and the large number of positive comments. 

8. The level descriptions have been revised.

To what extent do you agree that the revisions are sufficiently clear for the purposes of teacher assessment
· in Key Stage 2

· in Key Stage 3? 

At Key Stage 2, 85% of primary schools thought that the revisions were sufficiently clear, with only 7% of primary school respondents disagreeing. 

At Key Stage 3, 60% of secondary schools agreed that the revisions were sufficiently clear, though 25% disagreed. 

Some respondents made reference to improved clarity and ease of use of the revised level descriptions, whilst others felt that the contents were too vague and broad.  

In response to the consultation, further refinement of the level descriptions has taken place to ensure they clearly reflect the programmes of study and they are straightforward to apply, reliably and consistently, by specialist and non-specialist teachers of ICT. Particular attention has been given to clarifying progression throughout the level descriptions and the removal of unnecessary repetition.  

9. It is proposed that the revised national curriculum subject orders will come into effect as detailed below.
	Date
	Key Stage 2
	Key Stage 3
	Key Stage 4

	September 2008
	Years 3, 4 and 5
	Years 7 and 8
	

	September 2009
	Year 6
	Year 9
	Year 10: English, Welsh, Welsh second language and Physical education

	September 2010
	
	
	Year 10: Mathematics

Year 11: English, Welsh,  Welsh second language and Physical education

	September 2011
	
	
	Year 11: Mathematics


To what extent do you agree that this phased implementation is manageable at

· Key Stage 2

· Key Stage 3?

At Key Stage 2, 69% of primary school respondents agreed that the phased implementation of the revised national curriculum subject orders, as per the above timetable, would be manageable. 

At Key Stage 3, 64% of secondary school respondents agreed that the timetable would be manageable.   

A large number of respondents felt that one implementation date at Key Stage 2 would be a better way forward. They were concerned that treating Year 6 separately could be a problem where schools have split Years 5/6. It would also help provide whole school focus. 

In response to the consultation, the timetable has been retained in its proposed form, except for an alteration at Key Stage 4 to match the revised implementation arrangements for GCSE.  This reflects the fact that the majority of respondents overall were in favour of the timetable outlined. The minority who expressed a preference for change were divided between those who sought a shorter implementation period and those who sought a longer implementation period.
Design and technology
1. ‘Making Skills’ have been divided into generic skills and those related to specific materials in order to clarify the range of skills expected in each material area.

To what extent do you agree that this

· is helpful at Key Stage 2

· is helpful at Key Stage 3?

At Key Stage 2, more than four fifths (82%) of respondents agreed that dividing ‘Making skills’ into generic skills and those related to specific materials in order to clarify the range of skills expected in each material area is helpful.  
At Key Stage 3, approximately four fifths (78%) of respondents agreed that this is helpful.
However, of the five LEA respondents responding to the Key Stage 2 question, three disagreed that this would be helpful and all three of the LEA respondents who answered the Key Stage 3 question disagreed that the change would be helpful.

In response to the consultation, no changes have been made.

2. Practical food preparation skills have been made compulsory at Key Stage 2 and Key Stage 3. This is intended to ensure that young people are able to prepare basic nutritional meals and develop healthy eating patterns.

To what extent do you agree that this

· is appropriate at Key Stage 2

· is appropriate at Key Stage 3?

At Key Stage 2, two thirds (68%) of respondents agreed that making practical food preparation skills compulsory is appropriate, the majority of which strongly agreed (43%). LEA respondents were the least likely to agree that this is appropriate. Three out of the five LEA respondents responding to this question strongly disagreed.

At Key Stage 3, respondents were more likely to agree that it is appropriate to make practical food preparation skills compulsory (82% agree), than was the case at Key Stage 2 (68%), and most (64%) strongly agreed. Again, LEA respondents were the least likely to agree that this is appropriate. All three LEA respondents responding to this question strongly disagreed.

In response to the consultation, no changes have been made. 

3. At Key Stage 2, Food and Rigid and flexible materials have been made compulsory materials. At Key Stage 3, Food and Resistant materials and textiles have been made compulsory materials. Systems and control will remain compulsory at both key stages.
To what extent do you agree that this

· is appropriate at Key Stage 2

· is appropriate at Key Stage 3?

At Key Stage 2, two thirds (67%) of all respondents agreed that making Food and Rigid and flexible materials compulsory materials is appropriate.  However, four out of the five LEA respondents disagreed.

At Key Stage 3, making Food and Resistant materials and textiles compulsory materials was more likely to be considered appropriate than the corresponding changes at Key Stage 2. More than three-quarters (77%) agreed with the changes at Key Stage 3, compared with 67% agreeing with the corresponding changes at Key Stage 2. Again, LEA respondents were the least likely to be in agreement, with two of the three LEA respondents strongly disagreeing.

In response to the consultation, no changes have been made.

4. Non-statutory examples are included (in italics) in the programmes of study.
To what extent do you agree that these are appropriate and helpful?

The inclusion of non-statutory examples in the programmes of study was considered appropriate and helpful by four fifths (82%) of respondents.  Agreement was particularly common among primary schools where 89% agreed in comparison with 77% of secondary schools.

In response to the consultation, no changes have been made.

5. The revised order includes increased emphasis on health and safety issues at Key Stage 2 and Key Stage 3. This aims to ensure that young people are made aware of the impact on their health and safety of certain behaviour, e.g. healthy eating, and to take account of the increased use of specialised and automated equipment in schools, e.g. CAD/CAM and control equipment.

To what extent do you agree that this emphasis is appropriate?

The vast majority (86%) of respondents agreed that the increased emphasis on health and safety issues at both Key Stages 2 and 3 is appropriate.

Most comments highlighted the importance respondents felt should be attached to health and safety issues and they widely welcomed the increased emphasis.
In response to the consultation, no changes have been made.

6. There is increased emphasis in the programmes of study on issues of sustainability and responsibility to the environment. This aims to ensure that young people understand that there is a finite supply of natural resources and that their design decisions have environmental consequences

To what extent do you agree that this is appropriate?

There was overwhelming agreement (93%) that the increased emphasis in the programmes of study on issues of sustainability and responsibility to the environment is appropriate. Three fifths (60%) strongly agreed that this is appropriate.

In response to the consultation, no changes have been made.

7. Skills have been highlighted in the Programmes of Study.

To what extent do you agree that these skills are reflected in the level descriptions?

71% of respondents were in agreement that skills are clearly reflected in the level descriptions.  Primary schools were more likely to feel that that they are clearly reflected (78% agreeing) than their secondary school counterparts (66%).

In response to the consultation, no changes have been made.

8. National curriculum outcomes have been written to recognise the attainment of pupils working below Level 1.  There are three outcomes and these broadly correspond to the Foundation Phase outcomes 1, 2, and 3.

To what extent do you agree that these outcomes are helpful in recognising attainment below Level 1?

More than three-quarters (77%) of all respondents agreed that the national curriculum outcomes are helpful in recognising attainment below Level 1.  This was particularly likely to be the case among primary school respondents, where 83% agreed, in comparison with 67% of secondary school respondents who were more likely to ‘neither agree nor disagree’.

In response to the consultation, no changes have been made.
9. The level descriptions have been revised.

To what extent do you agree that the revisions are sufficiently clear for the purposes of teacher assessment
· in Key Stage 2

· in Key Stage 3? 

At Key Stage 2, most (62%) agreed that the revisions to the level descriptions are sufficiently clear for the purposes of teacher assessment and only 15% disagreed.  
At Key Stage 3, approximately three fifths (59%) agreed that the revisions are sufficiently clear for the purposes of teacher assessment.

Overall, agreement that the revisions are sufficiently clear at Key Stage 2 was highest among primary schools themselves, where almost three-quarters (73%) agreed and only 7% disagreed, in comparison with 45% of secondary schools agreeing and 25% disagreeing.

Three of the five LEA respondents responding to the Key Stage 2 question disagreed (2 strongly disagreed).

In response to the consultation, some refining of the level descriptions has taken place to improve clarity and indications of progression.

10. It is proposed that the revised national curriculum subject orders will come into effect as detailed below.
	Date
	Key Stage 2
	Key Stage 3
	Key Stage 4

	September 2008
	Years 3, 4 and 5
	Years 7 and 8
	

	September 2009
	Year 6
	Year 9
	Year 10: English, Welsh, Welsh second language and Physical education

	September 2010
	
	
	Year 10: Mathematics

Year 11: English, Welsh,  Welsh second language and Physical education

	September 2011
	
	
	Year 11: Mathematics


To what extent do you agree that this phased implementation is manageable at

· Key Stage 2

· Key Stage 3?

At Key Stage 2, slightly more than half (55%) of all respondents agreed that the phased implementation of the national curriculum subject orders is manageable and a quarter (25%) disagreed.

At Key Stage 3, almost exactly the same proportions (55%) agreed that the phased implementation is manageable and only 14% disagreed.

Whilst at both key stages a majority agree it is manageable, the proportions disagreeing or being unsure (neither agree nor disagree) were greater on this aspect of the consultation than most other areas.

In response to the consultation, the timetable has been retained in its proposed form, except for an alteration at Key Stage 4 to match the revised implementation arrangements for GCSE.  This reflects the fact that the majority of respondents overall were in favour of the timetable outlined. The minority who expressed a preference for change were divided between those who sought a shorter implementation period and those who sought a longer implementation period.
History
1. Content in the programmes of study has been reduced in three different ways:

· by redefining and reducing specified content

· by providing an explicit requirement to study social history only at Key Stage 2
· by providing key questions to structure the study of history at Key Stages 2 and 3.
To what extent do you agree that the redefinition of specified content: 
· reduces content

· avoids unnecessary duplication?

Reduces content

Overall, over two thirds, (70%), agreed that the redefinition of specified content reduced content.

81% of secondary schools were in agreement, compared with 63% of primary schools. Whilst seven of the eight special schools were in agreement, only five of the nine LEA respondents agreed.

In response to the consultation and, given the response from primary schools, further reduction to content at Key Stage 2 has been made. The study of the nineteenth century becomes a local topic, and one key question now focuses more closely on daily life.  In addition, the wording of the references to the change and development themes has been revised to promote clarity. In order to balance the study of nineteenth century history, the study of a global dimension has been added to the period 1760 –1914 at Key Stage 3, and the local history aspect removed.
Avoids unnecessary duplication

Overall, 59% agreed that the redefinition of specified content avoided unnecessary duplication.

60% of primary schools were in agreement as were 56% of secondary schools. Whilst six of the seven special schools were in agreement, only two of the nine LEA respondents agreed.

In response to the consultation, no changes have been made other than the changes proposed above. The structure of the order is intended to support progression between key stages, by providing a broad map of the past at Key Stage 2 and then re-visiting familiar areas in more detail and with more sophisticated skills of enquiry and deeper conceptual understanding at Key Stage 3. This will be addressed in the guidance, which will exemplify the differing approaches to be taken to the same topic at Key Stages 2 and 3.

2. Content in the programmes of study has been restructured to provide opportunity for some topics to be covered broadly and others in depth. 

To what extent do you agree that this has been achieved?

Overall, nearly two thirds (63%) agreed that the restructuring of the content in the programmes of study had provided opportunity for some topics to be covered broadly, and others in depth. 

79% of secondary schools agreed that this had been achieved. Only 50% of primary school respondents agreed although over a third of primary school respondents tended neither to agree nor disagree (35%). All eight special schools and six of the nine LEA respondents agreed that this had been achieved.

In response to the consultation, no changes have been made but the guidance materials will suggest ways of ensuring both breadth and depth of study at secondary as well as primary level to address the concerns of primary teachers. 

3. There continues to be overlap between the historical periods studied at Key Stage 2 and Key Stage 3. At Key Stage 2, the requirement is for social history. At Key Stage 3, the requirement to study political, economic and cultural history builds on this. 

To what extent do you agree that this
· is appropriate

· supports progression?

Is appropriate

Overall, nearly three-quarters, (73%), agreed that the overlap as described between Key Stage 2 and Key Stage 3 was appropriate.

83% of primary school respondents agreed, but only 50% of secondary school respondents did so, with 43% of them disagreeing. Six out of eight special schools agreed, but only four of the eight LEA respondents agreed that the overlap was appropriate.  

Supports progression

Overall, nearly three-quarters (71%) agreed that the overlap as described between Key Stage 2 and Key Stage 3 supported progression.   

86% of primary school respondents agreed, but only 36% of secondary school respondents did so, with 51% of them disagreeing. Six out of seven special schools agreed, but only four of the nine LEA respondents agreed that the overlap was appropriate.  

In response to the consultation, the study of social history has now been restored to the Key Stage 3 programme of study. In addition, one of the key questions has been changed to focus more closely on daily life at Key Stage 2.
4. At Key Stage 2, an additional context (The Age of Princes) has been added as an extra option. This provides an opportunity to bridge the present 1,500 year gap between the study of daily life of the Iron Age, Celts or Romans and the study of Life in Tudor times. It also provides a basis for study of the political, economic and cultural history of the mediaeval period at the beginning of Key Stage 3. 

To what extent do you agree that the addition of this new context is appropriate?

Overall, 63% of respondents agreed that the addition of the Age of Princes context was appropriate.

63% of secondary schools were in agreement, as were 61% of primary schools. Whilst seven of the eight special schools were in agreement, only three of the nine LEA respondents were.

Many of the written comments received were very supportive of the inclusion of this option. Those which were negative suggested an unwillingness to change existing schemes of work and a concern about resources. This option will remain, since it provides an opportunity for schools with good local resources to draw on these, but is not a requirement for schools lacking such resources.
In response to the consultation, no changes have been made. 
5. The programmes of study have been revised to promote an investigative approach to the teaching and learning of history.

To what extent do you agree that this has been achieved?

Overall, over four fifths (83%) of respondents agreed that the revision of the programmes of study to promote an investigative approach to the teaching and learning of history had been achieved.

81% of primary schools and 74% of secondary schools agreed that this had been achieved, as did all nine LEA respondents and all eight special schools.

In response to the consultation, no changes have been made.

6. Skills have been highlighted in the programmes of study.

To what extent do you agree that these skills are clearly reflected in the level descriptions?

Overall, over four fifths, (80%), agreed that skills highlighted in the programmes of study were clearly reflected in the level descriptions.

80% of primary schools agreed, as did 74% of secondary schools. All seven special schools and six of the eight LEA respondents agreed that the skills were clearly reflected

In response to the consultation, no changes have been made.

7. National curriculum outcomes have been written to recognise the attainment of pupils working below Level 1. There are three outcomes and these broadly correspond to the Foundation Phase outcomes 1, 2 and 3.

To what extent do you agree that these outcomes are helpful in recognising attainment below Level 1?

Overall, over four fifths of respondents (82%) agreed that the national curriculum outcomes were helpful in recognising attainment below Level 1.

83% of both primary and secondary school respondents were in agreement. Of the nine LEA respondents, eight agreed that the outcomes were helpful in recognising attainment below Level 1, as did four of the eight special schools.

In response to the consultation, no changes have been made.

8. The level descriptions have been revised.

To what extent do you agree that the revisions are sufficiently clear for the purposes of teacher assessment
· in Key Stage 2
· in Key Stage 3? 

At Key Stage 2, overall over two thirds (68%) agreed that the revisions to the level descriptions were sufficiently clear for the purposes of teacher assessment. 

72% of primary schools thought that the revisions were sufficiently clear at Key Stage 2, with 14% of primary school respondents disagreeing. Six of the eight LEA respondents and five of the eight special schools agreed that the revisions were sufficiently clear.  

At Key Stage 3, overall over half (54%) agreed that the revisions to the level descriptions were sufficiently clear for the purposes of teacher assessment. 

63% of secondary schools agreed that the revisions were sufficiently clear at Key Stage 3, with nearly a quarter, (24%), disagreeing. Six of the eight special schools agreed that the revisions were sufficiently clear.

In response to the consultation, no changes have been made but the guidance will provide further detail on the use of these. 

9. It is proposed that the revised national curriculum subject orders will come into effect as detailed below.
	Date
	Key Stage 2
	Key Stage 3
	Key Stage 4

	September 2008
	Years 3, 4 and 5
	Years 7 and 8
	

	September 2009
	Year 6
	Year 9
	Year 10: English, Welsh, Welsh second language and Physical education

	September 2010
	
	
	Year 10: Mathematics

Year 11: English, Welsh,  Welsh second language and Physical education

	September 2011
	
	
	Year 11: Mathematics


To what extent do you agree that this phased implementation is manageable at

· Key Stage 2

· Key Stage 3?

At Key Stage 2, overall just over half (53%) agreed that that the phased implementation of the revised national curriculum subject orders, as per the above timetable, would be manageable. 

53% of primary school respondents agreed that the timetable would be manageable, but over a third (35%) disagreed. Of the eight LEA respondents replying, five agreed that the timetable would be manageable, as did four of the eight special schools.
At Key Stage 3, overall less than half (45%) agreed that the phased implementation of the revised national curriculum subject orders, as per the above timetable, would be manageable. 

50% of secondary school respondents agreed that the timetable would be manageable. Only 35% of primary schools were in agreement, 59% neither agreed nor disagreed reflecting their limited Key Stage 3 involvement. 

In response to the consultation, the timetable has been retained in its proposed form, except for an alteration at Key Stage 4 to match the revised implementation arrangements for GCSE.  This reflects the fact that the majority of respondents overall were in favour of the timetable outlined. The minority who expressed a preference for change were divided between those who sought a shorter implementation period and those who sought a longer implementation period.
Geography 

1. The programmes of study have been organised under four Skills headings: Locating places, environments and patterns; Understanding places, environments and process; Investigating; Communicating.

To what extent do you agree that this sub-division is appropriate?

Overall, a large majority (87%) agreed that organising the programmes of study under these four Skills headings was appropriate.

87% of primary schools were in agreement as were 82% of secondary schools.

In response to the consultation, no changes have been made.

2. The content of the Key Stage 2 programme of study has been revised to broaden learners’ understanding of global citizenship.

To what extent do you agree that this has been achieved?

Overall, a large majority (86%) agreed the revision of the Key Stage 2 programme of study had broadened learners’ understanding of global citizenship.

91% of primary schools were in agreement as were 73% of secondary schools.

In response to the consultation, no changes have been made.

3. The content of the Key Stage 3 programme of study has been revised and simplified to remove duplication and overlap and thus provide more flexibility for curriculum planning. 

To what extent do you agree that this is has been achieved?
Overall, around two thirds (65%) of respondents agreed that the revision of the content of the Key Stage 3 programme of study to remove duplication and overlap to provide more flexibility for curriculum planning had been achieved. 

72% of secondary schools were in agreement with this statement. Almost half of primary school respondents (48%) neither agreed nor disagreed, reflecting their limited knowledge of Key Stage 3.

In response to the consultation no changes have been made.

Whilst the positive comments focused on increased flexibility and how less duplication would lead to more interesting lessons, some secondary teachers expressed concerns. Some were of the opinion that the Key Stage 3 programme of study was too flexible; others thought that elements, especially of physical geography, were too specific.  These concerns will be addressed in the subject guidance which will provide support, for example of how physical topics such as weather and climate might be integrated into the programmes of study. 

4. At both key stages, the programmes of study have been revised to improve their relevance to the everyday lives of learners by
· introducing investigation of ‘geography in the news’

· requiring pupils to express opinions, understand different values and attitudes, develop arguments and make decisions
· updating the range of content.

To what extent do you agree that these revisions make the programmes of study more relevant for pupils’ lives in the twenty first century?

Overall, the majority of respondents (89%) agreed that the revisions made the programmes of study more relevant for pupils’ lives in the twenty first century.

89% of primary schools were in agreement with this statement, as were 82% of secondary schools. 

In response to the consultation no changes have been made.

There were a very large number of positive written comments though some teachers expressed concerns about the challenges of planning schemes of work and responding to the immediacy of ‘Geography in the News’.  These concerns will be addressed in the subject guidance which will provide examples of how topical issues might be integrated into schemes of work. 

5. The content of the programmes of study has been revised to ensure adequate opportunities for the study of Wales.

To what extent do you agree that these opportunities 

· are sufficient at Key Stage 2

· are sufficient at Key Stage 3?

At Key Stage 2, overall over four fifths (84%) agreed that adequate opportunities for the study of Wales had been created by the revision of the programmes of study.
86% of primary schools thought that the opportunities were sufficient. 

At Key Stage 3, overall more than three-quarters (77%) agreed that adequate opportunities for the study of Wales had been created by the revision of the programmes of study.

88% of secondary schools thought that the opportunities were sufficient at Key Stage 3. Nearly half (48%) of primary school respondents neither agreed nor disagreed, possibly reflecting their limited Key Stage 3 involvement.

In response to the consultation, no changes have been made.

There were a high number of positive comments but there were concerns about the requirement at Key Stage 2 to teach aspects of the geography of the whole of Wales. These concerns will be addressed in the subject guidance which will provide support for the planning of this area of the programme of study.  

6. A series of questions has been included in the programmes of study to encourage learning through investigation.

To what extent do you agree that these questions will be useful in encouraging investigation in geography 

· at Key Stage 2

· at Key Stage 3?

At Key Stage 2, overall a majority (91%) agreed that the series of questions included in the programmes of study to encourage learning through investigation would be useful in encouraging investigation in geography.   

93% of primary schools agreed, as did all eight LEA respondents and all four special schools.  

At Key Stage 3, overall nearly four fifths (78%) agreed that the series of questions included in the programmes of study to encourage learning through investigation would be useful in encouraging investigation in geography.   

80% of secondary schools thought that the opportunities were sufficient at Key Stage 3. Nearly a third (31%) of primary school respondents neither agreed nor disagreed, reflecting their limited Key Stage 3 involvement.

In response to the consultation, no changes have been made.

7. National curriculum outcomes have been written to recognise the attainment of pupils working below Level 1. There are three outcomes and these broadly correspond to the Foundation Phase outcomes 1, 2 and 3.

To what extent do you agree that these outcomes are helpful in recognising attainment below Level 1?

Overall, three-quarters of respondents (76%) agreed that the national curriculum outcomes were helpful in recognising attainment below Level 1.

85% of primary school respondents were in agreement. 51% of secondary schools agreed but over a third (38%) of secondary school respondents neither agreed nor disagreed.

In response to the consultation, no changes have been made. 
8. The level descriptions have been revised to clarify progression in Skills.

To what extent do you agree that this has been achieved?

Overall, over three-quarters of respondents (78%) agreed that the revision of the level descriptions to clarify progression in skills had been achieved. 

Whilst 83% of primary school respondents were in agreement, only 57% of secondary school respondents agreed, with 26% of secondary school respondents disagreeing. All eight of the LEA respondents agreed that the revision of the level descriptions had clarified progression

In response to the consultation, the following changes have been made:    

· Statements in the level descriptions which refer to aspects of education for sustainable development and global citizenship have been revised to provide clearer progression between Levels 4,5,6,7 and 8.
· Statements about the skills of asking and sequencing questions have been revised to provide clearer progression between Levels 5, 6 and 7. 

· The word ‘limited’ has been removed from Level 5.

Additionally, for those, especially at Key Stage 3   who expressed concerns about other aspects of the level descriptions, further support will be provided in the subject guidance

9. The level descriptions have been revised.

To what extent do you agree that the revisions are sufficiently clear for the purposes of teacher assessment
· in Key Stage 2

· in Key Stage 3? 

At Key Stage 2, overall nearly three-quarters (74%) agreed that the revisions to the level descriptions were sufficiently clear for the purposes of teacher assessment. 

80% of primary schools thought that the revisions were sufficiently clear at Key Stage 2 with only 6% of primary school respondents disagreeing. 

At Key Stage 3, overall just over half (51%) agreed that the revisions to the level descriptions were sufficiently clear for the purposes of teacher assessment. 

Only 46% of secondary schools agreed that the revisions were sufficiently clear at Key Stage 3, while a third (33%) disagreed. Over half (56%) of primary school respondents neither agreed nor disagreed, reflecting their limited Key Stage 3 involvement.

In response to the consultation, for those who expressed concerns, further support will be provided in the subject guidance which will provide exemplification with associated commentary on progression through the levels. 

10. It is proposed that the revised national curriculum subject orders will come into effect as detailed below.
	Date
	Key Stage 2
	Key Stage 3
	Key Stage 4

	September 2008
	Years 3, 4 and 5
	Years 7 and 8
	

	September 2009
	Year 6
	Year 9
	Year 10: English, Welsh, Welsh second language and Physical education

	September 2010
	
	
	Year 10: Mathematics

Year 11: English, Welsh,  Welsh second language and Physical education

	September 2011
	
	
	Year 11: Mathematics


To what extent do you agree that this phased implementation is manageable at

· Key Stage 2

· Key Stage 3?

At Key Stage 2, overall over half (56%) agreed that that the phased implementation of the revised national curriculum subject orders, as per the above timetable, would be manageable; however, 26% disagreed.

56% of primary school respondents agreed that the timetable would be manageable but a third (33%) disagreed. 50% of secondary schools were in agreement with a significant number neither agreeing nor disagreeing reflecting their limited Key Stage 2 involvement.

The bulk of those disagreeing were from primary schools.

At Key Stage 3, overall 60% agreed that the phased implementation of the revised national curriculum subject orders, as per the above timetable, would be manageable. 

59% of secondary school respondents agreed that the timetable would be manageable. A significant number of primary schools (50%) neither agreed nor disagreed, reflecting their limited Key Stage 3 involvement. 20% of respondents disagreeing were almost exclusively confined to secondary schools.

In response to the consultation, the timetable has been retained in its proposed form, except for an alteration at Key Stage 4 to match the revised implementation arrangements for GCSE.  This reflects the fact that the majority of respondents overall were in favour of the timetable outlined. The minority who expressed a preference for change were divided between those who sought a shorter implementation period and those who sought a longer implementation period.
Art and design 

1. The title of the order has been changed to Art and design in order to provide continuity between Key Stages 2 and 3, GCSE and AS/A level and also to reflect the content of the revised order.

To what extent do you agree with the change in title?

More than four fifths (82%) agreed with the change in title of the order to Art and design in order to provide continuity between Key Stages 2 and 3, GCSE and AS/A level and reflect the content of the revised order.

95% of secondary schools were in agreement as were 74% of primary school respondents.

In response to the consultation, no changes have been made.

2. The three components of the programmes of study have changed to Understanding, Investigating and Making in order to acknowledge the fact that teachers, especially in the primary sector, think in these terms when developing schemes of work.

To what extent do you agree with this change?

The vast majority (93%) agreed with changing the three components of the programmes of study to Understanding, Investigating and Making in order to acknowledge the fact that teachers, especially in the primary sector, think in these terms when developing schemes of work.

Agreement was similar for both primary schools (93% agreeing), and secondary schools (90% agreeing). All seven of the LEA respondents agreed with the change, as did all other respondents to this question.

In response to the consultation, no changes have been made.

3. A statement has been included to encourage an integrated approach to the delivery of the three components, Understanding, Investigating and Making – ‘Understanding, Investigating and Making should be regarded as integrated activities’.

To what extent do you agree with this statement?

91% of all respondents agreed with the inclusion of this statement.

93% of secondary schools and 90% of primary schools agreed with the inclusion of the statement.

In response to the consultation, no changes have been made.
4. The content of the current order has remained mainly as it was but bullet points have been introduced.

To what extent do you agree that this provides greater clarity?

Over three-quarters (78%) agreed that the introduction of bullet points has provided greater clarity.

Primary and secondary schools had similar levels of agreement (79% and 76% respectively).
In response to the consultation, no changes have been made.

5. Non-statutory examples are included (in italics) in the programmes of study.

To what extent do you agree that these are appropriate and helpful?

The overwhelming majority of respondents (90%) agreed that the inclusion of non-statutory examples in the programme of study was appropriate.

95% of primary and 79% of secondary schools were in agreement.

In response to the consultation, the number of non-statutory examples has been reduced to bring the Art and design order into line with other orders
6. Skills have been highlighted in the programme of study

To what extent do you agree that these skills are clearly reflected in the level descriptions?

Over three-quarters (78%) of respondents agreed that skills have been clearly reflected in the level descriptions.

74% of primary schools were in agreement as were 88% of secondary schools

In response to the consultation, no changes have been made.

7. National curriculum outcomes have been written to recognise the attainment of pupils working below Level 1.  There are three outcomes and these broadly correspond to the Foundation Phase outcomes 1,2,and 3

To what extent do you agree that these outcomes are helpful in recognising attainment below Level 1?

Over four fifths of respondents (84%) agreed that the national curriculum outcomes are helpful in recognising the attainment of pupils working below Level 1.

87% of primary schools were in agreement as were 80% of secondary schools.  

In response to the consultation, no changes have been made.

8. The level descriptions have been revised.

To what extent do you agree that the revisions are sufficiently clear for the purposes of teacher assessment
· in Key Stage 2

· in Key Stage 3? 

At Key Stage 2, nearly three-quarters (73%) agreed that the revisions to the level descriptions were sufficiently clear for the purposes of teacher assessment, with only 9% disagreeing.

72% of primary schools thought that the revisions were sufficiently clear at Key Stage 2 although 10% of primary school respondents disagreed. Five of the six LEA respondents agreed that the revisions were sufficiently clear.

At Key Stage 3, 59% agreed that the revisions to the level descriptions were sufficiently clear for the purposes of teacher assessment, but 16% disagreed, with almost all this disagreement emanating from secondary schools where 19% of respondents disagreed that the revisions were sufficiently clear.

A total of 67% of secondary schools did however agree that the revisions were sufficiently clear for the purposes of teacher assessment in Key Stage 3.

The majority of primary school respondents neither agreed nor disagreed reflecting their limited Key Stage 3 involvement.

In response to the consultation, no changes have been made.

9. It is proposed that the revised national curriculum subject orders will come into effect as detailed below.
	Date
	Key Stage 2
	Key Stage 3
	Key Stage 4

	September 2008
	Years 3, 4 and 5
	Years 7 and 8
	

	September 2009
	Year 6
	Year 9
	Year 10: English, Welsh, Welsh second language and Physical education

	September 2010
	
	
	Year 10: Mathematics

Year 11: English, Welsh,  Welsh second language and Physical education

	September 2011
	
	
	Year 11: Mathematics


To what extent do you agree that this phased implementation is manageable at

· Key Stage 2

· Key Stage 3?

At Key Stage 2, 61% agreed that the phased implementation of the revised national curriculum subject orders, as per the above timetable, would be manageable.  However 18% disagreed that this timetable was manageable.

60% of primary school respondents agreed that the timetable would be manageable.  Over half (53%) of secondary schools said they neither agreed nor disagreed, reflecting their limited Key Stage 2 involvement. All six LEA respondents replying agreed that the timetable would be manageable.

At Key Stage 3, 65% agreed that the phased implementation of the revised national curriculum subject orders, as per the above timetable, would be manageable.  Two thirds (67%) of primary schools neither agreed nor disagreed, again reflecting their limited Key Stage 3 involvement. All four LEA respondents replying to this question agreed that the timetable would be manageable.

In response to the consultation, the timetable has been retained in its proposed form, except for an alteration at Key Stage 4 to match the revised implementation arrangements for GCSE.  This reflects the fact that the majority of respondents overall were in favour of the timetable outlined. The minority who expressed a preference for change were divided between those who sought a shorter implementation period and those who sought a longer implementation period.
Music 

1. The three components of the programmes of study – Performing, Composing, Appraising – have been retained.

To what extent do you agree that this is appropriate?
Almost all respondents (98%) thought it appropriate that the three components of the programmes of study have been retained.

In response to the consultation, no changes have been made.

2. To emphasise the main musical skills and to aid planning, the section on Skills has been subdivided into ‘pupils should be given opportunities to’ and ‘during which they should’.

To what extent do you agree that this will help 
· to increase the focus on the main musical skills

· planning?

Over four fifths (88%) of all respondents agreed that subdividing the section on skills into ‘pupils should be given opportunities to’ and ‘during which they should’ will help to increase the focus on the main musical skills. 

When asked if this revision will help with planning, three-quarters (75%) of respondents were in agreement.

When examining the comments made by respondents to this revision, it was clear that there was overall ‘in principle’ support for the revision.  Many respondents commented that there was now more of a link with skills and application, and that this was definitely appropriate. 

In response to the consultation, the bold text about linking musical skills has been moved above the Skills and Range sections. 

3. The repertoire requirements have been moved into the Range section of the programmes of study. They have been redrafted to become more learner-centred, to encourage learners to make links between their own music making and the music of others, and to recognise the way music continually evolves.

To what extent do you agree that the repertoire requirements are appropriate?

Overall, 85% of all respondents were in full agreement with the statement, increasing to 91% amongst secondary school respondents.

Many respondents said they welcomed the move towards a ‘learner-centred’ approach. This was perceived as being extremely positive.

In response to the consultation, no changes have been made.
4. At Key Stage 3, text has been added: ‘Realise music using ICT and music technology’ (Performing) and ‘Compose using ICT and music technology’ (Composing).

To what extent do you agree that these additions are appropriate and relevant to the twenty first century?

The inclusion of the text ‘Realise music using ICT and music technology’ in performing and ‘Composing using ICT and music technology’ in Composing was considered appropriate and relevant by four fifths (81%) of respondents.  

However, an area of concern commented on by many respondents was the lack of resources in terms of equipment, instruments, etc, available to support the curriculum. This, together with general funding, was an issue for many respondents.

In response to the consultation, no changes have been made.

5. At both key stages in Performing, a statement now reads: ‘Pupils should be given opportunities to practise and evaluate their performing in order to improve’.

To what extent do you agree that this promotes assessment for learning by recognising the key role of the learner in improving musical skills?

The vast majority (96%) of respondents definitely agreed that the revised statement promotes assessment for learning by recognising the key role of the learner.

Most comments focused on the benefits of sharing and promoting musical skills. 

Self-evaluation was considered to be a positive move in helping and encouraging pupils to develop their skill further.

In response to the consultation, no changes have been made.

6. Skills have been highlighted in the programmes of study.

To what extent do you agree that these skills are clearly reflected in the level descriptions?

Three-quarters of all respondents agreed that skills have been clearly reflected in the level descriptions.

Agreement was somewhat lower among secondary schools, where only two thirds were in agreement with the statement.

In response to the consultation, no changes have been made. Forthcoming guidance material will provide further clarification on the development of skills.
7. National curriculum outcomes have been written to recognise the attainment of pupils working below Level 1. There are three outcomes and these broadly correspond to the Foundation Phase outcomes 1, 2 and 3.

To what extent do you agree that these outcomes are helpful in recognising attainment below Level1?

83% agreed that the outcomes are helpful in recognising attainment below Level 1.

Agreement was somewhat higher amongst primary schools (90%) than either secondary (68%), or special schools (67%).

Generally the outcomes were perceived to be clear and straightforward.

In response to the consultation, no changes have been made.

8. The level descriptions have been revised.

To what extent do you agree that the revisions are sufficiently clear for the purposes of teacher assessment
· in Key Stage 2

· in Key Stage 3?

At Key Stage 2, overall 68% of respondents agreed that the revisions to the level descriptions were sufficiently clear for the purposes of teacher assessment.
At Key Stage 3, when asked to comment on clarity, overall agreement was slightly lower (61%).

Comments were divided between those respondents who thought the revisions were clear and simple for assessment purposes, and those who thought the revisions vague and somewhat lacking in clarity.

In response to the consultation, the word ‘individual’ has been deleted from the Level 4 description to clarify progression between Levels 4 and 5. The forthcoming exemplification of standards materials (DVD and booklet) will support teacher assessment in Key Stages 2 and 3.

9. It is proposed that the revised national curriculum subject orders will come into effect as detailed below.
	Date
	Key Stage 2
	Key Stage 3
	Key Stage 4

	September 2008
	Years 3, 4 and 5
	Years 7 and 8
	

	September 2009
	Year 6
	Year 9
	Year 10: English, Welsh, Welsh second language and Physical education

	September 2010
	
	
	Year 10: Mathematics

Year 11: English, Welsh,  Welsh second language and Physical education

	September 2011
	
	
	Year 11: Mathematics


To what extent do you agree that this phased implementation is manageable at

· Key Stage 2

· Key Stage 3?

At Key Stage 2, just over two thirds (69%) of all respondents agreed that the phased implementation of the revisions to national curriculum subject orders is manageable.  Nineteen respondents (mainly primary school) disagreed.

At Key Stage 3, however, fewer respondents (57%) agreed that the phased implementation is manageable, with 6% (5 respondents) disagreeing.

This statement achieved the lowest agreement score for any question in the consultation.
In response to the consultation, the timetable has been retained in its proposed form, except for an alteration at Key Stage 4 to match the revised implementation arrangements for GCSE.  This reflects the fact that the majority of respondents overall were in favour of the timetable outlined. The minority who expressed a preference for change were divided between those who sought a shorter implementation period and those who sought a longer implementation period.
Physical education 

1. To increase flexibility and to create a greater choice of activities to motivate pupils, the programmes of study for all key stages are now based upon Areas of Experience, leaving the choice of most activities to teachers and pupils.

To what extent do you agree that these changes will be helpful in 

· increasing flexibility

· creating greater choice of activities in order to motivate pupils?

Just over three-quarters (77%) of respondents agreed that basing the programmes of study at all key stages on Areas of Experience would increase flexibility. Agreement was slightly lower amongst secondary schools (72%), where almost a fifth disagreed. 

When asked if the changes will be helpful in creating greater choice of activities in order to motivate pupils, 70% of respondents said they agreed. Again, agreement was lower amongst secondary schools (59%).

In response to the consultation, no changes have been made to the programmes of study, but in each key stage all examples under ‘Range’ have been removed and put into PE guidance materials. This should improve teachers’ understanding of choices available to schools and how they might be used progressively across the key stages.

2. To broaden the learning, Health, fitness and well-being has been included as an Area of Experience in all key stages, and is a compulsory activity at Key Stage 4.

To what extent do you agree that these changes will be helpful in 

· broadening the learning to include concepts of health, fitness and well being

· providing a sound platform for young people choosing healthy and active lifestyles in future?

85% of respondents agreed that including Health, fitness and well-being as an Area of Experience in all key stages, as well as being compulsory at Key Stage 4, would be helpful in broadening learning. Only 6 respondents in total disagreed with the revision.

Four fifths (80%) agreed that the proposed changes would provide a sound platform for young people choosing health and active lifestyles in the future.

In response to the consultation, no changes have been made. 

3. To acquire essential conceptual and physical skills throughout Key Stages 2 and 3, and to provide a sound platform for choice at Key Stage 4, pupils will follow all four Areas of Experience.

To what extent do you agree that these changes will be helpful in 
· developing a broad understanding of the Areas of Experience and their associated activities in physical education

· developing pupils’ skills necessary to make sound choices at Key Stage 4?

72% agreed that following all four Areas of Experience would be helpful in developing a broad understanding of them. Agreement was somewhat lower amongst secondary schools (61%) than primary schools (75%). 

Just over a fifth of all respondents were unsure whether or not the changes would make a difference. 

Only 60% agreed that these changes would be helpful in developing pupils’ skills necessary to make sound choices at Key Stage 4.  Just over a half of secondary school respondents agreed with this change.

In response to the consultation, no changes have been made but guidance materials will help teachers to understand the conceptual differences between the areas of experience and apply them in their teaching.

4. In line with Welsh Assembly Government thinking as outlined in the Climbing Higher document, the Area of Experience called Adventurous activities will be compulsory at Key Stages 2 and 3. Activities on or off the school site, will be chosen by the school in line with their pupils’ needs, resources and individual circumstances.

To what extent do you agree that this change will be helpful in 

· developing pupils’ problem-solving, decision-making and interpersonal skills

· promoting sport and active recreation in Wales?
Almost four fifths (79%) of all respondents agreed that making Adventurous activities compulsory at Key Stages 2 and 3 will be helpful in developing pupils’ problem-solving and interpersonal skills.

Primary schools were much more positive in their support (87%) than secondary schools (56%), where around a third of respondents were unsure whether the change would be helpful or not.

Fewer respondents (64%) agreed that the change would be helpful in promoting sport and active recreation in Wales. Again, primary schools were more supportive.

In response to the consultation, no changes have been made but guidance materials should help provide teachers and pupils with visual examples of activities suitable for different types of adventurous activities, on and off the school site, many of which require little or no additional resources. Guidance materials will also help teachers plan possible cross-curricular approaches to the provision of adventurous activities. 

5. Water safety work has been placed in Adventurous activities at Key Stage 2. There is a requirement that pupils will be taught this programme. In Key Stages 3 and 4, schools may give pupils opportunities to develop swimming following any of the programmes of study according to their chosen focus as part of Health, fitness, and well-being, or Competitive, Creative, or Adventurous activities.

To what extent do you agree that this change will be helpful in 

· ensuring that all pupils will be taught to swim in Key Stage 2

· offering pupils varied and flexible swimming programmes according to their chosen programme of study through which they might pursue swimming?

Just under three-quarters (72%) of respondents agreed that the change would be helpful in ensuring that all pupils will be taught to swim at Key Stage 2.

Four fifths of special schools agreed that the change would be helpful.

Fewer respondents (58%) agreed that the change would be helpful in offering pupils varied and flexible swimming programmes.

In this instance, agreement amongst primary schools (55%) was lower than for secondary schools (73%)

In response to the consultation, no changes have been made but guidance materials will provide examples of a variety of ways in which swimming activities can be used flexibly as part of health, fitness and well-being, and adventurous, creative and competitive activities.  Many responses reflected the difficulties faced by schools in accessing pool facilities and the funding of this.
6. Skills have been highlighted in the programmes of study

To what extent do you agree that these skills are clearly reflected in the level descriptions?

When asked whether the skills highlighted in the programmes of study had been clearly reflected in the level descriptions, 70% of respondents agreed that this was the case.

In response to the consultation, no changes have been made but exemplification of standards guidance materials will highlight where skills are reflected in the level descriptions.

7. National curriculum outcomes have been written to recognise the attainment of pupils working below Level 1. There are three outcomes and these broadly correspond to the Foundation Phase outcomes 1, 2 and 3.

To what extent do you agree that these outcomes are helpful in recognising attainment below Level 1?

Four fifths (81%) of respondents agreed that the national curriculum outcomes are helpful in recognising attainment below Level 1.

Two thirds of secondary school respondents said they agreed that the outcomes are helpful, with one third saying they neither agreed nor disagreed.

In response to the consultation, there is minor change to wording in Outcomes 1 and 3 to acknowledge comments from teachers of pupils with additional needs.

8. The Level descriptions have been revised.

To what extent do you agree that the revisions are sufficiently clear for the purposes of teacher assessment
· in Key Stage 2?

· in Key Stage 3?

At Key Stage 2, two thirds of respondents said they agreed that the revisions are sufficiently clear for the purpose of teacher assessment. Agreement was much higher amongst primary schools (78%) than both secondary (43%) and special (40%) schools.

At Key Stage 3, fewer respondents (50%) said they agreed that the revisions were sufficiently clear.

In response to the consultation, the following changes have been made: 
· The references to ICT have been removed from Level Descriptions 6 and 7.  
· The current project, aimed at securing and supporting teacher assessment at Key Stage 3, should help secondary teachers considerably with their appropriate use of the level descriptions to provide a best-fit end of key stage judgement on every Year 9 pupil, as well as their understanding of the level characteristics throughout the key stage. 

9. It is proposed that the revised national curriculum subject orders will come into effect as detailed below.
	Date
	Key Stage 2
	Key Stage 3
	Key Stage 4

	September 2008
	Years 3, 4 and 5
	Years 7 and 8
	

	September 2009
	Year 6
	Year 9
	Year 10: English, Welsh, Welsh second language and Physical education

	September 2010
	
	
	Year 10: Mathematics

Year 11: English, Welsh,  Welsh second language and Physical education

	September 2011
	
	
	Year 11: Mathematics


To what extent do you agree that this phased implementation is manageable at

· Key Stage 2

· Key Stage 3
· Key Stage 4?

At Key Stage 2, just under two thirds (61%) of all respondents agreed that the phased implementation of the revisions to national curriculum subject orders is manageable and around a fifth (20%) disagreed.

At Key Stage 3, just under a half of all (49%) agreed that the phased implementation is manageable. However, agreement amongst secondary schools was much higher (72%). The majority of primary (65%) and special schools (67% but very small base) are unsure whether or not the change is manageable at Key Stage 3.

At Key Stage 4, secondary schools were much more positive, with 69% agreeing that the change is manageable.

In response to the consultation, the timetable has been retained in its proposed form, except for an alteration at Key Stage 4 to match the revised implementation arrangements for GCSE.  This reflects the fact that the majority of respondents overall were in favour of the timetable outlined. The minority who expressed a preference for change were divided between those who sought a shorter implementation period and those who sought a longer implementation period.
