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1. Introduction

This report presents findings from the statutory consultation on the secondary
national curriculum in England conducted by Ipsos MORI on behalf of the
Qualifications and Curriculum Authority (QCA).

Background and objectives

QCA has been working with a wide range of partners and stakeholders to
develop revised key stage 3 programmes of study in all 15 national curriculum
subjects. A new structure has been developed which aims to bring greater
coherence and flexibility to the curriculum as a whole. Revisions have also been
made to programmes of study for eight subjects at key stage 4 Einglish,
citizenship, information & communication technology (ICT), mathematics,
physical education (PE), religious cducation (RE), ecconomic wellbeing —
personal, social, health and economic cducation, personal wellbeing — personal,
soctal, health and cconomic education.

The purpose of the statutory consultation 1s to measure the extent to which
stakcholders believe the revised proposals meet the aims of the curriculum
review, and to gauge the overall level of support for the proposals.

Methodology

QCA launched the statutory consultation at the beginning of February 2007 and
it ran from 5" February to 30™ April 2007, The consultation consisted of two
stages: An online survey, open to all stakcholders; and follow-up telephone depth
interviews with a small, gualitative sample of heads of subject/department in
schools. The methodology for both of these stages 15 outlined in more detail
below.

The online survey

Schools and other stakeholders were invited to take part in a short online survey,
hosted by Ipsos MORI and accessed via a link on QCA’s website. .\ PDF
version of the questionnaire was available to download from the QCA’s website
and hard copics were also available from Ipsos MORT on request. Respondents
were asked to familarise themselves with the relevant programme(s) of study
before completing the questionnaire.

Letters were sent to schools and other stakeholders by QCA and conferences
were held at which the online survey was publicised. In addition, on o l'ebruary
2007 Ipsos MORI sent letters to headteachers and heads of the 15 relevant
departments/subjects at a representative sample of 500 state secondary schools
in England (stratified by school type, size, region and location), to further raise
awareness of the online consultation and encourage schools to take part in the
online survey.

! Ipsos MORI

In order to maximise response rates and ensure that all subjects were well
represented in the consultation, Ipsos MORIT sent a reminder letter to curriculum
coordinators in cach of the 500 schools on 13" Apnl 2007, We also conducted
250 reminder calls between 16" and 27" April 2007 with schools that had not
responded.

Respondent profile

There were 1,803 responses to the consultation between 5™ February and 300
April 2007. 1,776 respondents completed the survey online and 27 respondents
completed a paper version of the questionnaire.

Table A below shows the number of responses to cach version of the survey. Of
the 1,803 responses, 453 relate to the cross-currdculum perspective, 1,065 relate
to a programme of study at key stage 3, and 285 relate to a programme of study
at key stage 4.

Headteachers and curriculum coordinators were asked questions about the key
stage 3 curriculum or key stage 4 curriculum or both. Other teachers were asked
questions about a programme of study at key stage 3 or key stage 4. All other
types of respondent were given the choice to answer questions about the key
stage 3 or key stage 4 curriculum overall or a programme of study.

Table A: Version of survey Key stage 3 Key stage 4
Art & design 23 n/a
Citizenship 30 28
Design & technology (D&T) 502" n/a
Economic wellbeing 12 24
English 36 49
Geography 53 n/a
History 62 n/a
ICT 26 16
Mathematics 34 42
Modern foreign fanguages (MFL) 45 n/a
Music 34 n/a
Personal welibeing 38 21
PE 49 87
RE 15 18
Science 106 n/a
Cross-curriculum perspective 453

Source: Ipsos MOR/

! Please note, D&T responses are down weighted in the data analysis. See further explanation m
the CAnalysis” section below.
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Table B below outlines the profile of respondents to the online survey. Of the
1,803 responses to the survey, 1,523 are from individuals and 280 are from

groups.

Table B: Respondent type Total Cross- Programme
curriculum of study
perspective  perspective

School: 1,132% 211 921

Classroom or subject 591 71 520
teacher/lecturer

Subject manager 332 40 292
Curriculum coordinator/manager 174 174 n/a
Course leader 167 33 134
Member of SMT/leadership team 130 28 102
Headteacher 38 38 n/a
School governor 31 16 15
SEN teacher 27 13 14
Programme manager 17 10 7
Head of year 25 6 19
EAL teacher 5 2 3
Other (within school) 60 11 49

Local authority 119 49 70

Subject association/subject 105 22 83

advisor/subject lecturer/subject

inspector

Teacher/professional association 98 36 62

Higher education institution 41 7 34

Parent 39 22 17

Pupil 15 10 5

An organisation representing 10 T 3

aspects of diversity

National youth organisation 10 4 6

Employer 7 4 3

An organisation representing 6 4 2

aspects of inclusion

Governing body/national 6 5 1

assoclations for school governors

National parents association 1 1 0

Other 211 68 143

Source: ipsos MOR!

Telephone depth interviews

At the end of the online survey, respondents were asked whether they were
interested in taking part in further rescarch for QA on the secondary national
curriculum review. We conducted 20-30 minute telephone depth interviews
berween 19" March and 20" April 2007 with a sample of 30 senior teachers (c.g.
heads of subject/department and  subject managers) who were willing to
participate in further rescarch. The purpose of these interviews was to explore
their views of the proposed changes to programmes of study in more depth.

As the survey covered 23 programmes of study mn total, it is not possible to draw
statistically robust conclusions about cach programme of study from a total of 30
telephone depth interviews. However, combined with quantitative data (and
responsces to the open/free text questions) from the online survey, the telephone
depth interviews provided a more detailed understanding of the underlying issues
for different programmes of study.

The table below shows the number of telephone depth interviews conducted for
cach programme of study and at cach key stage.

3 Please note, school respondents could choose as many responsibilities/roles as apply.
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Table A: Telephone depth interviews Key stage 3 Key stage 4
Art & design 2 n/a
Citizenship 1 1

D&T 2 n/a
Economic wellbeing 1 1
English 1 1
Geography 2 n/a
History 2 n/a

ICT 1 1
Mathematics 1 1

MFL 2 n/a
Music 2 nia
Personal wellbeing 1 1

PE 1 1

RE 1 1
Science 2 n/a
Total 22 8

Source: ipsos MOR!
Ipsos MORI 4




The questionnaire and topic guide

Ipsos MORI designed the questionnaire and topic guide in close consultation
with QCA.

In the online survey, questions were manly closed and relate cither to one
programme of study or to the curriculum as a whole, depending on the
respondent’s background. Headteachers and curriculum coordinators were asked
to respond to questions from a cross-curriculum  perspective, while other
teachers and non-school stakcholders are asked to choose which version of the
survey they wish to take. The survey covered 15 revised programmes of study at
key stage 3 and cight revised programmes of study at key stage 4, as well as the
cross-curriculum perspective.

Fach version of the online survey relating to a programme of study included nine
closed questions and three open/free text questions. The  cross-curriculum
perspective route consisted of six closed questions and three open/free text
questions.

The topic guide for the telephone depth interviews consisted of open questions
and probes rclating to four different themes: Curriculum coherence, flexibility,
inclusiveness and implementation.

Copies of the online questionnaire (PDE version) and topic guide are appended
to this report.

Analysis

In total 502 responses were reecived in relation to the D& programme of study,
significantly higher than for any other programme of study. We have therefore
weighted down the number of D&1" responses to 100 to ensure D&T 1s not
over-represented in the survey, When findings are discussed in relation to the
key stage 3 and key stage 4 programmes of study overall we use the weighted
data, and when findings are discussed for each individual programme of study we
use unweighted data. The effect of weighting is shown in the appendices and in
the computer tables.

Interpretation of the data

When interpreting the findings, it 1s important to remember that the results are
based on a sample, rather than the entire total population, of stakcholders.
Conscquently, results are subject to sampling tolerances and not all differences
between sub-groups are statistically significant. At the same time, it should be
noted that statistically significant data need to be interpreted to see whether they
make reasonable sense.

Caution should be excrcised when comparing percentages derived from base

sizes of 99 respondents or fewer, and particularly when comparing percentages
derived from base sizes of 50 respondents or fewer. For this reason we report

5 Ipsos MORI

on the number of responses, rather than percentages where fewer than 30
respondents have answered inrelation to a programme of study. It is for this
reason that art & design is not included in any of the charts which breakdown the
results by subject, and is reported on separately from other subjects — only 23 art
& design teachers responded to the survey, which is too small a base size to
report the findings in percentages.

Publication of the data

As with all our studies, these findings are subject to Ipsos MORID’s standard
Terms and Conditions of Contract.  Any press release or publication of the
findings of this rescarch requires the advance approval of Ipsos MORIL Such
approval will only be refused on the grounds of inaccuracy or misinterpretation
of the findings.

Acknowledgements

We wish to record our gratitude to all people who have taken part in the
consultation.  Ipsos MORI would also like to thank Crichton Casbon, Annette
Hagan and Emma Davies at QCA for all their assistance with this project.
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2. Key findings

Cross-curriculum perspective

Overall the majority of respondents are positive about the aims, coherence and
flexibility of the revised secondary national curriculum, although they are less
positive about the inclusiveness of the revised programmes of  study.
Headteachers, other scnior managers in schools and local authorities are
consistently more positive on all aspects than other non-school stakcholders.

The key findings for cach aspect are as follows:

®  The majority of respondents agree that having a single set of aims
for the secondary natonal curriculum that covers all programmes of
study contributes to making the curriculum more coherent.  This
applies to respondents answering in relation to key stage 3 (81%0) and
key stage 4 (72%0).

¢ In addition, the majority of respondents agree that the revised
structure for the programmes of study makes the curriculum more
coherent (62°6 and 60% agrec in relation to key stage 3 and 4
respectively).  Just over one in ten respondents disagree (13% in
relation to both key stages). A more coherent and cross-curricular
teaching/lcarning approach and enabling links berween subjects are
the most frequently cited comments relating to curriculum coherence.

*  Around two-thirds of respondents agree that the revised programmes
of study will give schools more flexibility (690 in relation to key
stage 3 and 650 in rclation to key stage 4). About one in seven
disagree that this is the case (15°0 for both key stages). The most
frequently cited benefits of flexibility relate to curriculum diversity and
allowing teachers to tailor the curriculum, whereas the key drawback
perceived is that the curriculum could become too narrow.

* ILindings arc less positive regarding the inclusiveness of the revised
programmes of study. Just over half of respondents at key stage 3
(57°0) and key stage 4 (54°0) agree that the revised programmes of
study will enable schools to take into account the needs of all
learners.  Around onc in four respondents neither agreed nor
disagreed with this statement (23°0 and 250 for key stage 3 and 4
respectively) and a smaller proportion disagree (16%0 for both key
Stages).

Programme of study perspective

Respondents are generally positive about the curriculum aims, importance
statements, key concepts, key processes, range and content and curriculum

7 Ipsos MORI

opportunitics, although respondents answering in relation o a key stage 3
programme of study tend to be less positive than those responding in relation to
a key stage 4 programme of study. Respondents are relatively less positive
regarding the coherence, flexibility and inclusiveness of the revised programmes
of study. On most aspects, school leaders/management are more likely to be
positive and less experienced teachers are more likely to be negative about the
revised programmes of study.

The key findings for cach aspect are as follows:

* The majority of respondents agree that having a single set of aims
for the whole sccondary curriculum will contribute to making the
curriculum more coherent (700 in relation to key stage 3 and 74%0 in
relation to key stage 4). In the qualitative interviews, a single set of
aims was generally scen to be a good and valid ideal to strive for.

® Teachers of RI, economic and personal wellbeing are among those
who are most positive about having a single set of aims. Citizenship,
geography, MI'l, and PTL respondents are also somewhat more likely
than average to agree that a single sct of aims makes the curriculum
morc  coherent. In contrast, mathematics, science and D&T
respondents are less likely than average to agree.

¢ There 1s widespread agreement that the importance statements for
the programme of study sum up why that subject is an important part
of the sccondary curriculum (91% agree in relation to key stage 3 and
92° agree in relation to key stage 4).  ‘There are few significant
differences between programmes of study when looking at thi

* The majority of respondents also agree that the key concepts
underpin the study of the subject, and the level of agreement is even
higher in relation to key stage 4 subjects (88%0, compared with 81%0 in
rclation to key stage 3). MEL, English, geography and history fare
best when looking at differences between programmes of study.
Subjects where respondents are most likely to disagree with the key
concepts include personal and cconomic wellbeing, 1CT, science,
mathematics and D&T.

* A similar proportion of respondents agree that the key processes
reflect the essential skills that pupils neced to make progress in their
subject (82°0 in relation to key stage 3 and 860 in relation to key stage
4). There is greater disagreement that the key processes reflect such
skills among ICT, personal and economic wellbcing and D&T
respondents.

* A smaller majority of respondents agree that the revised programme
of study will give teachers more flexibility (56°0 in relation to key
stage 3 and 62%0 in relation to key stage 4). A minority of respondents
disagree (27°0 and 21% respectively). In the qualitative interviews,
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increased choice and creativity are cited as key advantages of the
revised programmes of study. However, some fecl that key aspects of
the curticulum have been removed from programmes of study
(particularly D&T). There is also some concern that a less prescrptive
programme of study will lead to inconsistent standards. Geography,
Pl and MEL respondents are most likely to agree that the revised
programme of study will give greater flexibility. Greatest disagreement
comes from D&I, English, personal wellbeing, mathematics and
history respondents.

More than half of respondents agree the revised programmes of study
will enable schools to take into account the needs of all learners (56° o
in relation to key stage 3 and 59 in relation to key stage 4) and a
minority disagree (26°0 in relation to key stage 3 and 20°0 in relation
to key stage 4). Respondents answering in relation to RE, geography,
PE and music are most likely to agree that the revised programme of
study enables schools to take into account the needs of learners. In
contrast, D&T, ICT, English, mathematics, history and  science
respondents are least likely to agree.

Although qualitative respondents felt that the revised programmes of
study are more inclusive in principal, barriers cited to a fully inclusive
curriculum are lack of resources, large class sizes, a lack of suitably
trained and skilful teachers and constraints “imposed” by cxam

boards.

Respondents answering in relation to a key stage 4 programme of
study arc more likely to agree that the range and content is
sufficiently broad (72°e) than their key stage 3 counterparts. MIL,
music and geography respondents are most likely to agree, whercas
D&T, science and history respondents are most likely to disagree that
the range and content of the programme of study 1s broad cnough.

This is also the case for the curriculum opportunities, with around
three-quarters of respondents (74°0) answering in relation to a key
stage 4 programme of study agreeing that the curriculum opportunitics
provide sufficient opportunitics for all pupils to learn, compared with
two-thirds of respondents (66° o) answering in relation to key stage 3.
Again, MIL, music , R} and geography respondents are among those
most likely to agree that the curriculum opportunities  provide
sufficient opportunities for all pupils to learn. D&T, Linghsh, ICT and
science respondents are most likely to disagree.

A significantly smaller proportion of respondents agree that the
revised programmes of study contribute to making the curriculum as a
whole more coherent. Kev stage 4 programmes of study fare slightly
better (570 agree) than key stage 3 programmes of study (48%0).
Around one in four respondents neither agree nor disagree with this
statement (24°0) and disagreement that the revised programme of

9 Ipsos MORI

study contnbutes to making the curriculum more  coherent s
significantly higher among key stage 3 respondents (27°0 disagrece),
than key stage 4 respondents (17° o disagree).

In the qualitative interviews, some respondents felt that the revised
curriculum could lead to duplication across subjects, rather than
coherence. Some suggested that QCA could help schools to avoid
duplication by making it very clear where overlaps oceur.

IPSOS MORI 1



3. Cross-curriculum perspective

In this section, we outline survey findings from the cross-curriculum perspective.
Findings are shown separately for key stage 3 and key stage 4. Some respondents
only answered the survey in relation to one key stage (141 responded in relation
to key stage 3 only, and 29 responded in relation to key stage 4 only), however it
should be noted that 283 respondents answered the survey in relation to both key
stages — each one in tum.

3.1. Aims

The majority of respondents agree that having a single set of aims for the
secondary national curriculum that covers all subject programmes of study
contrbutes to making the curriculum more coherent. Just over four in five (81%)
agree that a single set of aims makes the key stage 3 curriculum more coherent,
with around three in ten (32%) strongly agreeing. With regards to key stage 4, just
under three in four (72%) agree that a single set of aims makes the curriculum
more coherent. Very few respondents disagree that having a single set of aims
makes the curriculum more coherent at either key stage 3 or 4.

ipsos MORI

Q Do you agree or disagree that having a single set of aims for
the secondary curriculum that covers all subject programmes of
study at key stage 3 and 4 contributes to making the curriculum
more coherent?
[l Strongly [[]Tend to g Neither/ [l Tend to Strongly [l Don’t know/
agree agree nor disagree disagree not stated
KS3

Headteachers and senior management are more likely to agree that having a
single set of aims for the secondary curriculum contributes to making the key
stage 3 curriculum more coherent (93%), compared with for example curriculum
coordinators (85%). Respondents from a local authority are also more likely to
agree that this is the case (94%).

1 . Ipsos MORI

3.2. Coherence

Around three in five respondents agree that the revised structure for the
programmes of study at both key stages 3 and 4 contributes to making the
curriculum as a whole more coherent (62% and 60% agree respectively). Just
over one in ten respondents disagree that the revised structure contributes to
greater curriculum consistency (13% in relation to both key stage 3 and 4), and
around one in five neither agree nor disagree (22% in relation to both key stage 3
and key stage 4).

ipsos MORI Coherence

Q Do you agree or disagree that the revised structure for the
programmes of study contributes to making the cummiculum as a
whole more coherent?

[l Strongly @ Tend to [l Neither/ {ljTend to  [li] Strongly [lj Don't know/
agree agree nor disagree disagree not stated
KS3

4%
4% 16%

esponding from

Headteachers and senior management are more likely to agree that the revised
structure for the programmes of study contributes to making the curriculum at
key stage 3 more coherent (78%) compared with curriculum coordinators (60%).
Respondents from a local authority are also more likely to agree that this is the
case (77%).

When respondents gave an answer in the open text boxes in the online survey,
the most frequently responses related to the following:

* It will enable 2 more coherent teaching/learning approach (mentioned
by 21 key stage 3 and nine key stage 4 respondents)

¢ The changes allow a more cross-curricular approach which will help
cross-curricular planning (mentioned by 17 key stage 3 and six key
stage 4 respondents)

¢ It will enable better links between subjects (mentioned by 12 key stage
3 and 12 key stage 4 respondents).

Ipsos MORI 12




3.3. Flexibility

When asked whether they agree or disagree that the revised programmes of study
give more flexibility to schools in the way they manage their curriculum, the
majority of respondents answering from a cross-curriculum perspective agree.
Just under seven in ten (69%) of those responding in relation to the key stage 3
curriculum agree that the revisions provide greater flexibility. Around one in
seven (15%) disagree. Findings are very similar for key stage 4 with just under
two in three respondents (65%) agreeing that the proposed changes will give

more flexibility to schools in curriculum management, and around one in seven

(15%) disagreeing.

Ipsos MORI Flexibility

Q Do you agree or disagree that, overall the revised programmes
of study at key stage 3 or 4 give more flexibility to schools in
the way they manage their curricutum?

[l Strongly @i Tend to l]Neither/ [fTend to [Jij Strongly [lj Don't know/
agree agree nor disagree disagree not stated

KS3

Headteachers and subject managers are much more positive than curriculum
coordinators regarding flexibility at key stage 3. Just over four in five
headteachers and senior management (81%) agree that the revised programmes
of study will give more flexibility to schools in the way they manage their
curriculum, compared with 69% of curriculum coordinators and 67% of
subject/course heads.

Local authorities are also more likely to agree that the revised programmes of
study will give schools more flexibility (87%).

When respondents gave an answer in the open text boxes in the online survey,
the most frequent responses related to the following:

¢ It allows for a more diverse curriculom (mentioned by 17 key stage 3
and 14 key stage 4 respondents)

13 Ipsos MORI

¢ The curriculum will become too narrow (mentioned by 16 key stage 3
and 69 key stage 4 respondents)

* The changes will enable teachers to better tailor the curriculum
(mentioned by 14 key stage 3 and 17 key stage 4 respondents).

3.4. All learners

Respondents were asked the extent to which they agree or disagree that the
revised programmes of study enable schools to take into account the needs of all
leamers. Just under three in five (57%) agree that they revised key stage 3
programmes of study enable schools to take the needs of all leamers into
account. Ten out of 14 EAL or SEN teachers who took part in the consultation
agree with this statement in relation to key stage 3 and key stage 4 respectively
(please note that, due to the very small size of this group, this finding is not
statistically significant).

Regarding the revised key stage 4 programmes of study, just over half (54%)
agree that these take into account the needs of all leamers. Around a quarter of
respondents neither agree nor disagree with this statement (23% in relation to key
stage 3 and 25% in relation to key stage 4) and one in six disagree (16% in
relation to both key stage 3 and 4 respectively).

Ipsos MORI All learners

Q Do you agree or disagree that, overall the revised programmes
of study at key stage 3 or 4 enable schools to take into account
the needs of all leamers?

[l Strongly [l Tend to [ Neither/ [llTendto | Strongly [l Don’t know/
agree agree nor disagree disagree not stated

4%

he% 15%

Headteachers and senior management are also more likely to agree that the
revised programmes of study at key stage 3 enable schools to take into account
the needs of all leamers (75%) compared with 59% of curriculum coordinators.
Respondents from local authorities are also more likely to agree that this is the
case (71%).

Ipsos MORI 14



Among respondents who gave an answer in the open test boxes in the online
survey, the most frequently cited responses relate to:

¢ T'he changes will give more flexibility which will enable schools to take
into account the needs of all learners (mentioned by 24 key stage 3 and
20 key stage 4 respondents)

¢ The changes will give more flexibility which will ¢nable teachers to
devise new methods of taching (mentioned by 22 key stage 3 and 8

key stage 4 respondents)

*  Teachers will be able to personalise the curriculum (mentioned by 11
key stage 3 and 8 key stage 4 respondents).

15 Ipsos MORI

4. Programme of study perspective

In this section, we outline survey findings from the programme of study
perspective. All respondents taking part in this section of the survey had to
answer in relation to one programme of study only, at cither key stage 3 or key
stage 4. Findings from the telephone depth interviews are incorporated and
findings arc discussed separately for cach programme of study at key stage 3 and
4.

4.1. Aims

4.1.1. Top level analysis

The majority of respondents agree that having a single sct of aims for the whole
secondary curriculum contributes to making the curriculum more coherent (70%
in relation to key stage 3 and 74°0 in relation to key stage 4). A minority of
respondents disagree that having a single sct of aims helps to make the
curriculum more coherent at key stage 3 (15°0) or key stage 4 (14° ).

Ipsos MORI

Q Do you agree or disagree that having a single set of aims for
the whole secondary curriculum contributes to making the
curriculum more coherent?

[l Strongly [[] Tend to [T]Neither/ [[]Tend to [Jjij Strongly [ Don't
agree agree nor disagree disagree know

KS4

Base: All responding from a KS3/4 programmie of stu: <S4 (285)

Teachers answerng in relation to a key stage 3 programme of study and who
have more than 16 years” experience are more likely to agree that having a single
sct of aims makes the curnculum more coherent (760, compared with 700
overall). Respondents from a local authority or a teachers assoctation are also
more likely to agree that this is the case (910 and 790 respectively).  This
reflects higher levels of agreement that a single set of aims for the sccondary
curriculum contributes to making  the curriculum  more  coherent from
respondents to the cross-curriculum perspective (these respondents are generally

Ipsos MORI 16




more interested in how the curriculum works as a whole, as opposed to more
specific aspects of the curriculum).

Respondents answering the survey from a key stage 4 perspective are somewhat
more likely to agree that the revised programme of study makes it clear how the
subject contributes to the revised aims than those answering from a key stage 3
perspective. Whereas seven in ten (70%) respondents agree with this statement in
relation to key stage 3, this increases to just over three in four (76%} in relation to

key stage 4.

Ipsos MORI

Q Do you agree or disagree that the revised programrne of study
for (KS3/4 SUBJECT) makes it clear how this subject’
contnbutes to these aims?

i Strongly [l Tend to [ Neither/ [lJTendto [l Strongly [ljDon't
agree agree nor disagree disagree know

3 KS4
1%
0

KS
% :-'},Z, 30,
. 25% \ 30%

Teachers answering from a key stage 3 programme of study perspective and with
more than 16 years’ teaching experience are also more likely to agree that the
revised programme of study makes it clear how the subject contributes to the
aims (76%, compared with 70% overall). This is also the case for respondents
from a local authority and teachers associations (89% and 85% respectively).

4.1.2. Programmes of study

The following charts show the breakdown of opinion on the aims by programme
of study, followed by a more detailed look at the opinions of respondents
answering in relation to each programme of study.’

3 The base size is shown next to each programme of study in the chart. Caution should be
exercised when interpreting results for base sizes less than 50. For subjects included at both key
stage 3 and 4 in the consultation we have included the combined percentage for both
programmes of study.

17 Ipsos MORI

Q Do you agree or disagree that having a single set of aims for
the whole secondary curriculum contributes to making the
curmculum more coherent?

% Disagree % Agree

RE (33)*
Personal wellbeing (59) _
Economic wellbsing (36)* 4 i 81
MFL (45)* 80
Geography (53) ™
Citizenship (58)
English (85)
Music (34)*

ICT (42)*

D&T (502)
Science (106)

History (62)

Mathematics (76)

Ipsos MORI 18



Q Do you agree or disagree that the revised programme of study
for (KS3/4 SUBJECT) makes it clear how this subject
contnbutes to these aims?

% Disagree % Agree

MFL (45)*

Geography (53)

Music (34)*

Economic wellbeing (36)*

Citizenship (58)

RE (33)"

Personal wellbeing (59)

English (85)

ICT (42)*
Science (106)
History (62)
Mathematics (76)

D&T (502)
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Programmes of study with higher than average levels of agreement

For the following programmes of study, there is above average (71%) agreement
that having a single set of aims will increase the coherence of the curriculum.*

PE: Respondents answering in relation to PE at key stage 3 and 4 are
significantly more likely than all other subjects to agree that having a single set of
aims will increase curriculum coherence, with around nine in ten (87%) in
agreement and just seven per cent disagreeing. A similarly high proportion (85%)
agree that the revised programme of study makes it clear how PE can contribute
to the aims.

RE: Respondents answering in relation to RE are the second most positive
group ~ 85% think the aims will contribute to a more coherent curriculum while
just six per cent disagree. The majority (79%) also agree that the revised
programme of study demonstrates how the subject can contribute to the
curriculum aims — with just over two in five (42%) strongh agrecing.

Personal wellbeing: A very high proportion of respondents answering in
relation to personal wellbeing at key stage 3 and 4 agree (81%) that the aims
contribute to a more coherent curriculum, which is significantly higher than
average. Almost half (49%) strongly agree this is the case. Just over three-quarters
of respondents (78%) agree that the revised programme of study demonstrates
how the subject can contribute to the aims, with 15% disagreeing.

Economic wellbeing: Respondents answering in relation to key stage 3 and 4
economic wellbeing are very positive that the single set of aims will contribute to
having a more coherent curriculum: Just over four in five (81%) agree, while just
eight per cent disagree. Almost two-thirds sfrongy agree that this is the case (64%)
— higher than for any other programme of study. The same proportion of
teachers (81%) agree that the revised programme of study makes it clear how this
subject contributes to the curriculum aims, while just over one in ten (11%)
disagree.

MFL: Four in five (80%) of those answering in relation to MFL agree that the
single set of aims contribute to a more coherent curriculum, while just seven per
cent disagree. An even higher proportion agree that the revised programme of
study makes it clear the subject contributes to the aims with 87% agreeing, and
just nine per cent disagreeing.

Geography: Just under four in five respondents (79%) agree that the aims
contribute to making the curriculum more coherent, while just eight per cent
disagree. Geography respondents are also more positive than average (71%) that
the revised programme of study makes it clear how the subject can contribute to
the curriculum aims (85% agree) and are more likely to stronghy agree (42%).

4 We have highlighted where progs of study have statistically significant higher than
average levels of agreement. For subjects included at both key stage 3 and 4 in the consultation,
we have discussed findings for these subjects together and only for each key stage individually
where the base size is more than 30 for each subject.
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Citizenship: Ncarly cight in ten (78'0) respondents answering in relation to
citizenship at key stage 3 and 4 agree that having a single set of aims makes the
curriculum more coherent — just one in ten (10°0) disagree. Findings are similar
for both the key stage 3 and the key stage 4 programmes of study. A similar
number of respondents agree that the revised curriculum aims make it clear how
citizenship contribute to the aims (79%0), while just five per cent disagree.
Almost half (47°0) of respondents strongly agree with this statement, which is
significantly higher than average (26" o).

English: Respondents answering in relation to the key stage 3 and 4 Linglish
programmes of study are also very positive with around three-quarters (739 0)
agreeing that the aims contribute to make the curriculum morce coherent, and
15%e holding the opposing view. The majority of respondents also agree that it is
clear how Lnglish can contribute to the revised curriculum aims.  Findings arc
again in linc with the average — three-quarters (75%) of respondents agree, while
just over one in ten (12°0) disagrece.

Music: ‘The proportion of respondents answering in relation to the music
programme of study who agree that the revised programme of study
demonstrates how the subject contributes to the aims 1s 85%0, with just six per
cent disagrecing. However, they are not so sure about coherence — 15% o disagree
that a single sct of aims contributes to coherence, while 71 0 agree.

Programmes of study with below average levels of agreement

Those responding in relation to the following programmes of study arc less likely

than average (71°0) to agree that having a single sct of aims will increase the
5

coherence of the curriculum.

Mathematics: Respondents answering in relation to mathematics at both key
stage 3 and 4 arc the most negative about the curniculum aims, with just under
hall (47°0) agrecing that they contribute to making the curriculum more
coherent, and less than a third (29°0) disagrecing, which is significantly higher
than the average across all programmes of study (15" ). ‘They are slightly more
positive that the programme of study makes it clear how mathemarics can
contribute to the aims, with almost two-thirds (62”0) in agreement, and one in
five (207 o) disagrecing.  Findings arc very similar for both the key stage 3 and
key stage 4 programmes of study.

History: History respondents are the sccond most negative group with just over
half (52" ) in agreement that having a single sct of aims will make the curriculum
more coherent. Just under a third (32°0) disagree that this 1s the case, and more
than onc in ten (13% ) stoneh disagree, which is significandly higher than the four
per cent who strongly disagree overall History respondents are also less likely
than respondents answering in relation to other subjects to agree that the revised
programme of study makes it clear how history can contribute to the aims, with

3 We have highlighted where programmes of study have statisucally significant lower than average
levels of agreement. For subjects included at both key stage 3 and 4 in the consultation, we have
subjects together and only for cach key stage mdiidually where the

discussed findings for thes
base size 15 more than 30 for cach subject.
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almost two-thirds agrecing (65°0) and just over one in ten (13"0) holding the
OPPOSIte View.

Science: Three in five (60° ) respondents answering in relation to science agree
that the single set of aims will contribute to a more coherent curriculum, and a
quarter (25°¢) disagree, which is significantly higher than across the programmes
of study as a whole. They are also less positive that the revised programme of
study demonstrates how the subject can contribute to the aims: ‘T'wo-thirds agree
(67" o) this is the case, and just under one in five disagree (17%0).

D&T: Respondents answering in relation to the D&L programme of study are
consistently the most negative about all aspects of the revised curriculum. D&T
respondents are relatively more positive about the curnculum aims than they are
about other aspects of the revised curriculum. Around two-thirds (65" o) agree
that they contribute to making the curriculum more coherent, while 14%
disagree. They are less positive that the revised programme of study makes it
clear how the subject contributes to these aims, with just over two in five (42°4)
agreeing, and just over one in five disagreeing (22° ).

ICT: Around two-thirds of respondents answering in relation to ICT (67%0)
agree that the single set of aims contributes to a more coherent curriculum, while
10%e disagree. The same proportion are in a agreement that the revised
programme of study demonstrates show how ICT can contribute to the aims:
Around seven in ten (69" o) agree that this is the case, and 14% o disagree.

Findings for key stage 3 art & design

19 out of 23 respondents answering in relation to key stage 3 art & design agrec
that having a single sct of aims for the whole secondary curriculum contributes to
making the curriculum more coherent. Just two out of 23 respondents disagree.

4.1.3. Qualitative findings

In the gualitative interviews, senior teachers discussed the curriculum aims in
more depth. A number of common themes emerge which are discussed below®:

¢ Some teachers percerve the curriculum aims to be vague and striving
to be a “catch-all”. Somc respondents think that having common
aims  for subjects which arc very diverse is not  helpful

Communication to schools by QCA  which stresses that  the
curriculum aims are not supposed to be a blue-print for all subjects,
but more a “statement of ethos” for the curnculum as a whole may
help manage the expectations of  school leaders  regarding  the
implementation of these aims.

@ Please note these findings are based on just two depth interviews per subject. They should not
be seen as providing statsocally robust findings, but mstead a3 giving 2 more detaled
understanding of possible underlymg issues.
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I'm not sure that all subjects woudd be able 1o be monlded
into those aim.. 1 aoking at MVL....ok, we can try to psos MORI Importance statements
make thers more confident in speaking, but I can't see how
we can make a rald contribution to their baring safe,

Q Do you agree or disagree that the importance statement for

healthy, fulfilling fires (KS3/4 SUBJECT) sums up why (SUBJECT) is an important
MEL respondent part of the secondary curriculum?
®  There is a fecling that curriculum content will continue to be driven [l Strongly [ Tend to [T Neither/ |:|dT_end o [l gtrongly .Eon't
by examination boards and making links between subjects and agree o B egree sadiee e
implementing the curriculum atms in lesson plans will be of secondary KS3 KS4
importance to covering content required by exam boards. | 1%

* Some teachers perceive that extra time and resources will be
required to adapt current lesson plans to implement these
changes. Some would also like more practical guidance as to how
they should be implemented.

® It scems that for teachers of economic wellbeing, personal
wellbeing and citizenship, it is easier to see how the curriculum Bata Al {edBondng om &
aims relate to their subjects. They arce thercfore more confident
that the aims will help drive forward the delivery of these subjects.

4.2. Importance statements

4.2.1. Top level analysis

The vast majority of respondents agree that the importance statements for the
programme of study sum up why that subject is an important part of the
secondary curriculum (91%0 in relation to key stage 3 and 92°0 in relation to key
stage 4). A tiny minority (four per cent) disagree. “This is the case at key stage 3
and key stage 4.
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4.2.2. Programmes of study

The following chart shows the breakdown of opinion on the importance
statements by subject, followed by a summary of significant differences between
respondents for each programme of study.

Ipsos MORI Importance statements

Q Do syou agree or disagree that the inLTortance.statement for
(KS3/4 SUBJECT) sums up why Q(S BJECT) is an important
part of the secondary curriculum?

% Disagree % Agree

MFL (45)*

RE (33)*

PE (136)

History (62)
Geography (53)
Economic wellbeing (36)*
English (85)
Mathematics (76)
Music (34)*

Science (106)
Citizenship (58)

ICT (42)*

Personal wellbeing (59)

D&T (502)

EXTE dates 07

Data shoukd be treated i i tincluded in the chart due i the low baue site

As shown in the chart above, attitudes towards the importance statements are
very similar across all subjects, and are overwhelmingly positive. In some
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subjects, nearly all respondents agree that the importance statements sum up why
a particular subject is an important part of the secondary curriculum, and no less
than eight in ten respondents agree that this is the case for any subject.

Subjects where respondents are significantly more likely than average to strongh
agree with the importance statements are:

* RE (70% strongly agree compared with 47% overall)
*  Geography (66% strongly agree compared with 47% overall)
*  MFL (62% strongly agree compared with 47% overall)

* PE (58% strongly agree compared with 47% overall)

4.3. Key concepts
4.3.1. Top level analysis

Respondents were asked to read through the key concepts in the revised
programme of study and say whether they agree or disagree that these key
concepts underpin the study of the subject. The vast majority (88%) agree that
the key concepts underpin the study of key stage 4 subjects, and only slightly
fewer (81%) agree that the key concepts underpin the study of key stage 3
subjects.

Ipsos MORI Key concepts

Q Do you agree or disagree that the key concepts listed in the
revised gmgramme of study underpin the study of (KS3/KS4
SUBJECT):

Il Strongly @l Tend to [l Neither/ [l Tendto i Strongly [ljDon't
agree agree nor disagree disagree know

KS3 KS4

Base: ve: KS3 (108" 35)

Although the level of agreement is high across all types of respondent, teachers
with more than 16 years’ teaching experience are more likely to agree that the key
concepts underpin the study of key stage 3 subjects (91%, compared with 81%

Ipsos MORI 26



overall). Respondents from a teachers association are also more likely to agree
that this is the case (95%, compared with 81% overall).

4.3.2. Programmes of study

The following chart shows the breakdown of opinion with regard to the key
concepts by programme of study: This is followed by a more detailed look at
each subject.

Ipsos MORI Key concepts

Q Do you agree or disagree that they key concepts listed in the
revised mgramme of study underpin the study of (KS3/KS4
SUBJECT) % Disagree % Agree

MFL (45)*
English (85)
Geography (53)
History (62)

PE (136)
Citizenship (58)
Music (34)*

RE (33)*

ICT (42)*

Economic wellbeing (36)"

Personal wellbeing (59)

Mathematics (76)

Science (106)

D&T (502)
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Programmes of study with higher than average leveis of agreement

For the following programmes of study, a higher proportion of respondents agree
that the key concepts underpin the study of their subject, than the average across
all programmes of study at key stage 3 and 4 (83%).

MFL: Respondents answering in relation to MFL are significantly more likely
than teachers of all other subjects to agree that the key concepts underpin the
study their subject (98% agree, just two per cent disagree).

English: Respondents answering in relation to English at key stage 3 and 4 are
the second most positive group: 93% agree, which is significantly higher than the
average across all programmes of study (83%) and just two per cent disagree.
The findings are similar for both key stages.

Geography: Maintaining the positive results achieved for the aims and
importance statements, 92% of geography respondents agree that the key
concepts underpin the study of geography, while just six per cent disagree.
Almost half (49%) strongly agree, which is significantly higher than average (34%).

History: Respondents answering in relation to history are also in agreement that
the key concepts underpin the study of their subject, with 92% agreeing and just
six per cent disagreeing.

PE: A high proportion of PE respondents (90%) agree that the key concepts
underpin the study of PE, which is significantly higher than average (83%), while
just eight per cent disagree that this is the case. The findings are very similar for
both key stages.

Citizenship: Nine in ten (90%) citizenship respondents agree that the key
concepts underpin the study of their subject, while just under one in ten (nine per
cent) disagree. The findings are very similar for both key stages.

Music: Overall, 88% of music teachers agree that the key concepts underpin the
study of music, while nine per cent disagree.

RE: Although RE respondents are not the most positive group about the key
concepts overall (88%), they are more likely than any other subject to sironglhy
agree that the key concepts underpin the study of RE (70% compared to 34%
overall). Just six per cent of RE teachers disagree.

Economic wellbeing: The majority of respondents answering in relaton to
economic wellbeing at key stage 3 and 4 agree that they underpin the study of the
subject (83%) while just 11% disagree.

7 We have highlighted where programmes of study have statistically significant higher than
average levels of agreement. For subjects included at both key stage 3 and 4 in the consultation,

we have discussed findings for these subjects together and only for each key stage individually
where the base size is more than 30 for each subject.
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ICT: Just over four in five (83"0) 1ICT teachers feel that the key concepts
underpin the study of TCT, while 12°w hold the opposing view.

Programmes of study with lower than average levels of agreement

The following programmes of study have a dwer proportion of respondents
agrecing the key concepts underpin the study of their subject, than the average
across all programmes of study at key stage 3 and 4 (83%0)."

D&T: Respondents answerng in relation to the D& programme of study are
the least likely to agree that the key concepts underpin the study of their subject
than respondents answering in relation to any other subject.  Just under two-
thirds (63° ) agree that this is the case, while just over one in ten (11°0) disagree,
and around onc in five (23" ) do not have an opinion cither way.

Science: Like D&T respondents, science respondents are generally  quite
negative about the changes to the programmes of study, and this includes their
attitudes to the key concepts. Although a majority (69°4) do still agree that the
key concepts underpin the study of science, this is lower than for all other
subjects apart from D&'T. Almost one in five disagree (18°0), compared with an
average of just nine per cent across all subjects.

Mathematics: \lmost onc in cight respondents (79° ) answering in relation to
mathematics agree the key concepts underpin the study of their subject, and just
over one in ten disagree (11970).

Personal wellbeing: Fight in ten respondents (80 o) agree that the key coneepts
underpin the study of personal wellbeing while almost one in five (17) disagrec.

Findings for key stage 3 art & design

All respondents answering in relation to key stage 3 art & design agree that the
key concepts underpin the study of this subject.

4.4. Key processes
4.4.1. Top level analysis

Just over four in five (83°0) respondents agree that the key processes in the
programme of study reflect the essential skills that pupils need to make progress
in the subject (820 in relation to key stage 3 and 86« in relation to key stage 4)”.
Less than one in ten respondents disagree in relation to key stage 3 (nine per
cent) and key stage 4 (seven per cent).

# We have ighlighted where programmes of study have staustically significant lower than average
levels of agreement. For subjects included at both key stage 3 and 4 m the consultation, we have
discussed findings for these subjects together and only for cach key stage ndividually where the
base stze 18 more than 30 for each subject

? Please note this difference 15 not statistically sigmificant.
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Ipsos MORI Key processes

Q Do you agree or disagree that the key é)rocesses in the revised
programme of study for (KS3/KS4 SUBJECT) reflect the
essential skills that pupils need to make progress in (KS3/4

SUBJECT)?
[l Strongly [T]Tend to [T]Neither/ [[]Tend to [Jij Strongly []Don't
agree agree nor disagree disagree know
KS3 KS4
GA, 10/0
/3 %o

37%

55), K84 (285)

Once again, teachers with more than 16 years” teaching experience are more likely
to agree that the key processes reflect the essential skills pupils needs to make
progress in subjects at key stage 3 (91« compared with 82°s overall).

4.4.2. Programmes of study

The following chart shows how different subject teachers feel about the key
processes, and is followed by a closer look at cach individual subject.
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Key processes
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Q Do you agree or disagree that the key é)mcesses in the revised
programme of study for (KS3/KS4 SUBJECT) reflect the
essential skills that pupils need to make progress in (KS3/4

SUBJECT)? % Disagree % Agree
Music (34)*
RE (33)*
MFL (45)*
Citizenship (58)
PE (136)
History (62)
Geography (53)
English (85)
Mathematics (76)
Science (106)
Personal wellbeing (59)

Economic wellbeing (36)*

ICT (42)*

DA&T (502)

Data should be treated iuded in the chart due 1o
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Programmes of study with higher than average levels of agreement

The following programmes of study have an above-average (83%) proportion of
respondents who agree that the key processes reflect the essential skills pupils
need to make progress."®

RE: Respondents answering in relation to RE at key stage 3 and 4 are the most
positive, along with music respondents, regarding the key processes. Overall,
94% of RE respondents agree that the key processes reflect the essential skills
needed for students to make progress in RE - more than half (55%) sirongh agree
this is the case and only six per cent disagree. This is the case for both key

stages.

Music: Music respondents are the most positive, along with RE respondents,
about the key processes, with 94% agreeing that the key processes reflect the
essential skills needed for students to do well in the subject and only three per

cent disagreeing.

MFL: The majority of MFL respondents (93%) agree that the key processes
reflect the essential skills that students need to progress with the subject, while
only four per cent disagree.

PE: The majority of respondents answering in relation to key stage 3 and 4 PE
(91%) agree that the key processes reflect the essential skills needed for students
to progress in PE while just six per cent do not think this is the case.

Citizenship: Just over nine in ten citizenship respondents (91%) agree that the
key processes reflect the essential skills that pupils need to make progress, with
more than half strongh in agreement (52%). Just seven per cent of citizenship
respondents disagree.

History: Nine in ten history respondents (90%) agree that the key processes
reflect the essential skills needed for pupils to make progress in the subject, while
just five per cent disagree with this statement.

Geography: Around nine in ten respondents (89%) answering in relation to
geography agree that the key processes reflect the essential skills pupils need to
make progress in geography, while eight per cent do not believe that this is the

case.

English: Respondents answering in relation to key stage 3 and 4 English are also
positive with 87% agreeing that the key processes reflect the essential skills pupils
need to make progress, and just six per cent holding the opposing view.

1 We have highlighted where programmes of study have statistically significant higher than
average levels of agreement. For subjects included at both key stage 3 and 4 in the consultation,

we have discussed findings for these subjects together and only for each key stage individually
where the base size is more than 30 for each subject.

Ipsos MORI 32




Mathematics: Overall, around nine in ten (87°0) respondents answering in
relation to key stage 3 and 4 mathematics agree that the key processes retlect the
essential skills needed for students to do well in mathematics, while only four per
cent hold the opposing view.

Programmes of study with lower than average levels of agreement

The following programmes of study have a fower proportion of respondents
agreeing that the key processes reflect the essential skills pupils need to make
progress, than the average across all programmes of study at key stage 3 and 4

(83¢0)."

D&T: Respondents answering in relation to D& are the least likely to agree
that the key processes in the revised programme of study reflect the essental
skills pupils needs to make progress in D& - just three 1n five (60°0) agree and
12%0 disagree. A quarter of D& respondents (25°) are unable to offer an
opinion cither way.

ICT: Nearly three-quarters of 1CT respondents agree (74° o) key processes retlect
essential skills pupils need to progress, although a higher proportion than for any
other subject disagree that this is the case (21%0 compared with cight per cent
overall). Furthermore, a significantly higher number of ICT teachers wrunghy
disagree with the statement (12°0 compared with just two per cent overall).

Economic wellbeing: Three-quarters of respondents answering in relation to
key stage 3 and 4 cconomic wellbeing (75%0) are in agreement that the key
processes reflect the essential skills students need to make progress, and almost
onc in five disagree (17°q).

Personal wellbeing: More than three-quarters of respondents answering in
relation to key stage 3 and 4 personal wellbeing agree (78°0) that the key
processes reflect the essential skills needed for students to do well and 15%
disagree. Eight per cent stoagh disagree, which s significantly higher than the two
per cent who strongly disagree on average.

Science: A majorty of four in five (80° o) agree that the key processes reflect the
essential skills pupils need to make progress in science. Overall, nine per cent of

science respondents disagree that this is the case.

Findings for key stage 3 art & design

22 out of 23 respondents answering in relation to key stage 3 art & design agree
that the key processes refleet the essential skills that pupils need to make progress

in this subjcct.

1 We have highlighted where programmes of study have statstically synuficant lower than
average levels of agreement. For subjects mcluded at both key stage 3 and 4 the consultation,
we have discussed findings for these subjects together and only for each key stage mdividually
where the base stze 1 more than 30 for cach subject.
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4.5. Coherence

4.5.1. Top level analysis

Whereas the majority of those responding to the consultation from a cross-
curriculum perspective agree that the revised structure for the programmes of
study contnibutes to making the curriculum as whole more coherent, this is not
the case for those responding from a programme of study perspective. Those
responding in relation to a key stage 3 programme of study are the most divided
on their views: Just under half (48°0v) agree, while around a quarter (27"0)
disagree or neither agree nor disagree (24%0). Key stage 4 programmes of study
scem to farce slighty better, with almost six in ten (57" o) agrecing that the revised
structure makes the curriculum more coherent and one in six (17°0) disagreeing.

Ipsos MORI Coherence

Q Do you agree or disagree that the revised structure for the
programme of study makes the curriculum for (KS3/KS4
SUBJECT) more coherent?

[ Strongly [[]Tend to [[]Neither/ [[]Tend to [l Strongly [ Don't
agree agree nor disagree disagree know

_KS3
1%
14% 15%

Base: All responding from a programm udy perspective: KS3 (1085), KS4 (285)

Among school-based respondents, heads of subject are more likely to disagree
that the revised structure for key stage 3 subjects makes the curriculum more
coherent (31° 0 compared with 27° 0 overall).

Respondents from a local authority or teachers association are more likely to
agree that the revised structure for key stage 3 subjects makes the curriculum
more coherent (57°0 and 61° o respectively, compared with 48" overall).

4.5.2. Programmes of study

The following chart shows whether subject teachers think the revised structure of
the programme of study makes the curniculum for their subject more coherent.
Morce detatled assessments of cach subjeet follow.
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Coherence

Q Do you agree or disagree that the revised structure for the
%rggramme of study makes the curriculum for (KS3/KS4

JECT) more coherent?
% Disagree % Agree

Citizenship (58)

MFL (45)*
Geography (53)

RE (33)*

PE (136)

Economic welibeing (36)*
ICT (42)*

Music (34)*

Personal wellbeing (59)
English (85)

History (62)

Mathematics (78)

Science (106)

D&T (502)
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Programmes of study with higher than average levels of agreement

The following programmes of study have a Aigher proportion of respondents
agreeing that the revised structure makes the curriculum more coherent than the
average across all programmes of study at key stage 3 and 4 (50%)."

Citizenship: Respondents answering in relation to key stage 3 and 4 citizenship
are significantly more likely than average to agree that the revised structure makes
the curriculum more coherent (74% compared to 50% overall). This level of
agreement is higher than for any other programme of study. Only five per cent
disagree.

MFL: Respondents answering in relation to the MFL programme of study are
more likely than average to agree that the revised structure makes the curriculum
more coherent (71% compared to 50% overall). Just two per cent disagree.

Geography: Around seven in ten (68%) geography respondents agree that the
revised structure will increase curriculum coherence and more than one in ten
(13%) disagree. Geography respondents are twice as likely to strongh agree with
this statement than average (32% compared to 16%).

RE: Around two-thirds (67%) of key stage 3 and 4 RE respondents agree that
the revised structure for the programme of study makes the curriculum more
coherent, and no respondents disagree (although three in ten (30%) neither agree
nor disagree).

PE: Almost two-thirds of PE respondents at key stage 3 and 4 (64%) agree that
the revised structure makes the curriculum more coherent, which is significantly
higher than average (50%), and just 15% disagree. Three in ten (30%) PE
respondents strongly agree that the revised structure for the programme of study
makes the curriculum more coherent.

Economic wellbeing: Three in five (61%) key stage 3 and 4 economic well-
being respondents agree that the structure for the programme of study will
increase curriculum coherence, while almost three in ten disagree (28%0).

ICT: Overall, 55% of ICT teachers agree that the revised structure for the
programmes of study makes the curriculum for ICT more coherent. Nearly one
in five (19%) disagree that this is the case.

Music: Around half of music teachers (53%) agree that the revised structure for
the programme of study will increase curriculum coherence, while 15% hold the
opposing view.

2 We have highlighted where progr of study have statistically significant higher than

average levels of agreement. For subjects mcluded at both key stage 3 and 4 in the consultation,
we have discussed findings for these subjects together and only for each key stage individually
where the base size is more than 30 for each subject.
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Personal wellbeing: Just over halt (51°4) of respondents answering in relation
to kev stage 3 and 4 personal wellbeing agree that the structure of the
programmes of study makes the curriculum more coherent, which is in line with
the average across all programmes of study of 50°e. A greater proportion than
average disagree (37" o compared to 24% ).

Programmes of study with lower than average levels of agreement

The following programmes of study have a fawer proportion of respondents
agreeing that the revised structure makes the curriculum more coherent, than the
average across all programmes of study at key stage 3 and 4 (50°0)."

D&T: Again, D& teachers are the most negative group, with just under a
quarter (23%0) agrecing that the revised structure makes the curriculum more
coherent. The majority disagree (60°0) and 45%0 srongly disagree, which s
significantly higher than any other programme of study.

Science: Just over a third of science respondents (36°0) agree thar the revised
structure for the programme of study makes the curriculum more coherent. Just
over a quarter (27° o) disagree, while around a third do not have an opinion cither
way (35%0).

Mathematics: Just over a third of key stage 3 and 4 mathematics respondents
agree (37%0) that the revised structure makes the curriculum more coherent, while
almost three in ten (29°0) disagree.

History: T'wo in five history respondents (400) agree that the revised structure
increases curriculum coherenee, while around three 1 ten disagree, or do not
offer an opinion (3190 and 29° e respectively).

English: Forty-five per cent of respondents answering in relation to linglish ac
key stage 3 and 4 agree, with around one in five disagreeing (19%0), but a

) g_ gree, 1 \ I Iy )
substantial minority are unable to offer an opimion cither way (35° ).

Findings for key stage 3 art & design

Nincteen out of 23 respondents answering in relation to key stage 3 art & design
agree that the revised structure for programme of study makes the key stage 3
curriculum morce coherent.

Y We have highlighted where programmes of study have statstically sigmaficant lower than
average levels of agreement. For subjects mcluded at both key stage 3 and 4 m the consultanon,
we have discussed tindmgs for these subjects together and only for cach key stage mdivdually
where the base size s more than 30 for cach <ubject.
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4.5.3. Qualitative findings

In the qualitative interviews senior teachers discussed the curriculum coherence
in more depth. ™

A key theme to emerge relating to curriculum coherence is that teachers feel the
curriculum aims will create a more “joined-up” curriculum, giving greater
direction to all subject teachers. It is percerved that they will help to show
pupils that all subjects are relevant to them — this is scen as particularly important
for subjects like mathematics which some pupils find fairly abstract and detached
from everyday life. ‘The curriculum aims help to further embed the Every Child
Matters agenda within schools.

Some geography teachers mention that they are concermed that there could be
some duplication in the curriculum and guidance from QCA showing overlaps
benween programmes of study may be uscful.

There is a danger of duplication across subjects, which
schools need 1o aroid by ensuring good communication
between departments. JCA conld help by bighlighting fo
schools where there is likely to be orerlap in the cumiculum

Geography respondent

It gives a school the chance to derelsp more links between
subjects and gires learners a chance to see that the subjects
aren’l discrete enfilies that don’t fil topether

Geography respondent

Among respondents who gave an answer in the open text boxes in the online
survey, the most frequently cited responses relate to:

*  The programmes of study being too wordy /unclear and not giving any
practical examples (mentioned by 56 respondents)

¢ Systems and control should remain part of the D& curriculum
(mentoned by 40 D&T respondents)

*  Concern about specialisation at key stage 3 (mentioned by 29
respondents, 27 of which are D&T respondents)

*  Need to see how the revised programmes of study operate in practicac
before making a judgement (mentioned by 26 respondents)

W Please note these findings are based on just two depth mterviews per subject. They should not
be seen as providing statisncally robust findmgs, but mstead a5 gving a more detatked
understanding of possible underlymg ssues.

Ipsos MORI 8



® There is more flexibility in the programmes of study/the curriculum as
a whole (mentioned by 22 respondents, 17 of which are D&T
respondents).

4.6. Flexibility
4.6.1. Top level analysis

The majority of respondents agree that the programme of study will give more
flexibility in what they teach at key stage 3 and key stage 4 (56% and 62%
respectively). A minority disagree that that this is the case (27% in relation to key
stage 3 and 21% in relation to key stage 4).

ipsos MORI

Q Overall, do you gz(rae or d:saégree that the revised programme
of study for (KS3/KS4 SUBJECT) gives more flexibility to
teachers in what they teach in (KS3/KS4 SUBJECT)?

iStroneg ¥ Tend to [l Neither/ [Tendto [l Strongly [llDon't
agree nor disagree  disagree  know

Senior management in schools are significantly more likely to agree that the
revised programmes of study at key stage 3 give teachers more flexibility (75%,
compared with 56% overall). Heads of subject along with teachers with less than
five years’ experience are more likely to disagree that this is the case (32% and
39% respectively, compared with 27% overall).

4.6.2. Programmes of study

The following chart highlights how different subjects are rated in relaton to
flexibility, and is followed by a more in depth look at each individual subject.

3 Ipsos MORI

Ipsos MORI Flexibility

Q  Overall, do you agree or dlsa ree that the revised programme
of study for (KS3/KS4 SUBJ CT) gives more flexibility to
teachers in what they teach in (KS3/KS4 SUBJECT)?

% Disagree % Agree

Geography (53)
PE (136)

MFL (45)*

ICT (42)*

RE (33)*

Science (106)
Citizenship (58)
Music (34)*
History (62)
Mathematics (76)
Economic wellbeing (36)*
English (85)

Personal wellbeing (59)

D&T (502)
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Programmes of study with higher than average levels of agreement

The following programmes of study have a Migher proportion of respondents
agreeing that the revised programmes of study give more flexibility to teachers in
what they teach, than the average across all programmes of study at key stage 3
and 4 (58“ 11)4”

Geography: Respondents answering in relation to geography are the most
positive that the revised programme of study will give teachers more flexibility in
what they teach, with just under ninc in ten (87°0) agrecing and nearly three in
five (58" o) strungly agrecing which is significantly higher than average (20°4). Only
six per cent of geography respondents disagree.

PE: Eighty-five per cent of PE respondents at key stage 3 and 4 agree that the
revised programme of study gives increased flexibility, which is significantly
higher than average (58" o), with just under half (48° o) stfromghy agreeing, Just one
in ten (10% o) disagrees.

MFL: Just over three-quarters of MEL respondents (76°0) agree that there is
more flexibility, which is significantly higher than average, and just four per cent
disagree.

RE: Around two-thirds (64°q) of key stage 3 and 4 RE respondents agree that
the changes to the programme of study will give more flexibility to teachers,
while just over one in five (21° o) disagrees that this is the case.

ICT: Around two-thirds (64%0) of 1CT respondents at key stage 3 and 4 agree
that the revised curriculum provides more flexibility for teachers, while just under
one i five (17°0) do not believe this to be the case.

Science: The majority of respondents answering in relation to science agree that
the revised programme of study will increase flexibility (63° o agree and just 19 4)
disagree). This is in contrast to other aspects of the revised curriculum where
respondents answering, in relation to science tend to be more negative.

Citizenship: Three in five respondents (60° o) answering in relation to key stage
3 and 4 citizenship are positive about the opportunity for increased flexibility in
the revised curriculum, while 14° o hold the opposing view.

Music: Nearly three in five (59°4) music respondents agree that the revised
programmes of study will increase curriculum while just over one in ten (12"0)
disagree. A higher proportion than average do not offer an opinion cither way
(29 o compared to 14" overall).

1 We have highlighted where programmes of study have statstically sigmficant lugher than
average levels of agreement. For subjects included at both key stage 3 and 4 in the consultation,
we have discussed fmdings for these subjects together and onby for cach keyv stage mdvidually
where the base size s more than 30 for each subject.
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Programmes of study with lower than average levels of agreement

The following programmes of study have a dwer proportion of respondents
agreeing that the revised programmes of study give more flexibility to teachers in
what they teach, than the average across all programmes of study at key stage 3
and 4 (58" n).m

D&T: As with the majority of other issues, D& teachers are the most negative
about flexibility, with under one in five agreeing (17°0) that the revised
programme of study will offer more flexibility to teachers. Nearly three-quarters
of respondents (73%0) disagree, with well over half sfwngly disagreeing (59°0), far
higher than the average of 13%0 who strongly disagree across all programmes of
study.

Personal wellbeing: Just under half of respondents (46°) answering in relation
to key stage 3 and 4 personal wellbeing agree that the programme of study will
increase curriculum flexibility, while around a third (3274) disagree.

English: Around half of respondents (49 o) answering in relation to key stage 3
and 4 Enghsh agree that the revised programme of study will give more
flexibility, but around a third (35°0) disagree that this will be the case, which is
significantly higher than average.

Economic wellbeing: Half (50°4) of respondents answering in relation to key
stage 3 and 4 cconomic wellbeing agree that the programme of study give
teachers more flexibility i what they teach, while just under one in five (19°0)
disagrees. .\ higher than average proportion does not offer an opinion cither way
(28° o compared with 149 0).

Mathematics: Around half of key stage 3 and 4 mathematics respondents (53 )
agree that the revised programme of study will give teachers more flexibility while
just under three in ten (29° o) disagree.

History: Overall, 55° 0 of history respondents agree that the revised programme
of study gives more flexibility to teachers in what they teach. Around three in ten
(27" 0) hold the opposing view.

Findings for key stage 3 art & design

18 out of 23 respondents answering in relation to key stage 3 art & design agree
that the revised programme gives more flexibility to teachers in what they teach.

1 We have highlighted where programmes of study have statistically sigmificant lower than
average levels of agreement. For subjects included at both key stage 3 and 4 i the consultation,
we have discussed findimgs for these subjects together and only for cach key smge mdmvidually
where the base size 15 more than 36 for cach subjeet.
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4.6.3. Qualitative findings

In the qualitative interviews senior teachers discussed flexibility in more depth.
Respondents also offered more detailed feedback on this issue in the online
survey. \ number of common themes emerge which are discussed below'™:

e Most respondents perceive the revised structure for cach programme
of study as giving teachers more flexibility in what they teach. They
believe that the reduction in content and prescription will increase
choice and help to foster more creativity in schools. According to
a key stage 3 Finglish respondent, the revised programme of study will
“give more ownership back to staff” meaning that teachers can teach
according to their own specialist areas and interests.

[ like the fact that it doesn’t tell you what to teach and is
based more on concepts. It gives you the freedom fo think.
and be more creative

RE respondent

The flexibility is fantastic and means we will be able to
bring the subject up fo dale, concenirating on topics that
interest and stimulate onr pupils as well as being relerant to
thetr lives as 21l century clisens.

Geography respondent

[ think the revised programme of study has brought 1CT as
a subject up-to-date and bas gren teachers mich more scope
when planning

1C1 respondent

o [lowever, less content and prescription 1s pcrcci\'cd by somc
respondents to mean a narrowing of the curriculum. There 1s some
concern that important aspects of the curriculum may be neglected or
dropped altogether, in particular food technology and systems and
control in D&'T.

[The] content is too thin. Teachers will fill the gaps but
some will nol be ;\‘/([/idw/_/}‘ imaginalire und kidve will lose
ouf.

Science respondent

o Indeed, some respondents think a prescribed curriculum  helps to
cnsure consistent standards acros schools; schools that do not already
foster an innovative and creative environment  for teaching may
struggle to implement the revised programmes of study with its
renewed emphasis on fexibility. Tt is also felt thar senior management

1" Please note these findings are based on just two depth mterviews per subject. They should not
be seen as representative of the views of all teachers but mstead as giving a more detailed
understanding of possible underlying issues.

# Ipsos MORI

i schools will determine the extent to which teachers are able to
operate a fully fexible curriculum.

Schools will need adrice and puidance abont hon' the
CORCEPLS, procesies, range, content and a/)/mr//mt'/ie.\‘ cdn. fit
logether when they are planning their schemes of work.
Athough the new approach  provides lhem with the
flexibility 1o design their own conrses, they are ofien
inexperienced at doing this

Citizenship respondent

As with implementing the curriculum aims, there is also some concern
that the increased flexibility offered by the revised programmes of
study will be constrained by the inflexibility of examination
syllabus.

The extent fo which schools take adrantage of the flexibility
offered will depend on the  assessmient regime  that
accompanes it

Mathematics respondent

“There is also some concern that the increases in flexibility may not be
communicated effectively to external inspectors, particularly Ofsted

Among respondents who gave an answer in the open text boxes in the online
survey, the most frequently cited responses relate to:

A concern about allowing schools to offer three rather than four
subject arcas in D& (mentioned by 97 D&T respondents)

A concern that the changes to the D& programme of study will
mean schools will drop systems and control (mentioned by 69 D&
respondents)

The belief that food should be a compulsory part of the D&T
curriculum (mentioned by 66 D& respondents)

Agreement with the revised programme of study (mentioned by 66
respondents)

"I'he belief that key stage 3 D& should be broad (mentioned by 52
D&T" respondents).
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4.7. All learners
4.7.1. Top level analysis

The majority of respondents agree that the revised programmes of study enable
schools to take the needs of all leamers into account (including those with SEN,
disabled learners, the gifted and talented, pupils from ethnic minority groups and
those with EAL). Views are very similar between respondents answering in
relation to key stage 3 and key stage 4 (56% and 59% agree respectively).
Respondents answering in relation to a key stage 3 programme of study are more
likely to disagree (26%, compared with 20% of respondents answering in relation
to key stage 4).

Ipsos MORI All learners

Q Overall do you agree or disagree that the revised programme of
study for (KS3/KS4 SUBJEC%’) enables schools to take into
account the needs of all learners?

I Strongly [ Tend to [[l]Neither/ [l]Tendto [l Strongly [ Don't
agree agree nor disagree disagree know

KS3 KS4

3%

. 13% 16% '

As with flexibility, teachers with senior management responsibilities are much
more likely to agree that the revised programmes of study at key stage 3 take the
needs of all learners into account (67%, compared with 56% overall). Heads of
subject and teachers with less than five years teaching experience are less positive
that this is the case (31% and 40% respectively disagree, compared with 26%
overall).

Respondents from a local authority or teachers association are more likely to
agree that the revised programmes of study at key stage 3 offer more flexibility
(65% and 73% respectively).

45 Ipsos MORI

4.7.2. Programmes of study

The following chart shows how different subject teachers feel about the
inclusiveness of the revised programmes of study, and is followed by a closer
look at each individual subject.

Ipsos MOR! All learners

Q Overall do you agree or disagree that the revised programme
of study for (KS3/KS4 SUBJECT) enables schools to take into
account the needs of all leamers?

% Disagree % Agree
RE (33)*

PE (136)

Music (34)*

Geography (53)

MFL (45)*

Economic wellbeing (36)*
Personal wellbeing (59)
Citizenship (58)
Science (106)

History (62)
Mathematics (76)

ICT (42)*

English (85)

D&T (502)
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Programmes of study with higher than average levels of agreement

For the following programmes of study, a Aigher proportion than average (57 0)
agree that the revised programmes of study will enable schools to take into
account the needs of all learners.™

RE: More than cight in ten respondents answering in relation to key stage 3 and
4 RE (82°4) agree that the revised programmes of study will enable schools to
take into account the needs of all learners, which is significantly higher than for
any other subject, and just over one in ten (12°0) disagree.

Geography: Respondents answering in relation to key stage 3 geography are
significantly more likely than to agree that the revised programme of study
enables schools to take into account the needs of all learners (79", compared
with 57% overall). Just cight per cent of respondents disagree that this is the
case.

PE: Respondents answering in relation to key stage 3 and 4 P17 are amonyg the
most positive with regard to the inclusiveness of the revised programmes of
study for PE. Nearly three in five (79°9) agree that the revised programme of
study cnables schools to take into account the needs of all leamers, which is
significantly higher than average. One in ten (10 0) respondents disagree. The
high level of agreement is also apparent when looking at results for key stage 3
and 4 programmes of study individually:  Just over seven i wen (7190) of key
stage 3 respondents agree that the revised programme of study takes into account
the needs of all learners, and more than eight in ten key stage 4 respondents
(84" o) agree that this is the case.

Music: Nearly four in five respondents answering in relation to key stage 3 music
(79° o) agree that the revised programme of study takes into account the needs of
all lcamers, which 1s significantly higher than average and just nine per cent
disagree.

Economic wellbeing: Around scven in ten respondents (69° o) answering in
relation to the cconomic wellbeing programme of study at key stage 3 and 4 agree
that the programmce of study cnables schools to take into account the needs of alt
learncrs.

Personal wellbeing: T'he majority of respondents (64° ) answering 1n relation to
key stage 3 and 4 personal wellbeing agree that the programme of study takes
into account the needs of all learners; 15¢ 0 disagree.

Citizenship: Just under six in ten (59° o) respondents answering in relation to the
key stage 3 and 4 citizenship programmes of study agree that the revised
programme of study takes into account the needs of all leamers, just over one in

18 We have highlighted where programmes of study have statisucally sigmificant igher than
average levels of agreement. For subjects included at both key stage 3 and 4 the consultation,
we have discussed findings for these subjects together and only for cach key stage mdmodually
where the base size 15 more than 30 for cach subject.
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five (22°a) disagree. A shightly higher proportion of respondents answering in
relation to the key stage 3 programme of study agree this is the case, than those
answering in relation to key stage 4 (67°0 and 50”0 respectively) although given
the small number of respondents answering in relation to both programmes of
study this findings should be seen as mdicative.

Programmes of study with lower than average levels of agreement

The following programmes of study have a wer proportion of respondents
agrecing that the revised programmes of study cnable schools to take into
account the needs of all learners, than the average across all programmes of study
atkey stage 3and 4 (57°0)."

D&T: Respondents answering in relation to the D&T programme of study are
significantly less likely to be satisfied with the inclusiveness of the revised
programme  of study than respondents answenng in relation to all other
programmes of study.  More than two-thirds disugree (68" 0) that the revised
programme of study takes into account the needs of all leamers, and just under
one in five agree (19%0).

English: Just under two in five respondents (39° o) answering in relation to key
stage 3 and 4 linglish agree that the rev
to take into account the needs of all learners. Just over a third (35" o) disagree that

sed programme of study enables schools

this 1s the case, which s significantly higher than average.

ICT: Forty-five per cent of respondents answering in relation to key stage 3 and
4 1CT agree that the revised programme of study enables schools to take into
account the needs of all learners. Almost one in five (17°0) disagree that this is
the casc.

Mathematics: Just under half (49°0) of all respondents answering in relation to
key stage 3 and 4 mathematics agree that the revised programme of study enables
schools to take into account the needs of all learners; around three in ten (29" )
disagree. Looking at cach key stage scparately, key stage 3 respondents are
significantly more positive about the inclusiveness of the programme of study
than key stage 4 respondents. Just under two-thirds (65°v) of those answering in
relation to key stage 3 mathematics agree that the revised programme of study
takes into account the needs of all learners, compared with just over a third of
those answering in relation to key stage 4 (36" o).

History: Falf of respondents (50%0) answenng in relation to kev stage 3 history
agree that the revised programme of study enables schools to take into account
1s the case (23° ).

the needs of all learners. Just under a quarter disagree that this

¥ We have highlighted where programmes of study have statistcally significant_Jower than
average levels of agreement. For subjects included at both key stage 3 and 4 in the consultation,
we have discussed findings for these subjects together and only for cach key stage individually
where the base size 18 more than 30 for cach subject.
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Science: Just over half of respondents (52° o) answering in relation to key stage 3
science agree that the revised programme of study enables schools to take into
account the needs of all leamers. Just under a quarter (23°0) disagree, which s
significantly higher than respondents answering in relation to geography and
M.

Findings for key stage 3 art &t design

18 out of 23 respondents answering in relation to key stage 3 art & design agree
that the revised programme of study enables schools to take into account the
needs of all learners.

4.7.3. Qualitative findings

In the qualitative interviews, senior teachers discussed the inclusiveness of the
revised programmes of study in more depth. Respondents also offered more
detatled feedback on this issuc in the online survey. A number of common
themes emerge which are discussed below™:

¢ Most respondents believe that the revised programmes of study are
morce inclusive. "T'his pereeption is linked closely to the belief that the
programmes of study are more flexible, enabling teachers to better
tailor the curriculum to meet the needs of all students. “The revised
programmes of study arc seen to help foster more personalised
learning, cnabling tcachers to design schemes of work to stretch the
gifted and talented students and also meet the needs of those with
SN, disabled students and those with EAL.

[The revised programme of study] will allon school 1o
chovse better schemes of work for pupils with S1N and
alio enable them to siretch the gifted and talented pupils.

Fnglish respondent

Yes, I think so - it gives more freedom to engage learners in
different  ways.  Some  rvisually/plysically  handicapped
students and a few with SIEN or Lpergers at the
school.. [it] might make some difference with how the
school copes with them. T'ry to concentrate on local issues for
them and the programme of study  allows for oral
contributions to be ralued, so that will belp.

History respondent

e Many teachers pereeive the programmes of study to be more inclusive
because they give teachers more freedom to take into account their
schools’ local circumstances and the demographic profile of
students when designing the curriculum.

" Please note these fmdmgs are based on just wo depth interviews per subject. They should not
be seen representatve of the views of all teachers, but mstead as gvig a more detailed
understanding of possible underlying 1ssues.
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1t gires schools more flexibility to teach about cltural
heritage depending on the needs of that school.

Iinglish teacher

¢ However, there appear to be a number of barriers to a fully inclusive
curriculum, most of which do not relate to the revised programmes of
study but other factors. ‘These include a lack of resources, large
class sizes which make personalised leaming more difficult, a lack of
suitably trained and skilful teachers and the constraints imposed
by exam boards which limit the extent to which schools can tailor
the curriculum to meet all students” needs. Teachers also feel that
cconomic wellbeing and personal wellbeing need to be made statutory
in order to attract the resources required to make the curriculum
inclusive.

Class sizes of 32 pupils means there is less scope for
differential learning than in schools with smaller class siges

Music respondent

The broadness of the new programme of study means that
schools can better tatlor lessons to meet the needs of afl
students. But there is still a long way 1o go. Schools aren't
giren enough information on laibring the curriculum 1o
meet the needs to pupils with SIEN, LA ete

Personal wellbeing respondent

To an extent the increased flexibility will belp us to meet
needs of all learners. But as long as all students need to
lake exams we will never be able to meet the needs of rery
lone ability students

RE respondent

‘The programmes of study [economic wellbeing and perional
wellbeing] should be statutory to give them the same status
as other key stage 3 subjects. "Vlis is more likely to attract
the commitment and resonrces schools need to deliver them
well for all their students

Economic wellbeing respondent

Among respondents who gave an answer in the open text boxes in the online
survey, the most frequently cited responscs relate to:

¢ A fecling that the programmes of study do not relate closely enough
to assessments/cxaminations (mentioned by 39 respondents)

¢ the belief schools nced suitably trained staff skilled in taking into
account the needs of all learners (mentioned by 33 respondents)
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* A concemn the programmes of study are too generic to enable teachers
to take into account the needs of all learners (mentioned by 32
respondents)

* A concern the programmes of study are too prescriptive (mentioned
by 26 respondents).

4.8. Range and content

4.8.1. Top level findings

Those responding in relation to a key stage 4 programme of study are largely in
agreement that the range and content is sufficiently broad. Just over seven in ten
(72%) agree, and just one in six (17%) disagree. Among those responding in
relation to a key stage 3 programme of study opinion is more divided. Although
just over three in five agree (61%) that the range and content in the revised key
stage 3 programme of study is broad enough, almost a third (32%) disagree.

ipsos MORI Range and content

Q Do you agree or disagree that the range and content in the
revised programme of study for (KS3/4 SUBJECT) is
sufficiently broad?

[l Strongly @i Tend to [l Neither/ [ljTend to il Strongly [l Don't
agree agree nor disagree disagree know

KS4

Among respondents answering in relation to a key stage 3 programme of study,
teachers with more than 16 years teaching experience are more likely to agree that
the range and content is sufficiently broad (70%, compared with 61% overall).
Those will less than five years’ teaching experience are more likely to disagree
that this is the case (43%, compared with 32% overall).

4.8.2. Programmes of study

The following chart shows the breakdown by subject for the issue of range and
content and is followed by a more detailed look at each subject.
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Ipsos MORI Range and content

Q Do you agree or disagree that the range and content in the
rstle}%sggn%y ;g;nége of study for (KS3/4 SUBJECT) is
% Disagree % Agree
§ 7%
14 72
B9
a8
&7
4 e
58

Citizenship (58)

RE (33)"
J

Economic wellbeing (36)*

History (62)

English (85)
ICT (42)* [
Mathematics (76) _
Personal wellbeing (59)

5

s

D&T (502)
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Programmes of study with higher than average levels of agreement

The following programmes of study have a higher proportion of respondents
agreeing that the range and content 1s sufficiently broad, than the average across
all programmes of study at key stage 3 and 4 (64°0).”

MFL: MFL respondents are the most posttive, with just over ninc in ten (91%0)
agrecing that the range and content is sufficiently broad, which s significantly
higher than the average across all other key stage 3 programmes of study (61°0).
A small minority of four per cent disagree.

Music: Music respondents are also very positive about the range and content in
the revised programme of study, with 85« agreeing that it 1s sufficiently broad,
which is significantly higher than average. Music respondents are also more likely
than average to strongly agree (470 compared to 27%0 overall). Only nine per cent
disagree.

Geography: Just over four in five (83%0) geography respondents agree there 1s
sufficient breadth in the revised programme of study, significantly morce than the
6190 who feel this way across all key stage 3 programmes of study as a whole.
Just over one in ten (11°0) disagree that this is the casc.

Citizenship: Just under cight in ten respondents (79° o) answering in relation to
key stage 3 and 4 citizenship agree that the range and content is sufficiently broad
— significantly higher than average. In contrast, just over one in ten disagree
(12°).

RE: Just under four in five respondents (79° o) answering in relation to key stage
3 and 4 RIS agree that the range and content is sufficiently broad. A higher
proportion than average w/rongh agree — 67°0 compared with 27%0 overall. .\
minority of 15%« disagree.

Economic wellbeing: \round scven in ten (72°4) cconomic wellbeing
respondents at key stage 3 and 4 agree that the range and content in the
programme of study is sufficiently broad, while 14 disagree that this is the case.

History: Just under sceven in ten (69° o) history respondents agree that the range
and content provides sufficient breadth, while a quarter (24 ) disagree.

PE: Just under scven in ten (68° o) respondents answering in relation to key stage
3 and 4 PE agree that the range and content in the revised programme of study is
sufficiently broad, while almost quarter (24° ) disagree that this is the case.

M We have highlighted where programmes of study have statstically significant Jower than
average levels of agreement. For subjects included at both key stage 3 and 4 i the consultaton,
we have discussed findmgs for these subjects together and only tor each key stage individually
where the base size s more than 30 for cach subject.
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Programmes of study with lower than average levels of agreement

The following programmes of study have a dwer proportion of respondents
agreeing that the range and content is suffictently broad, than the average across
all programmes of study at key stage 3 and 4 (64% 0).™

D&T: Once again, D& respondents are the most negative of all respondents.
Just under one in five (17%0) agree that the range and content is sufficiently
broad, while the vast majority (80°4) disagree, which is significantly higher than
for any other programme of study. Nearly three-quarters (72°0) strongh disagree,
compared with just 15%0 overall across all subjects. ‘The findings in the open-
ended comments indicate that this dissatisfaction relates to the decision to reduce
the number of compulsory product areas from four to three, which respondents
fear may lead to specialisation 1n the subject too carly.

Science: Nearly three in five science respondents (58° ) agree that the range and
content is sufficiently broad and around a third (35" o) disagree that this 1s the
casc.

Personal wellbeing: ‘I'hc majority of respondents answering in relation to key
4 jort P 2 }

stage 3 and 4 personal wellbeing (63“0) agree that the range and content in the

programme of study is sufficiently broad. Almost a quarter (24" ) disagrec.

English: Around two-thirds of respondents answering in relation to key stage 3
and 4 English (67°) agree that the range and content is sufficiently broad and
nearly a quarter (24° o) disagree.

ICT: Around two-thirds of respondents answering in relation to key stage 3 and
4 1CT (67 ) agree that there is sufficient breadth in the range and content while
14° o disagree.

Mathematics: Around two-thirds of respondents answering in relation to key
stage 3 and 4 (67° ) agree that the range and content in the revised programme
of study 1s sufficicntly broad, but just over onc in five (21°0) disagree.

Findings for key stage 3 art & design

20 out of 23 respondents answering in relation to key stage 3 art & design agree
that the range and content in the revised programme of study is sufficiently
broad.

> We have highlighted where programmes of study have statstcally symuticant lower than
average levels of agreement. For subjeets included at both key stage 3 and + i the consultation,
we have discussed findings for these subjects together and only for each key stage indwvidually
where the base size 15 more than 30 for cach subject.
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4.9. Curriculum opportunities
4.9.1. Top level findings

When asked whether the curriculum opportunities in the revised programme of
study provide sufficient opportunities for all pupils to leam (including those with
SEN, disabled learners, the gifted and talented, pupils from minority groups and
those with EAL) the majority of respondents agree. For key stage 4, three-
quarters of respondents agree (74%) that the currculum provides sufficient
opportunities for all pupils to learn. For key stage 3, two-thirds agree (66%) and
one quarter (23%) disagree that the curriculum opportunities in the revised key
stage 3 programmes of study provide all learners with sufficient opportunities.

Ipsos MORI Curriculum opportunities

Q Do you agree or disagree that the curriculum ogportunities in
the revised programme of study for (KS3/4 SUBJECT) provide
sufficient opportunities for all pupils to leam?

[l Strongly [l Tend to [@] Neither/ [l Tendto [l Strongly [llDon't
agree agree nor disagree disagree know

B

KS4

Among respondents answering in relation to a key stage 3 programme of study,
teachers with more than 16 years’ experience are more likely to agree that the
curriculum opportunities provide sufficient opportunitics for all pupils (76%,
compared with 66% overall). Heads of subject and teachers with less than five
years teaching experience are more likely to disagree that this is the case (27%
and 35% respectively, compared with 23% overall).

4.9.2. Programmes of study

The chart below shows the breakdown of opinion on curriculum opportunities
by subject area, and is followed by a more detailed assessment of each individual
subject.
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Curriculum opportunities

Q Do you agree or disagree that the curriculum opportunities in
the revised programme of study for (KS3/4 SUBJECT) provide
sufficient opportunities for all pupils to learn?

% Disagree % Agree

Music (34)*

RE (33)*

MFL (45)*

Geography (53)

Citizenship (58)

Personal wellbeing (59)

PE (136)

Mathematics (76)

Economic wellbeing (36)*

English (85)

History (62)

ICT (42)

Science (106)

D&T (502)
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Programmes of study with higher than average levels of agreement

The following programmes of study have a bigher proportion of respondents
agreeing that the curriculum opportunities provide sufficient opportunitics for all
pupils to leamn, than the average across all programmes of study at key stage 3
and 4 (68 0).

Music: Respondents answering in relation to music are significantly more likely
to agree that the curriculum opportunities provide sufficient opportunities for all
pupils to leamn (85° o) than for any other programme of study.  More than a third
(38 o) stromgly agree and just nine per cent disagree.

RE: A very high proportion of respondents answering in relation to RE at key
stage 3 and 4 agree (85°4) that the curriculum opportunities provide sufficient
opportunities for all pupils to learn. Almost half (45° ) simnglhy agree that this is
the case, which is significantly higher than average (23°4) and only six per cent
disagrec.

MFL: A high proportion of respondents answering in relation to MF1. agree
(82°0) that the curriculum opportunities provide sufficicnt opportunities for all
pupils to learn and a very small minority of seven per cent disagree.

Geography: Just over four in five (81°0) respondents answering in relation to
geography agree that the opportunitics are sufficient for all pupils to learn, which
is significantly higher than average and only cight per cent disagree.

Citizenship: Around four in five (78%0) citizenship respondents at key stage 3
and 4 agrec that the curriculum opportunitics provide sufficient opportunitics for
all pupils to learn, while just 10" « disagree.

Personal wellbeing: just over three-quarters (76%0) of respondents answering in
relation to key stage 3 and 4 personal wellbeing agree that the curriculum
opportunities provide sufficient opportunitics for all pupils to learn, compared
with almost one in five (17°0) who disagree that this is the casc.

PE: Just over three-quarters of respondents answering in relation to key stage 3
and 4 PLI (76°4) agree that the curriculum opportunities provide sufficient
opportunitics for all pupils to learn, which is significantly higher than average.
Just over one in ten (13 ) disagree.

Economic wellbeing: Just over sceven in ten (72%w) cconomic wellbeing
respondents at key stage 3 and 4 agrec that the curriculum opportunities provide
sufficient opportunities for all pupils to learn, and just over one in ren (11°0)
holding the opposing view

3 We have highlighted where programmes of study have stausucally significant higher than
average levels of agreement. For subjects included at both key stage 3 and 4 i the consultation,
we have discussed findings for these subjects together and only for each key stage indwidually
where the base size 1= more than 30 for each subject.
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Mathematics: The same proportion of mathematics respondents at key stage 3
and 4 (72" o) are 1n agreement that the curriculum opportunitics provide sufficient
opportunitics for all pupils to learn while over one in ten (13¢ ) disagree that this
is the case.

Programmes of study with lower than average levels of agreement

The following programmes of study have a fwer proportion of respondents
agrecing that the curriculum opportunities provide sufficient opportunitics for all
pupils to lcarn, than the average across all programmes of study at key stage 3
and 4 (68° 0)424

D&T: D&I' respondents are the least positive of all respondents about the
curriculum opportunitics.  Just over a third (35°0) agree that the curriculum
opportunities provide sufficient opportunitics for all pupils to leam. Nearly three
in five respondents disagree that this is the case (58° o) and almost half (48° ) say
they srrengly disagree, which is significantly higher than any other programme of
study.

Science: Nearly three in five respondents answering in relation to science (58° o)
agree that the curriculum opportunitics provide sufficient opportunities for all
pupils to learn, while one in five (20%0) disagree that this is the casc.

ICT: Around threc in five respondents answering in relation to key stage 3 and 4
ICT (62°a) agree that the currculum  opportunities  provide  sufficient
opportunitics for all pupils to learn and just over one in five disagree (21°0).

English: 'I'wo-thirds of respondents answering in relation to key stage 3 and 4
Einglish (66°w) arc in agreement that the curriculum opportunities provide
sufficient opportunitics for all pupils to learn, but almost a quarter disagree that
this is the case (24" o).

History: I'wo-thirds of history respondents (66 o) agree that the curriculum
opportunitics provide sufficient opportunitics for all pupils to learn, while nearly
onc in five (19%e) disagree.

Findings for key stage 3 art & design

21 out of 23 respondents answering in relation to key stage 3 art & design agree
that the curriculum opportunitics provide sufficient opportunitics for all pupils to
learn.

*# We have highlighted where programmes ot study have statisocally significant lower than
average fevels of agreement. For subjects mcluded at both key stage 3 and 4 in the consultation,
we have discussed findings for these subjects together and only for cach key stage individually
where the base size 1z more than 30 for cach subject
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4.10. Modern foreign languages

Those responding to the consultation in relation to the key stage 3 MFL
programme of study were asked whether they agreed or disagreed with the list of
languages in the explanatory text.

Among the 45 respondents, 82% agree that schools should be allowed to offer
the languages listed in the explanatory text and just nine per cent disagree.

Ipsos MORI Modern foreign languages

Q Do you agree or disagree with the list of languages in the
explanatory text in the revised programme of study for modemn
foreign languages at KS3?

[l Strongly [ Tend to [#] Neither/ [l Tend to Strongly [l]Don't
agree agree nor disagree disagree know

Base. All responding from a KS3 moder: e (45), fieldwork dates: § February — 30* April 2007

A higher proportion of sespondents disagree that the languages in the
explanatory text should be made non-statutory: 44% disagree, and just 38% agree
that this should be the case.
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Ipsos MORI Modern foreign languages

Q Do you agree or disagree that the list of languages in the
explanatory text should be made non-compuisory for KS3?

[ Strongly [ Tend to ] Neither/ [[ljTend to [} Strongly [BDon’t
agree agree nor disagree disagree know

Base: All responding from o ctiv ldwork dates 5 Febr 30% Apnil 2007

Given that such a small number of respondents answered in relation to the key
stage 3 MFL programme of study, these findings should be treated with caution
and should be seen as indicative only.

4.11. Level descriptions

Finally, respondents were asked to comment on the modified level descriptions
for programmes of study at key stage 3.”

4.11.1. Do they complement the programmes of study?

Just over half of respondents (51%) agree that the modified level descriptions
complement the revised programmes of study and a relatively small minority
(15%) disagree. Around a third of respondents are not able to comment on
whether the modified level descriptions complement the revised programmes of
study (34% “neither agree nor disagree” or answered “don’t know™).

% These questions were not asked of respondents answering in relation to key stage 3 economic
and personal wellbeing,
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1ps0s MORI Modified level descriptions

Q To what extent do gou agree or disagree that the modified level
descriptions for (KS3 SUBJECT) complement the revised
programme of study for (KS3 SUBJECT)?

Don't know/not stated Strongly agree

Strongly disagree

9, g,
. 6%9/» 12%
s

Neither/nor

Tend to disagree

Tend to agree

4.11.2. Do they maintain standards?

When asked whether the modified level descripdons maintain the standards as set
out in the current level descriptions, the majority (60%) of respondents who are
able to give an opinion agree, and only one in ten (10%) disagree.

ipsos MORI Modified level descriptions

Q Do you agree or disagree that the modified level descriptions
maintain the standards as set out in the current level
descriptions?

Don't know/not stated
Strongly disagree

Strongly agree

Tend to disagree ,

ither/
Neither/nor Tend to agree

6t Ipsos MORI

4.11.3. Subject views on modified level descriptions

The following charts show how different subject teachers feel about the level
descriptions, and is followed by a closer look at each individual subject.

Modified level descriptions

Q To what extent do you agree or disagree that the modified
level descriptions for (KS3 SUBJECT) complement the revised
programme of study for (KS3 SUBJECT)?

% Disagree % Agree

MFL (45)"

Science (106)

English (36)*

PE (49)"

Geography (53)

History (62)

Citizenship (30)"

Mathematics (34)*

D&T (502)

Music (34)"
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Ipsos MORI Modified level descriptions

Q Do you agree or disagree that the modified level descriptions
maintain the standards as set out in the current level

descniptions?
% Disagree % Agree
MFL (45)" 2 T8
Geography (53) 2 T2
Mathematics (34)* & 71
PE (49)* |2 71

e (34).

D&T (502)

Science (108) 1 37
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Programmes of study with higher than average levels of agreement

The following programmes of study have a higher proportion of respondents
agreeing that the modified level descriptions complement the revised
programmes of study, than the average across all programmes of study at key
stage 3 (56%).%

MFL: Neardy seven in ten (69%) of those answering in relation to the MFL
programme of study agree that the revised level descriptions compliment the
revised programme of study for MFL — which is significantly higher than for any
other programme of study. Only seven per cent disagree that this is the case.

An even higher proportion of MFL respondents (76%) agree that the modified
level descriptions maintain the standards as set out in the current level

" descriptions. This is also significantly higher than for any other programme of

study. Only two per cent of respondents disagree.

English: The majority (58%) of those responding in relation to the key stage 3
English programme of study agree that the revised level descriptions compliment
the revised programme of study for English: Just three per cent of respondents
disagree.

The majority of respondents for English also agree that the modified level
descriptions maintain the standards as set out in the current level descriptions
(64%). Very few respondents disagree (six per cent).

PE: Over half (57%) of those responding in relation to the key stage 3 PE
programme of study agree that the revised level descriptions compliment the
revised programme of study for PE: Just 12% disagree.

A higher proportion of PE respondents (71%) agree that modified level
descriptions maintain the standards as set out in the current level descriptions.
Only two per cent of respondents disagree, although one in five (20%) neither

agree nor disagree.

Geography: Almost half (49%) of those responding in relation to the key stage 3
geography programme of study agree that the revised level descriptions
compliment the revised programme of study for geography: Just eight per cent
disagree.

A significantly higher proportion of those answering in relation to the geography
programme of study (72%) agree that the modified level descriptions maintain
the standards as set out in the current level descriptions. This is significantly
higher than the average across all programmes of study. Very few respondents
disagree (two per cent).

% We have highlighted where prog of study have statisti igni j than
average levels of ag Questions relating to the modified level descriptions were only
asked of respondents answering in relation to a key stage 3 programme of study.
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Programmes of study with lower than average levels of agreement

The following programmes of study have a dwer proportion of respondents
agrecing  that  the modified  level  deseriptions complement  the  revised
programmes of study, than the average across all programmes of study at key
stage 3 (56° ).

Music: Just over a third (38%0) of respondents answering in relation o the key
stage 3 music programme of study agree that the revised level descripdons
compliment the revised programme of study for music.  Almost one in five
respondents disagree (18" o), although just over a third neither agree nor disagree

(35" ).

A higher proportion of music respondents (59°6) agree that the modified level
descriptions maintain the standards as set out in the current level deseriptions
and just six per cent disagree. Around three in ten respondents neither agree nor
disagree (29° ).

Science: Just under two in five (39° ) of those responding in relation to the key
stage 3 science programme of study agree that the level deserptions compliment
the revised programme of study for science: Just eight per cent disagree.

Just over a third of science respondents (37°0) agree that the modified level
deseriptions maintain the standards as set out in the current level descriptions,
around once in ten (119 ) disagree.

D&T: 'Two in five (40°0) of those responding in relation to the D&T
programme ol study agree that the revised level descriptions compliment the
revised programme of study for D&T' - one in six disagree (16° o).

A similar proportion of D& respondents agree that the modified  level
descriptions maintain the standards as sct out in the current level descriptions:
Just 15% 0 disagree, although this is higher than the average across all programmes
of study.

Mathematics: Just over two in five (44°0) of those responding in relation to the
mathematics programme of study agree that the revised level descrptions
compliment the revised programme of study for mathematics. Nearly three in
ten disagree (29°0), which is significantly higher than average.  Respondents
answering 1n relation to mathematics are also more likely to sirongly disagree than
respondents answering in relation to other programmes of study (15”0 compared
with six per cent overall).

Respondents answering in relation to key stage 3 mathematics are much more
positive that the modified level deseriptions maintain standards (71°0). Just six
per cent of respondents disagree that this is the case.

" We have highhghted where programmes of study have statstically significant lower than
average levels of agreement. Questnons relating to the moditied level deseriptions were only
asked of respondents answenng m refation to a key stage 3 programme of study
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History: Just under half (47" ) of those responding in relation to the key stage 3
history programme of study agree that the revised level deseriptions compliment
the revised programme of study for history. Almost a quarter disagree (23" o) that
thix is the case, which 1
except mathematies. .\ similar proportion neither agree nor disagree (26" 0).

significantly higher than any other programme of study

Half of respondents (50° o) answering in relation to key stage 3 history agree that
the modified level deseriptions maintain the standards as set out in the current
level descriptions. Almost a quarter disagree (23%0) which is significantly higher
than the average across all programmes of study (10° o).

Citizenship: Fourteen out of the 30 respondents who answered in reladon to
the key stage 3 citizenship programme of study agree that the level deseriptions
compliment the revised programme of study for citizenship.  Just five out of the
30 disagree that this 1s the case.

Findings for key stage 3 art & design

12 out of 23 respondents answering in relation to key stage 3 art & design agree
that the modified level descriptions complement the revised programme of study.
Six out of 23 respondents disagree that this is the case. 17 out of 23 respondents
agree that the modified level deseriptions maintain the standards as set out in the
current level desenptions.

4.11.4. Qualitative findings

Respondents offered more detailed feedback on the modified level descriptions
in the online survey. A number of common themes emerge which are discussed
below?:

¢ Many respondents praise the modified level descaptions for being
simpler and clearer, mcaning that tcachers more casily understand
the assessment criteria.

The language is much cearer and clser to the NC in
delion statements - these are d good guide to establishing
standardised work: to wse within the DT department.
There iy less rom  for misinterpretation or lack of
wnderstanding as (hey are clearer in my vien: abont what the
students dal a particular lerel need 1o be doing in order 1o
ditain i, or fo more on to the next lerel

D&l respondent

e [owever, some respondents assoctate what they percetve as the increased
simplicity of the modified level deseriptions, with a drop in standards.

3 Please note these findings are based respondents who gave additional comments n the onliue
survey and should not be scen as represennog the views of all teachers, but mstead as giving a
more detaled understanding of possible underlving wsues.
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There would seem 1o be « simplification of the descriptors
that conld seem to be a 'dumbing down’ of standards.

Art & design respondent

Some respondents hold the opposing view and fecl that the level
descriptions remain too complex and inaccessible for teachers. I'h¢
language is scen as too difficult and some teachers would like more
practical guidance on implementing the modified levels.

Lerel descriptors need 1o bare a practical application for
both teachers and pupils, and (his is still not erident here.
Too wordy!

Fnghsh respondent

A common perception is that the level deseriptions should be designed
to be understood by pupils as well as teachers. This would help ercate
ssment process, whereby students would have a

a more transparent ass
better understanding of the standards they are expected to achieve. The
levels need to be made more “pupil friendly”.

The lerel descriptors are unhelpful and do not assist pupils
or feachers in their alfempt fo improre puptl understanding,

History respondent

In music and PI in particular, respondents feel that there is very little
change between the old and new level descriptions. 'T'here is some
feeling that the modified level descrptions do not take into account the
increased flexibility available in the programme of study.

Idon't feel the madified kel descriptors hare been mudified
enough fo lake info aconnt a less structured and more
creatire approach (o the curriculnm.

Music respondent

67 Ipsos MORI

There is no great difference or revolutionary change. Might
be bard to get these small differences acmsy to teachers and
the ralue of these changes.

PI respondent

e I'here are some concerns about the implementation of the modified level
descriptions. Some teachers feel that extra staff and time resources
will be required to develop new schemes of work that take into account
the modified level descriptions.

11 i mot possible for sohools fo adjust the many schemes of
work, support sheels and data collecting aids that they hare
aurvently in place in (he near or mid term The hours that
staff hare to do thix in is extremely limited.

D& respondent

Among respondents who gave an answer in the open text boxes in the online
survey, the most frequently cited responses relate to:

e The level descriptions  are  too  difficult to  understand/too
complex/can be casily misinterpreted (mentioned by 87 respondents )

¢ ‘The modified level deseriptions are more specitic/clearer/detailed
(mentioned by 32 respondents)

® ‘There is no difference between the old and new level deseriptions
(mentioned by 28 respondents).
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Qualifications and
QCA Curriculum Authority

Ipsos MORI

QCA’s Secondary Curriculum Review
Statutory Consultation Questionnaire

QCA wishes to consult widely on the proposed revisions to the key stage 3
and 4 curriculum and is seeking the views of all those involved in educating
our young people, including learners, governors, parents and employers.
The feedback you provide will be used by QCA to inform the advice it
submits to Ministers on proposed revisions to the overall development of
the curriculum.

We would be very grateful if you could fill in a short online survey at
www.qgca.org.uk/reviewsurvey

However, if you would prefer to respond on paper then please complete
this questionnaire and return it to the address given on the last page of the
questionnaire to arrive no later than 30 April 2007.

Throughout the questionnaire you will be asked to read excerpts from the
relevant revised programmes of study. You will be asked a number of short
questions and will get the opportunity to provide more detailed feedback if
you wish. The revised programmes of study and level descriptions are
available at www.qca.org.uk/secondarycurriculumreview

If you have any queries regarding this questionnaire please contact Ali Ziff
at Ipsos MORI on 020 7347 3957 or email the helpdesk at
QCAconsultation@ipsos-mori.com. For more information on the secondary
curriculum consultation please contact Crichton Casbon on 0207 509 5568
or Emma Davies at QCA on 020 7509 5584.

Ipsos MORI's confidentiality protocol: The data collected in this survey will
be treated in the strictest confidence and reported in a way that cannot
identify you. Ipsos MORI is a member of the Market Research Society
(MRS) and, as such, strictly abides by the MRS Code of Conduct
(http://www.mrs.org.uk).

Thank you very much for participating in this consultation.

EVERYONE TO ANSWER QA AND QB PLEASE

QA From which of the following perspectives are you responding to this
consultation? PLEASE TICK ONE BOX ONLY
T a
LOCalauthORtY ... remssrsisseseasss D
Teacher/professional association ...........c.ccoocceviicninecinnncenee a
Subject association/subject advisor/subject lecturer/subject
L] e =T oa (o USSR D
An organisation representing aspects of inclusion .................... D
An organisation representing aspects of diversity ...................... D
National youth organisation ............cccccccceiiieiiiiiiiniiinniice, D
National parents association................ccccuveeeeceiivieiiieiiee i D
Governing body at a school/National Associations for school a
GOVEIMOTS ... et ceeenenetereeconceestae e sereeneesretaaseeaenaea e eanennesaesaeaneas
|01 g1a =TT 810721 (o] § 11711 (F) ([o] | (FO————————— D
Higher education institution ... D
PNt sccs sovrusssssmmmasmvmmsnvssnies siusmssismussssstsy s somip sy D
EMPIOYEr ..o D
PUBIL oot oottt Q
Other (PLEASE TICK BOX AND WRITE IN BELOW) ............... a

QB Are you responding to this consultation on your own or as a group?

PLEASE TICK ONE BOX ONLY




IF YOU ARE RESPONDING FROM A SCHOOL PLEASE ANSWER QC TO QE

QD. Which of the following subjects, if any, do you teach at key stage 3?
QcC. Which of the following responsibilities do you hold? PLEASE TICK ONE PLEASE TICK AS MANY BOXES AS APPLY
BOX ONLY ) 0
D Art 8 deSIGN ...t
h (0 [ed] o= | | S S e ¢
Hegdiegehenprincipal Citizenshiphes e o R D
j herflecturer ...,
Classroom or subject teacher/lecturer Design & teChNOIOgY ... ..o ivieeiiiieee et a
COUrSE EAART ....c..iiiiiiiie et D Economic well-being - Personal, social, health and economic
. . D education .. D
Curriculum co-ordinator/manager............ccccocceevveciininiciiie,
[l | English................. (|
Head of year..........coooiiiiii i D
L R
Member of the senior management or leadership team ............. D Gengraphy
D HISTOMY . D
Programme manager.............ccccooooiiiiiiiicici
. a Information and communications technology ...............ccccocieee a
Subject MaNAGET .. vsisaoissssmmsverioes ssssso ivssassa s s 0
Math BICS ettt
=72 I (T Lol o - o O — Q aihematics
SEN 18@CNET oovieamemmmemmemsmsmsssse s s s a Madem Jrei I ANEUAGES crcsmrscomsmessssssmssssrss s J
School governor D )8 = [ S D
......................................................................... p | well-beirig - P | ial. health and :
Other (PLEASE TICK BOX AND WRITE IN BELOW) .............. 0 ersonal well-being - Personal, social, health and economic ]
€AUCAION isssissssammmon s s s s s s sy
Physical education .............ccocciiiiiiiiii e D
................................................................................................... RENGIOUS EAUCAHION ..ooovooesoeoeos oo D
SCIBMCE ...ttt D
NOne of theSE ..o D
QE. Which of the following subjects, if any, do you teach at key stage 4?7

PLEASE TICK AS MANY BOXES AS APPLY

CItiZENSNID ...
Economic wellbeing - Personal, social, health and economic
education...........c.c.ccoee e . s

English....
Information and communications technology..

Mathematics s s
Personal well-being - Personal, social, health and economic
€AUCALION ...

Physical @duCation ..o emmsmsos s

Religious education ...............oooiiiiiiiiiii

000 CO0C0 OO0

None of these: v e s R




[ Section A: Questions on the revised programmes of study

IF YOU WOULD LIKE TO ANSWER QUESTIONS ABOUT A REVISED PROGRAMME
OF STUDY AT KEY STAGE 3 OR KEY STAGE 4 PLEASE ANSWER THE FOLLOWING
QUESTIONS.

YOU CAN ONLY ANSWER THE FOLLOWING QUESTIONS IN RELATION TO ONE
REVISED PROGRAMME OF STUDY AT KEY STAGE 3 OR KEY STAGE 4

IF YOU WANT TO ANSWER QUESTIONS IN RELATION TO MORE THAN ONE
PROGRAMME OF STUDY, PLEASE USE A SEPARATE QUESTIONNAIRE FOR EACH
PROGRAMME OF STUDY

Q1-2. Please indicate which revised programme of study at key stage 3 or key
stage 4 you would like to answer questions about below.
PLEASE TICK ONE BOX ONLY

This questionnaire is divided into two sections.

. Section A: Questions on one of the revised programmes of study
- Section B: Questions on the curriculum as a whole KEY STAGE 3:

. ) At & dESIGN ...
- You can choose which section you answer. - .
; Citizenship s e
: If you would like to answer questions on one of the revised programmes of Design & teChNOIOGY . ........ov i

. study at key stage 3 or key stage 4, please go to Q1 in section A. Egonotmic well-being - Personal, social, health and economic
COUCAUONY oo mupgmewe sy s S s P e A S

- If you would like to answer questions about the curriculum as a whole ENGISN ..ot

_Please goto Q20 1in S?Ctim B. GEOGIaPIY s R R T

Mathematics ........cccoooiiieiiii e

Personal well-being - Personal, social, health and economic
CAUCAHION 150555555555 86nnn S HH8 B mmes BBmms s atamtns s e ommns npessas mam R st mns

Physical education ...
Religious education ...............ccoooiiiiiiiiiii

SCIBNCR ..o

a
a
a
a
a
a
a
Information and communications technology ..............cccoeeee.. D
a
a
a
a
a
a
Q
a

KEY STAGE 4:




CiliIZENSNID .o
Economic wellbeing — Personal, social, health and economic
CAUCATON wosermummormmes e oy S S R s

ENGHSN. ..o
Information and communications technology.................ccoeeeeee.

Mathematics ........ocooooiii e
Personal well-being — Personal, social, health and economic
T Do | (10—

Physical education ...

Religious education wswonssosnsmrassn v s

o000 0o

NONE OF thESE ..o

Q4

Do you agree or disagree that the key concepts listed in the revised
programme of study underpin the study of this subject? PLEASE TICK ONE
BOX ONLY

SHONGLY AUrEE cuvivimmunmmmommmm s s a
TeNA t0 AQTEE .....oiiiiiiieeie et D
Neither agree nor disagree ............c.occcoceiiiiinciiie e D
Tend to diSAQree.........ccvv it D
Strongly diSAgree. ........cooiiiiiicii e D
DON't KMOW ...t D

PLEASE ANSWER Q3 TO Q19 ABOUT THE PROGRAMME OF STUDY YOU HAVE

CHOSEN AT Q1-Q2.

IF YOU ARE REFERRING TO A PROGRAMME OF STUDY (AVAILABLE TO

DOWNLOAD ON www.qgca.orq.uk/secondaryreview) PLEASE NOTE THAT THE TEXT
ON THE LEFT IS WHAT CONSTITUTES THE PROPOSED STATUTORY PROGRAMME

OF STUDY AND THE BLUE TEXT ON THE RIGHT IS THE NON-STATUTORY
EXPLANATORY TEXT

FIRST OF ALL PLEASE READ THROUGH THE IMPORTANCE STATEMENT IN THE

REVISED PROGRAMME OF STUDY YOU HAVE CHOSEN

PLEASE ANSWER Q5 AND Q6 IF YOU ARE ANSWERING QUESTIONS ABOUT THE
REVISED PROGRAMME OF STUDY FOR MODERN FOREIGN LANGUAGES AT KEY
STAGE 3. EVERYONE ELSE PLEASE GO TO Q7

Qs

Do you agree or disagree with the list of languages in the explanatory text in
the revised programme of study for modern foreign languages at key stage
3?7 PLEASE TICK ONE BOX ONLY

Q3. Do you agree or disagree that the importance statement in the programme
of study sums up why this subject is an important part of the secondary

curriculum? PLEASE TICK ONE BOX ONLY

SIrongly @gree .......occooiiiiiciniin e
TENT tOTAGTRE .oomvsesmammmmmnnsimmmmamiemsmonsmosyamsss s s
Neither agree nor disagree ..............occcoecevciinincre e
Tend to:diSAGrEe. ..vvsivvmmmsronmavammr s s

Strongly diSAGree........oooiviriiiiie et

ooo0ooo

DORNE KIOWE:nccpanmmunvsspavmmmgsyos sy s s Sy R s

Strongly @gree ... D
Tiend 10 AUTEE s s S s D
Neither agree nNor diSagree ...........ccooceiiiiiiieniiinicaeienc e D
Tiend 1o disSagree s s e R D
Strongly disagree...............ccoooiiiiiiii a

a

o G0 T —

Q6

Do you agree or disagree that the list of languages in the explanatory text
should be made non-statutory for key stage 37 PLEASE TICK ONE BOX
ONLY

NOW PLEASE READ THROUGH THE KEY CONCEPTS IN THE REVISED
PROGRAMME OF STUDY YOU HAVE CHOSEN

Strongly @gree ........ooooiiiiiei e

TERAMO AGIEE.osesnsrimsmmsemmnsssmmsmmmm s ————

Tend to diSAGree. ........coooiuiiiiiiiiiii e

Strongly diSAgree. ... ....oooiiiiiiiiiiit e

a
a
Neither agree nor disagree ...............ocooieeiiiiiiinicice e D
a
a
ad

DONT KNOW . ...t

EVERYONE TO ANSWER Q7 ONWARDS

NOW PLEASE READ THE KEY PROCESSES IN THE REVISED PROGRAMME OF
STUDY YOU HAVE CHOSEN



Q7 Do you agree or disagree that the key processes in the revised programme
of study reflect the essential skills that pupils need to make progress in this
subject? PLEASE TICK ONE BOX ONLY

NOW PLEASE REFER TO THE CURRICULUM OPPORTUNITIES LISTED IN THE
REVISED PROGRAMME OF STUDY YOU HAVE CHOSEN

L] L0 LT | o = D
TeNd 10 @QTEE ....ocviiiiiiie et D
Neither agree NOr disagree ... susmmsmmmssssmsisss D
Tend 10 diSAgree........ccoooeiiiiiiiiiiicec e D
Strongly diSagree: s s sssssmmsiemmsisimsssemmm s s wmmss D
DOMEKNOW ...t D

NOW PLEASE REFER TO THE RANGE AND CONTENT STATEMENT IN THE
REVISED PROGRAMME OF STUDY YOU HAVE CHOSEN

Q9 To what extent do you agree or disagree that the curriculum opportunities in
the revised programme of study for this subject provide sufficient
opportunities for all pupils to learn? Please think about ail learners
including those with SEN, disabled learners, the gifted and talented, pupils
from minority ethnic groups, those with EAL. PLEASE TICK ONE BOX ONLY

Strongly @Qree .....ooiiiii e D
TENA 0 AATEE ..o D
Neither agree nor diSagree .........ccccovverciniicviciee e D
Tend to diSAGree......cooeiiiiiiee e D
SEONGIY, DISAATEE v s s S s D

Don'’t know

Qs Do you agree or disagree that the range and content in the revised
programme of study for this subject is sufficiently broad?
PLEASE TICK ONE BOX ONLY

SHrONGIY GG ...t D
L =110 B (0 To |- T Y D
Neither agree nor disagree ............coovviiiciiiiiiee e D
Tiend 10:aISAGTEE...ousuuuumunsr sommm s s A A D
Strongly diSAgree.........occeiiiiiiiiii i D
Don't kKNOW: . cmemsm e o s s D

NOW PLEASE READ THROUGH THE CURRICULUM AIMS AT THE START OF THE
REVISED PROGRAMME OF STUDY YOU HAVE CHOSEN. THE CURRICULUM AIMS
ARE THE SAME FOR EVERY PROGRAMME OF STUDY

Q10 Having read through the revised curriculum aims do you agree or disagree
that the revised programme of study makes it clear how this subject
contributes to these aims? PLEASE TICK ONE BOX ONLY.

SUrONGlY QYrEE s imwmsmusssmmss s ms s A5 S5 G mern s nnes D
Tend t0 @gree ........coiiiiiiiiiiieiec e D
Neither agree nor disagree .............cocovveeiiiinci e D
Tend to diSAgree.........c.oouiiiiii e D
Strongly disagree...........ocoooiiiiiiiii e a
(B ] i1 I T——————— D
Qi Do you agree or disagree that having a single set of aims for the whole

secondary curriculum contributes to making the curriculum more coherent?
PLEASE TICK ONE BOX ONLY.

SErONGIY @GrEe ......ooiiiiiicee e a

Tend to-agree .. D

Neither agree nor disagree ............oocceeiviiie i D

Tend 10:diSagree . s 5555 ameif i nmninms spsesssssssmsens D

Strongly diSagree....... ..o Q

DONT KNMOW. ...t D
10




PLEASE NOW THINK ABOUT THE REVISED PROGRAMME OF STUDY YOU HAVE Q15 Do you agree or disagree that the revised structure for the programme of

CHOSEN AS A WHOLE study makes the curriculum for this subject more coherent?
PLEASE TICK ONE BOX ONLY

Q12 Overall, do you agree or disagree that the revised programme of study gives | D
more ﬂexibility to teachers in what they teach in this subject? PLEASE TICK S"Ong W AGTOE s siassesssss o st st R S AR LA
ONE BOX ONLY. TENA L0 AUMEE ...t Q
Strongly AOFEE: s T PSP R A B DST D Neither agree nor disagree ....................................................... D
Tend to @gree ..o a TeNd t0 dISAQrEE. ........c.oveeevee ettt Q
Neither agree nor disagree ..............ccccceeiiiiiiiiiniicccei Q SHONGIY AISAGIEE. ... oo eee et |
Tend to diSagree. ... 4 DOME KNOW oo ]
Strongly diSagree. s T a

- DON't KMOW ...ttt a - Q16 Please provide any further feedback you may have on the coherence of the

revised programme of study for this subject

Q13 Overall do you agree or disagree that the revised programme of study for
this subject enables schools to take into account the needs of all learners?
Please think about all learners including those with SEN, disabled learners,
the gifted and talented, pupils from minority ethnic groups, those with EAL.
PLEASE TICK ONE BOX ONLY.

Strongly @gree ......ocovviiiiiiieice e D
Tend 10 agrei: e s S D
Neither agree nor diSagree ...t a NOW PLEASE LOOK AT THE CURRENT AND MODIFIED LEVEL DESCRIPTIONS FOR
. Q YOUR CHOSEN SUBJECT
Tend to disagree .« mmasmussnemm s
Strongly diSagree. ... ....ccooiiiiiiieii i a Q17 To what extent do you agree or disagree that the modified level descriptions
D for this subject complement the revised programme of study for this
DO KOO s o b e s SR R subject? PLEASE TICK ONE BOX ONLY
LS (0] o 12 Lo [ =T < O D
Q14 Please provide any further feedback you may have on whether the revised TenNd 10 QT . ..ooiiiiiii e Q
programme of study as a whole for your chosen subject provides schools ] ] D
with more flexibility and takes into account the needs of all learners. Neither agree nor diSagree ...........ccoveiveviiiiieiiin e
Tend 10 diSAGree.........cocooiviiiiiiiiie e D
Strongly disagree. . weosmmmmsmm e D
DONt KMOW ..o an e e srreee D

11 12



PLEASE DO NOT ANSWER Q18 AND Q19 IF YOU ARE ANSWERING QUESTIONS
ABOUT THE REVISED PROGRAMME OF STUDY FOR CITIZENSHIP AT KEY STAGE 3
OR KEY STAGE 4

Qts

Do you agree or disagree that the modified level descriptions maintain the
standards as set out in the current level descriptions? PLEASE TICK ONE
BOX ONLY

Section B: Questions on the curriculum as a whole

IF YOU WOULD LIKE TO ANSWER QUESTIONS ABOUT THE REVISED CURRICULUM
AT KEY STAGE 3 OR KEY STAGE 4 AS A WHOLE, PLEASE ANSWER Q20 TO Q27

SHoNgly @gree ..o a
TeNd t0 BTEE ...t D
Neither-agree nor disagree vw: sy D
Tend to diSAgreE........ooiiiiiiiie e D
Strongly diSagree s s s s e s D
DON't KNOW .. D

Q20 Would you like to answer questions about the revised key stage 3 or revised
key stage 4 curriculum? PLEASE TICK ONE BOX ONLY
Key-stage 3 euIricUlum ewsmsemmimmssmmssmmsavessies s D
key stage 4 CUrmiCUlUM ... D

WE WOULD LIKE YOU TO THINK ABOUT THE REVISED CURRICULUM OVERALL AT
KEY STAGE 3 OR KEY STAGE 4 WHEN ANSWERING THE FOLLOWING QUESTIONS

Q19

Please provide any further feedback you may have on the modified level
descriptions in the box below.

IF YOU WOULD LIKE TO ANSWER QUESTIONS ABOUT THE REVISED CURRICULUM
PLEASE GO TO Q20. OTHERWISE PLEASE GO TO QF ON PAGE 17

Q21 To what extent do you agree or disagree that having a single set of aims for
the secondary curriculum that covers all subject programmes of study at
key stage 3 and 4 contributes to making the curriculum more coherent?
PLEASE TICK ONE BOX ONLY.

Stronaly BOIEE! vsummumnsms oy s ot s SRR TSP 1 D
TENAH0 AGrEe ...viinvesivmmmimmmsssamiss s T D
Neither agree nor disagree ..o D
Tendito diSagrEe i ssnmsssssn s s D
Strongly diSagree...........ocooviiiiiiiiiie D
Don't KNOW: s i s s s i e D
Q22 To what extent do you agree or disagree that, overall, the revised

programmes of study give more flexibility to schools in the way they
manage their curriculum? PLEASE TICK ONE BOX ONLY.

SIrongly 8gree ..o D
Tend to agree . oo D
Neither agree nor disagree .. . D
Tend to disagree...... D
Strongly diSagree. ..........coocviiiiiiiiii D
DOM't KNMOW. ... d

14




EVERYONE TO ANSWER Q26

Q26

To what extent do you agree or disagree that the revised structure for the
programmes of study contributes to making the curriculum as a whole more
coherent? PLEASE TICK ONE BOX ONLY

StroNgly agree ... D
Tend t0 Agree .......c.ooviiiiiiiiiiciic e D
Neither agree NordiSagree ... ausismssmmeassassvssvssin D
Tend 10 AiSAGrEE.......ooveoiieririieie ettt D
Strongly diSagree s s s O
DONT KNOW ...ttt D

Q23 Please provide any further feedback on whether the revised programmes of
study give more flexibility to schools in how they manage the whole
curriculum.

Q24 Do you agree or disagree that, overall, the revised programmes of study

enable schools to take into account the needs of all learners? Please think
about all learners including those with SEN, disabled learners, the gifted
and talented, pupils from minority ethnic groups, those with EAL. PLEASE
TICK ONE BOX ONLY.

PLEASE ANSWER Q27 IF YOU STRONGLY/TEND TO AGREE OR STRONGLY/TEND
TO DISAGREE AT Q26

SHONGIY QMO cuimmaimssmmunmorsssess s o R R T s

Tend to agree ...........
Neither agree nor disagree ...
Tend to disagree...

Strongly disagree..

000COO

DOt KNOW ...

Q27

Why do you agree/disagree that the revised structure for the programmes of
study contributes to making the curriculum as a whole more coherent?

PLEASE ANSWER Q25 IF YOU STRONGLY/TEND TO AGREE OR STRONGLY/TEND
TO DISAGREE AT Q24

Q25

Why do you agree/disagree that the revised programmes of study enable
schools to take into account the needs of all learners?

15

16



Ql If you are willing to be re-contacted please provide your name, the address
About Y’d’ﬁ"(z) 8f Iyou school or organisation and a contact telephone number in the box
elow.

EVERYONE TO ANSWER QF ONWARDS

Name:

QF Please write in the name of the school/organisation you are representing in
relation to this consultation in the box below.
Schooll/organisation:
This information is needed to ensure that the consultation is representative
of a range of schools and organisations and will not be used to identify you,
your school or organisation and will not be attributed to your responses.
This information will be kept strictly confidential. Address:

Contact telephone number:

PLEASE ANSWER QG IF YOU ARE RESPONDING FROM A SCHOOL. EVERYONE
ELSE PLEASE GO TO QH.

QG How many years’ teaching experience do you have? PLEASE TICK ONE BOX
ONLY
NQT/ffirstyearof teaching isemsmmmmmsmemmemmemmsmsms D . . . .
T=B YEAIS. ...t D Thank y0U fOf takmg part in thIS consultatlon.
B-10 VAT . onrsnnemssmon SRS 6 msnmrsinganmsamsssmses nasressssnsnr 5o Sonkids o5 D ] ] )
1115 YEAIS. ... oo Q Please return this questionnaire to:
T6-25 YEAIS ..ot D
OVETI2D PBET coovowsovvvsosassimsamaessinssssssetss e 688248 50800055053 D Ali Ziff
Ipsos MORI
QH We may be conducting further research into the proposed revisions to the 79-81 Borough Road
key stage 3 and 4 curriculum in the next few months. Would you be happy
to be re-contacted in relation to this research only? PLEASE TICK ONE BOX London
ONL¥ SE11FY
YOS imsimmmmmsssussssmysme vossrms s ss oo sy s o s e SR D
N 0 et s D
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Topic guide

Ipsos MORI

Ipsos MORI

QCA Consultation on the Secondary National Curriculum
FINAL Topic guide Friday 16" March 2007

Background

QCA (Qualifications and Curriculum Authority) has commissioned ipsos MORI to
conduct 30 telephone depth interviews with teachers. QCA is a public body, which
administers and oversees the national curriculum.

The research aims to explore teachers’ opinions of the revised programmes of study
for the national curriculum at Key Stage 3 (yrs 7-9/age 11-14) and Key Stage 4 (yrs
10-11/age 15-16) curriculum, which aim to increase curriculum flexibility to enable
schools to better meet individual students’ strengths and needs.

These interviews are the second step in a research process which has also involved
an online consultation open to anyone with an interest in the plans for the revised
curriculum (e.g. teachers, key stakeholders and members of parents associations
etc).

The consultation is very high profile.
Who are we interviewing?
Teachers/heads of subject/department in each of the following subjects/key stages:

Subject Key Stage 3 Key Stage 4

Art & Design

Citizenship 1

Design & Technology

Economic wellbeing (PSHEE) 1

English 1

Geography

History

ICT

Mathematics

MFL

Music

Personal wellbeing (PSHEE)

PE

Religious Education

Science

NN [aiaN N alalnl -l alnaln
-

N
(-~}

Total

Interview length will be approximately 20-30 minutes. Approx timings below:

Section Approx. timing

Introduction 2 mins

Curriculum coherence

Flexibility

All learners

Implementation

=gjou|uc

Other comments




Ipsos MORI

Introduction (2 mins)
Introduce self and Ipsos MORI.

The research is on behalf of QCA and is part of a statutory consultation on the
secondary national curriculum.

We are speaking to a range of senior teachers and heads of subject/department to
further explore views on the proposed changes to the secondary national curriculum.

Remind the participant which programme of study (subject & key stage) is going to
be discussed during the interview, and check that they are familiar with the relevant
revised Programme of Study. They should have downloaded a copy of this from the
QCA website and/or have been sent a copy by email (by Ali Ziff). If the respondent is
not familiar with the PoS then ask them to read through it before continuing with the
interview.

Confidentiality assurances: Answers will remain entirely confidential and will not be
reported in any way that could identify you or your school/organisation.

The interview should take 20-30 minutes. Check how iong the participant has for the
interview.

Ask for permission to tape record.

Participant introduction: Can | just check what your roles and responsibiities are?
What subject(s) and key stage(s) to do you teach?

Curriculum coherence {5 mins)

READ OUT: The overall aim of the revised secondary national curriculum is that, in
learning and undertaking activities in all subjects, all young people should become:

e successful learners who enjoy learning, make progress and achieve
» confident individuals who are able to live safe, healthy and fulfilling lives
» responsible citizens who make a positive contribution to society.

In your opinion, does having a single set of aims for the secondary curriculum make it
more coherent? Why / why not? PROBE: Will this enable you to make better
connections across subjects?

How might these aims affect the way you plan [your subject & key stage]? PROBE:
How, if at all, will these aims bring coherence to your planning in [subject & key
stage]?

Thinking about the revised curriculum opportunities for [subject & key stage], how (if
at all) do these provide ways for learners to make connections with what they learn:

» In other subjects? PROBE: in what way?
» Beyond school? PROBE: In what way?

Ip59e§ibu,i\t<«| (SOnBIIs)

READ OUT: One of the aims of the revisions to the secondary national curriculum is
to increase curriculum flexibility.

In what way, if at all, do you think the revised programme of study for [subject& key
stage] gives more flexibility to what you teach in the curriculum? Why/why not?
PROBE: What parts of the PoS provide the greatest flexibility? Does it provide you
with the opportunity to do something innovative/different? Why / why not? What might
be done that is new/different? (ELICIT EXAMPLES IF POSSIBLE)

Does the revised programme of study for [subject& key stage] provide enough/too
much flexibility? Why/why not?

How do you think the revised programme of study for [subject] affect priorities at [key
stage 3 or 4] in your department? PROBE: are there areas of the curriculum that will
be given greater emphasis in your teaching as a result of the revision? Why/why not?

All learners (5 mins)

READ OUT: Another aim of the revisions to the secondary national curriculum is to
enable schools to better meet the needs of alf learners.

To what extent do you think that the revised programme of study for [subject & key
stage] enables schools to take account of the needs of all learners? Why/why not?

PROBE: Those with SEN/disabled learners/gifted & talented/pupils with English as
an additional language?

Does the revised programme of study for [subject & key stage] provide you with
greater flexibility to customise your curriculum to meet the needs of your pupils?
PROBE: In what way/ways might you meet the needs of these learners as a result of
the revised programme of study? PROBE FOR SPECIFIC EXAMPLES

Does the revised programme of study for [subject & key stage] create any additional
barriers for any groups of learners? PROBE: Which group(s) and in what way?

Do you think the revised programme of study for [subject & key stage] provides
opportunities to develop different cultural perspectives? Why/why not?

Implementation (5 mins)

Overall, how easy or difficult do you think it will be to implement the revised
programme of study for [your subject & key stage] in your school? Why?

What, if anything, will motivate you to implement the revised programme of study for
[subject & key stage]?

What kinds of changes, if any, are you likely to make as a result of the revised
programme of study for [subject & key stage]?

What do you think the barriers will be to implementing the revised programme of
study for [your subject & key stage]? PROBE: Assessment/testing, resources, time,
staff expertise, staff training, anything else?

FOR EACH BARRIER: How do you think these barriers can be overcome?
Other comments (1 min)

Do you have any other comments on the proposed revisions to the secondary
national curriculum?

Thank you very much for your help. Check whether willing to be attributed/
named.




