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Preface

This guidance is designed for literacy subject leaders in primary schools to aid the regular review of
planning, to enable them to support inexperienced colleagues better in meeting the needs of all pupils
in the class and to contribute to pupil progress meetings when asked for advice on appropriate next
steps in learning. The guidance focuses on providing practical suggestions to meet the language and
literacy needs of different vulnerable groups of children, in order to narrow any gaps between them and
the rest of the children in the cohort. Such groups may include, depending on the context and situation
of the school:

e children who are entitled to free school meals (FSM);

e quiet, ‘'undemanding’ girls

e underachieving, white working-class boys

e children from the Gypsy, Roma and Traveller (GRT) communities

e children with a black African or black Caribbean heritage

e children who speak English as an Additional Language (EAL)

e children with Special Educational Needs (SEN);

e looked-after children

e pupils who are classed as gifted and talented (G&T), but are not fulfilling their potential.
The materials are organised into five sections:

Section 1: An introduction which links this booklet with other Narrowing the Gaps material and
underlines the significance of Quality First teaching to the progress of all children.

Section 2: A section summarising in table form some of the characteristics of different vulnerable
groups of learners, and what is known from research and practice about their strengths and areas

of difficulty. A set of prompts is given which the subject leader might use as an aid when reviewing
planning to ensure that it takes account of the needs of these groups, or as the basis of an audit of
provision on a wider scale. The tables also identify a set of possible outcomes, and positive signs that
children are becoming more engaged with and successful in their learning. The section includes some
prompts to support a professional dialogue between a literacy subject leader and colleagues, focusing
on the needs of vulnerable groups of children.

Section 3: A number of adapted plans are presented in this section. These illustrate how National
Strategies’ unit plans can be modified to take account of the needs of different groups of children, by
placing emphasis on particular objectives, drawing on different materials and resources and making use
of known and effective strategies and teaching approaches to draw children into learning.

Section 4: This section gives a number of case studies from schools involved in the trialling of these
materials, identifying how they made use of them to adapt existing planning and the outcomes which
resulted.

Section 5: Some additional sources of information are identified in this section. These are intended to
support further investigation into the challenges facing various groups of vulnerable children and will
give a fuller picture than is possible in this summary.

© Crown copyright 2010 00083-2010BKT-EN
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Narrowing the Gaps: Guidance for literacy subject leaders

Figure 1: Strategies for success for schools, settings, and local authorities (LAs)

Know the gaps

e Identify gaps:
FSM, G&T, SEN, black minority
ethnic (BME), gender

e Understand the gaps
e Make gaps visible
e Promote use of data

e Build data confidence

Celebrate gap busting!

® Celebrate or promote gap
narrowing

e C(Capture and share
‘what works well’

e Gain a positive report card

® Achieve a successful Ofsted
inspection

Narrow the gaps
e Deliver Quality First teaching
e Progression planning

® |Intervention
(e.g. one-to-one tuition,
Every Child a Reader)

e Specialist pedagogy
e Work with parents and families

e Area based initiatives/partnerships

00083-2010BKT-EN

Mind the gaps
® Assessing Pupils’ Progress (APP)
e Regular tracking and review

e Challenge from school
improvement partners (SIPs)
or LAs

® Relentless focus on gap
narrowing

® Aim to stretch targets
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Section 1: Introduction

Every primary teacher, when talking about the children in their class, will emphasise how their

teaching tries to address individual needs. Many teachers, for example, are using the APP materials
effectively to identify gaps in children’s learning and ensure that teaching considers these, perhaps

by ensuring that children falling behind are given extra attention through focused guided work, or an
intervention programme. This is an undoubted strength of primary schooling and most children respond
enthusiastically to teachers who know them well, who are quick to offer help when it is needed, and
who praise them for achievement and effort. This underpinning principle of the importance of individual
needs has been reinforced at school level by increasingly effective tracking of individual progress to
identify when children seem to have stalled in their learning, and to ensure that steps are taken to
address any difficulties.

These materials seek to supplement this approach. Schools must continue to take every account of
children’s individual needs so that every pupil progresses in their learning as far as possible. Yet added

to this, schools also need to look at different groups within each class and cohort in order to identify
significant patterns of learning and weakness. At national level, data shows that many of these vulnerable
groups, in particular children eligible for Free School Meals (FSM), make significantly less progress than
that of their peers. It is important that schools look at their own data this way, so that they can identify any
potential underachievement and draw conclusions about the effectiveness of teaching and provision for
these groups. Narrowing the Gaps: Leadership for Impact (DCSF 01021-2009PDF), identifies some features of
effective practice in relation to ensuring that every child makes as much progress as possible:

‘Successful schools are single-minded in narrowing gaps. They:

e use data to identify gaps and to make them visible, pinpoint pupils at risk of underperforming, and
challenge those whose progress needs to accelerate

® accept no excuses

e take time to understand the needs of each pupil, know what works best for vulnerable and
disadvantaged pupils, and apply it consistently and relentlessly

® evaluate, celebrate and share success.

More widely, effective schools:

e recognise and unlock potential, including identification of G&T pupils eligible for FSM

e intervene early and effectively, track progress, and change approaches where necessary

e focus on transition, one-to-one tuition and progressive development of language and literacy skills
e search out the most effective ways of engaging parents and families

e listen to pupils and engage them in sustained dialogue about learning’.

The starting point is ‘Knowing the gaps’ (see figure 1). Schools need to use data and other information
to identify where particular groups of children underperform, rather than focusing solely on individual
children making less progress than other children in the class. By reviewing the progress of a particular
group of children, for example quiet, undemanding girls entitled to FSM, schools may find that there are
shared areas of need or underperformance which should be addressed at all levels within a school. By
failing to look for these patterns and to treat children’s weaknesses simply as individual issues requiring
individual attention is potentially to miss opportunities to ask searching questions. Such questions may
include how far the school’s ethos promotes and supports learning for all children, or about the nature
of the curriculum offered, the range of teaching approaches used and how effectively strategies like
guided work are adapted to meet the needs of all children. It also means that schools and teachers are
not necessarily working as effectively as they might; it is not efficient to provide additional intervention-
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based support for children when modifications to the curriculum or to teaching approaches might have
addressed difficulties earlier.

In part, these materials are intended to help schools, once data analysis has identified a group
underperforming in literacy, to consider how to address their needs. They support a senior leadership
team and, in particular the literacy subject leader, in reviewing provision and ensuring that teaching
draws upon what is known from research and practice about what works well with different groups of
learners. Section 2, where some of the characteristics of these groups are summarised, is intended to
give a brief ‘way in’ to current understandings and to provide in accessible form some of the teaching
implications of research and effective practice. They will be useful to a school that is looking to narrow
the gaps (see figure 1 again) between the progress made by these vulnerable groups of pupils and the
rest of the cohort. While these tables of characteristics cannot pretend to be an exhaustive account of
everything that is known about these learners, they do provide an overview, in an easy summary form,
which schools can use to review their provision and to challenge their thinking about what works in their
own context.

Taking steps to narrow the gaps

Knowing the data about your school and reviewing pupils’ progress by group, not simply by individual,
are important first steps in addressing the attainment gap between the identified vulnerable group
and the rest of the children in the school. Once the gap is identified, the materials in section 2 will help
suggest some ways forward in making proper provision to overcome these difficulties.

Subject leaders and senior leadership teams may want to audit the learning environment and review
planning to ensure that the current provision and practice adequately support all children. Headteachers
will want to be certain that effective practices are in place throughout the school and that the positive
values which underpin provision are evident. In part this is about ensuring high-quality teaching in all
classes — Quality First teaching. It is also about ensuring that the curriculum is adapted to take account of
the needs of different groups, perhaps through the effective use of guided work, or by an emphasis on
oral work, and that the culture of the school builds the confidence of all learners.

One way of looking at the effectiveness of a school’s provision for its vulnerable children is to examine
the provision in its constituent parts. Figure 2 is a diagrammatic representation of this way of looking,
identifying how the elements of school ethos, the curriculum, and classroom practice need to be
interwoven to provide adequately for all pupils. Originally developed by QCA in Can Do Better: Raising
Boys’ Achievements in English (1998), and addressing how to improve boys’ performance, the diagram
summarises how to sustain change by embedding important understandings into the culture of

the school, by considering elements of the curriculum that might need to change and by looking to
influence teaching to take account of what is known to be effective. As well as providing a model for
embedding change in all aspects of a school’s life, it also provides a useful starting point for reviewing
current provision and practice.

A literacy subject leader or other member of the senior leadership team might use the understandings
summarised in the diagram to review whole-school provision or indeed an individual teacher’s planning
for a literacy unit. Aspects of the school’s ethos, whole-school decisions about the curriculum, and
agreed teaching strategies and practices should be evident from learning walks and lesson observations,
as well as from the scrutiny of planning and of children’s work.

00083-2010BKT-EN © Crown copyright 2010
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Figure 2: A way of looking at school provision (from QCA: Can Do Better: Raising Boys’
Achievements in English, 1998)

Culture or
ethos of the
school
Classroom The
practice curriculum

© QCA 1998

The issues surrounding the achievements of different vulnerable groups are not simple; consequently

a school’s response needs to be multi-faceted. While there may be disadvantage which impacts on
achievement, there may also be multiple issues in play which hamper progress. These can include those
of perception, peer pressure, or disaffection. For these reasons, a school may seek to meet the challenge
to raise attainment of groups of vulnerable children by promoting inclusion, or dealing with negative
attitudes, ensuring that the curriculum it offers reflects rather than marginalises different cultural groups,
as well as by addressing the quality of teaching.

From the summaries of the characteristics of vulnerable groups in section 2, and the implications from
research and best practice, it is possible to draw out a number of underpinning principles which might
inform the way that a school organises work with any group of underachieving children. Addressing
underachievement cannot simply be focused at classroom level, important though this is. Certainly there
are classroom strategies which support the inclusion and success of children but, to be effective, schools
need a curriculum which is well adapted to all needs and promotes an inclusive, supportive culture or
ethos where success is celebrated and promoted, for example by making use of the Social and Emotional
Aspects of Learning (SEAL) materials. Effective provision includes high quality teaching but clearly
stretches into all aspects of school life.

Figure 3 presents an example of some of these underpinning principles. Although these may need to be
augmented by other equally important elements, derived from the local context, they provide a starting
point for a school to review its current literacy practices against aspects recognised to make a difference
to the progress of vulnerable and underachieving children. The principles are organised under the
headings of culture, curriculum, and classroom practice.

© Crown copyright 2010 00083-2010BKT-EN
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Figure 3: All learners benefit from:

A culture or ethos that encourages: A curriculum that is rich and stimulating
« Children to engage actively in their learning and and which is adapted to take account of:
where they are stimulated to learn. « Children’s needs and next steps, drawing
- Teachers to have positive attitudes to all learners on assessment information.
and are aspirational for them. + The specific strengths and weaknesses
+ Independence and choice. of children and groups of children.
« Children to make full use of the classrooms. » The progress that is being made by
+ The use of a wide range of materials and resources most children, individual children
that are culturally and age appropriate. and significant, vulnerable groups.
« All adults in the school to model good literacy « The needs of vulnerable learners

practices. in each class.
« The celebration of success. Whether any children are under achieving.
- A positive view of literacy, e.g. through displays Children’s other needs, including medical

and library areas. needs, which should influence the
« Teachers to see themselves as learners, share good curriculum.
practice and discuss what has had an impact. « Individual or group targets and areas
« The subject leader to follow up training and reviews of the curriculum which children find
or audits of planning by offering support and advice difficult.

to colleagues as necessary. The way that children are grouped and
the impact that this has on how the
curriculum is modified.

The involvement of parents, e.g.
provision is made for those children who

get little support from home or who have

The school’s difficulties completing homework.
culture or + The appropriate balance between
ethos different aspects of the literacy

curriculum, including speaking and
listening and drama.

The need for opportunities for repetition
and rehearsal.

Whether sufficient time is given to
important objectives, including the
teaching of vocabulary and

Classroom The comprehension strategies.

The opportunities for good cross-
curricular links.

practice curriculum

© QCA 1998

Classroom practice or teaching that draws upon a range of successful strategies, including:

« Ensuring children know the ‘big picture’ of what they are learning.

« Extensive teacher modelling used as an opportunity to externalise the thinking process,
demonstrating, for example, how writers make decisions.

« Guided work that is well focused on children’s needs and used as a short term intervention to
improve specific areas of learning. Grouping is flexible and varied according to need.

« Sufficient opportunities for children to talk in the course of a lesson, so that they have opportunities
to rehearse ideas.

« Opportunities for children to edit and improve their work and act on their teacher’s feedback.

« Specific praise used as a teaching strategy.

« Children reflecting upon their learning.

« Stimulating children’s interest and motivating them to learn through, for example practical
activities and drama.

00083-2010BKT-EN © Crown copyright 2010
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Quality First teaching

Recognising the importance of an inclusive ethos in the school and the classroom, and a curriculum
which is well adapted to the needs of all children, does not diminish the importance of ensuring that all
children receive high-quality teaching as a matter of course.

The features of good, inclusive, quality-first teaching include:

e highly focused lesson design with sharp objectives

e high demands of pupil involvement and engagement with their learning
e high levels of interaction for all pupils

e modelling and explanation

e an emphasis on learning through dialogue, with regular opportunities for pupils to talk both
individually and in groups

® an expectation that pupils will accept responsibility for their own learning and work independently
e regular use of encouragement and authentic praise to engage and motivate pupils.
Personalised Learning - A Practical Guide (DCSF, 2008)

Quality First teaching is centred on learning and the learner and is underpinned by a belief that all children

can succeed and make progress. Assessment for Learning (AfL) is a key element. Knowing exactly what the
learner currently understands and what they need to know next is at the heart of Quality First teaching. Based
on that understanding of the needs of learners, the effective teacher makes informed choices about applying
different teaching approaches and structures (whole class, small group, and one-to-one) to promote particular
outcomes. Good teaching is built on a clear idea of what success looks like, and this is shared with the children.
Links are made between learning in different areas of the curriculum. The pedagogy poster, accompanying
the headteachers’ continuing professional development (CPD), gives further details.

In literacy, quality-first teaching includes strong, shared sessions where new learning is modelled and
internal processes like reading and writing are externalised and made explicit by the teacher’s actions
and commentary. Guided work addresses specific needs and is driven by objectives, not just by resources
or activity. Speaking and listening is emphasised, so that children have the opportunity to think through
and rehearse new ideas and learning. There is a carefully planned move from modelling and scaffolded
learning to independent application of what has been learned. A fuller list of strategies which support
the learning of vulnerable groups in literacy lessons is included in the introduction to section 3.

It is important to understand that adapting planning for underperforming groups is not only a matter of
choosing objectives from an earlier year or phase of education. In some areas of the literacy curriculum this
is an essential approach, particularly within strands where there is a precise sequence or programme which
needs to be followed to ensure that there are no gaps in the children’s knowledge or understanding. This
occurs most obviously within the literacy framework strands 5: word recognition: decoding (reading) and
encoding (spelling), and 6: (word structure and spelling). In other aspects of the framework however there is
a danger that if only prior attainment is considered and the next step identified accordingly, these children
will never catch up with others in the class working at age-related expectations and on appropriate
objectives. The choice of the next step objective can act as a ‘glass ceiling’ to narrowing the gap.

Teachers need to understand the potential of children from vulnerable groups to make rapid progress
once they are motivated to learn. As a consequence, in some strands of the framework, adapting
planning is less to do with differentiating objectives than considering how underperforming children
can be helped to access learning at an age-appropriate level. It is essential that teachers have the highest
expectations for all children and are able to refine their teaching approaches and use of resources,
including their time and that of any teaching assistant (TA) or other adult, to enable children to catch up
when previously they had underachieved. This aspect of planning is revisited in more detail in section 3.

© Crown copyright 2010 00083-2010BKT-EN
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Section 2: Key prompts for
literacy subject leaders

This section gives some prompts to support conversations between the literacy subject leader and class
teachers. They could also be used to audit provision across the school, providing a number of questions
which could be a starting point for finding out more.

The prompts here differ from those in the tables of characteristics in being more general, thus helping
class teachers to pinpoint potential issues that arise from their provision. Once a particular vulnerable
group is pinpointed as underperforming, or as a cause for concern, the specific prompts identified in the
tables of characteristics will be useful.

Building a profile of the learners

Questions to open discussion with class teachers:

e Tell me about the learners in your class?
— Are the strengths and weaknesses of the pupils in the class known?
—  Are there known underachieving groups?
— Is there a positive attitude to all learners? Is there aspiration for all?

— Is the focus on progress? Which groups and individuals are making progress? Do some groups
need to make accelerated progress?

e What approaches have you used for underachieving groups?
— Can particular approaches or strategies be effectively matched to some learners?
— Isit clear why the approaches work?

—  Which approaches have been less successful? What information does this give us about the
group of learners?

— Is knowledge of successful approaches shared between classes?

e What is engagement like for these children? Are they confident in the classroom?
Do they participate well?

— Has the teacher identified variations in confidence and engagement?

— Can these variations be linked to particular learning situations, for example group tasks,
independent work and so on?

— How are children engaged in the learning? Are they motivated and stimulated to learn?

Understanding the classroom organisation and environment
e How are the children grouped? Is this helping their progress?

— s grouping flexible and matched to experience and need?

— Areindividual and group targets supporting the learning?

— What does guided practice look like? Is it effectively supporting the next steps in learning?

00083-2010BKT-EN © Crown copyright 2010
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e Are parents involved? What communication channels are established to secure involvement?

— Are parents encouraged to work with children in the classroom?

—  Are parents’ views known and influencing learning in the classroom?

— Are children being supported with their learning at home?

— Is there provision for children who may not have the opportunity to work with parents at home?
® Do the children use the classroom to help them learn?

— Is there evidence that the children make use of the layout and displays and so on within the
classroom to support their learning?

— Is the potential of the classroom modelled to the children by the adults?
— How does the classroom scaffold learning in terms of writing and reading?

— How much independence and choice does the classroom support?

Adjusting planning

Prompts for subject leaders reviewing planning
® Are objectives appropriate and are they demonstrating clear aspirations for all children?
e Does the planning reflect an engaging and motivating curriculum in terms of content and delivery?

e Does the planning reflect the appropriate range of teaching approaches? Is there sufficient emphasis
on those approaches that have previously worked, or are known to work, for those children who are
underachieving?

— Is there an appropriate balance of shared work for both reading and writing?
— Is guided work used to address appropriate next steps in learning?

— Is the teacher planning for the explicit modelling of particular skills to support children’s
development?

— Is talk planned within and across sessions?

e s the classroom environment explicitly woven into the planning to scaffold and support learning?
— Are there missed opportunities to make use of a good classroom environment?

® Are there opportunities for independence and choice?

® How can the ‘characteristics grids’ be used to make appropriate adjustments to planning to support
identified vulnerable groups?

Tables of characteristics

The tables of characteristics in this section draw together some of our current understandings from
research and practice about different groups of vulnerable learners. The tables describe some of the
features of these learners and some of the strategies and practices which have been used successfully
to improve their learning in literacy. The tables also include sets of questions for use by literacy subject
leaders or senior leadership teams to use directly with staff, as review prompts, when focusing on
planning or when auditing provision in the school more widely. Some indicators of success and progress
are also identified.

There is a danger that presenting information in this way risks over simplifying complex issues about
underperforming groups of children and of reinforcing stereotypes. Obviously not all children who

© Crown copyright 2010 00083-2010BKT-EN
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belong to one or more of these groups, exhibit some or any of the learning characteristics identified, nor
do all of the practices and suggested approaches work unfailingly in every class. We must be aware, of
course, of children who achieve well despite the disadvantages which they face. Similarly, some teachers
will successfully use strategies that may not reflect the practices identified here.

While recognising the dangers of stereotyping, providing these concise summaries of what is known

of different learners will be helpful. Schools which piloted this material reported that the tables gave
useful background information, and a readily accessible source of prompts to support professional
dialogue, review, and investigation. Ideas about practice were seen as useful background material that
helped schools to respond rapidly to shifting school populations, or to new concerns raised by re-
examining data with a focus on a particular group. Subject leaders felt that the prompts enabled them to
engage with colleagues’ planning in a more professional way, supporting a move from simply checking
curriculum coverage to providing advice which made a difference in the classroom. Several teachers
welcomed the materials as a source of ideas to help them engage and promote the learning of particular
groups of learners.

None of these tables is definitive or exhaustive. References to further reading and guidance are given
in the final section of the booklet and many colleagues will want to look further into the complexities
of engaging vulnerable children in learning. Nevertheless, these materials provide a starting point for
engaging with and taking action to address the underachievement of vulnerable groups.

How the tables work:
This section identifies some of the The aim of this work is not simply
characteristics of the particular group to improve planning. This section
of learners as identified in research and identifies some of the outcomes which
by practitioners. might be expected when practice and

planning is adapted to take account of
the children’s needs.

/ \

Research To develop Questions a What would the
and practice the learning of subject leader indicators be that
suggest that underperforming might ask when these particular
underperforming groups of children, reviewing needs are being
children: teaching should: planning: addressed?

This section identifies some teaching These prompts can be used by a

practices, recognised as particularly subject leader to support a review

successful in work with the particular of planning and a discussion with

group of learners. teachers, focused on the provision for

the particular group of children.
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Tables of characteristics have been developed for:

looked-after children

Gypsy, Roma and Traveller (GRT) children

children who speak English as an Additional Language (EAL)

children eligible for Free School Meals (FSM)

underachieving children who have been identified as Gifted and Talented (G&T)
‘Undemanding’ and underperforming girls from low-income backgrounds
underperforming children of black African or Caribbean heritage
underperforming boys

children with Special Educational Needs (SEN).

© Crown copyright 2010 00083-2010BKT-EN
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Section 3: Adapting planning to the
needs of underperforming groups

This section gives some examples of how class plans can be adapted to take account of the needs

of particular groups of vulnerable pupils. All of the plans relate directly to unit plans available on the
National Strategies’ website (www.standards.dcsf.gov.uk/nationalstrategies and then follow links to
literacy and unit plans for the appropriate year).

The focus of these examples is to identify how general class planning needs to take account of both different
levels of attainment and different levels of confidence, motivation, and engagement among individuals and
groups of children. In each example, the teacher has used their knowledge of the attainment levels in the class
and their understanding of the lack of progress and underperformance of certain groups, to modify both
what is taught and how it is taught. Modifications fall into two broad categories:

e Differentiated objectives are identified for the focus group of vulnerable learners;

e Varied teaching approaches and curriculum choices are made to promote or support the focus
group’s access to learning.

Both sorts of modifications are evident in many of the examples and there are strategies and methods in
common. The main approaches are:

Differentiated ® Organising teaching in strands 5 and 6 (the vital skills of decoding in reading and
objectives encoding in writing) according to children’s progress against assessment focus AF1 in
reading and assessment focus AF 6 in writing (see APP assessment guidelines).

® Teaching, at an appropriate level, from a programme of learning with distinct phases or stages
of progression, for example teaching phonics using Letters and Sounds or an equivalent
programme or with spelling, using Support for Spelling (5fS) or equivalent programme.

® Teaching to specific targets or steps towards an objective, drawn from the Support for
Writing (SfW) materials.

® Focusing on specific objectives, which may be more or less challenging than those for the
rest of the class according to the needs of the group, during guided reading and writing.

Varied ® Anemphasis on stimulus and motivation throughout the different phases of the plan.

aereilli ® Use of pre-teaching opportunities, using a TA or the teacher with the group to

introduce a topic ahead of the rest of the class.

approaches
and
curriculum ® Anemphasis on speaking and listening and drama.
choices to
promote
access

® Provision of opportunities for repetition and rehearsal, rather than an emphasis on
coverage of multiple objectives.

® Frequent opportunities created for the teacher to model new learning and to ‘talk
aloud’ about the processes involved.

® Questions and requests for responses targeted at different groups of children.
® The celebration of successes.

® The use of the full range of teaching approaches including shared and guided work. Regular
guided work, in particular, was used to provide additional time and support for the focus group.

© Crown copyright 2010 00083-2010BKT-EN
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The objectives for each of the plans exemplified are drawn from a particular unit, identified below, and

have not been reproduced here. (See the Objectives section of the unit plan for details.) These examples
focus on the delivery of the objectives, although at times reference is made to how objectives have been
adapted to take account of the focus group. The plans are:

Year ‘ Unit plan ‘ Group focus ‘ Main adaptations
6 Non-fiction unit 1 Quiet, undemanding girls entitled | Guided writing grouped flexibly according
- Biography and to Free School Meals (FSM) to need
autobiography Children working at secure and One-to-one support, including writing
high level 3 conferences
Writing targets drawn from Carefully selected pair and group work for
Support for Writing (SfW) talk activities
strands 9 and 10
5/6 Poetry unit Underperforming boys working | Increased use of visual media, in particular

Additional text-
based unit - ‘The
Highwayman' by
Alfred Noyes

at various attainment levels

Increased opportunities for speaking and
listening

Planned opportunities to reconsider views
and perceptions explored in previous
sessions through use of video footage.

5 Narrative unit 2 -
Traditional stories,
fables, myths,

Girls entitled to FSM, working at
secure level 3 in reading and writing

Targets drawn from SfW strand 11

Daily focused guided writing sessions

Success criteria adapted for group to focus
on complex sentences

- Fantasy worlds

an Additional language (EAL)
with some verbal fluency but
who need to develop a greater
range of registers in written and
spoken language

legends
4 Narrative unit 3 Gypsy, Roma and Traveller (GRT) | Emphasis on learning through
— Stories from other participation and talk
cultures Support for reading provided
Stimulus material linked to GRT culture
3 Narrative unit 2 Gifted and Talented (G&T) group | Flexible groupings — G&T children join
- Myths and felt to be underperforming higher ability group, even though current
legends attainment is below their standard
Targeted questions
Directed support from Teaching Assistant
2 Poetry unit 1 - Mixed group of FSM entitled Emphasis on speaking and listening and drama
Patterns on the children, achieving at low or - .
; Frequent opportunities for reading created
page secure level 1 against a class
average of low level 2 with Pre-teaching, TA support and specifically
Special Educational Needs (SEN) | focused guided writing
1 Narrative unit 4 Children who speak English as Use of home language, strong emphasis

on modelling and creating opportunities
to practise learning

Focus on modal verbs

1 Narrative unit 1
— Stories with
familiar settings

Three children identified with
SEN and working at P levels in
reading and writing within a
Year 1 class

Emphasis on visual support and prompts,
the sequencing of stories

Significantly differentiated outcomes for
children working at P levels in literacy

00083-2010BKT-EN
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Focus of the modifications: A group of quiet ‘undemanding’ girls

‘9pew sabueyd

oY1 MaiAas dnoub e sy
"12BJ1X3 HOoYs e abueyd 0}
sijed uj yiom o1 sjidnd ysy
ipabueyd uaaq Aay3 aney
MOH 'S92U33uds Jo 3]dnod
e abuey) jAydesboiq e
03Ul pawiojsuell 34 siy}
ued moH "Aydesboiqoine
S,B|9PUBIA WOIS 1DRIIXD
10ys e 12335 ‘(paau

0} buipiodde padnoib)
bunum papinb bung

uonesyIpol

*S1X3] U3JIS-UO sk

||9M Se $}00(q uolew.ojul
‘sabewl ‘sadine
|ediydesboiq aney o1 sj1b
S|QISIAUL — USIP]IYd 3Y1 01
92In0S 9Y3 yoie| a10|dxs
0} UaJp|Iy> o siied 1oy
S92INOS JUIUBYIP 3S00YD

uonesyIpo

‘UOI1BWIOJUI JUBAS|DI

pulj 03 19UJalUl BY3 SN pue
S9U24B3S 19UJd1Ul UL

0} }jnpe ue Aq payioddns
9Je Slled '9d0UIPIJUOD pue
S|IYs 1] 01 buipiodde
13y312601 Ua.p|IYd Jied

uonesyIpo

's24Nn1edy JO 3sh ay3 a1en|eA] ‘buium |ediydelboiq olul 3 wiojsuely
01 bunum |esrydesbolqolne s,e[apuely JO 10eJ1XS Ue 311umal 0} buiium palioddns asn

"siseydwa J1Ys Jo seiq 91eald 03 ‘133443 104 2INIDNIIS ADUIUSS BUIPS ‘3]0 B Ul SHIM
uaJp|iyD Julodmala syl abueyd 03 3xa3 [ediydelbolq e ydepe 03 Buium payioddns asn

‘[ensiA pue ‘olpne ‘uaalds-uo buipnpul ‘palojdxs bulaq sa21nos |ediydeiboiqoine
pue jeoiydeiboiq ays Jo sainyesy jeuonesiuebio pue ‘abenbue| ‘|einydnis Aj1auspl

“UOI}BWIO4UI JO SDDINOS JUBISHIP JO AM|Iqel|a1 Y 31eBlsanuy|

§323[qns ay3 Jo malA Jno abueyd 11 sa0( bunim jesiydesboiq
WOy JSHIP SIY1 S90p MOH “Julodmaln pue ‘seiq ‘asodind ‘@dusipne a|qissod ssnosip pue
Ajnuap| ‘syjooq pue ‘sbojq ‘sanielp — sajdwexa bunuum [esrydeiboigoine uaiapyip a10[dx3

{ul0dMBIA S, Joyine
9Y3 SI J_YA {DDUBIPNE 3Y3 S| OYAA “(224n0S 32Uld3ul Jo Aydeiboigqoine Jo 300 uoljewoul
ue 9]dwexa 10J) S3DINO0S JUIa4Ip BUISN 41| S,e[9PUB|A JO SUOISISA Bullsesiuod aio|dx3

‘pasayieb aie syybisul pue UoIIRWIOU] dIOW Se SIY}
pua1xa pue depe — (|[em WOoOoJIsse|d) B|apUe\ UOS|SN JO dul|a4l] [ed160[ouoiyd e 33eal)

L—>

39 s1y11yBIw AYm iagyip sauljaf] ,sdnoib op moy — aJif s,e[apuey Uos|aN
Ul SJUDAS UlRW B3} UO $310U e pue A}11udpl 01 S921n0s palds|as pue sdoyde| asn

{UOI1RWIOJUI JUBAS|D4 DIOW 9)BD0| 0} PaULJDJ 3] SRS URd MOH "Sassaiboid

11Un 3y} se siy} 01 ppy "sa1onb ‘syiodas smau ‘sdipd wiy ‘Aydesbolqoine ‘seabew

9|dwiexa 10} ‘uoizewiolul Jo dbuel e Jo 1si| e ey jelpadijIp St reym 3jdwexa Joy
‘|lelI91_W JO 9OURAI|DJ PUR SS3UINISSN D3 SUIWISISP O} MOY pUEe d|ge[IeAR UOI}RWIOU] JO
abuel sy aJo|dx7 jsieadde uolew.ogul Jeym — 3|6005) UO B[SPURIA UOS|DN 10§ YdIeas

adead pue tep) :d1dol ay3 jo yed sy

9d£3} 3xa) yum uonesuerjiwey

|

*dnoub siy3 1oy s1ab.ey
Bunim idnd o3 uy |jim sty

‘Bunum Jisy3 ui Julodmaln pue

‘seiq bulkynuapi ‘21n3dnas
92UUIS JO dsh BuissnIsIp
ualipjiys [enpiAlpul yum
3}4OM S3Npe [euollppe pue
13YDed) :92Ua134u0d BUIM

uonesyIpo

's19b4e)
jidnd 01 payui pue sabueyd
P311Pa UO Pasnd0y) 3q 01 SIY1
Bbuimo||o) yoeqpasy usnIm

‘pa1depe 3duo SIdUBUSS
240]dxa s|1dnd pue Jsydesy
9 "IX31 3y} JO Jul0dM3IA

931 abueyd 03 Jaydesl sy}

se Aem swes 3y} Ul 9JUJUIS
9431 1pa p|nod A3y moy
SSNJSIP U3JP|IYD BY| "9JUSIUSS
Jayioue A1uap| auop a4 siy}
ued MOH ‘Julodmala buibueyd
[9POW pue S9JUIUDS 133|395
‘(paau 01 buipiodde padnoub)
bunum papinb bung

uonedyIpoW

‘Alessadau

J19bueyd 01 buljjim ag

“Hun s1y} Jo 1ed se pasojdxs
9|doad ay3 Jo ||e ul pa3satul
9Je U34p|1yd dY3 18yl aJnsug

uonesy1Ipo

00083-2010BKT-EN

© Crown copyright 2010



The National Strategies | Primary

26

ideas

ing

t 1 Biography and autobiography - Capturi

ion uni

Y6 Non-fict

‘(s3964e1 Buipeas 1dnd
01ul]) saulodMm3IA AJ1uapl
pue saduaaa1d ssa1dxd
01 uaJp|iyd sbeinodug

941] s,eweqo

yoeleg jo aulpwil dnoib e
01 ppe pue sbuipulj a1eys
‘sdew 1dsou0> 918340 pue
uonewJojul £33 A}11uapl
03 sJied Ul y40Mm 03 UIP|IYD

*(Bunm payoddns pue pajjspow buunp ajdwexa Joy) areldosdde uaym
Bunm 1oy dusnbas buiydeal ayy uiyum paidde pue paxjull pue scusnbas buiydesy buimoloy ‘(Apeam
Sawif} 92143) sUoIssas buljjads 1oys ‘Jejnbas ‘pasndoy apinb 01 321nosal (S4S) buljjads 1oy oddns ayi asn

"UOIRULIOJUI Ul SSOUIDHIP
Aue Buissndsip pue BulAjIuspI pue $331n0s Bupou eweqQ oeieg Joj SUlSWIY [[BM SSe[D e 91eal)

*elIB)ID $S330NS Jsulebe suonejuasald ssnasip pue ajenjeay

‘suoneiuasald apinb 01 eLISIID SSIDDNS 3 "UonsaNb £y
3y 01 Jamsue ue Buipinoid (,3U10449MOd 10 ganl) Moddns [ensia Buisn suoneiuasaid [elo 1oys aiedaid

T

"buiso)d pue bujuado ajendoidde
ue yyum sydeibesed Jo suondas
e3> oju| seapi asiuebio ‘gL puens
196481 Bunum 03 yuI “uoneussaid
[BJ0 JO 21N12NJ1S DY} JSPISUOD)

"Yoeqpasy 1oys
poddns 03 spie [ensiA pue ‘spied
1dwioud ‘ss30u asn 03 sisuled)

ay3 1oddns ‘saj0u 3yew "39DUSPIAS 91€]|0D 0] S910U e “SIINOS JO dbue) B WOy suonsanb Aoy 9yl Jomsue 0] YoJessal ayeuspunsied @ N abeinoou3 ‘Buiuses| uoddns o}
pue uonewlojul Aoy “32USPIAS SUIGUIOD eLIRId ssa30Ns bundepe pue
Aynuspi 03 moy [ppowl pue a1edwo) ‘uonsanb siay samsue diay Aew uonewour Aue Jo sdew 1dadU0d - s330U 3xew 0} sied Bunisinal ssel sy pjoyeds pue
bunum papinb buling U1 JI0OM UBIP|IYD "UOIIBWIOJUI JO S9DINOS JUBISHIP O} UdlSI| pue ydiep) ‘dnoib yoes oy uonsanb eaedolly e dles1suowd( “uoneasald [eso ue
a1edsid 01 dnoib ay1 yum om
uonediyipo . : y
nes>yipon awey pue ‘Ddueniodw] 01 SUOISS3s BURLIM papPING 35N
‘91| s,ewieqQ doeieg ule|dxa Jo a1eulwn||i ||Im Jeyl suonsanb aanenjeas Ajiuapl sdnoibu; @
uonediyipo
) ‘uo os pue ‘Aydesboiqoine REJHPOW
paiidjaid i AywAuoue ‘su10dai smau ‘0aplIA 3N N0, ‘sbed ,,)00qgsde4 e buipnjpul s|gejieAe uoneuwllojul Jo sbuel e aio|dx
ua1p|IYy> 343 Buimolje 1 PIA ., SGNINOA w00geS Ipnputs|qejl ! Jul § 9x3 @
‘pasod suopsanb saso|dxa ‘(TMM) PauIes] 9ABY ‘MOUS| 03 JUBM “1x3) Y} JO s109dse
13ydea) — pieoganym ‘MoOU3| NOA 3eyM puly 03 puUb sse|d e 333|dwio) jApealje mouy| UaIp|Iyd op Jeyp ‘eweqQ dpeleg dNpoil| e UR.341p 01 BuLLIJRI SUOSES SAIB
9Y3 03uo suolisanb vy} Ue 51X3] UOI1D1J-UOU JUIH
1511} SIY} [9POIN "BLISID sS3D0NS Jsutebe suonejuasaid ssnosip pue slenjer] @ 2 1ol HIP
uid 01 wayl yse ualp|iyd 4ol IPP PP _ JOUI0dMBIA pue ‘dusipne
JUBPIJUOD SSI| 404 D PIDY "Bl $5930NS 933 "Uonsanb Aoy 2y 01 Jamsue ue Buipiroid ‘as0dind ay) UO JUBWIWOD :q]
pateys 1ioddns of (s3U10449MOd 10 (gM]) P1eogauym aAnesa1ul) 1oddns [ensia buisn suonelussaid jeijooysaiedald e pue ain1>n13s pue uonesiuebio
uoinjedyipo ‘suoielasdiaiul jeuostad Aue a10|dx3 ‘9dUPINS L\ d 1x21 341 01 Buluaja1 suoseas Snb
91e||02 0} SII0U e} 'S32IN0S Jo dbueRI B WOJ) SuonsaNb A3 a3 Jamsue 03 ydJeasal ayenspunsiied < @ PUE $3X9) UORDH-UOUUSISHIP JO
9sodind urew ay3 AJauapl D47
) 6 "9DUBPIAS dUIqUIOD pue 1edwo) ‘uonsanb Jisyy Jamsue 0} djay Aew 1ey3 uonew.ojul s1o6.1e3 buipeas yum oddng
(DT ERIERL IO Aue Jo s310U Syew 01 sated Ul IOM UBIPIY? ‘s92in0s Jua1aip Buisn ‘dnoib yoes o) uonssnb esexolly e
s[16 121nb ajdwiexs 10)) 'sajou Bupiey
sdnoub pue sied paydsjas "3wiey pue ‘adueniodwil ‘941 s,uosiad ay3 uie|dxa Jo Sjeurwn||i |jIM 1ey3 suonsanb Ajuapi sdnoib uj 'swiiy Jo pue buiydieasai sjdnd 1ioddns
AlIngo1ed Ul Y40M UIP[IYD ‘sobeuul moys “disnw Aejd —333(gNs Y3 ssnsI ¢Apealje MOUS| UIP|ILD 3Y3 Op JeUAA 'UOUUST UYor dNposu| \ e 01 pa1ed0||e SNPE [rUCHIPPY
uonedIPO [ seap! buimde) \ uones>yipo
/ \
.@C_‘_msm 910J3q ‘K1essadau H HQNUG ‘pa3edojje

seapl dojaAsp pue 3s0dwod 0} UAIP|IYD JUSPIJUOD SS3| d|qRUD
01 SUOISSas paJleys Ul aleys “ied Uiyl pue yje3 Jauied asn

0} Buijjim ag "1un siy3 jo 1ied se pasojdxa sjdoad
91 JO [|e Ul pa1SaJ33ul 948 UJP|IYD 9Y3 1By} 24nsuj

uonesyIpo uonesyIpo

$924n0S 3y} ssadde ued sjidnd aunsua - sjidnd
91 JO sa1|Ige 3y} 03 pPaydl1eW $32IN0S 13|35

uonedlIpoW

© Crown copyright 2010

00083-2010BKT-EN



27

The National Strategies | Primary

ion

t 1 Biography and autobiography - Teacher demonstrat

ion uni

Y6 Non-fict

*19119 YoM dpew

sey Jeym inoqe yje3 o1 sjidnd
abeinodug "uonessuowsp Aq
340M S, J9yloue o031 buipuodsai
ul uaJp|iyd poddns suoIssas
Bunum papinb buung
‘payd1ew A|njaied ae
sisulied asuodsal Jeyl ainsul

uonedlIpoW

*s||nys asay1 dojanap

0} buum payioddns asn
's196.e1 Bunm d1y10ads 1nq
91edosdde spnppul 03 dnoib
S1Y3 JO} BLISLID $S920NS 1depy

uonesyIpo

N

‘Bbunips - bunum

- Bburuued ssaxoud bunm
9yl 1noybnoiys uaipjiyd
P31H11USPI YUM SUOISSDS
Bbunum papinb Ajiep pes| 0y
1aydea) pue syjnpe [euoippy

uonedIPO

“(Bunm payoddns pue pajjspow buunp
9|dwexa J10J) arendoidde usaym HBunum 1oy duanbas Buiydeal ayy uiyum paijdde pue payuil pue aduanbas
Buiyoeal buimoljoy (Apaam sawiy 931y3) suoissas buljjads 110ys Jejnbal pasndoy apIinb 01 92IN0S31 SJS 9N

'¥SN ‘9000z DA
SNUAAY elUBAJASUUD 0091 ‘©SNOH SUYA Y :9SNOH SUYAA YL 03 bunuim jo ssidod puas

‘uolbulyse,
"BUIILIM J19Y3 JO S3D9dse MIIARI pue 3pa 0} sidulled asuodsal Y3im SIom u.p|iy
9pInb 03 eLIBIID SS220NSs ay3 buisn saiydeiboiq jo bups

»aded 1o sdoyde| asn uaipjiyd ‘Sredosdde sy ‘saiydeiboiq a1m ualpjiyd

‘Aydesbolq ay3 Jo uonesiuebio pie 0}
saselyd pue spiom BuIdBUUOD JO SN dY3 210|dXd PUE MIASJ SUOISSIS Bunlm payioddns pue pajjapow bulng

‘apnpul 0}
S|1e19P JBYM JSPISUO)) "BMsqam ay3 10j Aydeibolq ay3 1on13suod 01 bunum parioddns pue pajjopow asn

‘Bulueaw £3AU0D 0} A18|NCQEIOA PUE 9INJDNJLS SDUSIUSS JO
9sn ay3 aJojdxa 03 s1y3 9sn uodmala ayl abueyd 03 Aydeiboiq sy Jo s1oesixa ydepe 03 bunm payoddns asn

> *Aj11e]d 01 uoneniound asn

‘syjuswaAo dwl

9Y3 J9PISUOD UIP|IYD “IoM
J19Y3 Ul S9OUSUIS PalyIIUSPI
11p3 01 Aj3uapuadapul yiom
sjidnd 'sn>0j e yum 3de1xd
1oys e jjeipai pue ybiybiH
SJIOM S,P|IYd U0 JISIASI pue
Bupjiew woly spasu Aiauap|
‘sa1ydesbolq 110ys MaIAdI
1|npe |euollppPe J0 J3Yded)
Aq p3| buium papinb bunng

uonesyIpo

A

pue Bujueaw A2AU0D 03 sAem Jo A1D1IBA B Ul SSDUSIUSS 19NJISUOD) "S310U pue duljlsWil 9y} ash pue sajydeibolq
[B40 1JOYS DY} UO ping "dUljoWI} SSe|D> dY} pue S|eaew 321nos 3y} uo paseq Aydeiboiq ayj Jo syied a)lIm-|9poy

"3{Se} BuiM Joj eLI1Ld $s322Ns ojidwo)
‘1oddns 01 aulpwi asn "ydesbesed yoea Jo 1us3uod pue aindnis buuapisuod Aydesboiq ueld ‘ssepd e sy

“winipaw siyj Jo asodind pue aduUSIpPNe dY3 JIPISUOD — /A0B"3SNOYNYM MMM — 3SNOH YA YL
:9)ISCaM [eID1JO s,eweqQ oeleg jo abed awoy ay) 01 paxul| 2 01 Aydeiboiq e 331m 0) 3jsey BuiLm aoNpou|

*9dusIpne 3y} 40} 9|geuns asn sbenbue| 1depe pue mainai uonisodwod parioddns pue bunum paieys ybnoiy

*BLISMID $S322NS 3)IdW0D) “UOIIdNIISUOD 9DUSIUSS 210|dXd 0} BULIM paleys 3 ‘9dudlpne JIapIsuo)
"PUNOISMIN $,DggD :3|P11e duizebew Suljuo ue 03} UoIdNPOoIIUL 3y Joj Aydesboiq 110Ys e 211IM 0} S310U S

“9J1] S,eWRqQ S1RLIRU O UIRWI dY3 3Sh UIP[IYD ‘sited uj
*3pInb 01 dulaWI} B Buisn 341| SIY JO UOIIRIIRU [JO JD1I] B S|SPOW JBYdea]
"ewiegQ YdeJeg UO UOIRWIOJUI JO S9DINOS JO aBUeI B YIIm USIP|IYD SpInoid

BHunim yuapuadapul pue ‘papinb ‘pajioddns - Buigrids Jaydea]
uoneJisuowap Jaydea]

‘sdoyde| ssepd buisn
91Mm sjidnd pa1d9|as

uonesyIpo

*S9DUSIULS

J3buoj ur uonenydund
9leudoidde jo asn
QY1 buuspisuod ur
uoddns ‘Aydeiboiq
ays jo sydeibesed
Huiuado sy jo
Bunyiew buimoyjoy
‘S)dwiexs 104
*S9OURJ9U0d Bunm
1oys ybnoiyy
S1eudoidde usym
s19buey diydads yum
UaIp|iy> payiusp! 1oy
yoddns suo-03-auQ

uonesyIpo

"S9IUSIUIS U| SaSNe|d Jo
uone|ndiuew sjdwexa
Joy ‘bunum sjidnd

ul psyiuspl spasu
J10ads pue syabie}
Bunm uo sndoy
Bunum payioddns

pue p3jjapow buung

uonedIpo

00083-2010BKT-EN

© Crown copyright 2010



The National Strategies | Primary

28

Mixed Year 5/6 class poetry unit - ‘The Highwayman’

Focus of the modifications: Underperforming boys

‘wa0d 3y} jo

,poow, 9y pueisispun
U3Jp|IYd JUSPIUOD SSI|
d|ay 03 uolssas [eniul
9} WoJ4 suolewiue
03PIA 3Y} JO SUO MIIAY

uonedIpoW

"2be)s J93e| 18 MIAIRIUI
9]A15-A L e 031 )1 dojansp
01 A31Anoe buness-joy sy
03pI/\ 9|04 Ul USYM 310U3p
03} (us1ue| pjo) doid e 3sn

uonesyIpol

*dnoib sndoy
9y3 wouj sasuodsal ae]

{wij pue

‘uewfemybly ay3 ‘ssag jo
suolielaidiaiul Yl yum
93ibe Asy1 o ‘sasuodsal
93 Jo swos ssndsiq ‘Aep
snoinaid wouy 96e100y
03PIA UIP[IY> MOYS

uonedlIpoW

'9sn Jaje|

Joj pue ‘suoindasuodsiw
Aue yb11ybiy 03 pue
‘Buipuelsispun s,usipjiyd
9Y3 S$355€ 0} :pI0d3I

e apinoid 03 uspIo ul

941 011ybnouq, ase

A3Y1 UBYM SJUSWIWOD
S,UJp|IYd Y3 pue dwely
-9Z3314, Yded 03PIA

uonesIpo

“uewemybiH sy,
w0l $J912e4RYD 9Y3 JO SUO YUM M3IAIRIUI 3|qIssod e jo 3didsuell 3yl 93Mm uaip(iyd

1snw A3y " uewAemybiH oY1, wouj si1deieyd ay3 Jo auo Buimalaiaiul ale Aayy auibew ualp|iyd

‘Buiuonsanb [nyis

Y3IM UOI}_WIOJUI 2I0W INO MBIP O} 3| S| JOMIIAISIUI DY} MOY pue ‘suofisanb papua-uado jo sadA)
JUDIDHIP DY} ‘PIONPOIIUL S| S3IMIIAIIUI BY} MOY :BUIMO||04 DY) INO JUIOJ "JOYINE S,UdIp|IYd Snowey e
U}M M3IAISIUI Ue JO 3681004 03PIA UIP|IYD MOYS "SUOIIRAIIOW pue ‘sBul|aa) ‘s3ybnoys s,1a3oeseyd e
0jul Jada3p SA[IP 0} 3|qe 249M M ey Ino Bunulod ‘safAlde Bueas-10y ay3 INoge UaJp|iyd puiway

‘Apuapuadapul £101S Y3 91M UJIP[IYD 'SaUl|
OM] 1X3U 3Y1 YlIIM 3NUIIUOD 01 MOY 1NOQE SSB[D SY1 WO} Seapl d)el usy | ‘MalA Jo Jutod s,uewkemybiy
9yl wouj K103s e 1oy aul| 1sa14 3|qissod e buiquds Aq bunum aisyl uibaq ybiw Asyy moy aiesisuowag

‘uewemybiy ay3 4o ‘wi] ‘ssag Jo
M3IA JO Jul0d 31 WO) — UOISS3S sNoIAaId 3Y1 Ul pjo} A3Y3 S31101S Y3 UO paseq ‘sidldeleyd sy} Jo Suo
JO M3IA Jo 1utod ay) woly uewAemybiy sy jo £103s a3 a34m 03 Buioh ase A543 1eyl UaIp|Iyd Sy} |[2L

"sbuljaay sia30RIRYD Y} 0GR Uiy} 0} Way3 djay
0} pacuaiiadxa aaey A3y3 eweip 3y} UO Melp ued A3y “uewkemybiy ay3 Jo ‘W] ‘ssag :sid3deieyd
39U} JO U0 JO M3IA JO Jujod 3y} Woiy uewemybiy ay3 Jo K103s a3 |93 pue Jauied e Yim IO

‘pauaddey sey 1eym 1noge sbulaa) pue uoeAow Jay 1o siy asojdxa
01 sse|d e se suolisanb asod uewAemybiy ay3 10 ‘ssog ‘Wi Se 3|0J B Ul SSB|D Sy} JO JIGWIDW SUO Y

‘pIp A3y3 se paneyaq Aay3 Aym pue pauaddey 1eym inoge Ajdas ybiw Ja3oeieyd

Iy 31eym pue ‘(Aisnownyisod pamaialaiul) uewkemybiy ay3 1o ‘ssag ‘wi] yse 3ybiw A3y 1eym noge
3UIY3 pue Jaunied e Y3IM YoM 03 UIp[Iyd 3yl sy K103s ayy Ul julod Jeys 1e sbuijaay sia1oeieyd
JUBIBHIP 31 In0ge IYBNOoY3 UaIP|IYd Y} Jeym pue A3IA[de ewelp 3yl Buissndsip Ag UOISSaS 3y} 1.1

“J930RIRYD Ul S3YBNOY I3y} 9210A pue 3j1] 03 W 0D 0} SAN0I6 OM] JO SUO Yse ‘sawely
-9z3314, J1ay3 pasedaid aney A3yl aduUQ "sJaIp|os By} pue wi] ‘ssag jo sued ay) Bupyel ‘paq ay3 03 pan
S SS9 UDYM SUDS U3 10} ,9WRIJ-2Z331J, B 31B3ID 0} WY} dse pue XIs Jo sdnolb ojul ssejd ay3 yjds

\1 "1ed 31xau ay;3 [193 03 Anunlioddo ay3 sey p|iyd yde3 ‘dAllesieu e se 3 [|9324 03 321D e Ul HS
"sse|d ay3 01 wiaod ay1 peay *uewkemybiy 3y, uo 3iom snoiadid J19Y3 JO UIP|IYD 3Y1 puiwdy

*USAIb 9q Aew 1eY) S1I9Msue 33 JSPISUOd pue suollssnb papua-uado unoy 1o 321y) dojarap \

‘M3IAID1UI OBPIA [RIMUI
9Y1 01 SS320. MO||Y

“JOMBIAIDIUI

93 jo 1ed ayy sAejd
13Y30 3y} pue Js1deseyd
93 se syoe Jaulied sauo
213yMm uojssndsip pasied
1o} aw jo LQyus|d moj|y

uonedlIpoW

"A1015 9y

JO UOINDIS [[BLUS B SIIM
plIYy2 yoeqg ssaxoud bunum
91 1oddns 0] seapl

speq Aejd pue ainyded 0}
13p10D31 DIOA B 35N ') Npe
|euonippe yum papoddns
sfoq bujwiopadispun

uonesyIpo

"J93e| UIP|IYdD

a3 Aq padojansp aq [im
uoljew|ue JO O3PIA JO
so2dA1asay] ‘0apIA pue
wO0DI Ul paisalsiul oq
[Im sKoq aya jo Auepy
‘uoijewue ,,05H37 e pue
obe Jejiwis Jo uaip|Iyd
Aq pa1ean waod ays Jo
uollewiue ue ‘(Quy wepy)
Jani2Q pue pueis, buos
9y :uonuane qeib pue
SUIDS dY3 195 01 SOSPIA
bunsaiszul yum uibag

uonesyIpo

© Crown copyright 2010

00083-2010BKT-EN



29

The National Strategies | Primary

‘Buipea. 10y s1ob.ey
,siidnd ay3 03 syul| e

‘A1eus|d ssejd ay3

Bbunnp paseys buiaq 21099
sdnoub ay3 ul siied Jayio
Aq paupa pue paddems ale
959y "I9peaJ 9y} UO 133449
93} buapISUOD saIWis
12N435U0D 0} siied ul yiom
uaJp|Iyd Japeal sy} uo
1oedwi sy} bulIdPISUOD H
anosdwi 03 Moy [9pow pue
d|Iwis e jo 9|dwiexa ue aye)
“Jayoea} Jo 3 npe |euonippe
ue Aq pa| ‘UoISSas

Bunum papinb e buung

uonesIpo

/

ith text type

ionw

isat

larisa

Focus of the modifications: ‘Undemanding’ girls entitled to FSM who were under achieving

Y5 Narrative unit 2 Traditional stories, fables, myths, legends
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Y5 Narrative unit 2 Traditional stories, fables, myths, legends - Captur
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Focus of the modifications: GRT children
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Patterns on the page (phases 2 and 3) - Capturi
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t 4 - Stories about fantasy worlds

1Ive uni

Y1 Narrat

Focus of modifications: Children who speak EAL, who are orally fluent in English
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Year 1 Narrat

Focus of modifications: Children who have been identified with particular SEN
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Section 4: Case studies

Case study: Adapting planning for EAL learnersin a
Year 6 classroom

Introduction

Much of the pedagogy and practice used to support the learning of EAL learners is generic and good
practice for all learners. There are however distinctive areas of linguistic difficulty that are shared

by many children learning EAL. This case study explores the practical strategies used to support an
experienced teacher, who is inexperienced in the specific needs of EAL learners. This teacher had
moved to a school where the majority of children are EAL learners and who on the surface appear
fluent in English.

Who

An urban primary school with a high number of EAL learners.
® 262 children on the roll

® 98 per cent BME

® 95 per cent EAL — with 11 languages spoken in the school
® 386 per cent of children from a Pakistani background

® 24 percent FSM.

What

The study focused on a Year 6 class over a period of five weeks at the beginning of the autumn term.
The class of 30 children all have EAL; two children arrived recently, one of whom is new to English. At the
end of Year 5, 26 of the 27 pupils had made at least the expected progress, with 15 making better than
expected progress in writing with a distribution of children working at level 2 (4), level 3 (9), level 4 (11)
and level 5 (3). The children were already motivated and enthusiastic writers.

The class teacher recognised that, although experienced, she needed to develop her knowledge and
understanding of EAL pedagogy and practice. Through listening to children’s talk and analysis of their
writing, she identified the following specific linguistic areas of difficulty for the children:

e Spoken language often contained inaccuracies and inconsistencies in the use of tenses and was
reproduced in writing, for example:

— 'He be’s happy when he plays out’
Yesterday | will...".

e Children struggled to move from the literal to the inferential when reading and required more time
and explanation to access texts. Generally children made less progress in reading than writing.

e The use of formulaic phrases and collocation of words was another area of difficulty which was
represented as an awkwardness in the flow of children’s writing.

e Although developing wider vocabularies there was often inappropriate use and understanding of
the fine meaning of words.
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— Adverbial sentence beginnings were used by children but not with appropriate accuracy, for
example ‘Amazingly, our school has a playground'.

— Inappropriate use of connectives which changed the intended meaning was also common.

The literacy subject leader and headteacher recognised these areas as issues common across the school.
The class teacher was supported to try out some ideas related to vocabulary development, particularly
on developing children’s understanding of word meanings to support children’s writing. The planning
of the unit of work, based on the Year 6 additional unit using There’s a Boy in the Girls’ Bathroom by Louis
Sachar, was advised to include:

e Increased time spent on talk activities and discussion about language prior to writing.
e Use of talk frames to scaffold the use of specific language structures.

e Use of a vocabulary continuum or cline to support the fine grading of meaning, and hyponym and
collocation activities.

It was evident from lively pupil feedback that they enjoyed the book and had confidently explored
and discussed the differences between American and English vocabulary. Three forms of writing were
completed during this unit of work, each incorporating specific activities related to meaning:

e Diary writing
— Used thought tracking to enable children to talk about Bradley’s feelings.

— Used a cline of 10 agreed words to help them select appropriately and use them in their diary
entries, for example, ‘I feel unhappy about...’; ‘| feel devastated about...".

® |etter writing
— Used a set of clear questions to help formulate ideas to explain Bradley’s feelings and actions.
— Wrote a letter that was scaffolded and modelled by the teacher.

— Used a talk or writing frame using the language of explanation which gave a variety of
appropriate sentence structures, for example ‘Because of...x happened’, ‘To begin with...".

® Report writing

— Used previously scaffolded language structures of explanation to say how and why Bradley had
changed throughout the book, as an oral rehearsal prior to writing. This was a group activity
where children used a large sheet of paper listing the people and events that had affected him.

— Supported the retelling of events with key adverbial phrases to help them formulate their
writing, for example ‘First of all’, ‘In the beginning..., ‘Later on..., ‘By the end...".

Impact

The key impact of this work was on the teacher’s personal development of knowledge and
understanding and classroom practice with regard to the particular needs of EAL learners. She identified
a number of key areas for continued development:

‘From a personal point of view | now know more clearly that the children need more precise
support for specific writing activities.’

‘| can already see that the children are much more aware of the shades of meaning in the
language they use.

‘In diary writing, for example, the outcomes were good in that the children successfully
incorporated the main features of diary writing, but in taking this forward, | would now provide
a written model based on the text, so that children could read and analyse a diary entry that was
clearly linked to their task.’
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The teacher identified areas where she would adapt her teaching in future to respond to the needs of
the EAL learners in the class:

e Focus more clearly on specific language; the use of particular words for impact to describe, for
example, emotions and support this with a game or activity that allows children to play with the
language first.

e Build more opportunities to develop writing stamina into planning and teaching, so that children
have time to understand the features of a specific type of writing and then consolidate this
by writing using that structure. This needs to continue to be supported with scaffolding, so
that children have an accessible checklist to support them with self-evaluation. This could be
differentiated with less confident writers having fewer key features to address than the more
comprehensive list for more able writers.

e Careful thought must be given to selecting texts which support children’s understanding. Texts must
be accessible to all, although texts can contain some challenging or unfamiliar language. Children
who speak EAL should be provided with opportunities to discuss unfamiliar vocabulary and be
supported with glossaries.

e Ensure when planning that the volume of new vocabulary introduced at any given time is monitored
so that it doesn’t overwhelm children. Focused attention needs to be given to a manageable amount
of new vocabulary being explored or developed at a time.

Summary

The work undertaken in this study resulted in small changes in classroom practice to offer better support
to advanced EAL learners and which will thus influence attainment. The errors in the children’s writing
identified were similar to those highlighted in the work of Lynne Cameron (2004) and which need to be
addressed through explicit teaching. The teacher reflected that she felt that the children were already
more aware of shades of meaning, but recognised she needed to do more to support vocabulary
development. The literacy subject leader and headteacher recognised that many of the issues explored
were whole-school ones and that the teacher should be given an opportunity to share her work with the
rest of the staff so that it can be further developed across the school.
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Case study: Taking account of the needs of
underperforming boys and girls entitled to FSM in
Year 2 and 4 classes

Introduction

This small (131 on the roll), urban, federated infant and junior school serves a mainly white working-
class area. In the school as a whole, 54 per cent of children are eligible for FSM, although there is some
variation between year groups. The school pays particular attention to improving the outcomes for
underachieving boys and groups of undemanding girls.

When piloting these materials two teachers from the school worked together; the literacy subject leader,
who teaches a mixed Year 1 and Year 2 class (27 children), and a teacher working with Year 3 and Year 4
(25 children). In both classes more than 60 per cent of the group is entitled to FSM.

Who

In both classes the teachers focused on a specific group of children entitled to FSM. There was a mixed-
gender group of four in the Year 1 and Year 2 class and a group of seven, of whom six were boys, in the
Year 3 and 4 class. In both cases these groups, although underachieving significantly, did not include
the lowest-achieving children in the class. Most of these children exhibited some personal, social, or
emotional difficulties which had an impact on their learning. Some get little or no support from home
and some are frequently absent.

What

Following an introduction to the characteristics grids the two teachers agreed to work together on

their planning, by sharing initial ideas and drafts. The focus in both classes was on improving the
children’s motivation for reading and writing and having an impact on the quality of what they achieved
throughout the unit of work. They held a number of brief discussions over a four-week period, and
offered each other advice, suggested resources, and reflected on successful strategies and curricular
emphases which had a positive impact on the children’s work. These discussions led them to review
long-standing teaching routines, such as the arrangements for guided reading, and the use of some new
resources, for example Support for Spelling (SfW) and Talk for Writing (TfW).

Both teachers use the unit plans from the framework site as the basis of their planning, augmenting
these whole-class plans with plans for phonics and spelling, and for guided reading in which children are
ability-grouped. Some children also receive one-to-one reading support with adults. Both teachers read
regularly to their classes. The Year 1 and Year 2 class used unit plans on instructions and poetry (Patterns
on the page) during the course of the pilot; the Year 3 and Year 4 class worked on instructions.

Following a periodic review of the children’s current levels of attainment, using the APP guidelines,

and their discussions of the implications of the characteristics grids, both teachers made a number of
amendments to their plans to give more weight to the strategies and practices which support these
groups of underperforming boys and undemanding girls. When reflecting on the pilot, they highlighted
the following features as being particularly important:

e Avery strong practical and cross-curricular element was provided to act as a context and stimulus for
writing in both classes. In Year 3 and Year 4 activities in PE, art or design and technology and science
became the raw material for the instructional writing. In Year 1 and Year 2 an educational visit and
subsequent topic work underpinned both reading and writing. Real stimuli were threaded through each
phase of the plans, the teachers recognising that practical work kept interest and motivation levels high.
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e Emphasis was given to the audience and purpose of the writing. In Year 3 and Year 4 the children
tried out their instructions for making a ‘smoothie’; in Year 1 and Year 2 drafts were frequently read
aloud to gather responses from others. In Year 1 and Year 2 TfW suggestions, for example innovating
from a known story or rhyme, were introduced.

® APP assessments were used to identify particular areas of weakness that the children had in common
as well as specific targets (drawn from the writing targets in SfW) which were shared with them.
Outcomes from work were reviewed on an ongoing basis and plans were further adapted as necessary.

e The group was offered extensive teacher and TA support over the unit, particularly through
consecutive guided activities. Using guided work in this way, rather than only working with the
group once a week, gave opportunities for them to receive some pre-teaching and support as they
developed their ideas, and for the teacher to target specific areas of weakness. Groupings were kept
flexible and different children were drawn into the group when the opportunity arose.

e (Considerable emphasis was placed on oral activities throughout the unit, enabling the children to
rehearse ideas and their expression, and to try their ideas. Drama, movement and dance activities
were used wherever possible to engage children actively in their learning, to develop ideas, and
to extend their vocabulary. In Year 1 and Year 2, for example, the children acted out the patterned
poem ‘I walked to school this morning and | (hopped) like’ this as a prelude to drafting their ideas.

e The teacher found as many opportunities as possible to build the confidence of the children in the
target groups, for example by praising them specifically for successes however small, using their
work as exemplars for the rest of the class, and by sharing their published versions in assembly and
with other classes.

e Reading resources were reviewed and more books were made available for children to take home to
read for pleasure. Further opportunities were made for the focus groups of children to read to adults
and they were encouraged to make independent and informed choices about their reading.

e The school made further attempts to involve these children’s parents in their learning and to encourage
a more consistent approach. The home-school liaison worker made contact with several parents.
Learning mentors, including the headteacher, discussed work and progress with the focus children.

Impact

Both teachers reported positive outcomes from their units of work. The emphasis on practical and oral
work and on making links across the curriculum, allied with a focus on audiences and purposes, and
targeted support through guided writing, meant that children sustained their interest and were given an
impetus to improve their work. Many of the children recognised their success and expressed pleasure at
their improvement.

In Year 3 and Year 4, virtually all of the children in the class, including most of the target group,
completed a set of instructions which worked in practice and which included the appropriate language
features. In Year 1 and Year 2 the half-term pupil progress meeting identified that from the target group,
both boys had made progress in terms of attitude towards reading and writing; they were reading more
and were contributing to oral work. Aspects of AF7 (vocabulary) and AF8 (spelling) improved over the
half-term. Unfortunately neither of the two girls made progress: one missed much of the half-term with
illness, the other, formerly an elective mute, contributed very little. In both cases the school felt that the
curriculum needed further adaptation to meet their needs, including the use of one-to-one work.

In terms of their professional development, both teachers were positive about the impact of this shared
way of working and their discussions about planning. One teacher noted that keeping a focus on these
children meant that ‘'my knowledge of them as individuals has improved. | felt more keyed into the
children’s needs. But in trying to meet their needs, | felt that it influenced the way | worked with all

the children’.
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The other teacher too was positive about how the professional discussions had influenced her work:
‘The content of the unit was broadly the same, | think, as it would have been without these discussions.
What was different was the input; the teaching approach was much more varied and interesting. And
what was great was how well all the children responded to it. It was such a stimulating unit in the end,
and so many children seemed to make good progress.’

For the Year 1 and Year 2 teacher the pilot also gave ideas for her subject leader role in working with
colleagues. It helped her to see a new focus to extend the school’s practice of collecting planning on a
weekly basis. ‘I'd love to have the opportunity to work in this way again, so that we talk about planning
and how it works. We need to look a little more microscopically about how our teaching leads into
children’s learning.’

Summary

The pilot work undertaken by the school, based around the characteristics grids and the professional
discussions between the subject leader and the class teacher, led to some small yet significant changes
in classroom practice. These included focusing guided work on specific learning objectives, greater
use of speaking and listening and emphasising the importance of engaging children in their learning.
In addition, TAs were deployed to more effectively support these vulnerable learners. These changes
motivated the children in both classes and improved the quality of the work produced.
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Case study: Planning for Gypsy, Roma and Traveller
(GRT) children in Year 4

Introduction

In a small rural primary school in the east of England the GRT pupils are the largest minority ethnic
group, forming 15 per cent of the school population. The school sees the use of data as key to informing
planning for teaching and learning. Analysing their data showed that some GRT pupils were not making
progress in line with the other pupils in the school.

Who

The subject leader for literacy decided that Year 4 would be targeted initially, to see how a unit of work
could be modified to make a difference to the attainment of GRT children. The Year 4 class was chosen,
as in this class there was the largest number of GRT children who were falling behind in their progress.

What

The literacy subject leader worked with the Year 4 teacher to develop a unit of work which would engage
the GRT children and make their learning more relevant to them. The proposed unit of work (Stories from
other cultures) was modified with these objectives in mind. It was aimed over the short term to increase
the GRT children’s motivation, and their involvement and engagement, by allowing them to recognise
their culture reflected in the activities. The aim ultimately was to move the children towards achieving
age-related expectations.

The modifications included:

e Greater use of collaborative group work throughout the unit.

e Regular opportunities to talk and tell stories and relate this to writing.

e Use of drama and art as both a stimulus and a means of developing, sequencing and structuring ideas.
e Plentiful supported opportunities for oral rehearsal prior to writing.

e Avaried approach to teaching writing using a wider range of teaching strategies, including modelled
and shared writing leading into paired and independent writing.

During shared work care was taken to use resources which included positive reflections on aspects of
GRT culture, drawing on DCSF resources available on the internet. Particularly useful was Moving forward
together: Raising Gypsy, Roma and Traveller achievement (DCSF 00710-2009FLR-EN).

Among significant features which underpinned the work was the support received from the LA Traveller
Education Support Service Advisory teacher who offered advice on modelling writing, storytelling,

and coaching, as well as identifying appropriate resources. By demonstrating strategies often useful

in engaging GRT children, the advisory teacher increased the teachers’ confidence in working with a
culture and history about which they knew very little.

Impact

The impact of the project was measured by looking at pupils’ work, speaking to the children,
undertaking learning walks and meeting with the class teacher. Both the teacher and the children were
clear about the value of seeing GRT culture reflected in their schoolwork and the impact that this had on
their level of engagement. ‘I enjoyed these lessons ‘cause | wanted to learn and do the work. It's the first
time we've done anything about Travellers in school. It made me feel proud ‘cause | am one.” And ‘l can
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go home and tell my mum and dad what we're doing in school and they think it sounds great and | want
them to come and see our display on the walls in school'.

The teacher felt that the quality of work produced was of a much higher standard than previously
achieved, reflecting the children’s significantly greater level of involvement. She commented that
the children were keen to keep up their progress and to tell their parents about what they had done.
Although the written work did not achieve age-related expectations, careful scrutiny did reveal an
improvement in a number of areas.

The teacher was keen to develop more units of work which could reflect GRT culture to sustain the
higher level of engagement and the improvement in standards. ‘There’s an air of excitement now, | am
able to capture the interest of all the children. Relationships and behaviour are so much better now. I've
learned a lot and feel so much more confident around their way of life. It goes beyond the classroom. We
seem to be engaging the whole community better now.

The literacy subject leader too felt that the project had significant lessons for the whole school. It was
decided, for example, to carry out a curriculum mapping exercise to identify other ways of reflecting
aspects of GRT culture across the whole curriculum. ‘We are now more confident that we can begin

to increase the opportunities to reflect positively the culture of our largest minority ethnic group in
school. In the future we plan to ensure that every year group, starting from Early Years, will have these
opportunities planned for and built into the curriculum. Capturing the interest and allowing these pupils
the chance to see themselves within the lessons will make learning and teaching far more successful.

Summary

By reviewing data the school identified an issue with the achievement of GRT children in literacy,
specifically with writing. Drawing on the support of outside expertise and the literacy subject leader,
the teacher reviewed the curriculum she was offering to enhance its relevance and extended her range
of teaching strategies to engage the children more actively in their learning. Ensuring the resources she
used reflected the diversity of her class also supported improvements in attitudes, which in turn led to
improvements in writing.
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Case study: Year 5 planning with a focus on
underperforming boys

Introduction

Last year, Year 5 took part in a Creative Partnership project involving multi-media. They produced a DVD
film of our school, looking at four different periods. | wanted to tap into their enjoyment and growing
enthusiasm for sound and video recording, and decided to use this new-media approach to enhance
teaching and learning.

Who

The focus group consisted of eight underachieving boys who were highlighted through data tracking
and teacher assessment. Apart from two children with special educational needs (SEN), the majority were
slightly below national expectations and making slow progress. In most cases, the boys were disengaged
from the writing process and had limited speaking, listening, and concentration skills. Two boys in the
group were able to produce a large amount of work, but they lacked confidence and coherence in their
writing.

| began by talking to the focus group to ascertain their preferred way of learning and the type of
interests they have. Drama activities were very popular as a way of developing understanding of a text,
and they liked having time to talk with a partner about their work. They also liked experimenting with
sentence work using a mini-whiteboard before having to commit to paper.

What

The children had begun work on the poem ‘The Highwayman’ during Year 5, covering phase one.

| wanted something to stimulate and motivate their interest, and draw them into the poem before we
set to work at analysing the story. | found several useful video clips, including many types of quality
animation produced by children of a similar age. | was pleased to find one particular animation that
used LEGO™ figures to recreate the story of the poem ‘The Highwayman'. This immediately caught the
attention of some of my underperforming boys. The use of visual approaches as a means to engage
interest was something | would use throughout the unit.

Drama activities

Once we had reviewed the poem and the children’s previous knowledge of it, | decided to use a variety
of drama activities to deepen their understanding of the story and the motivations of the characters.
The transition unit suggested freeze-framing certain verses of the poem and interviewing the characters.
| decided to video record these sessions to show the children during subsequent lessons. These video
clips allowed me to assess the children’s levels of understanding and to address misconceptions. | was
particularly impressed with the responses of some of the underperforming boys who managed to access
the character’s motivations. One boy (playing a soldier) commented that ‘they were using the landlord’s
daughter as bait’ to capture the highwayman. There were other benefits too as children not wishing to
act became directors, positioning and giving instructions to fellow pupils.

Hotseating provided further opportunities for speaking and listening and drama, with children deepening
their understanding of the characters and the story. It was interesting to see how some of the children
wished to explore the thoughts and feelings of some of the peripheral characters, such as the landlord
and the soldiers. During this activity, | encouraged the children to think about questions that would
explore what was happening in the background, and in situations not directly referred to in the poem.
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Building to the writing process

We then moved on to retelling the story from the different characters’ points of view. For this activity, the
children worked in mixed-ability groups with more confident writers acting as scribes and other children
being encouraged to give ideas verbally.

The idea of the highwayman and Bess telling the story gave rise to an interesting debate among some of
the children about what would happen once the character died: How could this be conveyed in the first-
person? Some decided to invent another character to be the highwayman’s accomplice and to narrate
from that perspective, while others decided to continue the first-person account as a ghost.

The children in the focus group were encouraged to record some of their ideas on a voice recorder while
engaged in the writing process; visual images were used throughout.

Before we began to write our stories, we discussed our priorities and decided that the story should have
a dark mood and contain description of the characters’ thoughts and feelings. We also developed a
toolbox of grammatical features such as connectives, adjectival phrases, and paragraphing. Toolboxes
are also useful for pupil self-assessment.

We reviewed the first drafts and decided that we needed to spend more time on conveying the feelings
of the characters. We also required work on creating more of a mood through description, particularly
with weather and setting. | used guided-writing opportunities to support the group of children
struggling with this, during the redrafting process.

Interviews with the characters

The previous drama activities afforded the children greater insight into the thoughts, feelings and
motivations of the characters. The hotseating process takes the form of interview-style questions, so |
decided to take that into a formalised interview piece of work.

I introduced this section with a video clip of an interview, conducted by children, of a famous children’s
author. As we watched the video, | paused at various sections to highlight certain teaching points, such
as how the interviewer rephrased a question to obtain a more developed answer from the interviewee.

We also looked at transcripts from interviews of popular celebrities taken from the radio and magazines.

Impact

The focus group engaged with the drama activities, acting out parts and stating the opinions of the
characters. | was very pleased with the confidence shown by the group when answering questions
directed at the characters. The hotseating developed their understanding, and the review of video
footage help to clear up misconceptions.

The speaking and listening activities aimed at retelling the story before the writing process, coupled
with the planning stage in mixed-ability groups, helped to develop a clear structure for the eventual
written work. The use of voice recorders to capture ideas helped these pupils to structure their
sentences with greater confidence. Finally, the use of ICT, in particular video and sound recording,
offered a stimulating experience for the children and created further avenues for development
throughout the year.
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Case study: Modifying planning in Year 6 to take
account of the needs of black African and black
Caribbean heritage children

Introduction

This urban primary school, in the south of England, has a roll of 660 children. It has a very diverse cohort
that includes Eastern European (predominantly Polish or Roma) and Somali children. About half of the
school population comprises children of Pakistani heritage. Pupil mobility is high at about 70 per cent.
In 2008 10.5 per cent of children had statements of special educational need or were at School Action
Plus; 21.1 per cent were supported at School Action. Having previously worked below national and local
averages the school is now improving. Staff development and work with local authority advisers has
focused on meeting the needs of these diverse groups. A school improvement priority this year is to
ensure that teachers plan in detail to engage and extend all children, but particularly children of black
African and black Caribbean heritage who are seen to be under achieving. This work has been led in the
school by the assistant headteacher. The focus of this project was Year 6.

What

The three Year 6 classes were all working on a unit about journalistic writing. The project was intended
to impact on the writing attainment of all children — but particularly that of the target group - and

to improve the quality of written recounts and children’s writing skills, including using an extended
vocabulary and spelling accurately. This was to be achieved through providing lessons which are both
interesting and supportive. A secondary but nonetheless important aim was to increase teachers’
confidence in planning and teaching a unit of work closely tailored to the needs of the children. The
assistant headteacher worked with the teachers in a coaching capacity to support the changes in
planning and teaching, for example discussing how to make the lessons more engaging through
interactive strategies and the use of culturally appropriate resources.

Strategies which were used included:

e Planning for children to exceed expectations — as well as being precise about next steps in aspects of
the curriculum, planning recognised that these children had a history of underachieving and had, if
switched on to learning, much potential to improve. It was important therefore that planning did not
set an artificial ceiling on what they could achieve, by setting the objectives bar too low.

® Integrating Personal Health and Social Education (PHSE) and SEAL materials into literacy lessons -
in this work on journalism, classes explored ways of resolving conflict without the use of violence
through discussion, role-play, and texts. They used drama to explore non-verbal language; the
teachers recognised that it is possible that gestures may be misunderstood and may involve
conflicting messages.

e Extending the use of oral work, in pairs and collaborative groups, in as many lessons as possible.
Group selection was carefully managed by the teacher to develop cooperation. They used drama
at all phases in the teaching sequence to explore texts, develop situations and resolutions, and to
rehearse vocabulary.

e Using children’s home language in oral activities like presentations and role-play, for example when
reporting from a conflict zone in a drama. Engaging in simultaneous translation valued the child’s
language and gave opportunities for reflection, explanation, and vocabulary work. Teachers and
pupils learned to use a range of languages and dialects and to explain their use to help children
access the curriculum.
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e Extending the range of resources used to reflect children’s cultural and social backgrounds and
their interests. Use of resources and strategies to engage children'’s curiosity as a starting point
for learning required teachers to ask about the children’s interests, noting their enthusiasms and
bringing in topical sources. Texts chosen, for example, should include positive images of black
people and not always represent them historically as in need of help or in the midst of conflict
or disaster.

e Ensuring homework tasks reflect the child’s culture — use of culturally appropriate resources helped
to engage parents’ interest and encouraged greater support from home.

e Making use of ICT to promote activities like blogging and podcasting - this was used to give status
to writing, and to make real links with other schools and to promote research.

Impact

The school is confident that the work will contribute to continued improvement in the standards
achieved in writing, particularly that of boys. Pupil progress meetings indicate that more children are
working at age-related expectations and many are achieving more level 4 criteria on the APP guidelines
against specific assessment focuses.

As important was the clear impact that the work had on the Year 6 team of teachers. A review of
planning after this focused work indicated better preparation, a more varied and appropriate range of
resources being used, and much greater confidence in tailoring planning to take account of need and of
the cultural background of the children. Teachers felt that they had made progress in fine-tuning their
daily planning. They also reported that classroom relationships with the target group improved and their
productivity increased.

Summary

By focusing on the special features in the Year 6 classes, the school identified patterns and trends in
achievement and attainment for individuals and groups. Responding to these trends, this work focused
on adapting planning to suit the children’s needs and to have an impact on their levels of engagement.
Resources which reflected cultural diversity, positive images of different groups, and the reality of
children’s lives affected motivation and behaviour which in turn improved learning. Teachers reported
that the work in this project made them rethink their approach to planning and gave them confidence to
adapt their plans.
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Case study: Planning for the needs of underperforming
Gifted and Talented (G&T) children in Year 6

Introduction

This primary school has 220 pupils who are drawn from a semi-rural catchment area. The number

of pupils eligible for a FSM is low. The number of pupils with learning difficulties and those with a
statement of SEN is below the national average. The school’s CPD focus this year is meeting the needs of
their G&T pupils, particularly identifying and providing for those who are underperforming.

Who

The focus of this work was the Year 6 class: of a cohort of 27 (19 boys and eight girls), seven children
are on the autistic spectrum continuum; two children have statements and are supported by a TA. The
range of needs is unusually wide for the school, and this makes planning and teaching challenging.
The class teacher feels that a small group of more able children, who although working at level 4, are
underperforming in terms of their prior achievement and potential. It was agreed that they needed
targeted input to help them make more progress.

What

To translate a general concern about these more able children into a specific understanding of what
challenges they needed, the subject leader and class teacher first analysed samples of writing, using
APP assessment guidelines, and discussed these children’s abilities and attitudes to writing at length.
One child, on the autistic spectrum, writes in a lively original style, but finished pieces lack focus and
structure. He often assumes a shared context with the reader. He is reluctant to redraft or develop any
of his ideas. A second boy is highly articulate but unwilling to commit ideas to paper; his writing too
lacks structure and often drifts into oral speech patterns linked by simple connectives. A third boy has
outstanding ability in drama, but is less motivated to write. He can produce imaginative pieces but the
writing tends to tail off or become bogged down in irrelevant details. He writes very slowly. The only girl
in this group of able children writes well but tends to play safe, returning to a similar style of writing. She
includes too many irrelevant details in her work.

Through discussion, the subject leader and class teacher agreed that the group’s writing was often
inconsistently structured and that sentence structure within paragraphs lacked variety. Working together
they adapted the next unit of work, on autobiography or biography, to provide additional challenges to
address the weaknesses identified. The main adaptations in terms of the curriculum were:

e Increased focus on the audience and purpose of the writing by structuring two writing tasks, on the
same topic (a biography of Roald Dahl), for two very different audiences - a Guardian reader and a
Year 1 child.

e Emphasis in reading, on analysing and comparing texts written for these audiences, in terms of the
text structure, language choices and tone.

e (loser attention to making word choices and constructing sentences appropriate to the two
audiences.
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To focus on these elements of the curriculum and to help the children access the increased level of
challenge, but without disrupting the learning of the rest of the class, the teacher also made a number of
adaptations to his teaching and class organisation. These included:

e Focused and frequent guided sessions for this group, planned by the class teacher and subject
leader working together, after the previous session. These guided sessions centred on the children’s
sentence construction and allowed the teacher to intervene at the point of writing to improve the
quality of the writing.

e Opportunities for self- and peer- assessment, with the children working in pairs to review their work.

Impact

The challenge, of using the same information for two different audiences, motivated the children and
helped them to structure (and complete) their writing. The more focused guided sessions resulted in a
greater variety of sentence structures being used. Examples of writing collected at the end of the unit
showed an improvement in writing skills, but the teacher was more pleased with the improved attitudes
to writing shown, particularly by the three boys. The subject leader commented: ‘The impact on this
group of children has made me rethink my own approach to guided writing and its impact on teaching
and learning’. The subject leader and class teacher are planning some lesson-study sessions to observe
the group’s learning further.

Summary

Addressing the relative underperformance of a small group of able children is perhaps a less obvious,
but nonetheless important element of narrowing the gaps. In this class, the teacher and subject leader
worked together to plan work and support which would allow able children to access a more challenging
curriculum. Both the curriculum and teaching approaches were modified. Specific objectives linked to
sentence construction were addressed within the context of a highly motivating and stimulating writing
topic. Providing audiences and purposes for writing which mixed the real and the intriguing enabled
these teachers to begin to change children’s attitudes to writing and, consequently, to improve the
quality of what was written.
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Case study: Planning for the needs of English as an
Additional Language (EAL) speakers in a Year 6 class

Introduction

This primary school is located in an inner-city area that has relatively high social and economic deprivation.
The area served by the school is in the lowest 20 per cent of average income levels for Lower Super

Output Areas in England. Eligibility for FSM is relatively low (12 per cent), because many parent or carers
are employed in low-paid factory work or in textile home working. The majority of children are of Indian
heritage and are Gujarati or Kutchi speaking Muslims. There are also small numbers of Pakistani-heritage
pupils (7 per cent) and Bangladeshi-heritage pupils (3.5 per cent). A high percentage of children make two
levels of progress from Key Stage 1 to Key Stage 2 and results are consistently above 77 per cent at level 4
in English at the end of Key Stage 2. The school identified improving the quality of speaking and listening
opportunities while maintaining the range of the curriculum as a priority.

Who

The Year 6 cohort consists of 32 pupils. Twenty-five of them are users of EAL and 10 have joined the
school during Key Stage 2. Of the 30 children for whom the school has Key Stage 1 records, half achieved
level 2b or above in Year 2 assessments in writing. The school’s expectation is that 29 out of the 34 pupils
will attain level 4+ at the end of Key Stage 2.

The Year 6 cohort is divided between two classes of mixed Year 5 and Year 6 children.

What

One of these classes read Boy by Roald Dahl over the first half-term, using the biography as the stimulus
for literacy work. The intention was to engage the pupils, particularly the boys, by using a good quality
text which is both relatively accessible yet challenging in its use of language.

The teacher made further adaptations to the framework unit plan to take account of the needs of EAL
users by

e Allocating additional time to the unit - the suggested time scale of three or four weeks was, in
the view of the teacher, too short to exploit fully the historical and cultural context of the novel,
and to provide a shared experience, and a frame of reference, that the children could draw upon
throughout the year. However non-fiction writing has been incorporated in the half-term’s work, and
writing tasks have included persuasive writing and instructions, as well as narrative story writing.

e Emphasising building vocabulary as a key objective for the unit - the text is a valuable source for
developing children’s vocabulary. By giving them more time for exploration, the children have more
opportunities to understand, explore in depth, and use the newly encountered vocabulary. Teaching
includes: looking at synonyms and antonyms; examining the different forms of a root meaning as it
appears in different forms and word classes, for example nervous, nervousness, nerve, unnerving,
nervously and so on; consideration of colloquialisms such as ‘get on my nerves’, ‘you have the nerve
to ....", 'he touched a raw nerve’; and discussing the way that particular words collocate with other
words, for example a pain can be sharp, stinging, agonising, excruciating and so on, but is not usually
big, strong, heavy, or pointed.

e The use of strategies such as mime, role-play, drama, and guided talk — this enables the teacher to
explain and model vocabulary and allows pupils the opportunity to understand, respond to and use
the vocabulary. The children are encouraged to think of vocabulary as focusing on precision and
appropriateness, rather than the gratuitous use of unusual words.
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e Guided work or one-to-one conferencing - this is used to feed back and address grammatical errors
and omissions made by the children (as users of EAL) in their writing, as identified by formative AfL.

e An emphasis on teaching complex sentences - this was done through oral work which emphasised
their use in speaking and writing with economy and clarity, prior to the children using complex
sentences independently in their writing. This teaching included giving careful attention to the
meaning and use of subordinating connectives.

The teacher worked with the subject leader who prompted him to look closely at his planning,
considering whether the texts, resources and activities chosen offered a balance between engagement
and relevance, the readily comprehensible and the challenging, and whether sufficient attention was
given to speaking and listening as a way of addressing the needs of EAL users.

Impact

Although this project was undertaken early in Year 6, the success of these strategies is already seen in the
consistent results achieved. In this school, poverty and using EAL are not barriers to success.

Summary

By adapting the curriculum in terms of objectives and timing, placing a significant emphasis on speaking
and listening, and making use of teaching strategies like guided writing to give rapid feedback on areas
of difficulty, the teacher made a significant impact on the children'’s levels of confidence with oral and
written English and improved their expression. Such approaches are already embedded in the school
and the subject leader’s review of planning ensures that class teachers maintain their focus on meeting
the needs of EAL speakers.
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Section &: Further reading

Underperforming boys

® Boys’ Writing flyers, Primary National Strategy (2005), Ref: 1170-2005G

® Can Do Better: Raising Boys’ Achievements in English, QCA (1998), QCA/98/08

® Raising Boys’ Achievement in Writing, UKLA/ Primary National Strategy (2004)

® Raising Boys’ Achievement (DfES Research Report, RR636), Mike Younger and Molly Warrington
® Yes he can! Schools where boys write well, Ofsted (2003) Ref: HMI505

Pedagogy

e Go to www.standards.dcsf.gov.uk/nationalstrategies, search for and select ‘Headteachers’ and senior
leaders’ continuing professional development (CPD)’, select ‘Day 4/, then select ‘Day 4, session 2: Fit-for-
purpose pedagogy (poster)’ from the list of ‘Attachments’.

GRT Children

® Building Futures: Developing trust, A focus on provision for children from Gypsy, Roma and Traveller
backgrounds in the Early Years Foundation Stage. Booklet and DVD-ROM Ref: 00741-2009BKT-EN

® Gypsy, Roma and Traveller Resources Catalogue, books, packs, DVDs, posters, videos and CD-ROMS

This catalogue funded by the DCSF is available from claire.lockwood@educationleeds.co.uk or
from the NATT+ website www.natt.org.uk/eshop

® Moving forward together: Raising Gypsy, Roma and Traveller achievement, The National Strategies, Cross
Phase guidance. Ref: 00710-2009FLR-EN

Booklet 1 Introduction, Ref: 00660-2009BKT-EN

Booklet 2 Leadership and management, Ref: 00661-2009BKT-EN

Booklet 3 Learning and teaching, Ref: 00662-2009BKT-EN

Booklet 4, Engagement with parents, carers and the wider community, Ref: 00663-2009BKT-EN
® Raising the achievement of Gypsy, Roma and Traveller pupils

This short booklet and DVD looks at examples of effective practice in a range of primary settings
using three 20 minute video essays (Ref: 00102-2008DVD-EN).

Children of black African and Caribbean heritage

e Excellence and enjoyment: learning and teaching for Black children in the primary years: introductory
guide, Ref: 00058-2008BKT-EN

® Excellence and enjoyment: learning and teaching for Black children in the primary years: unit 2A,
Ref: 00060-2008BKT-EN

® Excellence and enjoyment: learning and teaching for Black children in the primary years: unit 2B,
Ref: 00061-2008BKT-EN

® Excellence and enjoyment: learning and teaching for Black children in the primary years: building futures,
e-learning module 4, Ref: 00058-2008DVD-EN

® Excellence and enjoyment: learning and teaching for bilingual children in the primary years: unit 2,
Ref: 00068-2007FLR-EN
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Children who speak EAL

A

Excellence and Enjoyment: learning and teaching for bilingual children in the primary years, 0013-2006PCK-EN
New Arrivals Excellence Programme

New Arrivals Excellence Programme Guidance, 00650-2007BKT-EN

NAEP DVD - Case studies, 00426-2007DVD-EN

NAEP CPD modules, 00041-2008DOM-EN

NAEP management guide — web-based publication, 00041-2008DWO-EN

NAEP - New arrivals e-learning course - available on the National Strategies area of the Standards
website: www.standards.dcsf.gov.uk/nationalstrategies

Supporting children learning English as an additional language: Guidance for practitioners in the Early
Years Foundation Stage, 00683-2007BKT-EN

Teaching units to support guided sessions for writing in English as an additional language (pilot material),
00068-2007FLR-EN

Writing as an Additional Language at Key Stage 2, Professor Lynne Cameron and Dr Sharon Besser,
University of Leeds, (2004) Ref: DfES RB586

Children who have SEN

Inclusion Development Programme Phase 1 Dyslexia and Speech, Language and Communication Needs

www.standards.dcsf.gov.uk/nationalstrategies and search using the refs:
00070-2008DVD-EN; 00215-2008BKT-EN

Inclusion Development Programme Phase 2 Supporting pupils on the autism spectrum

www.standards.dcsf.gov.uk/nationalstrategies and search using the refs:
00041-2009DVD-EN; 00040-2009BKT-EN

Pedagogy and Personalisation Ref: 00126-2007DOM-EN
Progression Guidance SEN/LDD

To access the Progression Guidance 2009-10 and its accompanying data sets please visit:
www.standards.dcsf.gov.uk/nationalstrategies and search using the ref: 00553-2009BKT-EN

Copies may be available to order by telephone on 0845 60 222 60 or at www.teachernet.gov.uk
publications — quote reference: 00553-2009BKT-EN

What Works for Children with Literacy Difficulties?, Greg Brooks ISBN 1 84185 8307

Looked after children

Improving the attainment of looked after children in primary schools — Guidance for Schools DCSF
01047-2009

Gifted and Talented Children

Gifted and Talented Children Guidance on addressing underachievement: planning a whole school
approach, Ref: 00378-2009BKT-EN

Gifted and Talented Education Guidance on preventing underachievement: a focus on exceptionally able
pupils, Ref: 00066-2008BKT-EN

Gifted and Talented Education Guidance on preventing underachievement: a focus on children and young
people in care, Ref: 00873-2007BKT-EN

Gifted and Talented Education Guidance on preventing underachievement: a focus on dual or multiple
exceptionality, Ref: 00061-2007BKT-EN
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