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Consultation on the Early Years
Foundation Stage (EYFS)

1. This document invites comments on a draft of the Early Years Foundation Stage (EYFS), which

is due to come into force in September 2008. The EYFS will be a single framework for care,

learning and development for children in all early years settings from birth to the August after

their fifth birthday. Building on the existing Curriculum Guidance for the Foundation Stage, the

Birth to Three Matters framework, and the National Standards for Under 8s Day Care and

Childminding, the framework aims to increase coherence, provide a flexible approach to care

and learning and raise quality throughout the Early Years Sector. It is intended to play a key role

in improving the life chances of all children, regardless of their family circumstances, by setting

a clear expectation of the care, learning and development they will receive, whatever the setting

they attend. 

2. Development of EYFS has been taken forward in partnership with key stakeholders and

delivery partners, across the maintained private, voluntary and independent sectors. A wide

range of events have been held over the last year, with groups of practitioners, heads of

centres, headteachers, local authority and further and higher education staff and national early

years organisations. A dedicated email address has enabled wider participation and a range

of settings in four local authorities have been funded to carry out specific consultation with

parents and children.

3. The majority of feedback has been positive. Practitioners particularly have recognised, and

welcomed, content from both Birth to Three Matters and the Foundation Stage contained

within the learning and development grids, while recognising the advantages of bringing the

material together in a single framework. 

4. Many settings are already delivering Birth to Three Matters, the Foundation Stage and the

National Standards for Under 8s Daycare and Childminding successfully. They will recognise

much of what is in EYFS from those earlier documents. We hope EYFS will represent a logical

development, bringing together and simplifying the learning and development and welfare

requirements and ending the sometimes unhelpful distinction between care and learning

and between birth-to-three and three-to-five provision. 

5. We have retained principles, pedagogy and practice from Birth to Three Matters. Each of the

Areas of Learning and Development reflects the ‘stepping stones’ approach of the Foundation

Stage, but is set out with icons and headings which Birth to Three Matters practitioners will

recognise.

The consultation
6. The consultation runs from Friday 5 May to Friday 28 July 2006. There is a tear-out sheet

containing the consultation questions at the back of the draft document, which you can return

to us at Consultation Unit, Department for Education and Skills, Area 1A, Castle View House,

East Lane, Runcorn, Cheshire WA7 2GJ. Alternatively, if you are responding on-line, select the

‘Respond on-line’ option at the beginning of the consultation web page: www.dfes.gov.uk/

consultations/ or send it by e-mail to EYFS.CONSULTATION@dfes.gsi.gov.uk

7. We will be running regional consultation events throughout May and June 2006. These events

will link to those on the development of Early Years Professional Status

(www.cwdcouncil.org.uk/projects/earlyyears.htm), which will be key to the effective delivery of

EYFS and to those on the new literacy and maths frameworks (www.standards.dfes.gov.uk/

primary/features/framework/consultation/), which will be delivered through EYFS for those in

early years settings.

8. The draft EYFS is arranged in five sections, with consultation questions relating to each: 
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Section 1: Introduction
Sets out the document’s aspirations, the principles on which it is based and guidance on
how it works. It makes clear how to distinguish between the statutory requirements in the
document, the guidance and good practice.

Q1 Do you agree that the introduction to the EYFS and the explanation of its aims and objectives

are arranged clearly and in the appropriate language for those working in or responsible for

managing settings delivering EYFS? 

Q2 Do you agree the introduction makes clear which parts of the document are statutory

requirements and which parts are guidance or good practice?

Q3 Do you agree the introduction helps you to navigate through the document successfully?

Section 2: EYFS overview
An overview of the welfare, learning and development requirements, showing how each
supports the other in improving outcomes for children and how flexible implementation will
allow all types of provider to deliver EYFS. 

Q4 Do you agree that that this section sets out clearly the roles and responsibilities of providers

in delivering EYFS? 

Q5 Do you agree that the EYFS is sufficiently flexible to enable all types of providers to play an

effective role in delivering it?

Section 3: Progression through the Areas of Learning
and Development
Sets out the learning and development requirements, provides guidance about how to plan
for and meet them for a diverse range of children, and uses detailed ‘grids’ to set out best
practice in planning, observation and assessment and teaching and learning at each of the
stage of a child’s development in six Areas of Learning and Development: 

Personal, Social and Emotional Development; Communication, Language and Literacy;
Problem Solving, Reasoning and Numeracy; Knowledge and Understanding of the World;
Physical Development; Creative Development.

Q6 Do you agree that this section is useful for those managing provision and/or working with

children from birth to five years in different settings? 

Q7 Do you agree that the learning and development requirements are sufficiently flexible to

enable the diverse range of providers in the sector to deliver them effectively? 

Q8 Do you agree that the learning and development requirements are expressed clearly enough

to support quality improvement?

Q9 Do you agree that this section will help practitioners with early identification of children’s

particular needs and ensure providers understand their obligations and legal duties to support

the diverse needs of all children?

Q10 Is it sufficiently clear how the needs of disabled children, children with SEN and/or the needs

of children from a minority ethnic background, will be supported through the six areas of

learning and development?

Q11 Does this section make clear the provider’s role in recording children’s progress?

Q12 Do you agree that this section explains clearly about children as individuals who develop and

learn at different rates, and what practitioners must do to be most effective in promoting that

development?
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Q13 Does this section cover the right ground in the right way?

Q14a Is our approach to exempting individual children the right one? 

Q14bWhat are the grounds on which children might be exempted?

Section 4: Meeting the welfare requirements
Detailed welfare and workforce requirements, also set out in grid form and showing what
requirements must be met and giving additional good practice which providers should have
regard to. The requirements, which replace the five sets of national standards and the five
accompanying sets of Ofsted guidance, are grouped under four headings:

Safeguarding and promoting children’s welfare; Suitable people; Suitable premises,
environment and equipment; Organisation.

Q15 In setting the qualification requirements, do you agree that we have struck the right balance

between setting the requirements at a good level, and setting the bar too high for providers to

reach realistically?

Q16 How helpful are the adult:child ratio requirements in helping to achieve good outcomes for

children without overly restricting providers?

Q17 Do the welfare requirements cover the necessary areas and strike the right balance between

placing requirements on and giving guidance to providers?

Q18 Are the welfare grids easy to use, making it clear what the requirements are and what

providers should have regard to?

Section 5: Regulation, inspection and quality improvement
Details of the registration, performance management and inspection arrangements which
will underpin the framework.

Q19 Does this section explain clearly enough the requirements on providers to take forward quality

improvement processes and systematic approaches to on-going improvement in the

standard of practice within settings?

General 

Q20 Do you agree that the language used is accessible to all practitioners?

Q21 Do you agree that the document overall provides sufficient information to support effective

partnership working with parents? 

Q22 Do you have any other comments on the EYFS that you would like to make?

Next steps
9. EYFS will begin to be delivered in settings from September 2008 onwards. Implementation

will be phased and flexible, to minimise burdens on providers. We do not expect practitioners

to implement EYFS without appropriate training and support, whether that is continuing

professional development for those already delivering the existing frameworks, or initial training

for new providers. It is our intention to develop and disseminate training, working with our key

delivery partners, through 2007 and 2008. 

10. We will be producing a non-statutory CD-ROM in support of this statutory framework which

will bring the requirements to life, providing supporting information and guidance together

with video exemplification of the most effective practice. It will be available from November.
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11. In the light of the responses and further work with the sector, we will produce a final document

by the end of the year that will give a good lead-in time for training both in Local Authorities and

within settings before formal implementation in September 2008. We will consult formally in

early 2008 before laying an order before Parliament giving the EYFS its statutory force. 

Background 
EYFS in the ten year childcare strategy

12. The Early Years Foundation Stage is part of a comprehensive package of measures flowing

from the ten year childcare strategy, Choice for parents, the best start for children. Our action

plan for the strategy, published in April 2006, sets out our plans in more detail. The Childcare

Bill puts in place key elements of the strategy and enshrines the importance of care and

learning in the early years in legislation for the first time. Key elements of the strategy are:

■ new duties on Local Authorities to work with the private and voluntary sectors to ensure

sufficient high quality childcare in their areas;

■ the development of a Sure Start Children’s Centre for every community providing parents

and children with integrated, accessible support;

■ financial support for parents seeking early years provision, through extending and increasing

the flexibility of the free entitlement to childcare for every three- and four-year-old, as well as

through the Working Families Tax Credit;

■ increasing quality through setting clear expectations and providing practical guidance

through EYFS, developing a coherent and simpler inspection and performance

management framework and a package of workforce development, including the

development of ‘Early Years Professional’ Status and considerable support through

the transformation fund. 

Legislative context
13. The Childcare Bill provides for EYFS to be launched in 2008 and for its requirements to be

compulsory for all early years providers that have to register with Ofsted as well as for

independent, maintained and non-maintained special schools with provision for children from

the age of three to the end of the academic year in which they turn five. This will help to create

a level playing field between maintained, voluntary and private sectors, ensuring a consistent,

high quality experience for all children, regardless of which setting they attend. 

14. Through the Childcare Bill, the Foundation Stage will be taken out of the National Curriculum

and EYFS will be a separate, distinct phase of provision tailored specifically for the needs of

very young children. However, EYFS will be of equal importance to the National Curriculum,

and will be statutory for all providers required to register with Ofsted. 

15. Within EYFS, the Childcare Bill allows for the specification of:

■ early learning goals (the knowledge, skills and understanding which young children of

different abilities and maturities are expected to attain by the beginning of Key Stage 1);

■ education programmes (the matters, skills and processes which are taught to young

children according to their individual abilities and maturities); 

■ assessment arrangements (these will focus on practitioners assessing children’s needs by

observing their play, to be summarised, as now, in the end-of-stage Foundation Stage

Profile), and 

■ welfare requirements, to be set out in regulations. 
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Implementing EYFS
16. When considering the draft EYFS, local authorities, providers, practitioners and other

stakeholders may particularly wish to note the following points.

■ The developmental stages are not age-related and are not intended for use as a checklist.

The broad stages demonstrate the knowledge, skills, understanding and attitudes that

children need to develop during the EYFS to achieve the early learning goals. Children will

progress through the ‘development matters’ stages at different rates and children do not

conform to a sequence of learning. It is important that children continue to progress at

a rate that is right for them and that they do this with enjoyment and challenge.

■ We have reflected the findings of the Rose review on the teaching of reading in the guidance

section of ‘communication, language and literacy’, emphasising the development of

speaking and listening skills and the role of practitioners in determining when children

are ready to begin systematic phonics learning. We have revised the early learning goal

‘Hear and say initial and final sounds in words and short vowel sounds within words’, as this

was potentially ambiguous. The new wording is now ‘Hear and say sounds in words in the

order in which they occur’. 

■ The ‘communication, language and literacy’ and ‘problem solving, reasoning and

numeracy’ Areas of Learning and Development mirror the relevant sections of the literacy

and mathematics frameworks for teaching, on which consultation is currently under way.

Early learning goals within those two areas of learning match the end of Foundation Stage

expectations for the renewed literacy and mathematics frameworks. 

■ Both the way children will access EYFS and the types of providers who will deliver it are very

diverse. Many children attend more than one setting in a day or week. Some attend part-

time, others full-time. We have set out within the draft document how different providers can

work together, sharing relevant information and planning together where possible, with each

contributing to ensure that – over time – the child is offered opportunities to access the

whole EYFS. There is a key role in delivering EYFS for all types of early years provider.

■ Key to successful implementation of EYFS will be the way in which providers meet the

needs of individual children, with the aim of narrowing the achievement gap between

children in disadvantaged areas and in other areas. We have therefore included learning

and development requirements, particularly focusing on meeting the needs of a diverse

range of children.

■ In developing the welfare requirements, our proposals seek to move as far as possible

towards a position where the same requirements apply to all types of settings. Therefore

there are no longer five sets of national standards and associated guidance, and instead

there are streamlined requirements presented alongside supporting guidance which

providers should have regard to. This approach is designed to make it easier for providers

to see what they have to do and what is effective practice.

■ We are consulting on a ratios model that will begin to end the divergence at age three

between provision in the maintained and non-maintained sectors by enabling providers who

have a qualified teacher, an appropriate level 6, or an Early Years Professional, present

together with a level 3, to apply the same ratio that applies in similar circumstances in

maintained nursery classes. This approach would give an incentive to providers to employ

level 6 staff, encourage wider deployment of highly qualified staff, allow flexibility for settings

in terms of how they achieve quality and cost effectiveness, without requiring a change in

maintained nursery schools and classes where a school teacher is already required to be

assigned.
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Section 1: Introduction

1.1 About the Early Years Foundation Stage
The Government’s 10-year strategy for childcare, Choice for parents, the best start for children,

promised to establish a single coherent development and learning framework for all young children

from birth to the age of five. The [Childcare Act 2006] converted that commitment into law, and

orders and regulations made under section 39 of the [Childcare Act] will bring it into force from

September 2008.

The Early Years Foundation Stage (EYFS) is that framework. It has been designed to deliver

improved outcomes for all children, across every area of Learning and Development, and to help

close the achievement gap between disadvantaged children and others. EYFS provides a flexible

framework, fostering all children’s development from birth, and ensuring that practitioners use

observational assessment systematically to plan for individual children’s progression at a pace that

is right for them.  

This document sets out a clear and universal set of requirements for all early years providers who

must register with Ofsted, and for independent, maintained, non-maintained and special schools

with provision for children from birth to the end of the August after their fifth birthday. It also contains

guidance and good practice, seeking out how providers might implement the requirements. All early

years providers will have a key role to play in delivering the framework, supporting individual

children’s development and enabling most children to achieve the Early Learning Goals at the end of

the Early Years Foundation Stage.

EYFS has an important role to play in helping children achieve all five of the Every Child Matters

outcomes. If the requirements set out in this framework are followed, settings will make

a substantial contribution to enabling the youngest children to stay safe, be healthy, enjoy,

achieve, and make a positive contribution and achieve economic well-being in the future.

The framework draws from and builds on the success of Birth to Three Matters, the Curriculum

Guidance for the Foundation Stage and the National Standards for Under 8’s Day Care and

Childminding, to specify in one framework both the requirements for learning and development and

those for children’s welfare from birth to five.

This document is intended principally for those engaged in managing and delivering early years

provision directly. It will also be helpful to those engaged in planning for, inspecting and monitoring

the effectiveness of early years provision. There will be a separate pack for parents, available

through settings. 

1.2 Principles underpinning EYFS
EYFS is a natural progression from Birth to Three Matters, the Curriculum Guidance for the

Foundation Stage and the National Standards for Under 8s Day Care and Childminding. The bulk of

the content will be familiar to practitioners previously using these frameworks. Many of the principles

which underpin the requirements and guidance remain the same, including:

■ the central importance of parents and families for each child’s well-being and as their first

educator;

■ the importance of a key person for each child in each setting, to ensure their well-being, so that

they develop independence by having someone they can depend upon;

■ the recognition that babies and young children are competent learners from birth, and the

importance to their development of relationships both with other children and with adults;
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■ the need to plan for the individual child using sensitive observations and assessments –

schedules, routines and teaching must flow with the child’s needs;

■ the central role of play both indoors and outdoors in supporting learning – very young children

learn by doing, rather than through being told, and when they are given appropriate

responsibility, allowed to make errors, decisions and choices;

■ the recognition that learning through play and the development of imagination and creativity is a

shared endeavour, some of it led by the child and some by an effective practitioner;

■ the importance of involving key partners, like health visitors and social workers, in children’s

successful development and learning;

■ the value to be placed on diversity, welcoming and genuinely including all children;

■ what children can already do (rather than what they cannot do) as the starting point of a child’s

development and learning;

■ the central importance of competent, committed practitioners to children’s outcomes.

In other areas, the requirements and guidance have been strengthened to reflect feedback on what

makes a real difference in improving the quality of care and education we provide for our youngest

children. New sections are based on the additional principles:

■ that only when high-quality care, development and learning work together will early years

provision have the maximum impact on children’s development;

■ that settings should develop effective partnerships not only with parents, but with other carers,

settings and practitioners important to the child. The experience of the child must be coherent

and joined-up;

■ of the importance of joined-up planning and delivery to provide continuity for children who attend

more than one setting – those, for example, who are cared for by a childminder but also attend a

play group or nursery class; 

■ of the importance of planning for children who attend for different parts of the day, including the

need for rest and relaxation for children attending for long periods, and

■ of the need to support effective practice for all children, including those following atypical

development patterns. 

The most obvious difference overall is that, for the first time, there will be a single, clear framework

that applies across the sector. Parents will be able to feel confident in the quality of all settings, and

make real choices about what setting will work best for their individual child and family

circumstances, secure in the knowledge that whether in a nursery or reception class, a play group

or with a childminder (or in a combination of these), their children will be cared for and supported by

appropriately qualified practitioners in a safe and stimulating environment. It will also support

progression and continuity for children as they grow, develop and learn, and move between different

settings.  

1.3 Using EYFS
The framework itself contains two main elements: the statutory EYFS document and a CD-ROM

[to be developed]. 

The statutory EYFS document

The statutory EYFS document covers what providers must do in order to deliver early years

provision, and practical guidance about how they should fulfil their obligations. Covering both

learning and development and welfare requirements, it describes how practitioners are expected to

plan for effective care and education of children in the diverse early years sector. 

EYFS consultation 4



The learning and development requirements are set out in Section 3.1 and the welfare requirements

in Section 4. Elsewhere, where these requirements are referred to, they will be indicated by the use

of ‘providers must’ or as a requirement. If something is expressed as ‘providers should’ then there

is a strong presumption that providers should act in that way, though it is open to them to take

different action which will achieve the same result. In other cases, it will be clear that the document

is describing good practice, but not a statutory requirement.

The EYFS document is arranged in five sections, including this introduction. 

Section 2: EYFS Overview

This section sets out the headline requirements of EYFS, drawing from the material in Section 3.1

and 4, and showing how the welfare and learning and development requirements support one

another. It includes guidance on flexible delivery of EYFS, setting out the importance of partnership

working, and of building on the wide and diverse range of providers in the sector.

Section 3: Progression through the Areas of Learning and Development

This section covers both the learning and development requirements which must be followed by all

settings (Section 3.1), and also more-detailed guidance (Section 3.2–3.8) about how they should be

delivered, culminating in the early learning goals which most children are able to reach by the end of

EYFS. The guidance sets out practical ways for practitioners to enable all children to participate,

enjoy and achieve in a rich, play-based curriculum, indoors and outdoors, with a planned balance of

adult-led and child-initiated activity. 

The section is arranged around four areas:

Development matters, which identifies the relevant skills, understanding, attitudes,

characteristics and knowledge which children will have and develop during EYFS in order to

reach the early learning goals at the end of the stage. 

Look, listen and note, which alerts practitioners to important things to look for in observational

assessment, and in using that systematic observation to plan for individual children’s next steps. 

Effective practice, which identifies the steps that practitioners should be taking in each Area of

Learning and Development to consolidate and develop children’s development and learning. 

Planning and resourcing, which highlights good practice to support practitioners’ planning,

and organisation of the learning environment.

Using these headings, learning and development materials describe children’s progression from

birth to the age of five across each of six Areas of Learning and Development. These materials are

not intended to be prescriptive or exhaustive – different children will do different things – nor should

they be used as checklists. All six Areas are an interdependent part of each child’s development as

a healthy child, a strong child, a skilful communicator and a competent learner, and should be used

together to provide appropriate provision for each child. They are:

■ Personal, Social and Emotional Development;

■ Communication, Language and Literacy;

■ Problem Solving, Reasoning and Numeracy;

■ Knowledge and Understanding of the World;

■ Physical Development, and

■ Creative Development. 

This section also outlines the legal framework through which individual children may, in exceptional

circumstances, be exempted from EYFS.
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Section 4: Meeting the welfare requirements

The welfare requirement grids set out in Section 4 cover the requirements that providers must meet

in order to ensure that the setting is organised to meet the needs of children. The areas covered by

the welfare requirements are: 

■ Safeguarding and promoting children’s welfare;

■ Suitable people;

■ Suitable premises, environment and equipment;

■ Organisation.

For each of these areas, the EYFS welfare grids set out the requirements that providers must meet,

and additional good practice which providers should have regard to.

Section 5: Registration, inspection and quality improvement

This section does not contain any statutory requirements. It sets out the role of Ofsted as the

regulator and inspector, and what this means for providers of early years provision. It also gives

guidance on how providers can use self-reflection and ongoing  improvement mechanisms to

extend the quality of their provision and the experience they provide for children. 

The CD-ROM

In addition to the statutory EYFS document, further support and guidance for practitioners will be

set out on an accompanying CD-ROM. This will include examples of how a range of settings have

implemented the EYFS guidance and sets out common features of good practice which result from

the requirements, and which all practitioners should consider when evaluating their own practice

and that of their setting.

The CD-ROM will provide supporting resources, provided in the form of video material of effective

practice, useful documents and resources, relevant research reports and websites. The CD-ROM

will include the following: 

■ Planning for individual children – comprehensive links between the different developmental

stages from birth to the age of five. These will be accessible either by following an interest in a

particular stage or in an area of learning and development.

■ Information on key themes, such as: 

– observation and assessment; 

– inclusive practice;

– parents as partners;

– outdoor learning;

– effective transitions;

– creativity/critical thinking;

– key workers and secure attachment;

– child development;

– multi-agency working.
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Section 2: EYFS overview

2.1 EYFS and Every Child Matters 
EYFS takes as its starting point the five outcomes set out in Every Child Matters and the Children

Act 2004: be healthy; stay safe; enjoy and achieve; make a positive contribution; and achieve

economic well-being. 

The welfare requirements in EYFS are key to keeping children healthy and safe within settings, as

well as helping to create an environment where they are best able to enjoy and achieve. The learning

and development requirements are key to teaching children how to be healthy and safe more

widely, as well as enabling them to learn, and achieve and laying the foundations for them to make a

positive contribution and achieve economic well-being. The personalised approach to learning and

development set out in this document, delivered within a secure and healthy environment, will

maximise individual children’s progression through well-planned play based on the interests, and

developmental needs of each child. 

2.2 Responsibilities
It is the responsibility of the provider to ensure that the setting adheres to the EYFS requirements, in

order to create a space where children are able to reach their potential and achieve the best

outcomes they can. Some of the requirements set out specifically what providers must do to

comply with EYFS; others set out what practitioners must do. However, in law, responsibility and

accountability for ensuring that all requirements are met rests with the early years provider not with

individual practitioners. The ‘provider’ should be taken to mean the registered person, in the case of

settings which are required to be registered; the governing body, in the case of provision in

maintained schools that are not required to be registered; and the proprietor, in the case of provision

in independent schools that are not required to be registered.

It is for providers to be sure they have systems and management arrangements in place to ensure

that their practitioners comply with the requirements of EYFS.

Providers must also, of course, comply with the full range of legislation in force, and will want to be

familiar, in particular, with the requirements of the Sex Discrimination Act 1975, Disability

Discrimination Acts 1995 and 2005, the Special Educational Needs Code Of Practice, the Race

Relations (Amendment) Act 2000, and relevant building, health and safety and employment

legislation. 

2.3 Progression through the Areas of Learning and
Development (Section 3)

The EYFS welfare requirements help providers to create a setting which is positive and welcoming,

providing confidence to parents. The learning and development requirements (Section 3.1) and

associated guidance set out for practitioners the approaches within settings which will best enable

children to learn and develop.

It is a key principle of EYFS that care and learning work together to deliver the best outcomes for

children. Children learn best when their environment is safe, comfortable, inclusive, and they have

positive interaction with good numbers of well-qualified adults. Aspects of provision which are

generally associated with care can also offer opportunities for learning, for example mealtimes, quiet

periods, cuddles and ensuring that children understand the dangers in their immediate environment.
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The early learning goals establish expectations for most children to reach by the end of EYFS. They

are organised into six Areas of Learning and Development and provide for planning throughout the

EYFS, as well as laying a secure foundation for future learning. By the time they reach the end of the

EYFS, the majority of children will, have achieved the early learning goals in all six Areas.

EYFS requires those who plan and deliver early years provision to put children first; to listen to them

and their parents; to observe what they can do; and to make them the most important influence on

planning, observational assessment, routines and staffing. 

It is important that practitioners ensure that they observe closely what children can do, and use

those observations as the basis of assessments and planning of the next stages of children’s

development (there must be no tests for children at any stage of EYFS).

The Early Years Foundation Stage Profile uses observational assessment to identify and record

children’s progress towards the early learning goals at the end of EYFS. It provides a key basis

for taking forward children’s development into Key Stage 1. Effective early years provision is

a key contributor to enjoyment and achievement in Key Stage 1, leading to lasting cognitive and

social gains.

Play underpins delivery of all of EYFS and must be planned for children in both indoor and outdoor

space. Practitioners should enable all children to participate, enjoy and achieve in a rich, play-based

curriculum which fosters their physical, social, emotional, and intellectual development. 

Schedules and routines must be responsive to the children’s needs, to allow all children to have time

to become engrossed and think deeply about what they are doing. Although children need a

predictable environment, this does not equate to rigid routines.

It is essential that providers and practitioners actively promote equality of opportunity and anti-

discriminatory practice. This includes ensuring that all children and families feel included, safe and

valued; that all children and adults are treated as individuals and not discriminated against; and that

all children are listened to and respected. The provider must consult with parents about the need for

any special services and equipment for the children in their care. Practitioners must plan for the

needs of any black and minority ethnic children, including those learning English as an additional

language, and for the needs of any disabled children and any children with special educational

needs. 

Providers must actively avoid gender stereotyping and challenge the expression of prejudice or

discrimination, by children or adults.  

2.4 Safeguarding and promoting children’s welfare (Section 4.1)
Safeguarding the welfare of the children in their care is the first responsibility of every provider. They

must take the necessary steps to safeguard and promote that welfare, ensuring that their

practitioners all have an up-to-date understanding of child protection issues and know how to act

on that knowledge appropriately. 

Providers must also promote the good health of the children in their care, taking appropriate action

when they are ill and any necessary steps to prevent infection. A healthy, balanced diet must be

provided, taking account of any special dietary needs, feeding regimes and food allergies. Fresh

drinking water should be available at all times. There must be no smoking in the presence of

children.

Children’s behaviour must be managed positively and in a manner appropriate to their stage of

development. There must be no physical punishment and no threat of physical punishment.

Children must be given opportunities to be responsible, make decisions, errors and choices. 
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2.5 Suitable people (Section 4.2)
The people who are in direct contact with children in settings, their suitability, skills and experience,

will be key to both the welfare of children and their learning and development. 

Any adults looking after children or having unsupervised access to them must meet the suitability

requirements in Section 4, and providers must ensure that the required adult to child ratios are met

at all times. 

Providers must ensure that practitioners have the required qualifications and knowledge, skills and

understanding of child development, to enable them to care for and teach children effectively. Each

child in a group setting should have a key practitioner who is special to them and their family, and

who understands the individual and diverse ways in which children learn and develop. The key

practitioner should implement a personalised approach, observing and monitoring progress and (in

consultation with other agencies, as appropriate) assessing that child’s needs in order to provide a

particular focus on interventions to address particular developmental requirements.

Effective practitioners use their own learning to improve their work with young children and their

families, in ways which are sensitive, positive and non-judgemental. 

They are expected to develop, demonstrate and continuously improve their:

■ relationships with both children and adults;

■ understanding of the individual and the diverse ways in which children learn and develop;

■ knowledge and understanding in order to actively support and extend children’s learning in and

across all areas and aspects of learning;

■ practice in meeting all children’s needs, learning styles and interests;

■ work with parents, carers and the wider community;

■ work with other professionals within and beyond the setting. 

2.6 Suitable premises, environment and equipment (Section 4.3)
An appropriate environment is key both to safety and to effective learning and development.

The environment, indoors and out, along with furniture, equipment and toys must be safe, secure,

appropriate for the children involved and well-planned and organised to support children’s

development and learning. Premises and equipment must, so far as is reasonable, be suitable

for children with disabilities and reflect the ethnic, cultural and social diversity in society.

2.7 Organisation (Section 4.4)
The way that settings are organised needs to support and promote all the EYFS requirements.

Providers need to ensure that there is effective leadership in settings which promotes quality in

teaching and learning. This includes ensuring that the effective records, policies and procedures

required for the safe and efficient management of the settings are in place.

All settings required to register with Ofsted, including day nurseries, pre-schools, playgroups,

childminders and provision for under 3s in schools, will need to have done so prior to delivering early

years provision. The registration requirements remain in force throughout the time that the provider

delivers early years provision, and settings must continue to comply with them. These requirements,

along with those on inspection, are set out in more detail in Section 5.
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2.8 Partnership working
Practitioners must work closely with parents, both to identify any issues which might impact on

a child’s well-being in the setting, and also to best support children’s learning and development.

They should make sure that parents and carers help to identify their children’s strengths and areas

for development, and that they are involved in the experiences provided in settings, valued as

co-educators and supported in understanding their children’s education and care. 

Providers must also be proactive in working with other early years providers and professionals more

widely, to provide the best development and learning opportunities for individual children. Other key

professionals might include speech and language therapists, occupational therapists and

physiotherapists, nurses, health visitors, midwives, portage workers, dietitians, and specialist

teachers working with children with visual or hearing impairments.

Some minority ethnic groups are less likely than others to use early years services. Working with

other agencies, as appropriate, it is important that steps are taken to encourage families in these

groups to use services, because their children will enter school at a disadvantage if they have had

no early years group experience. Having a staff group that reflects the diversity of the local area can

be an important step in removing barriers to service use. 

2.9 Managing flexible provision
Both the way in which children will access EYFS, and the types of providers delivering it, are very

diverse. Managing that diversity so that it draws on the strengths of particular types of provider and

gives the child a coherent experience with the minimum of unhelpful disruption is one of the keys to

successful delivery of EYFS.

Many children attend more than one setting. Some are part-time, while others may be full-time and

use extended services such as breakfast and after school clubs as well. Patterns of attendance

should therefore influence planning. The needs of the child come first and providers must ensure

that each child has a ‘key person’ within the setting. Changes of key person must be kept to a

minimum, in order to avoid excessive disruption to the child. For children who attend more than one

setting, practitioners must ensure effective continuity and progression by sharing relevant

information and, where possible, planning together. 

In some settings, children will be there all day, possibly from early in the morning until late in the

evening. Whether this long day is spent in a childminder’s home or another setting, these children

need time to relax as well as to be involved in stimulating activities. The rest and relaxation times

provided are just as important to successful child outcomes as other EYFS activities. 

Some children may start school when they are only just four, and may find the long school day very

tiring. They should be able to rest and be quiet if they need to. Practitioners should model being

quiet and value children’s quiet times as well as their speech. 

Providers should be aware of the differing needs of individual children within the setting. For

instance, some children with disabilities may find it very tiring concentrating for long periods and

need frequent pauses and rests, while others may not. In order to maximise outcomes for all

children, providers should provide an approach tailored to each child’s needs.

Because of this diversity, it is not necessarily expected that each setting a child attends will cover

the whole of EYFS. However, providers must collaborate to ensure that, between them, they

provide children with a broad range of experiences which, taken together, deliver the whole of

EYFS. The work of each setting should be complementary to the child’s other experiences, drawing

on the strengths of each type of provision, the rhythm of the day, and any other relevant factors, to

maximise the impact on their development.

For example, some children may start the day with a childminder and go back to the childminder’s

house after playgroup, nursery or school. Childminders, nurseries and parents should work together

to plan children’s experiences across the whole day, continuing ‘themes’, where appropriate, in
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which children have become interested and involved. The hours spent at the childminder’s house

will complement the children’s experiences at the other setting but may, for instance, involve

breakfast, stories and cuddles, lying on the sofa, having snacks, feeding the rabbit and many other

worthwhile activities. These activities and approaches can all contribute significantly to children’s

learning and development, and are an important part of the EYFS approach.

(More details on the role of childminders in developing EYFS will be found in the booklet Thinking

about childminding [a draft version to be provided in summer 2006] and on the CD-ROM.)
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Section 3: Progression through the
Areas of Learning and Development

This section sets out the learning and development requirements which EYFS places on settings,

and the practical ways in which practitioners can meet those requirements and enable all children to

participate, enjoy and achieve in rich-play based activities which foster their physical, social,

emotional and intellectual development. 

3.1 Learning and development requirements
The requirements – which underpin the Areas of Learning and Development and which all settings

must follow – are as follows:

■ Practitioners must ensure that the individual needs of all children are met, including additional or

different provision required to meet particular individual needs.

■ Parents and families are central to the well-being of the child. Practitioners must therefore build

positive relationships with parents in order to work effectively with them and their children. Young

children are vulnerable, they learn to be independent by having someone they can depend upon.

Providers must ensure that each child has a key person within the setting.

■ No child should be excluded or disadvantaged because of ethnicity, culture or religion, home

language, family background, special educational needs, disability, gender or ability. Providers

must actively plan to meet their needs, and to promote equality of opportunity and anti-

discriminatory practice. 

■ Schedules, routines and activities must flow with the child’s needs, with practitioners planning for

individual children using sensitive observational assessment. There must be no tests for children

at any stage within EYFS.

■ Children learn by doing, rather than by being told. Learning is a shared process and children

learn best when, with the support of a knowledgeable and trusted adult, they are actively

involved and interested. Practitioners must therefore ensure a balance of adult-led and freely

chosen or child-initiated activities, to be delivered through indoor and outdoor play. In order to

deliver the maximum impact on children’s development, high-quality care, development and

learning must work together.

■ Providers must be proactive in developing effective partnerships not only with parents, but with

other carers, settings and practitioners important to the child. The experience of the child must

be coherent and joined-up. This is particularly important for children who attend more than one

setting.

■ Practitioners must plan activities, on the basis of children’s developmental progress and interests

so that they work towards the Early Learning Goals (identified in each Area of Learning and

Development in section 3.9). In the final year of EYFS, practitioners must record progress

towards the goals and complete the Early Years Foundation Stage Profile (see page 20).

■ Practitioners must report children’s achievements at the end of the stage to their parents or

carers.

In addition, each of the Areas of Learning and Development has specific requirements which

practitioners must implement in order to help children progress towards the early learning goals.

The Areas of Learning and Development and their requirements are:

Personal, Social and Emotional Development

Practitioners must provide experiences and support to enable children to develop a positive sense

of themselves and of others. They must support children’s emotional well-being, helping them to

know themselves and what they can do. They must also help children to develop respect for others,

social skills and a positive disposition to learn.
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Communication, Language and Literacy

Practitioners must support children’s learning and competence in communicating, speaking and

listening, being read to and beginning to read and write. They must also work to give them the

confidence, opportunity, encouragement, support and disposition to use their skills in a range of

situations and for a range of purposes.

Problem Solving, Reasoning and Numeracy 

Practitioners must support children in developing their understanding of problem solving, reasoning

and numeracy in a broad range of contexts in which they can explore, enjoy, learn, practise and talk

about their developing understanding. Practitioners must offer opportunities for these skills to be

practised, in order to give children confidence and competence in their use. 

Knowledge and Understanding of the World 

Practitioners must support children’s development of the crucial knowledge, skills and

understanding that help them to make sense of the world. Practitioners must support children’s

learning through offering opportunities for them to: learn to use a range of tools safely; encounter

creatures, people, plants and objects in their natural environments and in real-life situations;

undertake practical ‘experiments’; and work with a range of materials. 

Physical Development 

Practitioners must encourage the physical development of babies and young children through

offering opportunities for them to learn through being active and interactive, improving their skills of

coordination, control, manipulation and movement. Practitioners must support children in using all

of their senses to learn about the world around them and to make connections between new

information and what they already know. Practitioners must support children in developing an

understanding of the importance of making healthy choices in relation to food.

Creative Development 

Practitioners should extend children’s creativity by supporting their curiosity, exploration and play.

Practitioners must provide children with opportunities to explore and share their thoughts, ideas and

feelings, for example through a variety of art, music, movement, dance, imaginative and role-play

activities, mathematics, and design and technology.

3.2 Children’s developmental stages 

birth–11 months

8–20 months

16–26 months

22–36 months

30–50 months

40–60+ months
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The broad stages of development overlap because children develop at different speeds in different

areas and some children need more support, or more challenge, than others. 

Children are competent learners from birth and develop and learn in all sorts of ways. Even young

babies will usually have had a wide range of different experiences and therefore have their own skills

and interests when they join a setting. Some babies love to look at trees moving in the wind as they

lie in the pram; others dislike lying down and like to watch the world from a bouncy chair. Some

babies like to spend time lying awake on their stomachs; and research shows that this has a

positive impact on later development, including coordinated eye tracking when crawling and

reading.

All practitioners should, therefore, look carefully at the young children in their care, think about what

their needs are, their interests, their stage of development and use all of this information to help plan

a challenging and enjoyable curriculum across all six Areas of Learning and Development.

None of the six Areas can be delivered in isolation from the others. They are equally important and

depend on each other. One activity or experience can help to develop skills and understanding

across several Areas of Learning and Development. For example, children building with blocks may

cooperate in carrying the heavy and large blocks, negotiate the best place to put them, compare

the weight and dimensions of different blocks and act out an imaginary scene. Therefore, they may

be developing language, numeracy, physical, personal and social competencies through this one

activity. All six Areas must be delivered through planned, purposeful play, with a balance of adult-led

and child-initiated activities.

The on-going cycle of thinking about development and assessing children’s progress (Development

matters), observation and assessment (Look, listen and note), planning and resourcing and learning

and teaching (Effective practice) enables practitioners to provide opportunities for all children to play,

learn and succeed in an atmosphere of care and of feeling valued. 

Development matters

Effective practice
Planning and resourcing

Look, listen and note
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Learning and development guidance

The following sections provide detailed guidance on what practitioners should do to be most

effective at each stage in the process described above, and the Areas of Learning and Development

set out over the following pages provide practical examples of the process in action from birth to the

age of five. Each Area of Learning and Development offers some examples of the types of things

which children do, and which practitioners could look out for to help their planning. These sections

are not intended to be prescriptive or exhaustive – different children will do different things – and

they should not be used as checklists.

3.3 Development matters
EYFS supports practitioners in tracking children’s progress across six Areas of Learning and

Development, in ways which are appropriate for them as individuals at different points of

development. 

From birth to the early learning goals

The ‘Development matters’ section within each of the Areas of Learning and Development identifies

the developing knowledge, skills, understanding and attitudes that children will need if they are to

achieve the early learning goals by the end of the stage. It is important to note that children will not

necessarily progress sequentially through the stages, which do not represent age-related goals.

Although they are presented in a hierarchical order where possible, not all children conform neatly to

this sequence of development and learning. Some will have attained confidence in some of the later

elements but not in some of the earlier ones. Some elements will appear to have been achieved very

quickly, others will take much longer. As children move from one element to another, they take with

them what they have already achieved and continue to practise, refine and use their previous

development and learning, which becomes consolidated.

The early learning goals establish expectations for most children to reach by the end of EYFS. They

are organised into six Areas of Learning and Development and provide the basis for planning activity

throughout EYFS, so laying a secure foundation for future learning. 

By the time they reach the end of EYFS, the majority of children will have achieved the early learning

goals in all six areas, and some children will have exceeded the goals. Other children will be working

towards some or all of the goals, particularly younger children, those children who have not had

high-quality early years experience, those with special educational needs, and those learning

English as an additional language. Almost every child has the potential to achieve the goals,

although each child’s journey towards them will be different. 

Play

Play underpins all development and learning for young children.  

Most children play spontaneously, although some may need adult support, and it is through play

that they develop intellectually, creatively, physically, socially and emotionally. Babies and older

children play differently. It is through adults valuing their solitary or parallel play and joining in with it

that babies begin to learn about playing with others. 

Well-planned play, both indoors and outdoors, is a key way in which practitioners support young

children to learn with enjoyment and challenge. In playing, they behave in different ways: sometimes

their play will be responsive or boisterous, sometimes they may describe and discuss what they are

doing, sometimes they will be quiet and reflective as they play. 

The role of the practitioner is crucial in: 

■ planning and resourcing a challenging environment; 

■ supporting children’s learning through planned play activity; 
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■ supporting and extending children’s spontaneous play; 

■ extending and developing children’s language and communication in their play. 

Through play, in a secure environment with effective adult support, children can: 

■ explore, develop and represent learning experiences that help them to make sense of the world; 

■ practise and build up ideas, concepts and skills; 

■ learn how to control impulses and understand the need for rules; 

■ be alone, be alongside others or cooperate as they talk or rehearse their feelings; 

■ take risks and make mistakes; 

■ think creatively and imaginatively; 

■ communicate with others as they investigate or solve problems; 

■ express fears or relive anxious experiences in controlled and safe situations. 

Meeting the diverse needs of children 

Practitioners must provide relevant, developmentally appropriate learning opportunities and set

realistic and challenging expectations that meet the diverse needs of babies and young children, so

that most achieve the early learning goals and some, where appropriate, go beyond them by the

end of the Early Years Foundation Stage. 

Practitioners must promote positive attitudes to diversity and difference within all children, helping all

children to learn to value different aspects of people’s lives. All practitioners must promote equality

of opportunity and a positive attitude to diversity, whether or not there is a diverse population locally,

and even if the school or setting caters for a particular religious community. Independent faith

schools and settings must consider how to encourage children to acquire an appreciation of and

respect for their own and other cultures in a way that promotes tolerance and harmony with other

cultures and traditions, in accordance with the Education Regulations for Independent Schools1.

■ Practitioners should be aware that all children have different experiences, interests, skills and

knowledge which affect their ability to develop and learn. 

■ Providers have obligations under other legislation, including the amended Race Relations Act

and the Disability Discrimination Act, and should ensure that practitioners are aware of the

implications of these obligations.

■ Practitioners should plan to meet the needs of both boys and girls, children with special

educational needs, children who are more able, children with disabilities, children with complex

health needs, children from all social, family, cultural and religious backgrounds, looked after

children, children of all ethnic groups including Travellers, refugees and asylum seekers, and

children from diverse linguistic backgrounds.

In order to meet children’s diverse needs, and help all children make the best possible progress,

practitioners should:

■ plan opportunities that build on and extend children’s knowledge, experiences, interests and

skills and develop their self-esteem and confidence in their ability to learn;

■ use a wide range of teaching strategies, based on children’s learning needs;

■ provide a wide range of opportunities to motivate, support and develop children and help them

to be involved, concentrate and learn effectively;

■ provide a safe and supportive learning environment, free from harassment, in which the

contribution of all children is valued and where racial, religious, disability and gender stereotypes

and expressions of discrimination or prejudice are challenged.
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Children from minority ethnic groups 

There are significant numbers of children from minority ethnic groups in settings across England.

They have diverse needs, and may experience discrimination and barriers to learning. Settings

should target support to minority ethnic children, particularly those who are underachieving; children

for whom English is a new or additional language; or who are experiencing mobility or learning

difficulties and disabilities.

■ Practitioners must plan for each child’s individual care and learning requirements, including the

additional or different provision required to meet particular individual needs.

■ The focus should be on removing barriers for children where these already exist and on

preventing learning difficulties from developing. 

■ Early years practitioners have a key role to play in working with parents to identify learning needs

and respond quickly to any area of particular difficulty, and to develop an effective strategy to

meet these needs, making good use of individual education plans, so that later difficulties can be

avoided.

Wherever appropriate, practitioners should work together with professionals from other agencies,

such as local and community health services, to provide the best learning opportunities for

individual children.

Children learning English as an additional language

Many children in early years settings will have a home language other than English. Practitioners

should value this linguistic diversity and provide opportunities for children to develop and use their

home language in their play and learning. These children will be at many stages of learning English

as an additional language. 

■ Some children are bilingual from birth, because their families have talked to them in more than

one language. 

■ Some children will be acquiring English as an additional language. As with their first language,

this needs to be learnt in context, through practical, meaningful experiences and interaction with

others. These children may spend a long time listening before they speak English, and will often

be able to understand much of what they hear, particularly where communication through

gesture, sign, facial expression and using visual support is encouraged.

Learning opportunities should be planned to help children to develop their English, and support

should be provided to help them to take part in other activities by, for example:

■ building on children’s experiences of language at home and in the wider community by providing

a range of opportunities to use their home language(s), so that their developing use of English

and other languages support one another;

■ providing a range of opportunities for children to engage in speaking and listening activities in

English with peers and adults;

■ ensuring that all children have opportunities to recognise and show respect for each child’s

home language;

■ providing bilingual support, in particular to extend vocabulary and support children’s developing

understanding;

■ providing a variety of writing in the children’s home languages as well as in English, including

books, notices and labels;

■ providing opportunities for children to hear their home languages as well as English, for example

through use of audio and video materials.
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Children with special educational needs and/or disabilities 

Practitioners have obligations under other legislation including Part 4 of the Education Act 1996 and

the Disability Discrimination Act 1995. They also have obligations including a requirement to have

regard to the SEN Code of Practice. Proprietors of Independent Schools have obligations under

Part 8 of the Education Act 2003, amended 2005, and Statutory Instruction 1910, as it applies to

pupils with special educational needs.

Providers and practitioners should take specific action to help children with special educational

needs and/or disabilities to make the best possible progress by:

■ providing additional or different strategies and approaches for those children who need help;

■ planning, where necessary, to develop understanding through: 

– using materials and resources that children can access through sight, touch, sound and

smell;

– using alternative and augmentative communication, including signs and symbols;

– using visual and written materials in different formats, including large print and symbol text,

using information and communication technology (ICT), other technological aids and taped

materials;

– increasing children’s knowledge of the wider world by using word descriptions and other

stimuli, including trips beyond the setting, to extend their experiences and imagination.

■ planning for full participation in learning and in all physical and practical activity through, for

example:

– providing additional support from adults, when needed;

– adapting activities or environments, providing alternative activities, and using specialist aids

and equipment, where appropriate.

■ helping children who have particular difficulties with behaviour to take part in learning effectively

through, for example:

– setting reasonable expectations that have been discussed with the child and with parents

and carers, establishing clear boundaries and appreciating and praising children’s efforts;

– encouraging and promoting positive behaviour, giving children every chance and

encouragement to develop the skills they need to work well with another child or children;

– helping children to manage their behaviour and to value and respect their own contribution

and that of others.

3.4 Look, listen and note: examples to aid assessment
Practitioners’ observations of children’s play help them to assess the progress which children are

making and take as a starting point a ‘strong child’, ‘healthy child’, ‘skilful communicator’ and

‘competent learner’. Observations are analysed to decide where children are in their learning and

development and to plan what comes next. This is an essential part of daily practice in any setting,

regardless of the age of the baby or child.

In an early years context, assessment for learning means:

■ assessment based on observations of the children and their responses in a variety of situations;

■ sharing observations with the child. Photographs of the children in action, or looking together at

some of their work, can help discussion here;

■ talking with children and their parents about what the children enjoy doing and what they find

difficult;
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■ planning, which includes the children’s own views and responses and those of their parents.

The involvement of parents and carers in this process is central and needs to be seen as a two-way

process where parents and practitioners both contribute. Parents and carers know their children

best and have views about what is right for them, which must be respected. Their own observations

of what their child is doing at home are an important part of the complete picture of the child’s

development and achievements, which practitioners need to build upon. 

Why is looking, listening and noting so important?

It helps practitioners to: 

■ get to know a child better;

■ develop a positive relationship with a child;

■ talk with the parents about their child;

■ plan appropriate play and learning experiences;

■ pick up any concerns about a child’s development;

■ review what they do and whether it is right for a child;

■ further develop their understanding of a child’s development;

■ develop a systematic and routine approach to using observational assessment to plan the next

steps in a child’s developmental progress.

Documenting children’s progress and the EYFS profile 

All children from birth should have a development and learning record to which parents and

practitioners contribute, and which will go with them from setting to setting. 

Information about what children have done and said can be gathered through observations of

children that are sometimes recorded by the practitioner, for example in writing, photographs on

video or audio tape. Talking to children, assessing outcomes such as responses, movement,

models, paintings, designs, drawings, mark making or writing, and observing them individually and

in groups in different activities give an insight into what children know, understand and can do, and

where they need support. Logging children’s use of, and response to, a particular activity or a play

scenario helps practitioners to monitor how children use their time, their particular interests and any

gaps in their experiences, so that practitioners can assess their progress and plan a balanced

curriculum that takes note of children’s strengths, interests and needs.

At the end of EYFS, practitioners should consider the information gathered about children’s learning

and development over time and summarise their knowledge in the EYFS Profile. The profile forms

the basis of reports to parents on children’s general progress and achievements at the end of the

stage, as well as providing information to be passed on to the child’s next teacher. The EYFS Profile

handbook, as well as further training material, will be included on the CD-ROM.

This statutory assessment involves a report to parents on their children’s general progress and

achievements in all six Areas of Learning and Development of the EYFS.

The Common Assessment Framework (CAF)

Some children may have additional needs and, therefore, might benefit from an additional

assessment so that practitioners can support their development and learning better. The Common

Assessment Framework helps professionals from all agencies to work together on this. 

The CAF is for children and young people who have ‘low level’ additional needs. The CAF enables

settings to identify any factors outside the setting that may be affecting a child’s learning and

development, and which would benefit from discussions with professionals from other services.
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Where a CAF indicates that the child might require further (specialist) assessment, for example

under statutory SEN procedures, the core data from the common assessment can be used to feed

into that process.

The CAF has been designed so that, with the appropriate training, practitioners of all professional

backgrounds will be able to complete it, although it is not statutory.

3.5 Planning and resourcing 
Good planning is the key to making children’s learning effective, exciting, varied and progressive. It

enables practitioners to build up knowledge about how individual children learn and make progress.

It also provides opportunities for practitioners to think and talk about how to sustain a successful

learning environment. This process works best when all practitioners working in the setting are

involved. Practitioners who work alone would benefit from opportunities to discuss their plans with

others working in similar settings. 

In order to make sure that planning is effective and works for the benefit of children, practitioners

must develop both long-term and short-term plans. These plans must, however, be flexible and

practitioners must be able to adapt them in response to children’s actions and to events. 

A long-term plan provides an overview of what practitioners intend children to learn. It should be a

guide, not something to be stuck to rigidly. It may use the Areas of Learning and Development, the

five outcomes, or other aspects of development and learning as headings, but it is very important to

think of these as related and contributing to a picture of the whole child. Children do not

compartmentalise their learning. 

Short-term plans are informed by ongoing observations and informal assessments, and by

discussion with colleagues, parents and – as appropriate – external agency colleagues and

providers at other settings attended by the child. They can be for individuals and groups and may

be for a week or the next day. They should be based on previous observation and assessment and

should indicate possible next steps for individuals and/or groups.

Issues to bear in mind when planning 

■ Babies and young children live in the moment – they are interested in and curious about the

world around them, but their interests do not always match those of adults.

■ Children’s interests can only be discovered by observing them in open-ended activities. 

■ Even very young children can concentrate and became absorbed in activities that catch their

interest and are rewarding in themselves. 

■ As well as leading activities, adults support and extend all children’s development and learning

by being active listeners and joining in and intervening when appropriate. 

■ Adults also support and extend children’s development and learning by watching closely and

‘tuning in’ to individual children. Planning should include observation time for practitioners. 

■ Planning should include all children, including those with additional needs. 

■ No adult plan written weeks before can include a group’s interest in a spider’s web on a frosty

morning or a particular child’s interest in transporting small objects in a favourite blue bucket, yet

it is these interests which may lead to some powerful learning. Plans should therefore be flexible

enough to adapt to circumstances.

3.6 Effective practice 
Knowledge of Development matters, Looking, listening and noting, and Planning and resourcing all

combine to give practitioners a view of where the children are in their learning, where they need to

go, and the most effective practice to support them in getting there. 
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Effective practice is based on the principles for personalised care and learning on page 3. Examples

are given in each Area of Learning and Development. 

Effective practice involves learning and teaching, which are both complex processes.  

Young children do not come into a setting in a neat package of social, emotional, physical and

intellectual development. During EYFS, physical and social development will vary enormously from

child to child. The strategies used in learning and teaching should vary and should be adapted to

suit the interests and needs of the child. 

Effective learning for young children involves the following: 

■ Children feeling safe and secure, which helps them to become confident learners.
Children, their parents and practitioners need to develop positive relationships based on trust.

Children flourish with attentive adult interaction and often want immediate responses. They grow

in confidence when they receive relevant attention during activities. The parallel growth of

confidence and trust enables children to take risks in their learning, to try to solve problems, and

to view practitioners as helpful teachers. 

■ Children initiating activities which promote learning and enable them to learn from each
other. If there is a stimulating environment, young children’s learning will be enhanced. Children

should be able to access available resources to explore at their own pace. Well-organised

resources that are easily accessible encourage children to make choices and explore. This also

allows practitioners to work alongside children, to value what they are doing and to interact

appropriately to support development and learning, rather than simply managing resources. One

child’s interest can encourage other children to become involved in activities. For example, a

child with speech difficulties loves music and knows all the actions to a song tape. Other children

then join in by watching him and following his movements. 

■ Children learning through movement and all their senses. Young children are active learners

who use all their available senses to build concepts and ideas from their experiences. For

example, children listening to music may clap their hands, bounce up and down or sway to its

rhythm; children looking at ‘larger’ and ‘smaller’ clothes may try them on; exploring items in the

mouth, ‘mouthing’, is the beginning of understanding the physical world; sensory impaired

children rely heavily on tactile and visual stimuli to make sense of their environment.

■ Children having time to explore ideas and interests in depth. The process of learning, as

well as the content or outcomes, is important for young children. They need time to explore if

they are to be satisfied with a piece of learning. Sometimes this may mean that the practitioner

needs to be flexible in what they had planned for the session. Often it may mean finding ways for

children to return to activities at a later time. 

■ Children learning in different ways and at different rates. Practitioners need to understand

that children learn the same thing in different ways, and that progression in their learning

happens at different times and at different rates. At an early developmental stage, children may

show their involvement through facial expression and body language, for example wonder at a

snowstorm, or through stance, for example crouching to peer at an insect. They may spend

considerable time examining objects or books on display, or be engaged in repeating

experiences or in play. Some will learn more readily outdoors or through music and dance. 

■ Children making links in their learning. Certain ideas captivate many children and steer their

learning. Observations of children show that what appears to be random play can often be

linked to the development of concepts such as position, connection or order, for example, a

baby playing with his feet or a child constantly assembling wooden blocks. Making links in

learning is the basis of creativity and becoming an effective learner. 

■ Creative and imaginative play activities that promote the development and use of
language. All children need encouragement to learn about ‘conversation’. This requires

practitioners to listen and respond, paying attention to all the signals that babies give. Older

children engaged in ‘small world’ play and role-play of various types, will enact scenarios for long
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periods using the ‘scripts’ they know from home or television experience. Most children are

quick to learn and use relevant new vocabulary, however difficult it may seem to adults. In order

to include all children, practitioners should plan for the specific needs of children who are bi-

lingual or who sign or use other forms of communication, by, for example, playing alongside

them to help them join in, or by ensuring that other children in the group have learnt to sign. 

Teaching means systematically helping children to learn so that they are helped to make

connections in their learning and are actively led forward, as well as helped to reflect on what they

have already learnt. 

Teaching has many aspects, including: 

■ planning and creating a learning environment; 

■ organising time and material resources; 

■ interacting, questioning, responding to questions;

■ working with and observing children; 

■ assessing and recording children’s progress and sharing knowledge gained with other

practitioners and parents. 

The quality of each of these aspects of teaching is informed by the practitioners’ knowledge

and understanding of the child’s developmental stage, what is to be taught and how young

children learn. 

Effective teaching varies but it includes the following: 

■ Working in partnership with parents, because parents have a prime teaching role with
their children. Practitioners should share with and receive from parents information about

children’s achievements. Parents have important information which supports practitioners’

planning for, and work with, children. Such information may include particular likes and dislikes,

children’s competence in their language and communication at home, whether or not it is

English. This sharing of information between the setting and the home helps to ensure that

appropriate and challenging targets are set for children, and that both practitioners and parents

work together to teach and support the children in the setting and at home. 

■ Promoting children’s learning through planned experiences and activities that are
challenging but achievable.

■ Practitioners who model a range of positive behaviour. For example, practitioners can model

being a learner as they work with children. Practitioners’ behaviour towards each other and

parents should be a model of courtesy and respect. Practitioners can model active listening

when they listen attentively to children, when they support a child who is being called names or

being harassed, when they show they are willing to take turns in the conversation and when they

show respect for what the child has to say. Practitioners can demonstrate appropriate social and

emotional skills, show sensitivity to individual need, help children care for resources, and

exemplify and teach the skills of empathy, consideration, negotiation and mutual respect. 

■ Using language that is rich and using correct grammar. Recognising that what is said and
how the practitioner speaks is the main way of teaching new vocabulary and helping
babies and children to develop linguistic structures for thinking. A major role in teaching

involves extending children’s language sensitively, while acknowledging and showing respect for

home language, local dialect and any other forms of communication that children may be using.

Practitioners teach children key words by using them in response to a child’s ‘have-a-go’ words,

rather than by telling children they are wrong. In this non-judgemental and unthreatening way,

they help children to develop speech using appropriate words and speech patterns. In settings

where children have a home language other than English, or sign or use symbols to

communicate, the use of these by practitioners and other children can enhance communication

for everyone significantly. 
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■ Using conversation and carefully framed questions because this is crucial in developing
children’s knowledge. Conversation, open-ended questions and thinking out loud are

important tools in developing vocabulary and in challenging thinking. Practitioners can use

discussion times well by demonstrating questions such as “How can we ...?”, ‘‘Can you find a

way to ...?’’, “How does this work?’’ and “What other words can we use?’’ Encouraging children

to reflect on and tell others what they have been doing, ‘‘I wonder if …?’’, helps them to give

voice to what they know and to practise thinking and new vocabulary. 

■ Direct teaching of skills and knowledge. Practitioners who know the children they teach are

able to judge when those who are ready can be taught skills such as how to hold and use tools

such as a magnifier or a pencil correctly. They can judge when children are able to distinguish

between sounds sufficiently to do some direct teaching of letter/sound correspondence

(phonics) 

■ Children teaching each other. More-experienced children in the setting can help those who are

less experienced by showing them where to find resources and by demonstrating and talking to

them about, for example, where to begin when reading a book, what will happen next within the

routine, or how to negotiate for a turn on the computer. They will practise their own skills and

language and become more secure in their knowledge and understanding as they show and

explain what they have done to other children. 

■ Interacting with and supporting children in a way that positively affects the attitudes to
learning that children develop. Motivating children to concentrate, to persevere and to try

several ways to make something work, rather than giving up, requires practitioners to use

encouraging, friendly, optimistic and lively approaches to support children. Enabling children to

learn should be based on knowing what children can do, identifying the next, sometimes very

small, steps in learning and knowing when it is timely to intervene and when to hold back. 

■ Planning the indoor and outdoor environment carefully to provide a positive context for
learning and teaching. Children can be helped to develop independence, self-control and self-

reliance if practitioners plan the environment carefully by making full use of available space,

indoors and outdoors. High-quality resources, including recycled items, should be made

accessible in an attractive and stimulating way for all children, for example by placing the sand

tray on the floor for children who are unable to stand. Having routines and a rhythm to the day

helps children to gain confidence and independence. For example, by knowing that there will be

time to come back to activities, children can choose to join a group which is going to cook or

listen to a story. 

■ Using assessment to evaluate the quality of provision and practitioners’ training needs.
Practitioners can identify areas for improvement in terms of organisation, management,

extending resources or training to improve provision and their own knowledge, skills and

understanding and the effectiveness of their teaching. 

3.7 Continuity into Key Stage 1 
Good early years experience provides the firm foundation on which to build future academic as well

as social and emotional success. Key to this is ensuring continuity between all settings. A key role

for the Primary National Strategy is to ensure continuity of learning and teaching between the EYFS

and Key Stage 1. 

This transition is made easier for children when practitioners share information about children’s

learning in order to plan  for continuity of learning in KS1.

The Primary National Strategy key aspects of learning provide a framework for continuing the broad

and balanced approach of the EYFS. All these aspects are developed through the EYFS areas of

learning and development and are the building blocks for the National Curriculum and the literacy

and mathematics frameworks. Further guidance will be available on the CD-ROM.
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Aspects of affective learning Aspects of cognition

Empathy Reasoning 

Motivation Evaluation

Managing feelings Creativity

Social skills Enquiry

Communication Problem solving

Information processing

The literacy and mathematics frameworks 

The Primary National Strategy literacy and mathematics frameworks have recently been renewed.

They provide guidance for children from the Foundation Stage to Year 6 and into Year 7. In order to

plan for transition and continuity, it is important that Year 1 teachers are familiar with EYFS and that

EYFS teachers are familiar with the literacy and mathematics frameworks. 

The frameworks were developed alongside each other, with relevant sections of each mirroring the

other. Practitioners will find that the guidance provided in the literacy and mathematics frameworks

for children aged from three to five is an overview of what is in EYFS. The ‘end of stage

expectations’ for the Early Years Foundation Stage are the early learning goals for Communication,

Language and Literacy and Problem solving, Reasoning and Numeracy. These early learning goals

are also listed under the ‘learning strands’ of both literacy and mathematics frameworks, so that

practitioners can see how EYFS feeds into literacy and mathematics teaching in Key Stage 1. 

When practitioners access the literacy and mathematics ‘electronic framework’ they will find all six

EYFS Areas of Learning and Development.

3.8 Exempting individual children
It is important that EYFS is compatible with parents’ rights under the European Convention on

Human Rights that their children are educated in accordance with the parents’ own philosophies

and beliefs. It is intended that EYFS will be fully inclusive of all children, regardless of their ethnicity,

culture, religion or belief, home language, family background, special educational needs, disability,

gender or ability. Its primary focus is to meet the individual needs of children, and there is significant

flexibility to deliver the six areas of learning and development in a way that reflects the needs and

circumstances of every child. In most cases, therefore, it will be possible to deliver EYFS in a way

which is compatible with parents’ philosophies and beliefs. However, it is not possible to predict

every circumstance that may arise. 

Therefore, the [Childcare Act 2006] provides for regulations to enable an early years provider, in

prescribed circumstances, to disapply the learning and development requirements, or to apply them

with specified modifications, in respect of a particular child. 
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3.9 The Areas of Learning and Development
Personal, Social and Emotional Development

Requirements

Practitioners must provide experiences and support to enable children to develop a positive sense

of themselves and of others. They must support children’s emotional well-being, helping them to

know themselves and what they can do. They must also help children to develop respect for others,

social skills and a positive disposition to learn.

What Personal, Social and Emotional Development means for children

Successful Personal, Social and Emotional Development is critical for very young children in all

aspects of their lives, and gives them the best opportunity for success in all other areas of learning

and development. 

For young children, being special to someone and cared for is vital for their physical, social and

emotional health and well-being. The respect, care, love and emotional support experienced by

young children helps them to develop emotional safety, trust and a positive self-image. Being

acknowledged and affirmed by important people in their lives leads to secure attachments and to

children gaining confidence and inner strength. Exploration within close relationships leads to the

growth of self-assurance, promoting a sense of belonging which allows the young child to explore

the world from a secure base. 

Young children need adults to be positive role models and to give them lots of opportunities for

interaction with others so that they can develop positive ideas about themselves and others. They

can express feelings such as joy, sadness, frustration and fear, leading to the development of

strategies to cope with new, challenging or stressful situations. 

How settings can effectively implement this Area of Learning and Development

To give all children the best opportunities for Personal, Social and Emotional Development,

practitioners should give particular attention to: 

■ understanding attachment and its importance to children, who need warm, caring relationships

with a small number of people;

■ making sure that each child has a key person within the setting;

■ establishing constructive relationships with children, with other practitioners, between

practitioners and children, with parents and with workers from other agencies, that take account

of differences and different needs and expectations; 

■ finding opportunities to give positive encouragement to children, with practitioners acting as

positive role models; 

■ planning opportunities for children to work alone and in small and large groups; 

■ ensuring that there is time and space for children to focus on activities and experiences and

develop their own interests; 

■ planning activities that promote emotional, moral, spiritual and social development alongside

intellectual development; 

■ planning experiences that help children to develop autonomy and the disposition to learn; 

■ providing positive images in, for example, books and displays that challenge children’s thinking

and help them to embrace differences in gender, ethnicity, religion, special educational needs

and disabilities; 

■ providing opportunities for play and learning that acknowledge children’s particular religious

beliefs and cultural backgrounds; 
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■ planning for the development of independence skills, particularly for children who are highly

dependent upon adult support for personal care; 

■ providing support and a structured approach to achieve the successful Personal, Social and

Emotional development of vulnerable children and those with particular behavioural or

communication difficulties. 
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Communication, Language and Literacy 

Requirements

Practitioners must support children’s learning and competence in communicating, speaking and

listening, being read to and beginning to read and write. They must also work to give them the

confidence, opportunity, encouragement, support and disposition to use their skills in a range of

situations and for a range of purposes.

What Communication, Language and Literacy means for children

The development and use of communication and language are at the heart of young children’s

learning. Learning to listen and speak emerge out of non-verbal communication, which includes

body language such as facial expression, eye contact, bending the head to listen, hand gesture,

and taking turns. These skills develop as babies and young children express their needs and

feelings, interact with others and establish their own identities and personalities. 

The ability to communicate gives children the capacity to participate more fully in their society. To

become skilful communicators, babies and young children need to be together with people who

have meaning for them, members of their family, carers and, in a group setting, a key person in

warm and loving relationships. This being together with others leads to the wider development of

social relations, which include friendship, empathy and sharing emotions. 

Parents most easily understand their very young children’s communications and can often interpret

for others. Babies respond differently to some sounds than others and from an early age are able to

distinguish sound patterns. They use their voices to make contact and to let people know what they

need and how they feel. Music and dance also play a key role in language development for young

children. Rhymes and songs are particularly important and enjoyable for babies. At first, all learning

arises from physical action and the gathering of experience through the senses. Therefore, children

learn best when activities engage many senses. Initially their attempts to communicate will be non-

verbal. As language develops and young children learn about conversation, thought becomes less

dependent on action, although non-verbal messages remain an important form of communication

throughout life. 

As children develop speaking and listening skills, they build the foundations for reading and writing.

They need lots of opportunities to interact with others as they develop these skills, and to use a

wide range of resources for making early progress in reading, mark making and writing.

How settings can effectively implement this Area of Learning and Development

To give all children the best opportunities for effective development and learning in communication,

language and literacy, practitioners should give particular attention to: 

■ providing opportunities for children to communicate thoughts, ideas and feelings and build up

relationships with adults and each other; 

■ giving opportunities to share and enjoy a wide range of rhymes, music, songs, poetry, stories

and non-fiction books; 

■ giving opportunities for linking language with physical movement in action songs and rhymes,

role play and practical experiences such as cookery and gardening; 

■ planning an environment that reflects the importance of language through signs, notices and

books; 

■ providing opportunities for children to see adults writing and for children to experiment with

writing for themselves through making marks, personal writing symbols and conventional script; 

■ providing time and opportunities to develop spoken language through conversations between

children and adults, both one-to-one and in small groups, with particular awareness of, and

sensitivity to, the needs of children learning English as an additional language, using their home

language when appropriate; 
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■ providing time and opportunities for children to develop their phonological awareness through

small group and individual teaching, when appropriate; 

■ planning opportunities for all children to become aware of languages and writing systems other

than English, and communication systems such as signing and Braille; 

■ early identification of and response to any particular difficulties in children’s language

development; 

■ close teamwork between bilingual workers, speech therapists and practitioners, where

appropriate; 

■ opportunities for children who use alternative communication systems to develop ways of

recording and accessing texts to develop their skills in these methods. 
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Problem Solving, Reasoning and Numeracy 

Requirements

Practitioners must support children in developing their understanding of problem solving, reasoning

and numeracy in a broad range of contexts in which they can explore, enjoy, learn, practise and talk

about their developing understanding. Practitioners must offer opportunities for these skills to be

practised, in order to give children confidence and competence in their use. 

What Problem Solving, Reasoning and Numeracy means for children

This Area of Learning and Development includes seeking patterns, making connections,

recognising relationships, working with numbers, shapes, space and measures, counting, sorting

and matching.  Children use their knowledge and skills in these areas to solve problems, generate

new questions and make connections across other Areas of Learning and Development.

How settings can effectively implement this Area of Learning and Development

Mathematical understanding should be developed through stories, songs, games and imaginative

play. To give all children the best opportunities for effective mathematical development, practitioners

should give particular attention to: 

■ many different activities, some of which will focus on mathematical development and some of

which will draw out the mathematical learning in other activities, including observing numbers

and patterns in the environment and daily routines; 

■ practical activities underpinned by children’s developing communication skills; 

■ activities that are imaginative and enjoyable; 

■ real-life problems, e.g. “How many spoons do we need for everyone in this group to have one?”; 

■ modelling mathematical vocabulary during the daily routines and throughout practitioner-led

activities; 

■ giving children sufficient time, space and encouragement to use ‘new’ words and mathematical

ideas, concepts and language during child-initiated activities in their own play;

■ encouraging children to explore problems, to make patterns and to count and match together; 

■ the balance between learning and teaching indoors and outdoors. For example, having read a

story about washing clothes, there might be laundrette play indoors and washing line play

outdoors, streets of clothes shops built out of recyclables, bikes and other wheeled vehicles

being used as delivery vans, numbered (and lettered) parking spaces.  The staff would spend

time in both environments and the level of child-initiated and practitioner-led activity would be

monitored and divided more or less equally across both environments.  Displays would include

examples from both environments;

■ help for those children who use a means of communication other than spoken English in

developing and understanding specific mathematical language; 

■ opportunities to observe, assess and plan the next stage in children’s learning; 

■ relevant training to improve practitioners’ knowledge, skills and understanding. 
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c
o
n
te

x
ts

, 
s
u
c
h
 a

s

D
a
n
ie

l a
n
d

 E
s
th

e
r 

w
h
o
 e

a
c
h
 c

o
lle

c
te

d

a
 la

rg
e
 p

ile
 o

f 
s
to

n
e
s
. 
D

a
n
ie

l s
a
id

,

“I
th

in
k
 I
’v

e
 g

o
t 
3
0
.”

 E
s
th

e
r 

re
p

lie
d

,

“N
o

yo
u
 h

a
ve

n
’t
. 
I’
ve

 g
o
t 
m

o
re

 t
h
a
n

yo
u
 a

n
d

 I
’v

e
 c

o
u
n
te

d
 m

in
e
 a

n
d

 I
’v

e

g
o
t
2
7
.”

 T
h
e
y 

c
o
u
n
te

d
 D

a
n
ie

l’s
 p

ile
,

a
n
d

 la
u
g
h
e
d

 w
h
e
n
 t
h
e
y 

re
a
lis

e
d

 t
h
a
t

m
a
n
y 

o
f 
h
is

 s
to

n
e
s
 w

e
re

 s
m

a
lle

r 
a
n
d

h
e
 h

a
d

 4
2
.

E
ff

ec
tiv

e 
p

ra
ct

ic
e

P
la

nn
in

g
 a

nd
 re

so
ur

ci
ng

■
P

la
y 

g
a
m

e
s
 s

u
c
h
 a

s
 h

id
e
 a

n
d

 s
e
e
k

th
a
t
re

q
u
ir
e
 t
h
e
 u

s
e
 o

f 
c
o
u
n
ti
n
g
.

■
U

s
e
 r

h
ym

e
s
, 
s
o
n
g
s
 a

n
d

 s
to

ri
e
s

in
vo

lv
in

g
 c

o
u
n
ti
n
g
 o

n
 a

n
d

 c
o
u
n
ti
n
g

b
a
c
k
.
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p
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e
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e
x
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h
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o
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s
ig

h
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■
A

re
 a

le
rt

 t
o
 a

n
d

 in
ve

s
ti
g
a
te

 t
h
in

g
s
 t
h
a
t

c
h
a
lle

n
g
e
 t
h
e
ir
 e

x
p

e
c
ta

ti
o
n
s
. 

■
A

re
 le
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rn

in
g
 t
o
 c
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s
s
ify
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y 

o
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a
n
is

in
g

a
n
d

 a
rr
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n
g
in

g
 p

la
yt

h
in

g
s
 w

it
h

in
c
re

a
s
in

g
 in

te
n
ti
o
n
.

■
C

a
te

g
o
ri
s
e
 o

b
je

c
ts

 a
c
c
o
rd

in
g
 t
o
 t
h
e
ir

p
ro

p
e
rt

ie
s
.

■
B

e
g
in

 t
o
 m

a
k
e
 c

o
m

p
a
ri
s
o
n
s
 b

e
tw

e
e
n

q
u
a
n
ti
ti
e
s
. 

■
K

n
o
w

 t
h
a
t 
a
 g

ro
u
p

 o
f 
th

in
g
s
 c

h
a
n
g
e
s

in
 q

u
a
n
ti
ty

 w
h
e
n
 s

o
m

e
th

in
g
 is

 a
d

d
e
d

o
r 

ta
k
e
n
 a

w
a
y.

Lo
o

k,
 li

st
en

 a
nd

 n
o

te

■
H

o
w

 t
h
e
y 

re
c
o
g
n
is

e
 c

u
e
s
 t
h
a
t 
s
ig

n
a
l

fa
m

ili
a
r 

e
ve

n
ts

, 
fo

r 
e
x
a
m

p
le

, 
th

e
 a

rr
iv

a
l

o
f 
th

e
ir
 b

o
tt

le
.

■
H

o
w

 t
h
e
y 

lo
o
k
 f
o
r 

a
 t
o
y 

d
ro

p
p

e
d

 f
ro

m

th
e
 b

u
g
g
y.

■
H

o
w

 a
 b

a
b

y 
p

e
rs

is
ts

 t
ry

in
g
 t
o
 li

ft
 a

 li
d

o
n
 a

 b
o
x
 t
h
a
t 
h
a
s
 p

re
vi

o
u
s
ly

 p
o
p

p
e
d

o
p

e
n
 e

a
s
ily

.

■
W

h
e
n
 y

o
u
n
g
 c

h
ild

re
n
 g

a
th

e
r 

s
e
ve

ra
l

b
o
o
k
s
 t
o
g
e
th

e
r 

o
r 

p
o
in

t 
to

 t
h
e
ir
 o

w
n

s
h
o
e
s
 w

h
e
n
 s

o
m

e
b

o
d

y 
e
ls

e
 h

a
s
 n

e
w

s
h
o
e
s
, 
fo

r 
e
x
a
m

p
le

, 
lin

in
g
 u

p
 c

a
rs

 o
r

to
y 

a
n
im

a
ls

.

■
H

o
w

 c
h
ild

re
n
 n

o
ti
c
e
 w

h
e
n
 a

n
 a

d
u
lt

s
o
rt

s
 t
h
e
 f
ru

it
 a

t 
s
n
a
c
k
 t
im

e
, 
fo

r

e
x
a
m

p
le

, 
a
ll 

th
e
 a

p
p

le
s
 t
o
g
e
th

e
r.
 

■
T
h
e
 d

e
d

u
c
ti
o
n
s
 c

h
ild

re
n
 m

a
k
e
 a

b
o
u
t

w
h
e
th

e
r 

th
e
re

 is
 s

o
m

e
 ju

ic
e
 le

ft
, 
o
r

w
h
e
th

e
r 

it
 is

 ‘
a
ll 

g
o
n
e
’.

■
W

h
e
n
 c

h
ild

re
n
 b

e
g
in

 t
o
 e

s
ti
m

a
te

 a
n
d

c
h
e
c
k
 b

y 
c
o
u
n
ti
n
g
.

■
H

o
w

 c
h
ild

re
n
 r
e
a
c
t 
to

 s
im

p
le

 c
o
u
n
ti
n
g

s
o
n
g
s
 a

n
d

 g
a
m

e
s
, 
fo

r 
e
x
a
m

p
le

, 
‘5

c
u
rr

a
n
t 
b

u
n
s
’.
 

■
W

h
e
n
 c

h
ild

re
n
 b

e
g
in

 t
o
 k

n
o
w

 a
b

o
u
t

d
iv

id
in

g
 t
h
in

g
s
 e

q
u
a
lly

 in
to

 t
w

o
 g

ro
u
p

s
.

E
ff

ec
tiv

e 
p

ra
ct

ic
e

■
Ta

lk
 t
o
 b

a
b

ie
s
 a

b
o
u
t 
w

h
a
t 
yo

u
 a

re

d
o
in

g
 a

n
d

 w
h
a
t 
is

 h
a
p

p
e
n
in

g
.

■
P

la
y 

g
a
m

e
s
 li

k
e
 p

e
e
k
-a

-b
o
o
 o

r

c
o
m

m
e
n
t 
w

h
e
n
 a

 p
u
p

p
e
t 
p

o
p

s
 o

u
t 
o
f 
a

s
o
c
k
.

■
Ta

lk
 t
o
 b

a
b

ie
s
 a

b
o
u
t 
p

u
zz

le
s
 t
h
e
y

e
n
c
o
u
n
te

r 
s
u
c
h
 a

s
 h

o
w

 t
h
e
y 

a
re

 g
o
in

g

to
 g

e
t 
th

e
ir
 s

o
c
k
 b

a
c
k
 f
ro

m
 w

h
e
re

 it

h
a
s
 f
a
lle

n
, 
a
n
d

 w
h
e
th

e
r 

th
e
y 

c
a
n
 d

o
 it

,

o
r 

m
ig

h
t 
n
e
e
d

 h
e
lp

.

■
F
o
s
te

r 
c
h
ild

re
n
’s

 a
b

ili
ty

 t
o
 c

la
s
s
ify

 a
n
d

c
o
m

p
a
re

 a
m

o
u
n
ts

. 

■
U

s
e
 ‘
ti
d

y 
u
p

 t
im

e
’ 
to

 p
ro

m
o
te

 lo
g
ic

 a
n
d

re
a
s
o
n
in

g
. 

■
H

e
lp

 c
h
ild

re
n
 t
o
 o

rg
a
n
is

e
 t
h
e
ir
 id

e
a
s
 b

y

ta
lk

in
g
 t
o
 t
h
e
m

 a
b

o
u
t 
w

h
a
t 
th

e
y 

a
re

d
o
in

g
. 

■
P

la
y 

g
a
m

e
s
 w

h
ic

h
 r
e
la

te
 t
o
 n

u
m

b
e
r

o
rd

e
r,
 a

d
d

it
io

n
 a

n
d

 s
u
b

tr
a
c
ti
o
n
, 
s
u
c
h

a
s
 h

o
p

s
c
o
tc

h
 a

n
d

 s
k
it
tl
e
s
.

■
S

in
g
 c

o
u
n
ti
n
g
 s

o
n
g
s
 a

n
d

 r
h
ym

e
s
. 

P
la

nn
in

g
 a

nd
 re

so
ur

ci
ng

■
L
e
t 
b

a
b

ie
s
 s

e
e
 a

n
d

 h
e
a
r 

th
e
 s

e
q

u
e
n
c
e

o
f 
a
c
ti
o
n
s
 y

o
u
 g

o
 t
h
ro

u
g
h
 a

s
 y

o
u
 c

a
rr

y

o
u
t 
fa

m
ili
a
r 

ro
u
ti
n
e
s
.

■
P

ro
vi

d
e
 li

ft
-t

h
e
-f

la
p

 b
o
o
k
s
 t
o
 s

h
o
w

s
o
m

e
th

in
g
 h

id
d

e
n
 f
ro

m
 v

ie
w

.

■
P

ro
vi

d
e
 a

 v
a
ri
e
ty

 o
f 
in

te
re

s
ti
n
g
 d

is
p

la
ys

fo
r 

b
a
b

ie
s
 t
o
 lo

o
k
 a

t 
w

h
e
n
 t
h
e
y 

a
re

lo
o
k
in

g
 a

ro
u
n
d

 t
h
e
m

, 
lo

o
k
in

g
 u

p
 a

t 
th

e

c
e
ili
n
g
, 
o
r 

p
e
e
ri
n
g
 in

to
 a

 c
o
rn

e
r.

■
E

n
c
o
u
ra

g
e
 c

h
ild

re
n
, 
w

h
e
n
 h

e
lp

in
g
 w

it
h

d
o
m

e
s
ti
c
 t
a
s
k
s
, 
to

 p
u
t 
a
ll 

th
e
 p

ie
c
e
s
 o

f

a
p

p
le

 o
n
 o

n
e
 d

is
h
 a

n
d

 a
ll 

th
e
 p

ie
c
e
s
 o

f

c
e
le

ry
 o

n
 a

n
o
th

e
r 

fo
r 

s
n
a
c
k
s
. 

■
U

s
e
 p

ic
tu

re
s
 o

r 
s
h
a
p

e
s
 o

f 
o
b

je
c
ts

 t
o

in
d

ic
a
te

 w
h
e
re

 t
h
in

g
s
 a

re
 k

e
p

t 
a
n
d

e
n
c
o
u
ra

g
e
 c

h
ild

re
n
 t
o
 w

o
rk

 o
u
t 
w

h
e
re

th
in

g
s
 b

e
lo

n
g
.

■
P

ro
vi

d
e
 p

ro
p

s
 f
o
r 

c
h
ild

re
n
 t
o
 a

c
t 
o
u
t

c
o
u
n
ti
n
g
 s

o
n
g
s
 a

n
d

 r
h
ym

e
s
. 

■
P

ro
vi

d
e
 g

a
m

e
s
 a

n
d

 e
q

u
ip

m
e
n
t 
th

a
t

o
ff
e
r 

o
p

p
o
rt

u
n
it
ie

s
 f
o
r 

c
o
u
n
ti
n
g
, 
s
u
c
h

a
s
 s

k
it
tl
e
s
.

■
P

ro
vi

d
e
 a

 v
a
ri
e
ty

 o
f 
th

in
g
s
 f
o
r 

c
h
ild

re
n

to
 s

e
le

c
t 
fr
o
m

, 
a
d

d
in

g
 t
o
 o

r 
re

p
la

c
in

g

it
e
m

s
 w

h
e
n
 t
h
e
 n

e
e
d

 a
ri
s
e
s
.

■
P

la
n
 t
o
 p

ro
vi

d
e
 a

 m
a
th

e
m

a
ti
c
a
l

c
o
m

p
o
n
e
n
t 
in

 a
re

a
s
 s

u
c
h
 a

s
 t
h
e
 s

a
n
d

,

w
a
te

r 
o
r 

o
th

e
r 

p
ro

vi
s
io

n
.
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 t
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b
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S

h
o
w
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n
 in

te
re
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m

b
e
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b
le
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u
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 o
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c
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 d
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b

e
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g
 t
o
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c
o
g
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is

e
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h
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e
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o
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s
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ll 
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e

s
a
m

e
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F
in
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h
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o
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u
m

b
e
r 

o
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it
e
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s
 in
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w

o

g
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u
p
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y 
c
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n
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n
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ll 
o
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e
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.

■
U

s
e
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w
n
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e
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o
d
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o
 w

o
rk

 t
h
ro

u
g
h
 a

p
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b
le

m
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■
S
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te
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e
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u
m

b
e
r 
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is
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n
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o
re

th
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n
 a

 g
iv

e
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b
e
r.

■
O

b
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rv

e
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u
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b
e
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re
la

ti
o
n
s
h
ip
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d
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n
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n
m
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 d

e
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ve

 f
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■
S

e
le

c
t 
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o
 g
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u
p

s
 o

f 
o
b

je
c
ts

 t
o
 m

a
k
e

a
 g
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e
n
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o
ta

l o
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o
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je
c
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.
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C

o
u
n
t 
re

p
e
a
te

d
 g
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u
p

s
 o

f 
th

e
 s

a
m

e

s
iz

e
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S

h
a
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 o
b

je
c
ts

 in
to

 e
q

u
a
l g

ro
u
p

s
 a

n
d

c
o
u
n
t 
h
o
w

 m
a
n
y 

in
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a
c
h
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■
In

 p
ra
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al
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iti
es
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nd

d
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io
n,

 b
eg

in
 to

 u
se
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e
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b
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ed
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d
d

in
g

 a
nd

su
b

tr
ac
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g

.
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U
se

 la
ng
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g

e 
su
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 a

s 
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o
re
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r

‘le
ss

’ t
o

 c
o

m
p

ar
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F
in
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o
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 le
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m
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o
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d
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b
in

in
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o
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b
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Lo
o
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T
h
e
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a
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h
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o
w

 c
h
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n
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re

 w
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h
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p
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o
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je
c
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w

 c
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 c
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b
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 p
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a
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le
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n
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u
g
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e
s
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h
a
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m
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h
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b

e

d
o
n
e
 a

b
o
u
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c
u
it
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h
a
t 
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r

w
h
e
n
 e
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b
o
d

y 
h
a
s
 h

a
d

 e
n
o
u
g
h
.

“S
o
m

e
o
n
e
 e
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e
 c

a
n
 h

a
ve
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h
e
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x
tr

a

o
n
e
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e
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o
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e
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h
e
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 c
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o
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a
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 c
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u
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b
e
rs

, 
s
u
c
h
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Knowledge and Understanding of the World 

Requirements

Practitioners must support children’s development of the crucial knowledge, skills and

understanding that help them to make sense of the world. Practitioners must support children’s

learning through offering opportunities for them to: learn to use a range of tools safely; encounter

creatures, people, plants and objects in their natural environments and in real-life situations;

undertake practical ‘experiments’; and work with a range of materials. 

What knowledge and understanding of the world means for children

This Area of Learning and Development forms the foundation for later work in science, design and

technology, history, geography, and information and communication technology (ICT).

Competent learners from birth, babies only a few hours old gaze at patterns which resemble the

human face in preference to others. They are able to distinguish between things, and to show that

they like some things better than others. As they get older, children make increasing sense of the

world through touch, sight, sound, taste, smell and movement, and their sensory and physical

explorations affect the patterns that are laid down in the brain. 

Young children are finding out more and more about the world they live in and the people they

encounter. Children acquire a range of skills, knowledge and attitudes related to knowledge and

understanding of the world in many ways. They learn skills necessary to this area by learning to use

a range of tools safely, for example computers, magnifiers, gardening tools, scissors, hole punches

and screwdrivers. They learn by encountering creatures, people, plants and objects in their natural

environments and in real-life situations, for example in the shop or in the garden. They learn

effectively by doing things, for example by using pulleys to raise heavy objects or observing the

effect of increasing the incline of a slope on how fast a vehicle travels. They need to work with a

range of materials in their activities, for example wet and dry sand, coloured and clear liquids,

compost, gravel and clay. They will begin to understand the past by examining appropriate

artefacts, such as toys played with by their parents when they were children. Understanding design

work will come from using a variety of joining methods and materials. 

How settings can effectively implement this Area of Learning and Development 

To give all children the best opportunities for developing effectively their knowledge and

understanding of the world, practitioners should give particular attention to: 

■ activities based on first-hand experiences which encourage exploration, observation, problem

solving, prediction, critical thinking, decision making and discussion; 

■ an environment with a wide range of activities, both indoors and outdoors, that stimulate

children’s interest and curiosity; 

■ modelling of ‘correct’ language, e.g. children will enjoy naming a chrysalis correctly if the

practitioner does;

■ the use of carefully framed open-ended questions, e.g. “How can we?”, “What would happen

if…?”

■ encouraging the children to tell each other what they have found out, to speculate on future

findings or to describe their experiences. This enables them to rehearse and reflect upon their

knowledge, and to practise new vocabulary;

■ direct teaching of skills and knowledge in the context of practical activities, e.g. the words ‘liquid’

and ‘solid’ when melting chocolate or cooking eggs; 

■ making effective use of outdoors and the local neighbourhood;

■ teaching children to use a range of ICT – not just computers but, for instance, cameras, copiers,

tape recorders and programmable toys; 
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■ using parents’ knowledge to extend children’s experiences of the world;

■ opportunities that help children to become aware of, explore and question issues of differences

in gender, ethnicity, language, religion and culture, and of special educational needs and

disability issues; 

■ adult support in helping children communicate and record orally and in other ways; 

■ supplementary experience and information for children with sensory impairment. 
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Physical Development 

Requirements

Practitioners must encourage the physical development of babies and young children through

offering opportunities for them to learn through being active and interactive, improving their skills of

coordination, control, manipulation and movement. Practitioners must support children in using all

of their senses to learn about the world around them and to make connections between new

information and what they already know. Practitioners must support children in developing an

understanding of the importance of making healthy choices in relation to food.

What Physical Development means for children

Physical development is inseparable from all other Areas of Learning and Development, because

children learn by being active, in all areas. 

Physical development has two other very important aspects. It helps children gain confidence in

what they can do and enables them to feel the positive benefits of being healthy and active.

Effective physical development helps children to develop a positive sense of well-being. 

How settings can effectively implement this Area of Learning and Development 

To give all children the best opportunities for effective physical development, practitioners should

give particular attention to: 

■ planning activities which offer appropriate physical challenges; 

■ providing sufficient space, indoors and outdoors, to set up relevant activities; 

■ giving sufficient time for children to use a range of equipment and to persist and learn from their

mistakes; 

■ providing resources that can be used in a variety of ways, or to support specific skills; 

■ introducing the language of movement to children, alongside their actions; 

■ providing time and opportunities for children with physical disabilities or motor impairments to

develop their physical skills, working in partnership with relevant specialists such as

physiotherapists and occupational therapists; 

■ using additional adult help, if necessary, to support individuals and to encourage increased

independence in physical activities;

■ treating mealtimes as an opportunity to promote children’s social development, while enjoying

food and highlighting the importance of making healthy choices; 

■ providing time to support understanding of the roles that exercise, eating, sleeping, and hygiene

have in promoting good health.
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l d
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 p
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c
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 t
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 p
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c
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 c
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ra
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e
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c
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Creative Development 

Requirements

Practitioners should extend children’s creativity by supporting their curiosity, exploration and play.

Practitioners must provide children with opportunities to explore and share their thoughts, ideas and

feelings, for example through a variety of art, music, movement, dance, imaginative and role-play

activities, mathematics, and design and technology.

What Creative Development means for children

Creativity is fundamental to successful learning. Being creative enables babies and young children

to make connections between one Area of Learning and Development and another. 

How settings can effectively implement this Area of Learning and Development 

To give all children the best opportunity for effective creative development, practitioners should give

particular attention to: 

■ a stimulating environment in which creativity, originality and expressiveness are valued; 

■ a wide range of experiences and activities that children can respond to by using many senses; 

■ sufficient time for children to explore, develop ideas and finish working at their ideas; 

■ children feeling secure enough to take risks, make mistakes and be adventurous;

■ valuing children’s own ideas and not expecting them to reproduce someone else’s picture,

dance or model, for example; 

■ opportunities for children to express their ideas through a wide range of types of representation; 

■ resources from a variety of cultures to stimulate different ways of thinking; 

■ opportunities to work alongside artists and other creative adults; 

■ opportunities for children with visual impairment to access and have physical contact with

artefacts, materials, spaces and movements; 

■ opportunities for children with hearing impairment to experience sound through physical contact

with instruments and other sources of sound; 

■ opportunities for children who cannot communicate by voice to respond to music in different

ways, such as gestures; 

■ accommodating children’s specific religious or cultural beliefs relating to particular forms of art or

methods of representation. 
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Section 4: Meeting the welfare
requirements

Children learn best when they feel safe and secure and when their individual needs are met and

when they have positive relationships with the adults caring for them. The welfare requirements will

support providers in creating a setting which is welcoming, safe and stimulating, and where children

are able to enjoy, to grow in confidence and to fulfil their potential. The key requirements are listed

here and are then expanded in the following grids. 

The grids are set out in three columns. Columns one and two contain requirements which

providers must meet. The first column describes the general requirement that providers must meet.

The second column contains the specific requirements that providers must meet. The specific

requirements support the general requirement but it is important to note that both the general and

specific requirements must be met. The third column contains examples of good practice. Providers

should have regard to the information in this column. Ofsted may take this information into account

when making judgements about whether a provider has met the requirements in columns one and

two. However, whilst this column gives examples of action providers are likely to have to take in

order to meet the requirements in columns one and two, they may be able to meet the requirements

by using other methods. 

Where the grids refer to the provider, this should be the taken to mean:

■ the registered person, in the case of settings which are required to be registered;

■ the governing body, in the case of provision in maintained schools that is not required to be

registered; 

■ the proprietor, in the case of provision in independent schools that is not required to be

registered. 

Welfare requirements

4.1 Safeguarding and promoting children’s welfare

The provider takes necessary steps to safeguard and promote the welfare of children in the

setting.

The provider promotes the good health of the children, takes necessary steps to prevent the

spread of infection, and takes appropriate action when they are ill. 

Children’s behaviour is managed positively and in a manner appropriate for their stage of

development. 

4.2 Suitable people

Adults looking after children, or having unsupervised access to them, are suitable to do so.

Adults looking after children have appropriate qualifications, training, skills and knowledge. 

Staffing arrangements are organised to ensure safety and to meet the needs of the children. 

4.3 Suitable premises, environment and equipment 

Outdoor and indoor spaces, furniture equipment, and toys are safe and suitable for their

purpose. 

4.4 Organisation

Records, policies and procedures required for the safe and efficient management of the settings

and to meet the needs of the children are maintained. 
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4.1 Safeguarding and Promoting Children’s Welfare

General Specific Good practice providers should have regard to
requirement requirement 

The safeguarding children policy and procedure are based on

the government guidance, Working Together to Safeguard

Children* and the Local Safeguarding Children Board policy and

procedures. 

The policy and procedure cover matters such as:

■ the roles and responsibilities of individual practitioners

and managers in safeguarding and promoting the welfare

of children;

■ the steps to be taken when a concern about a child’s

welfare or safety is raised; 

■ the procedure for referring concerns about a child’s welfare

to social services or the police; 

■ procedures to be followed in the event of an allegation being

made against a member of staff or volunteer;

■ the name of a practitioner who has lead responsibility for

safeguarding children, plus their role and responsibilities;

■ how concerns about a child’s welfare will be recorded;

■ how and under what circumstances parents will be

informed about concerns and any actions taken; 

■ how consent, confidentiality and information sharing will

be managed;

■ how practitioners’ knowledge of safeguarding children will

be kept up to date, for instance by including issues in

induction training and providing regular access to training

in safeguarding and promoting the welfare of children;

■ arrangements for sharing safeguarding children procedures

with parents about safeguarding prior to their child joining

the setting. 

(* This publication is available on the Department of Health’s

website at

www.dh.gov.uk/assetRoot/04/07/58/24/04075824.pdf)

A practitioner is designated to take lead responsibility for

safeguarding children within the setting, and to liaise with local

statutory children’s services agencies. All practitioners have an

up to date understanding of safeguarding children issues and

are able to implement the safeguarding children policy and

procedure appropriately.

Staff are able to respond appropriately to: 

■ significant changes in children’s behaviour;

■ deterioration in their general well-being;

■ unexplained bruising, marks or signs of possible abuse or

neglect;

■ the comments children make which give cause for concern

about their safety or welfare.
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General Specific Good practice providers should have regard to
requirement requirement 

Parents are provided with information about the setting. The

type of information provided for parents includes information

such as: 

■ the type of activities provided for the children;

■ the daily routines of the setting; 

■ the staffing of the setting;

■ food and drinks provided for the children;

■ the setting’s policies and procedures, for example

admissions policies, equal opportunities policy.

Information is exchanged with parents at the beginning and

end of each session, for example how their child is, how they

have eaten and slept, whether they are taking medication, the

activities they have been involved in. If this is not convenient,

alternative arrangements are made.

Practitioners take time to hear from parents about the type

of things that their child enjoys doing and takes an interest in,

and about new skills that they have developed and new things

they have learned. Practitioners take these discussions into

account when planning activities the child will be involved in. 

Arrangements are made so that staff can talk to parents

in confidence. 

Records kept on individual children contain sufficient information

to enable appropriate care to be given. Practitioners consult

parents about matters such as diet, food preferences, sleep and

rest times, family customs and beliefs, home language, medical

conditions, hair and skin care, help required with toileting and

washing routines, comforters and favourite toys, personal likes

and dislikes. Where children stay overnight, parents are

consulted about bedtime routines and information is sought

from them about the child’s sleeping habits and any problems

that may arise, for example bedwetting or nightmares. 

Parents are allowed access to all written records about their

children. Comments from parents are incorporated into

children’s records. 

Provider takes steps to prevent unwanted visitors and to ensure

children remain on the premises, taking into account where

relevant:

■ the security of outdoor areas as well as indoors;

■ physical factors, such as the height of door handles and

the use of inhibitors on windows;

■ general security, such as which doors are locked or

unlocked, door alarms, the use of security systems,

intercoms and name badges;

■ staff awareness of the whereabouts of other people in the

building and of other users on the premises;

■ fire requirements when locking doors;

■ information about the need for security and the systems

in place, for example, posters and reminders displayed

for parents and visitors;
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General Specific Good practice providers should have regard to
requirement requirement 

■ advice from the crime prevention officer;

■ what additional security measures may be necessary where

children stay overnight;

■ the use of a visitors’ book including the name of the visitor,

the purpose of the visit and details of arrival and departure

times;

■ arrival and departure procedures for staff, children, parents

and visitors;

■ how the identity of people entering the premises is checked; 

■ the use of passwords;

■ obtaining written permission from parents where children are

to be picked up by another adult;

■ obtaining information about who has legal access to a child;

■ arrangements for answering the door and the questions to

ask.

Providers have a statement of the procedure to be followed in

the event of a parent failing to collect a child or of a child going

missing.

Outings

Adult: child ratios take account of the nature of the outing, and

exceed the normal requirement where appropriate. 

Written parental permission is obtained for children to take part

in outings. 

Essential records and equipment are taken on outings, for

example contact telephone numbers for the parents of children

on the outing, first aid kit, a mobile phone. 

Harnesses, seat belts, child seats and booster seats are used

as appropriate. They are in good condition and used

appropriately. 

Any vehicles used for transporting children have adequate

insurance cover. 

(Guidance for schools about outings can be found in Health and

safety of Pupils on Educational Visits. This can be found via:

http://www.teachernet.gov.uk/wholeschool/healthandsafety/

visits/) 

The policy includes:

■ information about how disabled children and those with

special educational needs will be included, valued and

supported;

■ a commitment to working with parents and other agencies;

■ information about how the SEN Code of Practice is put into

practice in the setting;

■ the name of the Special Educational Needs Co-ordinator;

■ how all children will be included and valued;

■ how the individual needs of all children will be met;

■ arrangements for reviewing, monitoring and evaluating the

effectiveness of inclusive practices;
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General Specific Good practice providers should have regard to
requirement requirement 

■ how the setting will promote and value diversity;

■ how inappropriate attitudes and practices will be

challenged; 

■ how the setting will encourage children to value and respect

others. 

Providers are aware of their responsibilities under food hygiene

legislation. (Information and guidance is available at the website

of the Food Standards Agency at www.food.gov.uk)

Food hygiene matters are included in induction and on-the-job

training. 

Food hygiene training is made available to staff. 

Providers obtain prior written permission from parents before

any medication is given. 

The responsibilities for child safety are clearly defined so that

each person involved with children with medical needs is aware

of what is expected of them. There is close cooperation

between providers, parents, health professionals and other

professionals to help to provide a safe and supportive

environment for children with medical needs. Practitioners ask

parents to provide full information about their child's medical

needs including details on medicines their child needs.

Medicines are only taken to schools or settings when essential.

'Essential' means where it would be detrimental to a child’s

health if the medicine were not administered during the school

or setting ‘day’. 

Providers do not normally accept medicines that have not been

prescribed by a doctor, dentist, nurse prescriber or pharmacist

prescriber. Children are only given non-prescribed medicines

with specific prior written permission from the parents. The

circumstances in which non-prescribed medicines are given

are set out clearly in the policy. 

Providers do not accept medicines that have been taken out

of the container they were originally dispensed in or change

dosages on parental instructions. 

The policy is understood by all practitioners and discussed with

parents. It covers matters such as:

■ procedures for managing prescribed medicines which need

to be taken during the school or setting day;

■ procedures for managing prescribed medicines on trips and

outings;

■ a clear statement on the roles and responsibility of staff in

managing the administration of medicines, and

administering or supervising the administration of medicines;

■ a clear statement on parental responsibilities in respect of

their child’s medical needs;

■ equal opportunities; 

■ the need for prior written agreement from parents for any

medicines to be given to a child;
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General Specific Good practice providers should have regard to
requirement requirement 

■ the circumstances in which children may take any non-

prescribed medicines;

■ the school or setting policy on assisting children with long-

term or complex medical needs;

■ the policy on children carrying and taking their medicines

themselves;

■ staff training in dealing with medical needs;

■ record keeping;

■ safe storage of medicines;

■ access to the school or setting’s emergency procedures;

■ risk assessment and management procedures.

It is not good practice for blanket consent to be accepted from

a parent to cover all non-prescription medication.

Ofsted are notified about cases of food poisoning and serious

diseases in registered settings.

(Guidance on Managing medicines in schools and early years

settings can be found at: www.surestart.gov.uk/publications/

index.cfm?document=1454)

Providers have a first aid box. They consider the advice on the

content of first aid boxes included in Guidance on first aid for

schools (this can be found at www.teachernet.gov.uk/

wholeschool/healthandsafety/firstaid/) and any advice provided

on first aid training courses approved by the local authority.

Providers are satisfied that the content of first aid boxes will

meet the needs of children in their care. 

Further advice can be found on the Health and Safety Executive

website at: http://www.hse.gov.uk/firstaid/faqs.htm#fabox. 

At least one person who has a current paediatric first aid

certificate is on the premises at all times when children are

present. Paediatric first aid training is approved by the local

authority and is consistent with the requirements set out at the

end of this section.

Providers keep a record of accidents and first aid treatment.

Accident records include matters such as:

■ details of any existing injuries when a child arrives;

■ the time, date and nature of any accident that takes place

at the setting, including those that do not result in a visible

wound;

■ details of the child(ren) affected;

■ the type and location of any injury;

■ the action taken and by whom;

■ the circumstances of the accident, any adults and children

involved and any witnesses;

■ the signature of the practitioner who dealt with the incident

and any witnesses;

EYFS consultation 112

T
he

 p
ro

vi
d

er
 p

ro
m

o
te

s 
th

e 
g

o
o

d
 h

ea
lth

 o
f t

he
 c

hi
ld

re
n,

 ta
ke

s 
ne

ce
ss

ar
y 

st
ep

s 
to

 p
re

ve
nt

 th
e 

sp
re

ad
 

o
f i

nf
ec

tio
n 

an
d

 ta
ke

s 
ap

p
ro

p
ri

at
e 

ac
tio

n 
w

he
n 

th
ey

 a
re

 il
l.



General Specific Good practice providers should have regard to
requirement requirement 

■ the countersignature of the parent when the child is

collected and/or an entry in the record that the parent has

been notified.

(Useful guidance can be found at: www.teachernet.gov.uk/

wholeschool/healthandsafety/firstaid/.)

Providers have arrangements for:

■ ensuring emergency contact numbers and records of

children’s medical details are kept up to date;

■ contacting parents if their child is taken ill; 

■ situations when parents cannot be contacted or cannot

collect a sick child;

■ the care of a sick child while awaiting collection;

■ informing parents of occurrences of infection;

■ confidentiality;

■ how to make parents aware of the need to inform the setting

about their child’s illness or condition. 

(Guidance on infection control in schools and nurseries is

available at: www.wiredforhealth.gov.uk/doc.php?docid=7516.

An up to date list of diseases which are notifiable can be found

on the Health Protection Agency website: www.hpa.org.uk. If

someone on the premises contracts any of the diseases listed

the Local Health Protection Unit will be able to provide advice

on any action or precautions that need to be taken.)

There is a no smoking policy that ensures that no one smokes

in a room, or outside play area, when children are present or

about to be present. If children are expected to use any space

that has been used for smoking, providers should ensure that

there is adequate ventilation to clear the atmosphere. 

Children who attend the setting for the whole day are provided

with a midday meal and other healthy snacks and drinks.

Providers obtain information from parents about any special

dietary requirements, preferences or food allergies the child

may have. This is recorded and acted on.

If parents provide packed lunches, they are informed about

what can be stored safely and about appropriate food content. 

Water is available at all times.

When making arrangements for the provision of food and drink,

providers consider:

■ how to make children aware that drinking water is available

for them at all times;

■ whether children should be able to help themselves to

drinks;

■ how to ensure individual children receive sufficient to drink; 
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General Specific Good practice providers should have regard to
requirement requirement 

■ how to design menus which ensure that children get a

balanced diet which is: 

– made up of elements from each of the main food groups;

– contains the nutrients needed for health and

development;

– minimises children’s intake of foods which can be harmful

in large quantities such as sweets, crisps and sweet

biscuits; 

■ how to accommodate special dietary needs and

preferences;

■ involving children and parents in planning menus;

■ how to organise meal times to encourage children’s

independence;

■ how to meet the needs of children who arrive early in the

morning or leave late in the afternoon; 

Children are provided with utensils, plates, cups and bottles

that are appropriate to their age and stage of development. 

Babies are held whilst bottle feeding, preferably by the same

carer. Their feeding routines reflect their individual needs.

Records are kept of babies’ food intake. 

(Further guidance about nutrition for young children can be

found at http://www.surestartservices/heartrelated/

dietandnutrition

There is an effective behaviour management policy which

covers matters such as:

■ how acceptable behaviour and respect for others will be

promoted; 

■ the setting’s expectations of children and staff;

■ the methods used to manage children’s behaviour, without

undermining their self-esteem;

■ reference to behaviour that is not acceptable e.g. bullying;

■ how parents will be consulted on the management of their

child’s behaviour. 

Ways of encouraging positive behaviour might include:

■ praising and reinforcing good behaviour;

■ distraction techniques;

■ encouraging sharing and negotiation;

■ setting good examples;

■ consulting children about the ‘rules’;

■ helping children understand the effects of their behaviour on

others;

■ helping children challenge negative behaviour in others;

■ encouraging responsibility, for example helping with tidying

up or caring for pets.
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Physical

punishments

(including

shaking), or the

threat of them,

are not used. 

(The use of

physical

punishment

is an offence

under

regulations

made under the

Childcare Act

2006 and

may lead to

prosecution.)



General Specific Good practice providers should have regard to
requirement requirement 

Physical intervention is only used to manage a child’s behaviour

if it is necessary to prevent personal injury to the child, other

children or an adult or to prevent serious damage to property.

Any occasion where physical intervention is used, to manage a

child’s behaviour, is recorded and parents are informed about it

on the day. 

For settings other than individual childminders, a named

practitioner is responsible for behaviour management issues

and is supported in acquiring the skills that will enable her/him

to support other staff and to access expert advice if ordinary

methods are not effective with a particular child.
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Criteria for effective paediatric first aid training

In order to meet the requirements of the EYFS, paediatric first aid courses must be approved by the

local authority in whose area the early years provision is located, and must meet the following

criteria: 

1 Training is designed for workers caring for children in the absence of their parents.

2 The training leading to a certificate or a renewal certificate is a minimum of 12 hours. 

3 The first aid certificate should be renewed every 3 years.

4 Resuscitation and other equipment includes baby and junior models as appropriate.

5 Training covers appropriate contents of a first aid box for babies and children.

6 Training should include recording accidents and incidents .

7 The course covers the following areas:

7.1 Planning for first aid emergencies involving babies and children.

7.2 Dealing with emergencies involving babies and children.

7.3 Resuscitating babies and children.

7.4 Recognising and dealing with shock in babies and children.

7.5 Recognising and responding appropriately to anaphylactic shock in babies and children.

7.6 Recognising and responding appropriately to electric shock in babies and children.

7.7 Recognising and responding appropriately to bleeding in babies and children.

7.8 Responding appropriately to burns and scalds in babies and children.

7.9 Responding appropriately to choking in babies and children.

7.10 Responding appropriately to suspected fractures in babies and children.

7.11 Responding appropriately to head, neck and back injuries in babies and children.

7.12 Recognising and responding appropriately to cases of poisoning in babies and children.

7.13 Responding appropriately to foreign bodies in eyes, ears and noses of babies and

children.

7.14 Responding appropriately to eye injuries in babies and children.

7.15 Responding appropriately to bites and stings in babies and children.

7.16 Responding appropriately to the effects of extreme heat and cold in babies and children.

7.17 Responding appropriately to febrile convulsions in babies and young children.

7.18 Recognising and responding appropriately to the emergency needs of babies and

children with chronic medical conditions, including epilepsy, asthma, sickle cell anaemia,

diabetes.

7.19 Recognising and responding appropriately to meningitis and other serious sudden

illnesses.
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4.2 Suitable people

General Specific Good practice providers should have regard to
requirement requirement 

Providers undertake any checks needed to provide sufficient

information on which to make a decision about suitability.

Providers keep records to demonstrate to Ofsted that the

checks have been done, including the number and date of

issue of the enhanced CRB disclosure. Disclosures are handled

in accordance with the CRB’s Code of Practice and Explanatory

Guide which is available at:

www.crb.gov.uk/PDF/code_of_practice.pdf. Copies of the

enhanced disclosure are not kept once the decision has been

made. 

Providers have evidence of: 

■ references;

■ full employment history;

■ qualifications;

■ interviews;

■ medical suitability;

■ any other checks undertaken.

There may be some situations in which it is not possible to carry

out background checks, for example where people work on

the premises who are not employed by the provider. People

on whom checks have not been carried out are not allowed

to have unsupervised access to children.
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Effective

systems are in

place to ensure

that

practitioners

and others likely

to have

unsupervised

access to the

children

(including those

living or working

on the

premises) are

suitable to do

so. 

(All people who

work directly

with children

must have an

enhanced CRB

disclosure. It is

an offence to

employ

someone who

is disqualified

from working

with children.

Providers and

managers and

those working

directly with

children have a

duty to declare

any convictions,

cautions or

court orders

which may

disqualify them

from working

with children.

Further

information

about Criminal

Records Bureau

checks and

disqualification

is provided at

the end of this

section.)



General Specific Good practice providers should have regard to
requirement requirement 

Except in exceptional circumstances, childminders have

attended a training course prior to registration. The training is

approved by the local authority and provides support for

childminders in meeting and putting into practice the

requirements of the EYFS. 

Paediatric first aid training is approved by the local authority and

meets the criteria set out at the end of the previous section. 

The Department for Education and Skills and the Children’s

Workforce Development Council are currently working together

to consider how best to define, for regulatory purposes,

suitable qualifications at each level. 

All practitioners have a clear understanding of their roles and

responsibilities. 

Staff are supported in improving their qualification level. In

particular, those staff with no qualifications are supported in

obtaining a qualification at at least level 2. 

Induction training is provided for new staff to help them

understand how the setting operates and their role within it.

Induction training includes matters such as evacuation

procedures and child protection and health and safety issues. 

Regular staff appraisals are carried out to identify the training

needs of staff. A programme of continuing professional

development is applied so that these needs are met. 

Use is made of training made available by the local authority

and through other sources. 
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Childminders

must have

attended a

training course

within six

months of

registration and

must hold a

current

paediatric first

aid certificate. 

Other providers

meet the

requirements

for

qualifications

set out at the

end of this

section. 

In registered

settings, all

supervisors and

managers must

be qualified to

at least level 3

and half of all

other staff must

be qualified to

at least level 2.



General Specific Good practice providers should have regard to
requirement requirement 

Providers pay special attention to organising their staffing

arrangements to take into account that certain groups of

children may especially benefit from there being fewer children

to each practitioner. In particular, they consider vulnerable

children such as those with disabilities or special educational

needs, for whom a ratio of fewer children to each adult might be

beneficial. They also take into account how long individual

children have been in the setting when making their staffing

arrangements, ensuring that those who attend for long periods

of the day benefit from appropriate levels of attention, for

example children who attend all day might require more

attention at the end of the day when they are tired.

Exceptions to the ratios requirements may only be made in

limited circumstances such as when children are sleeping or

resting. In these circumstances all the adults need not be

present in the room with the children, but should be available

nearby on the premises should they be needed. 

Providers put in place contingency arrangements for staff

absences and emergencies. Suitable arrangements might

include drawing on a pool of suitable staff, re-grouping of

children, reorganising rooms and activities and re-deploying

other suitable staff. When such disruptions occur, there

continues to be a consistent experience for the child. 

Children belong to a key group which has consistent staff.

Every child is allocated to a practitioner who is their key person

and is mainly responsible for their well-being on a daily basis.

Within this framework, movement of children and staff between

groups may be appropriate in order to provide for a richer

experience for the child.

Except in reception classes, the size of a group never exceeds

more than 26 children. Children under two are cared for in

groups of no more than 12. 

(Reception classes in maintained schools are subject to

separate class size legislation. There are no additional ratio

requirements for reception classes in maintained and

independent schools.)

When assigning staff to reception classes, schools pay

attention to the needs of individual children - particularly those

who attend for periods of time longer than the normal school

day.

Where children in nursery classes and reception classes attend

school for longer than the normal school day, in provision run

directly by the governing body, schools make appropriate

staffing arrangements for the needs of children. They consider

in particular the ages of the children and how long they have

been in school, taking into account the guidance above. They

base their staffing arrangements on the requirements for

registered provision. 
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childminders

providing night

time care,

normal ratios
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minimum ratios
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apply. At least

one member

of staff should

be awake at

all times. 



Requirements for qualifications and ratios of adults to children

A Nursery classes in maintained and independent schools and registered early years providers,

except for childminders

In addition to the requirements below, there must be at least two adults on duty in a setting at any

time when children are present.

The ratios include any children of staff or volunteers. Any care provided for older children must not

affect the care of children receiving early years provision. 

The ratio requirements set out the minimum numbers of staff that are required to be present with

the children at any time. It may be appropriate to exceed these ratios in order to meet the needs of

the individual children being cared for. Whilst the ratio requirements for provision for three to five

year olds in registered settings allow for there to be fewer adults to children when a person holding

Qualified Teacher Status, Early Years Professional Status or another suitable level 6 qualification is

directly engaged in working with the children, providers must ensure that when such practitioners

are not present, or are on site but not interacting with the children, the base ratio and qualification

requirements are adhered to.

The ratios relate to staff time available to work directly with children. Sufficient suitable staff must

be available to cover staff breaks, holidays, sickness and time spent with parents in order to

ensure that the ratio and qualification requirements are always met in relation to the staff working

directly with the children. Additional staff may be required to undertake management tasks,

prepare meals, maintain premises and equipment, etc. 

The numbers of children set out below represent the maximum numbers of children who may

be provided for by early years providers. However, the maximum number of children who may

be appropriately cared for by a particular provider may be fewer than the maximum numbers

given here. In registered provision, Ofsted will make a judgement about the maximum numbers

of children that a particular provider may be registered to care for which will be set out in the

conditions of registration. This judgment will be based on factors such as the amount of space

available. 

Children aged under two

■ There must be at least one member of staff for every three children; 

■ At least one member of staff must be qualified to at least level 3, and have suitable experience

of working with children under two;

■ At least half of all other staff must be qualified to at least level 2; 

■ At least half the staff must have received specific training in the care of babies. 

Children aged two years 

■ There must be at least one member of staff for every four children; 

■ At least one member of staff must be qualified to at least level 3; 

■ At least half of all other staff must be qualified to at least level 2.

Children aged three and over 

Maintained nursery schools and nursery classes in maintained schools 

■ There must be at least one member of staff for every thirteen children;

■ At least one member of staff must be a ‘school teacher’ as defined by Section 122 of the

Education Act 2002 and the Education (School Teachers’ Qualifications) (England) Regulations

2003; 

■ At least one other member of staff must be qualified to level 3.
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Nursery classes in independent schools

Where a person with Qualified Teacher Status, Early Years Professional Status or another suitable

level 6 qualification is assigned to the class, the following requirements apply:

■ There must be at least one member of staff for every thirteen children;

■ At least one other member of staff must be qualified to level 3.

Where a person with Qualified Teacher Status, Early Years Professional Status or another suitable

level 6 qualification is not assigned to the class, the following requirements apply:

■ There must be at least one member of staff for every eight children; 

■ At least one member of staff must be qualified to at least level 3;

■ At least half of all other staff must be qualified to at least level 2.

Registered early years providers

A ratio of one member of staff for every thirteen children may apply between 8am and 4pm; only at

times when:

■ At least one member of staff holds Qualified Teacher Status or Early Years Professional Status

or another suitable level 6 qualification;

■ At least one other member of staff is qualified to level 3.

Otherwise:

■ There must be at least one member of staff for every eight children; 

■ At least one member of staff must be qualified to at least level 3;

■ At least half of all other staff must be qualified to at least level 2.

B Childminders

The numbers of children for whom a childminder may care for are set out below. The numbers

include the childminder’s own children.

The numbers of children set out below represent the maximum number of children who may be

cared for by a childminder at any one time. However, the maximum number of children who may

be appropriately cared for by a particular childminder may be fewer than the maximum numbers

given here. In all cases, Ofsted will make a judgement about the maximum numbers of children

that a particular childminder may be registered to care for which will be set out in the conditions of

registration. This judgment will be based on factors such as the amount of space available. 

A childminder may care for:

■ A maximum of six children in total; 

■ Of these six children, a maximum of three may be young children*; and

■ Normally, no more than one child may be under the age of 1, but

■ A childminder may be registered to care for two children under the age of 1 where they are able

to demonstrate that they can meet and reconcile the individual needs of all the children being

cared for.

* A child is a young child up until 1st September following his or her 5th birthday. 
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Further information about Criminal Records Bureau (CRB) checking 

All people who work directly with children must have an enhanced Criminal Records Bureau

(CRB) disclosure. 

In childminding settings Ofsted is responsible for checking the suitability of the childminder and of

any other adults living or working on the premises. For schools, responsibility for checking suitability

rests with the headteacher. 

In other types of registered setting (including registered provision in schools), Ofsted is responsible

for checking the suitability of the provider (including the people who make up the provider in the

case of corporate bodies or unincorporated associations) and the manager. The provider is

responsible for checking the suitability of all other people who work with the children, or are likely

to have unsupervised access to them. There are a number of routes through which providers can

obtain such disclosures: 

■ use an organisation contracted by the Department for Education and Skills (DfES) to process

subsidised checks on your behalf (the contact details of these organisations appear below); 

■ use another organisation, registered by the CRB, who will process a check with the CRB on your

behalf. Such organisations may charge a fee for this service, or

■ register with the CRB as a body authorised to carry out checks. This option is normally only

available to large organisations who carry out a large number of checks.

Further information about disqualification

It is an offence for a provider to employ someone who they know to be disqualified from working

with children. Details of what disqualifies people from working with children are set out in regulations

made under the Childcare Act 2006. Some of the things that disqualify people from working with

children are:

■ convictions or cautions for an offence against a child;

■ convictions or cautions for certain violent or sexual offences against an adult; 

■ being on the Protection of Children Act (POCA) list of persons considered unsuitable to work

with children;

■ being on the Department for Education and Skills list of people that are considered not fit and

proper persons to work with children;

■ being made the subject of a disqualifying order.

People who are disqualified may sometimes still work with children by applying to Ofsted for a

waiver. The provider should apply on behalf of the disqualified person before employing them.

Ofsted cannot waive a disqualification for people who are included on the Protection of Children Act

(POCA) list, if a direction has been made against the person under section 142 of the Education Act

2002, or if a disqualification order has been made by the court. 

Providers who think that someone they are considering employing has a conviction that may

disqualify them from working with children, can talk confidentially about this with Ofsted by calling

their helpline on 08456 40 40 40. They should also call this number to apply for a disqualification to

be waived. 
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4.3 Suitable premises, environment and equipment

General Specific Good practice providers should have regard to
requirement requirement 

Health and safety 

Providers are aware of the requirements of health and safety

legislation (Information is available on the website of the Health

and Safety Executive at www.hse.gov.uk).

A health and safety policy is in place and includes procedures

for identifying, reporting and dealing with accidents, hazards

and faulty equipment. 

A risk assessment is conducted and reviewed regularly. An

action plan to minimise identified risks is drawn up and acted

upon.

If relevant, the risk assessment covers risks associated with:

■ electricity and gas; 

■ doors, windows and glass; 

■ floors and stairs;

■ stacked furniture;

■ water hazards, for example ponds, drains and pools;

■ boundaries and gates;

■ the kitchen and food preparation; 

■ hot appliances;

■ outings and trips;

■ hazardous substances and equipment; 

■ hazardous plants (a list of common hazardous plants is

available on the website of the Royal Horticultural Society at

www.rhs.org.uk/research/horticultural_themes/hazardous_li

st.asp 

■ fire safety;

■ the condition of prams, pushchairs, highchairs and low

chairs;

■ the use of safety harnesses; 

■ furniture, equipment and toys;

■ hygiene, cleanliness and minimising the risk of infection;

■ linens such bedding and towels;

■ pets and other animals; 

■ sandpits;

■ the condition of toys and other equipment;

■ the arrangements for monitoring children who are sleeping.

(Further information on managing risk in the workplace is

available from the Health and Safety Executive at

www.hse.gov.uk or on 0845 345 0055. The HSE publishes a

range of guidance on risk assessment and management.)
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children – both

indoors and

outdoors – are

minimised. 



General Specific Good practice providers should have regard to
requirement requirement 

Practitioners know about the health, safety and hygiene

requirements for the environment in which they work. This could

include:

■ including health and safety issues in induction training and

on-the-job training;

■ keeping practitioners up to date with health, safety and

hygiene procedures; 

■ incorporating responsibilities for health and safety into job

descriptions;

■ delegating health and safety responsibilities to staff

members;

■ sending staff on suitable courses available through the local

authority and other sources; 

■ regularly including health and safety issues on the agenda

for staff meetings. 

Children are encouraged to learn about personal hygiene

through the daily routine.

Registered providers inform Ofsted of any significant changes

or events relating to the premises. These will include: 

■ significant changes to the premises, for example structural

alterations or an extension;

■ something which adversely affects the smooth running of

the setting over a sustained period of time;

■ changes to the outside of the premises such as adding a

pond or taking down fencing.

Fire safety 

Reasonable steps are taken to ensure the safety of children,

staff and others on the premises in the case of fire, including

drawing up a clearly defined procedure for the emergency

evacuation of the premises.

Any recommendations made by the local Fire Safety Officer are

complied with. Where children stay overnight, it may be

appropriate for the Fire Safety Officer to inspect the sleeping

area. 

An evacuation takes account of the following considerations:

■ the ages and grouping of children; 

■ the mobility of children and staff;

■ children who are resting or sleeping;

■ where children are located in the building, for example

upstairs;

■ staff breaks;

■ where the register is kept; 

■ the procedure for alerting the emergency services;

■ how parents and visitors will be informed of the evacuation

procedure and the location of emergency exits. 
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General Specific Good practice providers should have regard to
requirement requirement 

Staff understand their roles and responsibilities in the event of a

fire.

Appropriate fire detection and control equipment, for example

fire alarms, smoke detectors, fire extinguishers and fire blankets

are provided as necessary and are in working order. 

Fire exits are clearly identifiable and fire doors are not

obstructed and are easily opened from the inside. 

Regular evacuation drills are carried out and details such as any

problems encountered and how they were resolved are

recorded in a fire log book.

There is access to a telephone. 

Wherever possible, there is adequate natural light. Where this is

not possible, the provider ensures that children have adequate

access to natural light, for example by spending time out of

doors, going on outings. 

Rooms are maintained at a temperature which ensures the

comfort of the children and staff, including non-mobile children. 

There is adequate space to give scope for free movement and

well spread out activities.

There is a separate base room for children under the age of 2,

but they are able to have contact with older children and are

transferred to the older age group after the age of 18 months if

that is appropriate for their individual stage of development. 

Wherever possible, there is access to an outdoor play area.

Where outdoor play space cannot be provided, outings are

planned to local parks or playgrounds on a daily basis. 

There is adequate storage space for equipment. 

There is sufficient, suitable furniture to meet the needs of the

children. 

There is a suitable area, equipped with cots, beds or other

appropriate furniture, for children who need or wish to rest or

sleep. 

There is an area which is adequately equipped to provide

meals, snacks and drinks for the children as necessary. Ideally,

the setting will have a full kitchen. Where this is not possible,

appropriate alternative arrangements are made for the hygienic

preparation and storage of food and drinks. 

There are suitable facilities for the hygienic preparation of

babies’ feeds if necessary. Suitable sterilisation equipment is

used for the sterilisation of babies’ feeding equipment and

dummies. 

There is at least one toilet and one wash hand basin for every

10 children over the age of two. There are separate toilet

facilities for adults. There are adequate washing and toileting

facilities for children who stay overnight. 

There are suitable hygienic changing facilities for changing any

children who are in nappies. 
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General Specific Good practice providers should have regard to
requirement requirement 

Where the early years provision takes place in a communal

building such as a community centre or village hall, the part of

the premises used by the early years provision is for the sole

use of the provision during the hours of operation.

Ideally, the setting has its own kitchen and toilet facilities but,

where this is not possible, the provider takes steps to ensure

that other users do not have a negative impact on the quality

and safety of provision.

The premises and equipment are, as far as is reasonable,

suitable for children with disabilities. Providers are aware of their

responsibilities under the Disability Discrimination Act 1995. 

There are sufficient suitable toys and materials available to meet

the needs of all children. 

The toys and materials provided stimulate a broad and

balanced range of activities which are fun, challenging and

promote children’s learning and development in all areas. They

are suitable for the ages and individual developmental needs of

the children. 

The premises are welcoming and friendly to children and

parents.

Children’s work and colourful posters are displayed at children’s

eye level. 

Displays and resources reflect the diversity of the local

community and the families who use the nursery.

EYFS consultation 126

(Calculations of

available indoor

space should

be based on

the gross areas

of the rooms

used by the

children, not

including

storage areas,

thoroughfares,

dedicated staff

areas,

cloakrooms,

utility rooms,

kitchens and

toilets.)

O
ut

d
o

o
r 

an
d

 in
d

o
o

r 
sp

ac
es

, a
nd

 fu
rn

itu
re

, e
q

ui
p

m
en

t a
nd

 to
ys

, a
re

 s
af

e 
an

d
 s

ui
ta

b
le

 fo
r 

th
ei

r 
p

ur
p

o
se

.



4.4 Organisation

General Specific Good practice providers should have regard to
requirement requirement 

The registration certificate is displayed where parents and

others visiting the premises are able to see it easily. 

Providers are aware of their responsibilities under the Data

Protection Act 1998 and Freedom of Information Act 2000. 

Records are easily accessible and available for inspection

by Ofsted. 

There is a suitable area for the storage of confidential

information. Records on staff and children are only accessible

to those who have a right or professional need to see them. 

All staff are aware of the need for confidentiality. 

The complaints procedure is available to parents and a copy

of it is supplied to them on request. 

The provider ensures that parents have details for contacting

Ofsted and parents know that they can make a complaint to

Ofsted if they wish. 

All written complaints relating to delivery of the EYFS are

investigated, and complainants are notified of the outcome

of the investigation within 28 days of their having made the

complaint. 

Parents of children attending the setting are provided with

a summary of the complaints record on request. 

Ofsted is provided, on request, with a list of all complaints

made during a specified period, and the action that was

taken as a result of each complaint. 

The record of complaints is kept for ten years. 
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Registered

providers must

display their

certificate of

registration. 

Providers must

keep, as a

minimum, the

information

listed in the

‘Records and

Documentation’

section below. 

Registered

providers must

put in place a

written

procedure for

dealing with

concerns and

complaints

from parents

and keep a

written record

of complaints

and their

outcome. 



Records and documentation

Regulations made under the Childcare Act 2006 require that early years providers record the

following information on individual children:

■ Surname and first name;

■ Date of birth;

■ The name, home address and telephone number of at least one parent of each child attending

the early years provision; 

■ Gender;

■ Ethnicity*;

■ Whether the child’s home language is English;

■ Special Educational Needs status**; 

■ Total number of hours attended each week (a daily attendance register, including the time

children arrive and leave each day will be sufficient for this purpose); 

■ In the case of 3 and 4 year olds, the number of funded hours taken up each week.

In addition, providers required to complete the Foundation Stage Profile on children reaching the

end of the Early Years Foundation Stage, must keep records of individual children’s progress

against the 13 Foundation Stage Profile assessment scales. 

* Ethnicity

**Special Educational Needs (SEN) status

A child’s ethnicity should only be recorded where parents have given their consent for this to

happen. Ethnicity should be recorded according to the following categories:

White – British

– Irish

– Traveller of Irish Heritage

– Gypsy/Roma

– Any other white background

Mixed – White and Black Caribbean

– White and Black African

– White and Asian

– Any other mixed background

Asian or Asian British

– Indian

– Pakistani

– Bangladeshi

– Any other Asian background

Black or Black British

– Caribbean

– African

– Any other Black background

Chinese 

Any other ethnic background 
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A child’s SEN status should be recorded according to the following categories:

■ No special educational need; 

■ Early Years Action/School Action;

■ Early Years Action Plus/ School Action Plus; 

■ Statement.

Refer to the Special Educational Needs Code of Practice for an explanation of the terms used

above. 

Regulations made under the Childcare Act 2006 also require providers to keep the following

information and documentation: 

■ Name, home address, and telephone number of the provider and any other person living or

employed on the premises; 

■ Name, home address and telephone number of anyone else who will regularly be in

unsupervised contact with the children attending the early years provision;

■ A daily record of the names of staff working on the premises and their hours of work.
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Section 5: Registration, inspection,
and quality improvement

This section is a summary of the additional processes for registration, inspection, and quality

improvement, which are directly relevant to the delivery of EYFS. It does not include additional EYFS

requirements.

5.1 Registration
Under the [Childcare Act 2006], all early years providers who deliver EYFS are required to be

registered by Ofsted, except in the case of provision in schools for pupils aged 3 and over. Providers

will be required to show that they continue to meet the registration requirements throughout their

registration. These will include: 

■ ensuring they are suitable to care for young children; 

■ ensuring that the premises are safe and suitable, and

■ ensuring that they demonstrate the ability to comply with the requirements in EYFS.

This combination means that when deciding whether or not a provider meets the criteria to be

registered, Ofsted will take into account whether they judge them able to deliver the EYFS, as well

as the suitability of the person and the premises.

5.2 Inspection 
Ofsted has a responsibility to inspect the delivery of EYFS by registered early years providers, and

judges the extent to which providers are meeting the learning and development and welfare

requirements. All settings will be inspected regularly, with some requiring more inspection than

others. Following inspection the law requires Ofsted to report on:

■ the contribution that the provision is making towards the outcomes for children;

■ the quality of the provision;

■ how far the needs of individual children are being met, and

■ the quality of leadership and management connected with the provision.

Ofsted may report on other matters including identifying what providers are doing well and where

they could or must improve. 

5.3 Enforcement
Ofsted may take enforcement action against those providers who are registered to deliver the EYFS.

This includes raising actions where providers fail to meet welfare requirements, the ability to

suspend registration where Ofsted has reason to believe children may be at risk of harm, and the

power to cancel registration where a provider fails to meet the welfare requirements or if a provider’s

delivery of EYFS is inadequate. 

5.4 The role of the local authority
Local authorities have a duty under Section 13 of the [Childcare Act 2006] to secure provision of

information, advice and training for providers of childcare. This will include the information, advice

and training that childcare providers need in order to develop their staff and businesses and meet

their regulatory requirements. 
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Local authorities should ensure that there is information, advice and training available to all childcare

providers, whether provided by the local authority or other organisations, that would allow providers

to improve their delivery of EYFS.

In addition, regulations made under that section of the Act state that local authorities must secure

information, advice and training for childcare providers in delivering EYFS, where those providers

have been judged inadequate by Ofsted. Therefore whilst the key focus of training for the local

authority must be on those providers with the greatest need, all providers should benefit from

training to help them improve their provision.

Local authorities are also encouraged to support settings in other ways, with the objective of

improving the quality of provision. The emphasis should be on programmes that achieve

demonstrable improvements in outcomes, rather than on quality assurance schemes that focus on

administrative processes. Participation in such programmes should make it easier for settings to

meet the necessary requirements for inspection and to deliver EYFS.

5.5 Quality improvement
Delivering good-quality services for children is a continuous process: a journey rather than a

destination. Ideally, providers would be involved in continuous professional development, self-

reflection and peer support as part of the everyday operation of their settings.

Specific quality schemes have been in existence in the early years sector for many years. A study

undertaken by the National Children’s Bureau in 2000 showed that the majority of local authorities

had either developed their own system of quality criteria to support and improve their settings, or

were using one developed by a national agency. Since then, various initiatives have encouraged the

expansion of such schemes and a number are in regular use in early years settings. A survey carried

out in 2005 by the National Children’s Bureau, found that nearly 13,000 settings were participating

in a quality scheme and that many local authorities were providing some level of support for this,

including funding and dedicated staff. 

The best quality improvement programmes – and those in which providers are encouraged to

participate – include a systematic approach to on-going improvement in the standard of practice

within a setting. They do not focus on administrative processes, but are about activity that has a

positive impact on outcomes for children and which secures real improvements. Some of the areas

which can benefit from such an approach to quality improvement are:

■ workforce development (ensuring that all staff have opportunities for training and development

which also meet the needs of the setting);

■ improving knowledge and understanding (ensuring that all practices are evidence-based and

that staff and parents have the chance to develop their knowledge of young children);

■ reflective practice (a system for allowing staff the time to observe, reflect on and change their

work with children and families);

■ inclusion (looking at the setting in terms of the participation and belonging of all children);

■ management and leadership (providing opportunities for managers to undertake higher levels

of qualifications and checking that management practices are understood and work for the

benefit of all).
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Glossary 

Assessment

To help children progress, practitioners need information about what the children know, understand

and can do. Through observing children and by making notes when necessary about what has

been achieved, practitioners can make professional judgements about children’s achievements

and decide on the next steps in learning. They can also exchange information with parents and

carers about how children are progressing. This process, often known as ‘assessment for learning’,

is central to raising achievement. 

Attachment 

Babies and young children actively seek close relationships with their parents and other primary

caregivers. These affectionate and intimate relationships establish a basic trust in other people.

This is a gradual process which takes time, but these early attachments are crucial in fostering

a sense of belonging and security. This is why young children need the support of a key person

in their setting, it is reassuring for young children to know that they have a special person who

knows them and responds to their needs.

Curriculum 

Everything children do, see, hear or feel in their setting, both planned and unplanned. 

Development

The process by which a child acquires skills in the areas of social, emotional, intellectual, speech

and language and physical development. Developmental stages refer to the expected, sequential

order of acquiring skills that children typically go through. For example, most children crawl before

they walk, or use their fingers to feed themselves before they use utensils.

Effective practice

Practice that has been identified as producing good learning and development outcomes for

children and families.

Guidance

Documentation which has been produced to enable practitioners to interpret the statutory

requirements.

Inclusion 

Inclusion is a process of identifying, understanding and breaking down the barriers to participation

and belonging.

Key person

The named member of staff with whom a child has more contact than other adults. This adult

shows a special interest in the child through close personal interaction day to day. The key person

can help the young child to deal with separation anxiety. 

Learning 

Learning for young children is a rewarding and enjoyable experience in which they explore,

investigate, discover, create, practise, rehearse, repeat, revise and consolidate their developing

knowledge, skills, understanding and attitudes. During the EYFS, many of these aspects of learning

are brought together effectively through playing and talking. 
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Manager

The person in day to day charge of the setting. The manager need not be the same person as the

registered person (see below). The manager must have appropriate qualifications and experience. 

Parents

Mothers, fathers, legal guardians and the primary carers of looked-after children. There may also be

other significant adults in children’s lives and other relatives who care for them as well.

Practitioner 

Any adult who works with children in a setting.

Provider

The individual or organisation managing a setting – usually the registered person.

Registered person 

The person who has responsibility for ensuring that the welfare standards are met and the setting

complies with the EYFS. A company, committee or group may be the registered person. 

Schemas 

Schemas are patterns of repeat behaviour in children. Children often have a very strong drive

to repeat actions such as moving things from one place to another, covering things up and putting

things into containers, or moving in circles or throwing things. These patterns can often be

observed running through their play and vary between one child and another. If practitioners build

on these interests powerful learning can take place.

Separation anxiety 

Often babies and young children display anxious behaviour such as crying, kicking or screaming,

when they see their parent or other primary caregiver leaving the room. This is the child responding

to her/his attachment being under threat. These feelings of anxiety may be more acute in some

children than others. Children who are looked after by many different relatives, for instance in an

extended family, may feel less anxious than those who have not been away from their mother for

any length of time before. The key person can help the child at these difficult times. 

Setting

Any registered out-of-home provider of education and care for children from birth to five, such

as childminders, local authority nurseries, nursery or early years centres, children’s centres,

playgroups, pre-schools, or schools in the independent, private or voluntary sector and

maintained schools.

Teaching 

The role of the practitioner includes establishing relationships with children and their parents,

planning the learning environment and curriculum, supporting and extending children’s play,

development and learning, and assessing children’s achievements and planning their next steps.

The word teaching is used to include all these aspects of their role.
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Questions

Section 1: Introduction
Q1 Do you agree that the introduction to the EYFS and the explanation of its aims and objectives

are arranged clearly and in the appropriate language for those working in or responsible for

managing settings delivering EYFS? 

■■ strongly agree ■■ agree ■■ neither agree nor disagree ■■ disagree

Q2 Do you agree the introduction makes clear which parts of the document are statutory

requirements and which parts are guidance or good practice?

■■ strongly agree ■■ agree ■■ neither agree nor disagree ■■ disagree

Q3 Do you agree  the introduction helps you to navigate through the document successfully?

■■ strongly agree ■■ agree ■■ neither agree nor disagree ■■ disagree

Comments

Comments

Comments
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Section 2: EYFS overview
An overview of the welfare, learning and development requirements, showing how each
supports the other in improving outcomes for children and how flexible implementation will
allow all types of provider to deliver EYFS. 

Q4 Do you agree that that this section sets out clearly the roles and responsibilities of providers

in delivering EYFS? 

■■ strongly agree ■■ agree ■■ neither agree nor disagree ■■ disagree

Q5 Do you agree that the EYFS is sufficiently flexible to enable all types of providers to play an

effective role in delivering it?

■■ strongly agree ■■ agree ■■ neither agree nor disagree ■■ disagree

Section 3: Progression through the Areas of Learning
and Development
Sets out the learning and development requirements, provides guidance about how to plan
for and meet them for a diverse range of children, and uses detailed ‘grids’ to set out best
practice in planning, observation and assessment and teaching and learning at each of the
stage of a child’s development in six Areas of Learning and Development: 

Personal, Social and Emotional Development; Communication, Language and Literacy;
Problem Solving, Reasoning and Numeracy; Knowledge and Understanding of the World;
Physical Development; Creative Development.

Comments

Comments
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Q6 Do you agree that this section is useful for those managing provision and/or working with

children from birth to five years in different settings? 

■■ strongly agree ■■ agree ■■ neither agree nor disagree ■■ disagree

Q7 Do you agree that the learning and development requirements are sufficiently flexible to

enable the diverse range of providers in the sector to deliver them effectively? 

■■ strongly agree ■■ agree ■■ neither agree nor disagree ■■ disagree

Q8 Do you agree that the learning and development requirements are expressed clearly enough

to support quality improvement?

■■ very clear ■■ clear ■■ neither clear nor unclear ■■ unclear

Comments

Comments

Comments
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Q9 Do you agree that this section will help practitioners with early identification of children’s

particular needs and ensure providers understand their obligations and legal duties to

support the diverse needs of all children?

■■ strongly agree ■■ agree ■■ neither agree nor disagree ■■ disagree

Q10 Is it sufficiently clear how the needs of disabled children, children with SEN and/or the needs

of children from a minority ethnic background, will be supported through the six Areas of

Learning and Development?

■■ very clear ■■ clear ■■ neither clear nor unclear ■■ unclear

Q11 Does this section make clear the provider’s role in recording children’s progress?

■■ very clear ■■ clear ■■ neither clear nor unclear ■■ unclear

Comments

Comments

Comments
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Q12 Do you agree that this section explains clearly about children as individuals who develop and

learn at different rates, and what practitioners must do to be most effective in promoting that

development?

■■ strongly agree ■■ agree ■■ neither agree nor disagree ■■ disagree

Q13 Does this section cover the right ground in the right way?

■■ strongly agree ■■ agree ■■ neither agree nor disagree ■■ disagree

Q14a Is our approach to exempting individual children the right one? 

■■ strongly agree ■■ agree ■■ neither agree nor disagree ■■ disagree

Q14b What are the grounds on which children might be exempted?

Comments

Comments

Comments
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Section 4: Meeting the welfare requirements
Detailed welfare and workforce requirements, also set out in grid form and showing what
requirements must be met and giving additional good practice which providers should have
regard to. The requirements, which replace the five sets of national standards and the five
accompanying sets of Ofsted guidance, are grouped under four headings:

Safeguarding and promoting children’s welfare; Suitable people; Suitable premises,
Environment and equipment; Organisation.

Q15 In setting the qualification requirements, do you agree that we have struck the right balance

between setting the requirements at a good level, and setting the bar too high for providers to

reach realistically?

■■ strongly agree ■■ agree ■■ neither agree nor disagree ■■ disagree

Q16 How helpful are the adult:child ratio requirements in helping to achieve good outcomes for

children without overly restricting providers?

■■ very helpful ■■ helpful ■■ neither helpful nor unhelpful ■■ unhelpful

Q17 Do the welfare requirements cover the necessary areas and strike the right balance between

placing requirements on and giving guidance to providers?

■■ strongly agree ■■ agree ■■ neither agree nor disagree ■■ disagree

Comments

Comments

Comments
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Q18 Are the welfare grids easy to use, making it clear what the requirements are and what

providers should have regard to?

■■ strongly agree ■■ agree ■■ neither agree nor disagree ■■ disagree

Section 5: Regulation, inspection and quality improvement
Details of the registration, performance management and inspection arrangements which
will underpin the framework.

Q19 Does this section explain clearly enough the requirements on providers to take forward

quality improvement processes and systematic approaches to on-going improvement in the

standard of practice within settings?

■■ strongly agree ■■ agree ■■ neither agree nor disagree ■■ disagree

General 

Q20 Do you agree that the language used is accessible to all practitioners?

■■ strongly agree ■■ agree ■■ neither agree nor disagree ■■ disagree

Comments

Comments

Comments
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Q21 Do you agree that the document overall provides sufficient information to support effective

partnership working with parents? 

■■ strongly agree ■■ agree ■■ neither agree nor disagree ■■ disagree

Q22 Do you have any other comments on the EYFS that you would like to make?

Comments
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