TRAINING AND PROFESSIONAL DEVELOPMENT OF EDUCATIONAL PSYCHOLOGISTS:


CONSULTATION PAPER FROM THE TRAINING SUB-GROUP OF THE EDUCATIONAL PSYCHOLOGY WORKING GROUP


�


Comments are requested by 9 March 2001.  Please send them to: 





David Pilling


Special Educational Needs Division 


Department for Education and Employment


Sanctuary Buildings


Great Smith Street


London SW1P 3BT 





Telephone : 020 7925 6451 


E-mail : david.pilling@dfee.gov.uk





Under the Government’s Open Government principles, the Department may make available, on public request, individual responses unless the respondent has asked for the response to be treated as confidential.    





INTRODUCTION 





1.	In its report published in July 2000�, the Educational Psychology Working Group defined the function of educational psychologists (EPs) in the following terms: 





“To promote child development and learning through the application of Psychology by working with individual and groups of children, teachers and other adults in schools, families, other LEA officers, health and social services and other agencies.” 





2.	The report identified three core areas of activity for educational psychology services:�


early years work;


work with schools; and


multi-agency work.


It further stated that “core work for educational psychology services should focus around assessment and intervention work at a number of levels with children and young people aged 0-19, where there are concerns about their cognitive, linguistic, sensory, physical and/or social and emotional development”.  Such work would be undertaken with individual children, with groups of children, with schools and early years providers, with LEAs, and with other agencies.  The value of educational psychologists’ contribution to other areas of work, beyond these core functions, in response to locally defined circumstances and priorities, was also acknowledged. 





3.	The report recognised the breadth of the core responsibilities summarised above, and that detailed attention needed to be given to the initial professional training and continuing professional development needs of educational psychologists, in order to ensure that both newly qualified and more experienced practitioners were fully competent to execute these functions.  A training sub-group was formed to take matters forward and this consultation document contains proposals based on their deliberations.  It is being sent to local education authorities, local government organisations, higher education institutions, EP professional bodies, teacher associations, organisations active in the area of special educational needs and other interested parties. 


�BECOMING AN EP 





4.	To become an EP, a person needs to have: 





a thorough and sound knowledge of Psychology and its applications in an educational context �


an understanding of child development and the factors which facilitate healthy emotional development�


an understanding of how children learn both at home and in school and factors contributing to special educational needs�


an appreciation of the working of schools as learning environments and the role of teachers and others within them �


the ability to work with a range of interests including parents and health and social services for the good of the child.  This includes helping to facilitate inclusion �


highly developed interpersonal, communication and social skills�


an understanding of how to achieve change in complex social settings�


the ability to deploy research and development skills in support of the above.





5.	Knowledge of Psychology is acquired through an undergraduate degree in Psychology or a conversion course accredited by the British Psychological Society (BPS) as conferring Graduate Basis for Registration (GBR).  Once GBR has been attained completion of accredited postgraduate training will confer eligibility for chartered status.  When a person has satisfied all the necessary requirements for registration as a chartered psychologist, he or she is entitled to hold a practising certificate from the BPS which is renewable on an annual basis.  These two points – GBR and eligibility for chartered status – are the two constants in what follows.�


6.	In addition to a degree or equivalent qualification in Psychology, the individual currently needs to have postgraduate training as follows: �


qualified teacher status plus a minimum of two years qualified teaching experience (equated to one year of training in Applied Psychology) �


the one year university-based Masters level course (approximately one third of which is spent on supervised professional practice in at least two LEAs) �


one year of supervised practice in an educational psychology service.  �


7.	Taking into account the three years spent on the degree, this means that an individual may not become a fully fledged EP before the elapse of at least eight years.   �


8.	A survey based on a random sample of 200 members of the Association of Educational Psychologists (132 aged over 40, 68 under 40) was shared with the sub-group.  The survey showed the following: 


Number of years teaching (of 200 EPs sampled) 


39 (19.5%)  2 years (the minimum to be fully qualified)


73 (36.5%)  3-5 years 


43 (21.5%)  6-10 years 


18 (9%)       11-15 years


14 (7%)       16-20 years


13 (6.5%)     21 years or more 





Overall, therefore, it would appear that approximately four fifths of entrants to the profession of educational psychology have more than the minimum of two years’ teaching experience required.





9.	The same survey of 200 EPs showed degree qualifications held:� 


First degree





112 (56%)   Psychology


25 (12.5%)  Combined (Psychology as a main subject) 


20 (10%)     Open University (Psychology or Combined)


43 (21.5%)  Conversion (other than OU), conferring GBR  (includes BPS exam, higher degrees, masters)  �


[Source : survey report from the Association of Educational Psychologists, 19 April 2000]





10.	The sub-group considered carefully the arguments for and against a formal requirement for teaching experience.  Arguments in favour of the value of qualified teaching experience included:�


that qualified teaching experience contributed to the professional credibility of EPs in the eyes of some teachers; and�


that the teaching qualification and experience enabled EPs to acquire many job-relevant skills and attributes, including empathy with teachers, and an appreciation of the realities of school and classroom life.


�On the other hand, it was noted that:





many teachers did not, in fact, appreciate that EPs had previously taught;�


for some teachers, paradoxically, EPs’ prior experience as teachers militated against, [rather than enhanced] their credibility as applied psychologists; �


EPs’ job-relevant learning from their teaching experience was incidental, rather than structured, with the qualified teaching experience often not resulting in intending EPs acquiring sufficient depth and breadth of knowledge, skill and understanding necessary to secure places on the post-graduate professional training courses in educational psychology;�


In many cases, during their qualified teaching experience, intending educational psychologists lost touch with their knowledge of Psychology, so that, by the time of their application to professional training programmes, they no longer met admission criteria because they were unable to demonstrate the thorough and sound knowledge of Psychology noted at paragraph 4 above.�


11.	Further, some Psychology graduates were deterred from becoming EPs by what they saw as the disjointed and lengthy route to chartered status.  Others were faced with obstacles to entry for PGCE since their degree was in Psychology rather than a National Curriculum subject. �


12.	The sub-group concluded that the case for requiring teaching experience was not clearly proven and that, to some extent at least, it was contributing to recruitment problems within the profession.  There was however a need for an EP in training to appreciate the dynamics of schools as organisations and the effect that different teaching styles, and school and classroom management techniques, have on children’s learning.  Such knowledge and experience would need to be included within the professional training of educational psychologists, if the qualified teaching experience were no longer to be retained as a core component of their post-graduate professional training.  Against this background, the sub-group looked at a number of models for becoming an EP. 


�13.	A model based on Graduate Basis for Registration (GBR) plus 3 year joint HE and employer involvement was seen as the most viable.  Years 1, 2 and 3 would comprise the first degree course with some research and project work occurring in an employment context in the third year.  The three years post-graduate professional training - years 4-6 - would be managed by higher education institutions in partnership with employers.  The HE institution would take responsibility for delivery of the curriculum determined by the BPS, and for the assessment of academic and research competencies, while the employer would take the lead in the supervision and assessment of professional practice. �


14.	Year 4 would consist of individual casework and training projects conducted in clearly defined school/family/pre-school contexts with supervision to cover 1 day per week in an LEA setting.  Year 5 would increase time spent under supervision in an LEA setting from 1 day to 2.5 days a week and would entail casework (including complex cases) and whole-school development in (for the first time) allocated schools,  together with continuing involvement  in pre-school work and family work.  The sixth and final year would be characterised by further skills consolidation in depth and reduced supervision.  By now, four days a week would be spent in the LEA setting, with the individual extensively engaged in policy development work. He or she would have full responsibility for whole-school  development and further involvement with a range of casework.  The individual would be eligible to be a chartered EP by the end of year 6. 


�ROUTEWAYS AND ACCREDITATION OF PRIOR EXPERIENCE AND LEARNING 





15.	The sub-group concluded that there should be three routes to becoming an EP:�


first degree to practitioner 





a career change for serving teachers and others in education 





lateral transfer for chartered psychologists working in other fields (eg clinical).  





16.	It is clear that there needs to be a process for giving credit to teachers who want to become educational psychologists.   There is a need to ensure that a mechanism exists �whereby the knowledge and experience of teachers and headteachers receives due recognition and is properly taken into account when seeking to qualify as an EP. 


�17.	As the body responsible for accrediting training in applied psychology in the United Kingdom, the British Psychological Society already has in place Boards of Examiners, which in turn report to the Membership and Qualifications Board. An important function of these Boards of Examiners is to provide a route to qualification for individual applicants.  Boards operate a process whereby applicants may put forward an individual training plan, within which they may apply for exemptions and various assessed components on the basis of their past experience and learning.  The existence of these Boards would greatly assist the management of bids for accreditation of prior experience and learning (APEL) by the second of the three groups listed above (para 15), and the management of requests for lateral transfer by the third group. 


�18.	We understand that at the present time this route is followed by a relatively small number of applicants, mainly those seeking recognition of overseas qualifications in fields that they argue are allied to educational psychology.  The regulations operated by the Board of Examiners for the Society’s  Diploma in Educational Psychology make provision for exempting applicants from sections of the requirements and we are assured it would be a relatively straightforward matter to amend the regulations to introduce provision designed to cover accreditation of prior experience and learning. 


�19.	The sub-group’s attention has been drawn to a possible model in the form of arrangements which exist in relation to Counselling Psychology.  Candidates may apply for �accreditation of prior learning for any wholly assessed component of the qualification. In the particular case of Educational Psychology,  there are three components:  �


Part I : assessment of academic competence


Part II : assessment of practical competence 


Part III : assessment of research competence        





20.	Within Part I, experienced teachers who have undertaken additional study might well be able to secure accreditation for prior learning.  For example, Paper 2 Section A, dealing with assessment methods and Paper 1 Section B, dealing with disabilities and handicapping conditions.  Within Part III,  assessment of research competence, eligibility for accreditation might possibly be established in relation to the research dissertation. 


�21.	The British Psychological Society has indicated that it is willing in principle to amend the terms of reference of the Board of Examiners for the Diploma in Educational Psychology and to amend the regulations for the qualification in order that educational psychologists can make application for credit exemption under university APL and/or APEL for curricular elements.  We recommend that the BPS, higher education institutions and the Association of Educational Psychologists engage in discussions (facilitated by DfEE if necessary) to explore the scope for workable arrangements for accreditation of prior experience and learning (APEL) where educational psychology courses are concerned. 


�22.	To facilitate greater flexibility,  it would appear necessary for higher education institutions to modularise their curriculum.  This is so that educational psychologists in training can make application for credit exemption under university APL and/or APEL for curricular elements.  A modular curriculum structure would maximise opportunities for EPs in training to gain recognition, in the form of exemption from modules and related assessment requirements, for those pre-course academic and professional competencies which match the module learning outcomes specified in the curriculum plan.  Such exemptions, based on the HE institution’s APL and APEL procedures and regulations, have the capacity to assist those entrants with a wealth of relevant prior experience and learning, to complete their professional training in considerably less than the three year period that would be required by psychology graduates with little or no such relevant experience.


�23.	We would wish to work toward establishing a package of flexible arrangements which would ensure that experienced teachers, and other mature entrants to post-graduate professional training in educational psychology, were able to gain recognition of, and credit exemption for, relevant prior experience and learning by HE institutions.  Such arrangements should allow for “fast track” progression through the training curriculum by suitably qualified and experienced educational psychologists in training.


�24.	Whilst wishing to promote a flexible approach,  the sub-group recognise that Psychology lies at the heart of role of the EP. Nothing we say above is designed to undermine the Applied Psychology basis for the profession.  Candidates will still have to demonstrate that they have sufficient Psychology to proceed - in the form of Graduate Basis for Registration (GBR).  If candidates do not have a first or second degree in Psychology  they will need to undertake a Psychology degree.  If the individual has a degree that included Psychology as a minor then that person can undertake a conversion course in order to demonstrate an appropriate level of understanding of Psychology.  Such conversion awards provide opportunity for graduates to become eligible for Graduate Membership of the British Psychological Society and the Graduate Basis for Registration. 


�CONTINUING PROFESSIONAL DEVELOPMENT





25.	The extent and nature of continuing professional development (CPD) undertaken by EPs will, of course, depend on the particular needs and experience of the individual concerned and the needs of the employing service.  The British Psychological Society is establishing a system whereby evidence of CPD will be required before renewing an individual EP’s Certificate to Practise, a process carried out annually.  There is therefore an expectation that EPs will undertake CPD during the course of a year.  We understand that six days of CPD is used by some as a general rule of thumb, although the Association of Educational Psychologists recommends 12 days of CPD as the minimum required to maintain professional standards.


�26.	The precise nature of the CPD,  and in particular the desired outcomes,  should be discussed by the EP with his or her Principal Educational Psychologist.  According to individual circumstances, it may be appropriate for the EP to undertake CPD through an institution of higher education, perhaps leading to some form of accreditation.  The CPD undertaken should however be geared to match outcomes to needs ; it should not be rigidly restricted to a single format or route. 


�27.	Whatever the form of the provision, the sub-group recommends that CPD should be designed to help the individual EP:�


keep up with developments in Psychology, including learning of new applications in different fields�


advance his or her own personal skills and knowledge 





meet current service needs as determined by the LEA as employer�


(where appropriate)  develop specialisms.  The recently published report of the EP working group recorded strong support for the development of specialisms to�meet current service needs.  �


28.	We recommend that details of CPD undertaken (eg nature, duration, location, outcomes etc) should be recorded by individual EPs in a CPD portfolio which they can use both as a tool for review and as evidence of experience when applying for other posts.  





29.	Under the SEN category of the DfEE’s Standards Fund (“SEN training” sub-component), grant support is currently offered to LEAs for the purposes of EP training and professional development.  We consider this helpful in that it reinforces the importance of CPD and we  recommend  that it should continue.   �





COMMENT IS INVITED ON:





The model set out in paragraphs 13-14.  Does it meet the needs of the profession?  Is it a viable model from the point of view of higher education institutions and employing LEAs?





The proposals on accreditation of prior experience and learning, paragraphs 15-24.  Do higher education institutions see any problems with what is proposed?  Is it practical and viable given the size of courses currently on offer?  Is there an alternative?





CPD for EPs, paragraphs 25-29.��
�
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� “Educational Psychology Services (England):  Current Role, Good Practice and Future Directions – Report of the Working Group”.  DfEE document ref 0132/2000.
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