CONSULTATION ON THE PROFESSIONAL DUTIES OF ADVANCED SKILLS TEACHERS

SUMMARY REPORT

The consultation was held between June and August 2001. Hard copies were sent to all the School Teachers Review Body statutory consultees; while LEAs and others were invited to respond to the website version.

In all 32 responses were received. Of these almost half were from Advanced Skills Teachers (ASTs). Ten out of the eighteen statutory consultees responded. Other responses were from headteachers, teachers and an LEA representative.

The consultation invited views on outreach work by ASTs; in particular the creation of a duty on headteachers to release ASTs for outreach and a definition of how they should allocate their time between classroom teaching, outreach work, their own professional development and AST duties in their own school.

Over 80% of respondents supported the proposal for the duty on head teachers to release ASTs for outreach work. A few respondents said that outreach was the main reason they were interested in being an AST, others saying that the sharing of good practice was key to the role. Most respondents agreed with the three proposed conditions, however a few were concerned with the third element that arrangements for outreach work should be agreed between the heads of the schools involved and the LEA. It was suggested that prior approval between head teachers could slow down the arrangement process and that in some cases, needs may not be met.

Respondents supported the proposed breakdown of AST time as eighty percent classroom working, and twenty percent outreach duties; only four disagreed. Many respondents also welcomed the proposal that in certain circumstances, classroom attendance could be reduced to sixty percent. Several respondents suggested that this division of tasks could allow the AST more flexibility, however a few were concerned that credibility within the profession could reduce if less time was spent in the classroom.

Most respondents said that increased AST time on outreach work could cause problems for schools.  Timetable organisation, falling classroom performance and financial implications due to providing supply cover were raised as possible issues for schools to consider. Many welcomed the flexibilities, which introduced sufficient opportunity for inreach work and ASTs’ own professional development. Respondents said that the criteria for the use of the flexibilities were clearly expressed and necessary. 

We also consulted on the circumstances in which it might be appropriate for ASTs to have a management role and whether they should be part of the Senior Management Team in the school.

Overall, 52% of respondents agreed with the STRB comment that it was “difficult to see how ASTs can properly fulfil their distinctive role and cope with the workload involved if they also have a management job”. Several said that the increased workload would be too arduous and that it would be contrary to the role of the AST if they were expected to take on managerial duties. However, others suggested that a small management role could be beneficial and might offer increased opportunities to influence school policies in teaching and learning. Almost a quarter of those responding neither agreed nor disagreed and several pointed out that the relevance of the management role to AST duties should be taken into account. 

Opinion was divided on whether ASTs should be members of their school’s senior management team; 48% said that there were reasons why they should and 52% said that there were reasons why they should not.  Of the respondents who said that ASTs should have a place on the senior management team, some suggested that this was necessary if they were to avoid being at a career development disadvantage due to lack of managerial experience.  Several respondents felt that this should be left to individual schools to decide.   

NB: Throughout this report, percentages are expressed as a measure of those answering each question, not as a measure of all respondents.   
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